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The Effective language pedagogy of
yVadrasah Tsanawiyah English teachers

following professional in-service teacher
training in Indonesia

Moch. Imam Machfudi
State Institute of Islamic Studies (IAIN) Jember, Indonesia

imam.machfudi@gmail.com

In the last two decades, Indonesia faced the challenge of improving the quality

of education in the most neglected schools, especially in the Islamic scho
sector. This study investigates the successful implementation of a teach
training program called English Language Training for Islamic Schools (ELT
ELTIS was an AusAid funded program run between 2007 and 2010 to improve
the quality of the teaching of English in marginalised schools based on the
introduction of more learner-centred communicative language teaching (CLT)
methods. This qualitative inquiry aims 1O expose key features of effective
practice of English language teaching in Islamic secondary junior schoo'’s
known as Madrasah Tsanawiyah (MTs), including their ability 10 adopt better
practices. The narrative inquiry method was adopted to explore the lived
experiences of eight teachers of English in the ‘ural madrasahs. This inGu'™
seeks to contribute to a deep understanding of how English languag® ‘" 'S
and English language teaching (ELT) professional development Deneinies
teachers of English in MTs with regard to effective language pecagosgy
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To date, madrasahs are often the only education—al institutions
available in tural and remote areas, Whém .they. serve the P09rest
membets of Indonesia’s populatJon: Thls. situation of Cdt_lcatlon i
inequality is the result of State education being concefltratcd in towps
and cities. Furthermore, it is common for teachers in rugg] areas to
attend one village school in the morning and travel to another village
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The Asian Devclfypment Bank (2006) reported that, in the 2003
Madfasah Educatfon sub-sector Assessment (MESA)Ys df)cum‘cnf

(here Were approximately 6 million children, meaning that nearly 15”/(:
of school en.rolments attend madrasahs. This fi ;gurlc 15 signiﬁcar‘n]

higher at junior secondary level, estimated in 2002 at 21%, I“urth-c)r,
statistics indicate that, in the 2004-2005 school year, there were
40,258 madrasahs across Indonesia, representing 22% of all schools
in the country, with only around 4,000 of them state-run (Asian
Development Bank, 2006). The statistics show that the majr)ﬁb/ of
students go to private madrasahs (Rohmah & Bentley, 2007). Apart
from their conditions, many madrasahs have inappropriate
educational facilities, including classrooms, learning tools, and
resources for teachers to develop their knowledge and information,
including instructional materials. The numbers of private madrasahs,
which are larger than those of government-funded madrasahs, make
ptivate madrasahs play a pivotal role in the Indonesian educational
system. This situation challenges the teachers in those areas to move
toward quality enhancement basically in improving their ELT
knowledge and skills. The Ministry desired a change in pedagogy and
saw the potential to adopt the program throughout rural areas of
Eastern Indonesia. They welcomed the AusAid program as a means
of minimising inequality in education in an attempt to enhance

educational opportunities for marginalised children.

English Language Training for Islamic Schools (ELTIS), which
cartied out in-service language training for teachers 1n the mosi,:
disadvantaged areas of Indonesia, was aimed at improving teachers
“apability in teaching English in [slamic secondary schools. In 2007,
T district teachers of MTs were selected and inv1:ted to follow the
Professional English language training by introducing more learner-
“entred CLT principles. This study inquired what effective langl%ag;
p-edagogy the successful teachers of English at MTs have practise

*l0ce receiving the ELTIS training:
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Methodology

Narrative inquiry

One of the traditions in qualitative research is natrative inqui,

(Creswell, 2012). The endeavour to research experiences has begy the

focus of the narrative inquiry approach (Clandinin & Connelly, 2000)

Narrative inquiry investigates the way a story is told by considering
the viewpoint of the participants (Webster & Mertova, 2007). gy
using a narrative approach, this study is leading in theory-building iy
the social sciences. As a relatively new area of research (Chase, 2005)
story-telling is being used to capture teachers’ views and experiences
in their language of choice when discussing their expetience of
ELTIS. Thetefore, thete is a philosophical rationale for employing
narrative inquiry.

.

The reason for taking up narrative inquiry in this research is that this
study attempts to explore the range of opinions and arguments
involved, and narrative inquiry allows the multiple lenses to be
accessed for examining the experiences of the participants. Stories by
teachers could appropriately deepen teachers’ reflections on their
practices. Participants express theit experiences and the researcher
capture; t,heir :ﬂnd;rstanding precisely. By contrast, reliance on a
researcher’s recall of views and experi -
interview may act as a filter to thexiiaﬁ:;jc::cizm an?n rlotes at af
Cy and richness of the

data gained from a narrative inquiry. Thys thi
fact that this method has been able to Prov;de as dS::dY reflected the

of teacher and teacher educatot’s efforts i P understanding

practices through their lived experiences e hffémg their own
Murray Orr, 2007). dinin, Pushor, &

The narrative inquiry employed in this study is the
teachers’ lived experiences after joining pro
training, and thus their stories tepresent the journey " guage
know and how they know (Johnson & Golombek, » 00 What they
Dewey’s (1916) educational philosophy, every one ¢ £y ). Based on
who reflects our knowledge through our experien,

2y of researching
fessiona] lnous

S 1s a
s,

s
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inquiry has played a pivotal role i e

. arching ¢ : S
thfough teachers’ liv ng educational practices

ed experie .
000; Johnson & Gol cxlf))cncnccs since then (Clandinin & Connelly,
2000; ombek, 2002). Thus, the cemphasis of narrative

esearch has been on the . '
* b the research .“h.L participants’ lived experiences in interaction
r . ~ . *
it £ vi HERER LIS narrative inquiry represents the participants’
int ot view 1n teachi SR T ’ A
PO . caching English before, during and after ELTIS
teacher training through their reflections and stories

Participants

The p'art-lcxpams of this research were: (i) cight English teachers from
Islamic junior secondary schools in three different districts in East
Java, Indonesia; (i1) two school principals from two different distnicts;
() one ELTIS regional coordinator in the Surabaya centre; (iv) one
key teacher in a teacher support group (MGMP) in the district of
Bondowoso; (v) two ELTIS master trainers from East Java; (vi) one
district trainer from the district of Bondowoso; (vii) one ELTIS team
leader in Denpasar, Bali; and (vii) two different teacher support
groups. There were 34 participants altogether. The research sites were
eight rural schools in three districts in East Java province. The
«chools were in the district of Bondowoso (three schools),
Probolinggo district (three schools) and Pamekasan district 1in
Madura Island (two schools). There were also two Focus Group
Discussions (FGD), one 1n Bondowoso district and one in

Probolinggo dis trict.

Data collection and analysis

range Of qualitative methods. In qualitatve

This study used 2 |
i observation and

research, two primary dat
interviews (Bogdan & Biklen,
Lincoln, 2011; Hatch, 2002). Othe
data were

ons of cla

a collection methods are
2007; Creswell, 2012; Denzin &
r collection techniques also used to

' ' document analysis and audio-
enrich the quality of the ,

visual recordings. Observat
. . : 't
identify the strategics enacted by C"“l‘f“l
: 1 L amg - lea
including the teaching techniques and the

ssroom practice were used to
ent teachers of Enghsh,
rmers’ activiues that the
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mselves. During observation of the,
1l as photOgraphing were (?rlnploy ed in
f classroom activities.

developed the

o recording as we.
tic pictures O

igned to gather data about

teachers
L e
activities, V1
' en
an attempt to obtail auth

: des
ve interviews WeEIE . .
Nar.ra‘uve » remembered experience before, during, and after th,
pamclpant§ . Narrative interviews were employed to enable ,
ELTIS training. N2

' i i as suggested by
ooth discussion. The natrative Interview, gg. y
sm , (2006), had proved encouraging, and
Jovchelovith and Bauer , about
imulated teachets as informants to tell a story . SOme
sumus : ir i d social context in relation to their
significant events 1 their lives and so ) .
role as teachers. Interviews addressed to the selected MT English
teachers were intended to obtain information on aspects of l'anguagc
pedagogy they had gained from the ELTIS training. These included
their understanding of communicative language teaching, and the role
of motivational strategies in improving students’ learning. ]
interviewed eight teachers through stories of their experiences
teaching in their district madrasahs. The collated data were then
analysed by transcribing, categorising and systematically coding,
analysing thematically, translating and interpreting. All the analysis
processes were then validated by using data validation techniques of
member checking, data sources, and searching for disconfirming

evidence. To do this, I provided the participants with a transcript of
their talk for confirmation of its authenticity and accuracy.

Document analysis was designed to examine the ELTIS project
dat?l?ase, the design documents, the exit sustainabi]ity report, the
actmt}f completion report, the teacher

sis, tw .
collect the data aqut ) Ohfocus group dlscussmns were done to
. €acher
CXpetiences ,¢ individuals in S Perspectives and compare thelr
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Ethical considerations

The }?.”ll.m.c.lpants i thiy study were protected by the National statement
or ethical conduct in human research (National Health and Medical
Research Council, 2007). By

4 referting to a code of cthics, the
parnapants were protected from social stigma by using anonyms or

pseudonyms when determining, citing, and reflecting the information
from them (Denzin & Lincoln, 201 [), and their information was
secured at each stage of this research. First, while in the field, the data

was kept in electronic devices such as cameras, recorders, and other

electronic devices I used in the data collection. Second, the interview

data was kept in my own laptop, and T had some copies in my own
hard drive and USB. Third, the data was transferred to a locked
computer in my locked office, and only I had the access to the data.
This ethical consideration ensured that the research participants
obtained benefit(s) from their involvement as participants in this
study as well. Their voices are recorded and reported without

revealing any information that might threaten or endanger their
career as a teacher.

Results and discussion

The data analysis process from the ELTIS documents, classroom
observations, narrative interviews, and focus group discussion
indicated that the teachers have adapted and implemented effective
pedagogic practice. There were examples of enactment of ELTIS
practice in the rural madrasahs where the teachers derived benefits
from employing CLT within their context. The teachers improve.d
their capability in engaging students in enjoyable and authentic
student-centred activities. This was not usually the practice of English
teaching in such sociocultural conditions. The pedagogic pract':ice
previous to the ELTIS training was described in the ELTIS design
document as follows:

At school level it was known that teachers were adopting faitly

traditional styles of teaching, which tended to be tcacher—cent.red
and text-book driven, with little evidence of lesson planning.
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through the me the
often taught t f long t

_ er: with many %nsmnces ctzontextiali:tciher
Indonestan la?gu:ilr’naﬁcal points without 3513'7 9 on,
eXPlanag(l)ar}l’stgogtonous exercises (ELTIS, 2007, P-
followe

. f .
« that the teaching model has been found to b
The docurr.lent says <udents to learn English. It was also reporteqd
ineffective in engagiig fren using cheaply-produced  studen;

wete O ; - :
b teaClllwcisI_.emrbar Kerja Siswa (LKS), which, l?emdes bc_mg
works.heets 1Cia eoften provided an old-fashioned and inappropriate
auty, : .. ar )
poor 1l ;1]; tﬁ h. with a focus on reading, writing and gramrmr Th-L
mode ot mags e teachers were showing that their

English lessons ¥

lso reported that som . | i
gici?;n:k?llsso halcji decreased since leaving umvcrs@ or tcacbcr
traiiing college, as they no longer have the opportunity to practice
English regularly to maintain a high level of fluency.

It appeared that the national curriculum change had unp.zlctlcdd'on
English language teaching in junior secondary schools., including
MTs. A particular challenge for teachers had been learning how to
comprehend and implement both the new Competency-Based
Curticulum introduced in 2004 called Kxrmas 2004, as well as the
School-Based Curriculum introduced in 2006 by the Ministry of
National Education (MoNE). The newly introduced currculum
required teachers to have upgraded language skills, particularly
listening and speaking, and enriched teaching strategies for the new
competency as well. There were not enough training and socialisation
of the new curriculum except little information, but not subject-

specific. To complicate matters, teachers in private madrasahs are not
well-paid and schools are not well funded.

The data from ELTIS

endeavours

(2010) displayed evidence that ELTIS

have shown relevant benefits in minimising the

- drawbacks. Changes in classroom behaviour had been
¢ other key benefit in Improving teachers’ capabilities in the
classroom practi

i actices. Teachers had essentially changed their strategies
Tom teachet-centreq teaching to student-
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Improving students’ engagement
s also demonstrated ability in

tials which meet students’ needs
Table 1 shows the changes made by the teachers in their classroorr;

pracu'ces.

in lezilrnin.g English. The teaches
adapting, into their context, mate

Table 1: Differences identified by

the document analysis

Before ELTIS After ELTIS

Teachers employ traditional learning  Teachers employ fun and authentic
methods learning activities
Teacher—centred and textbook- Engage leamer-centrcd approach
driven

Little evidence of lesson planning Meaningful communicative

activities
Using cheaply printed students’ _ |
' E tud k and
worksheets with old-fashioned and ngage students in pair work an
group work

inappropriate models of English
Teachers adapt materials to meet

Focus, oh gt ar. with , students’ needs in their context

monotonous exercises without

contextualisation Focus on improving students’
motivation and engagement in

Ineffective teaching model for

improving learner motivation learning English

Prior to the ELTIS training, there was a lack of in-service tea:cl.ler
rofessional development. The ELTIS training

training for teacher p ! '
¥ ive idea in education, that is, an endeavour to

brought in an innovat ' _
prowgde .n alternative way of teaching for better learning O?t;fi;ll eez
Educational innovatios carcied out 7 - EI;TIt'Stetflchcrs% Z:abilities
e ‘bution to the improvement © Ut
Z; lifltllﬁ;:;lt ]Ca:;:;g‘: pedagogy: The innovationl .cow?red iz;pnzﬁ
new tgaching and learning strategies bY engaging 10 meatig

144 arning.
communicative activities for language le g
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The implementation of the communicative language teaching
approach in the Indonesian context

This approach to ELT has been c?evclopcdﬂ mlf;i‘}:l," in f;nglish-
speaking countries. However, adopting an Eng Sd‘anf;] econd
Language (ESL) approach may not always fit tl?c needs o'.t € rest of
the world. To give an example, it is common in Indonesian schools
that communication is made in a local language such as Madurese,
Javanese, Balinese or other local languages natjon\x"idc. ['he nationg)
language (Bahasa Indonesia) is still utilised only in classrciOTn and
formal meetings. Teaching English as a Foreign Language (EFL) has
been much more difficult in a situation where many languages are
involved. Meanwhile, much of the CLT literature has been produced
in the western world and has a bias in a number of ways. For
example, Byram (1997) argued that ELT market textbooks typically
model situations using CLT that are often Western in outlook for
ESL contexts. Thus, it creates a problem for the communication base
of authenticity that makes demands on the levels of learner
competence and autonomy not always equally accessible to learners
in all contexts (Salmon, 2012), where EFL is not regularly used
outside the learning environment.

The principal theoretical concept in CLT is “communicative
competence”, a term introduced into discussions of language use and
second or foreign language learning in the early 1970 (Hymes, 1972
and reiterated since then (e.g, Canale & Swain, 1980): Harmer, 1982;

Larsen-Freeman, 2008; Savignon, 2007). The word competence s
defined in terms of the expression, inte
meaning, and looks at both psych
Perspectives in Second [an

rpretation, and negotiation of
olinguistic and socio-cultural
ace o Buage Acquisition (SL.A) research to
ount for jtg development (Krashcn, 1982; Savignon, 2007
Schumann, 1978). In the en '

Coum: . deavour of conveying the meaning of
Pre-service and in-service teacher tr

second or forej :
consider th gn lﬂnguagc In a number of contexts, it is important to
¢ communicatiye curriculum to bring

experi
Xpeniences related to language use and not us

aining of English as

thematic activities or

age. CLT as viewed by
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Larsen-Freeman (2008) aims mainly to make communicative

competence the main goal of language teaching by admitting the

interdependence of language and communication. Likewis e, Brown
(2007) stated:

.If comrpumcattve competence is the goal of a language classroom,
mstruFuQn needs to point toward all of its components:
organisational,  pragmatic, strategic, and  psychomotoric.
There_fore, communicative goals are best achieved by giving
attention to language use and not just usage, to fluency and not
just accuracy, to authentic language and contexts, and to students’
needs for real communication (p.13).

Being introduced in the early 1970s, CLT as a theory was not new.
However, the majority of teachers in rural areas of Indonesia,
particularly in the three regions under scrutiny, had not heard of this
approach previously, and some had heard but with minimum
understanding about the approach and the implementation of it. The
main concern of implementing CLT was a need for change from the
traditional way of teaching into innovative strategies. Common
practice of English language teaching in the districts was based on the
“chalk and talk” method, whete a teacher wrote sentences on the
blackboard with a piece of chalk to be copied and read repeatedly by
students, followed by the teachet’s explanation of grammar points.
The language teaching innovation employed more fun learning
activities in pair work or group work and language games, and thus

engaged students in learning English as well

The narrative interview results from teachers’ lived expetiences

showed that they knew how to enact materials, teaching
methodology, classroom management, and strategies for engaging

students in learning English. The tesults showed that the district

teachers had significantly adopted pedagogic pract:ice.carried out by
ELTIS in quite a short period of time. It also indicated that the
teachers improved their capabilities, including language knowledge

which was the impact of the ELTIS

and skills in teaching English, E .
training. The quotes below are evidence from the natrative interview



English teachers. In 2 rural madrasah 10 the districe o
nglis

a teacher said:
e program of ELTIS, I teach My stude
the book then there is no games, there is
¢ 1 learned in ELTIS ya. .For.emmple’
ic in the book, then I write it on the
glgzlr:biarg; tarslgn;e at;(l)cpmy student to re.ad it and then er,,, |
iranslate it cr...in Indonesian er... sometme I ask my student ¢,
write sentences from the book et...on thc. board and check the
meaning in et...dictionary. But after following ELTIS program it
is different way to teach so 'm very happy follow.mg the EI.JI.’IS
progtam. Then er...at the first tirpe I teach English they fﬂJShke
English so much. After I er...using the rules, any ru'lc in the
ELTIS program they love English very much (interview:
TB2_pp1_19 August 2014).

with the
Bondowo0s0;
Befote following th

et...only I get from
er...something like wha

The above interview showed that changes in teaching practice
occurred once the teacher had done the ELTIS training. It was found
that ELTIS was able to change the teachers’ view and give them a
wider perspective on teaching English by engaging fun and authentic
activities. The teacher was also equipped with skills in adapting
materials and delivering the lesson effectively. The teacher was very
enthusiastic about the newly-learned teaching methodology used b;'

ELTIS. A change also happened in the students’ behaviour. The

students previously hated English because it was a difficult subject to

learn. However, when the teacher implemented the ELTIS way, the

approach: or emplo}’ing the communicative
nght’ now, we talk
that? Well, we e about the CLT approach. Why did we choose

many of them were a,lready, first, teachers weren’t qualified, many,
er traj English teachers. They haven't

;unng. So we knew from O
» and we kpay, that :'huslng the blackboard and gcncmlly
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made sense that we need to try and bring that (ie., the
communicative approach) into the ELTIS program. We weren’t
hopmg‘ for a miracle but we were hoping for at least a shift away
from ° chall.( and talk” into just some simple “pair work”, “group
work” activities ef...more student-centred activitics, where

;%aicgers were speaking less (interview: ETL_clt_15 September

Most of the teachers under study confirmed that, in their previous
experience, they usually used traditional methods in delivering a
lesson. After the training, their knowledge and skills improved
significantly. In an interview with another teacher named Aisa (a
pseudonym), when asked about the differences in their teaching
before and after the ELTIS training, she said:

Before [ELTIS], I think I used to teach using conventional
techniques, for example, like students like er...always...the
common practice is, “open your book, this page...” I only explain
something and then students try to er...try to write or do some
tasks after I explain...then they repeat what we said, for example,
we explain about vocabulary and then they just copied what we
were saying. Ya. Again they er...repeat the vocabulary for
example, maybe et...“you have to memotise about er...” T give
them twenty or thirty new vocabulary they have to memorise at
their home, and then after that when we met again in the next
week they have to er...maybe I call their name then they come in
front of the class and then they er...they tell to their other friends
the vocabularies that they have learned. For example, “chair is
kursi” or maybe the subject is about colour and then they have
er...they just said er...“red merah, yellow kuning”, urml thirty
new vocabulary that they have to memorise at home, like that.

And then I give them command, “OK, open your book, your task,

or your worksheet or LKS now”, and then they have to do
then you have to do this

number one until number ten agd
[laughter] like that. But after joining ELU we know that some

matetials and techniques may be based on the topic and some'of
them er...based on the problem-solving. For example like

narrative, when we learn about gente type. Y3, z}bout passage of
narrative text about criminal about professional like the problems



|ating Languages and Learning

116 | stimu

d authentic learnip ]
roblem, very fun an ‘ g,
e “’;’: 8011:1&:-);11 :bgut Jots of er...games and songs and then y,
. . ou

I ’ I tiOﬂal t 'Chni( U
did brai ing w ¢t do in the conven ( s
1 ainstorming We didn’t d |
anymore (interview: TB3 pp1 20 August 2014)

profcssional learning privilege to be
Previously she felt a bit frustrated by
ged her students to be actiye

The above stofy conﬁrme.d'her
involved in the ELTIS training.

i to find a technique that enga &
her inabilty fo he used to employ an “open your LK

d students to do exercises 1 to 10, anq
t the sentences she read. To folloy

in classroom lessons. S
technique”, where she assigne

then asked the students to reped . '
up the activity, she asked her students to continue reading sentences
b

from the worksheet without further meaningful activitics._But after
joining ELTIS, she claimed to love the methods she ha.d gained from
the training because the methods have been applicable to her
situation. She also easily adapted materials that engaged her students
to improve their English.

She has made a fundamental change in her behaviour from common
practice considered to be conventional teaching technique, for
instance, memorisation of “the vocabulary of colours” into ELTIS
strategy, where topic-based and genre-based lessons were enacted in 2
more communicative language learning activity. Moreover, the use of
language games made her lesson more enjoyable, where students
were able to communicate their ideas in, for example, problem-
-~ solving tasks. She did not assign students to memorise twenty t0

thirty words a day without meaningful activities any more. She

ensur.ed that she had left behind the conventional technique of
teaching,
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focﬂsed o8 kcy« prr;??lplc.s of CLT and basic classroo

nagemcn?' LJ‘ S p.rlnc1p1cs included lesson pla

e class, using visual aids, etror correction teacher
, :

m planning and
nning, managing

' :chnique talk, and
of teachinB techniques. The classtoom observation results pa1 r{;g;
rovide

below validate the interview results,

Aisa appcarcd confident and friendly and engaging as well. She bui

i 8 good rapport with the students. She used Eiglish eali thctz:lﬂt
When 4 student did not understand, she repeated the instru(::tione.
hen she instructed students to work in pairs, she walked around tsc;
monitor students’ conversations. She came close to them and

engang the students in producing sentences she had exemplified
heforehand. She encouraged a girl:

T: “OK, Irma, say it again.”

S1: “What's your favourite food?”

T: “Good. ..good, Irma. OK, Indah, what's your favourite food:”
$2: “My favourite food is ayam goreng.”

T: “Ayam goreng? Fried...?”

S2: “Fried chicken.”

T: “Good. Say it again. My fave...!”

S2: “My favourite food is fried chicken.”

T: “Excellent! OK, continue your conversation!”
0 August 2014)

Aisa and most teachers in this
h through enjoyable and
the teaching and learning
effective in improving

(classtoom observation: TB3_tp_2

Classroom observations indicated that
study had employed the CLT approac
authentic learning activities. In this context,
strategies enacted by the teac
students’ engagement i Jearnin
F:Ommunicative English Language Te
introduced by ELTIS Was designed

. dge
¢ncourage reflection on current knowledg

acher
both tO consolidate and

and skills, and also to
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- ideas and techniques. "I'he CELTT emphaSiSFd .
introduce new lue of lesson planning, not usually emphagjge )

: hers to evaluate their own teac}.ung styles ang the
encouraged tea;:in learning process had on their learners (ELTIS,
effect the teaTC a_li rovided samples of teacher talk in Scaffoldjng
2007 C,EILL > ot? English, such as those exemplified in Wy,
z.;(l)((i)?)l.t?fhi?;rfice was different from regﬂar CLT tramfl-nlg gnd was
designed to help EFL teaching of students in n.lra.l areas of Indonesiy
Similarly, Shamsipour and Allami (2012) prowc.led effectwe. C;T by
using teachers’ talk to scaffold students’ learning of E?ghsb in an
Iranian context. Even though CLT has been embedded.m cbﬂdren’s
learning, it is not necessary for CLT to be applied 111 daily
communication outside the classroom. The fundamental value is that,

in those rural or remote areas, the challenge of learning a language is
not stopped.

importance and v

Teachers’ reflection

Teachers’ reflection represented 2 way a teacher reflected and
thought about his/her teaching performance. It was about what had

en Fe . ‘
interaction appeared to disturh other sty dent:yT::s with Iwefn, their
especially disturbed the girls in fron, ¥ made noises and

of th : . i,
separating both students was = His tralling of

attitudes. P Students’ negative

The example was concerned with th

classroom management, which combines
classroom organisation and discipline,

essenty AWareness of
C aract . .
eri
An effectiy, stics of

teacher can
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aintain those characterigyicg Clas
S Llassroom of

I's to est ’

. stablis)

cudents and the classroom, iy order ] 1]
“I' that t

JrOCess can occur, This view i :
l View 15 n

cocedures used by teache ganisation dealt with th
¢

earn;
ming and Manage the

he teaching ang learning

Accordance with Emmer and
¢ the ability

tO manage the
Ce ‘rati ) 7
operation. Further in his

stough (2001), where teachers by
classroom and obtain the students’
ceflection, Salim said:

Sebelum tkut ELTIS, saya tidak mengerti baoai

kelas. Ada pengalaman menarik, dUIll&sigwqmi%wEn;m memenc;j
datang v ngajar bahasa Ingpris itu ‘m;rck: aj;u':tda >aya
Mereka tidak mau belajar bahasa Inggris’an an ‘ ’.“L :lnk'an diri.
dapat cara ELTIS dan itu saya tcmpkaﬁ‘ ;11) L:lq T}:ﬁ; sctcla‘h
kebetulan 'tidak bisa mengajar, mercka mcr;cari-c:;ri 51\": :a}-a
memahami teknik dan strategi mengajar ala ELTIS da;{ ‘b"&;lﬂ\l:l
saya bi.sa belajar banyak tentang manajemen kelas dan kcdisir;lin::n,
Scpcrq yang saya lakukan terhadap Iwan dan Ferry tadi itu saya
pelajart dar1t ELTIS (interview: TB1_ref_25 August 2014), ‘

(Translation: Before having the ELTIS training, I was not aware
of how to manage the classroom. I had an interesting experience,
the students used to run away from me when they saw me coming
to the class for teaching. They did not want to learn English with
me. But after getting the ELTIS way and I implemented the
strategy, then when I could not come to teach they looked for me.
I understand teaching techniques and strategies a la ELTIS, and I
even learned a lot about classroom management and maintaining
discipline. What I did to Iwan and Ferry was what I learned from

ELTIS)

. : - djews revealed that most
I'he classroom observations and interviews reveale

! ' ir teachin
teachers who were involved in this study had chnngcd th(?,u‘ tea g
all the information about

p work, of doing
ts a chance for a
sroom activities.
felt comfortable

techniques from giving students
grammatical rules to working in pairs or grou
projects. This situation of learning had given :qtudcn
greater level of responsibility tO participate 10 clas
For example, in a group wotk ac

tivity, the students |
{ ishi roject. By
listening to their peers and discussing and finishing 2 Pro)
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reachers had demonstrated gq,, d

S roach, the ‘ :
g the ELTI> spp in learning English,

g Jearners’ engagement
advantaged areas improved their ’knowlcdge and
g Through reflection on their I_)raCtiCcs, the
teachers were aware that the attainment of 2 good quality educatioy
was determined by their deep understand'mg of the teaching
profession. Furthermore, innovation in English langu.agc.: teaching
brought about by ELTIS was consideted suf:ccss.ful in improving
teachers’ language ability and capability, as epitomised in the above

instances. Referring to their reflection, teachers had the ability to

maintain classtoom management including discipline ptoblems,
g the hindrances to the

Those teachers were capable of handlin
teaching and learning process in their classrooms. Thus, they showed

evidence of being effective teachers who employed effective

pedagogic practices in their areas.

employin :
practice in improvin
Teachets in those dis .
skills in language teachin

Limitations of the study

I recognise some limitations of this study. Firstly, the learner-centred
approach in the rural socio-cultural context as a model of the practice
for educational innovation in English Language Teaching could have
wider social impact. However, this research provides only a little
evidence about this. In the socio-cultural conditions with limitations
that exist, this model should be extended to those teachers in the
districts who were not involved in the ELTIS training. Secondly, this
inquiry has focused on exploring the pedagogical competence of
selecjced teachers identified as practising ELTIS strategies in teaching
English in MTs. The next study could potentially investigate othet
tea-cl?ers .who did not implement the ELTIS practices following the
?mggﬂm order‘to compare the effects. Thirdly, this study did not
el come e o e FLTTS i o 497
with more fundinp, M c* ‘onger time would be needed to do 15 *”
and the ﬁnanc:ialg | cozflsst;ua?xfthas peen re‘stricted by the avalable qrne
s of the limited scholarship fundi®§
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Future tesearch should therefore involve la

i rger areas that { '
students’ learning outcomes as we]] ° at investigate

Conclusion

Qﬁ,a:t ;zzzl tfl;jt;:tejnlgr::;ﬁzgs :)f the study above, there could
' e . . utcomes that lay outside my
investigative gaze in this study. Yet, it is hoped that my well-meant
effort c?uld be of value to a wider audience in education, not
necessarilly only for rural Indonesia. This narrative inquiry has
expos-ed .key features of effective practice of English language
teaching in MTs (Islamic secondary junior schools), including their
ability to adopt better practices. Effective language pedagogy in the
madrasah education sector carried out by ELTIS to improve teachers’
ability in the most disadvantaged districts has shown positive impacts.
The teachers’ improvements on pedagogic practices were evident.
The classroomn observations, natrative interviews, and teachers’
reflection upon their teaching showed a deep understanding and
awareness of the principle of the student-centred learning approach.
The teachers have shifted their behaviour from the “chalk and talk”
technique, which is considered a conventional teaching approach,
into enjoyable classroom activities by engaging an interactive and
collaborative model of learning. As such, by the limited number of
teachers referred to in this study, the communicative approach
introduced by ELTIS has been effectively brought into practice.
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