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TUPRATS ISSN: 2085-5079

THE STUDENTS’ READING ABILITY ON THE THIRD SE-
MESTER OF ENGLISH DEPARTMENT AT IAIN JEMBER IN
2016/2017 ACADEMIC YEAR

Suparwoto Sa pto Wahono

Abstiract

Bahasa Inggris merupakan pelajaran atau mata

kuliah yang aiajarkan pada tingkat sekolah dasar

ngga perguruan tinggi. Reading salah satu kete-

k

rampilan bahasa yang diperlu dikuasai bahkan h
dikuasai utamanya oleh ma;

arus
asiswa pada Program
Studi Bahasa Inggris. Dajlam Kurikuluni Tadris Baha-
sa Inggris FTIK IAIN Jeimber Readiiig merupakan ma-
ta kuliah keterampilan khusus. Berdasarkan hal ter-
sebut peneliti melakukan penelitian tent

ang kemam-
puan imterpretive reading mahasiswa. Hasil penelitian
menunjukkan bahwa rata-rata mahasiswa semester
tiga program studi bahasa inggris di IAIN Jember
mampu memahami dalam mata kuliah interpretive
reading.

Key words: Reading, Ability
INTRODUCTION

The students have been studying English for years. They
had taken it in elementary school for six years, junior high school
for three years and senior high school for three years. Now they

have been studying English at English department for more than a
year.
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Unlike speaking, reading 1s not something that every in-
dividual learns to do%. It is because reading needs much time, ap-
propriate place, reading materials. Some reasons veople do not
read are that they are lazy do it, reading is boring activity, they
prefer play to read or they do not like reading. Meanwhile some
reasons people read are that they have task or obligation to read
tor instance they are geing to do presentation, they look for litera-
ture to do journal or research, they need specific information, they
want to lose theii saturated feeling.

Based on the reason above, it is probably true that reading
need more time than other skills especially interpretative. Inter-

pretative reading may make a significant contribution to language

Applied Linguistics. Britain. P. 598.
24

Cavid nunan, 1999, Second language teaching and learni -
' ng.
lishers. p. 249 ing. Boston, Heinle & Heinle pub-
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From the fact of their experience in studying English

length, the researcher wanted to know their ability in understand-

ing their interpretative reading skill. The purpese of this research

was whether the students were able to understand the reading
(4 N

text and in what extent the students were able to understand the

reading text.

The Process of Reading . A
Comprehension, the basic objective of reading, also I |
[mmediate meaning
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that there are five concepts of

reading is a

ciear grasp of meaning,

Boss and \'aughn state
reading.'™ First, reading is an acuve search for meaning. It means

that since reading entails constructing meaning, it re_rqt.mir+-‘s the
reasoning and thinking process sometime called comprehension.
Second, reading 1s the process of constructing meaning trom the
texi or paragraph. The writer does not simply convey ideas to the
reader to construct meaning. The third is reading as strategic
process. It means thai reading requires the reader to use a variety
of thinking strategies  to drive meaning trom the text or
paragraph. Fourth, reading is the interaction process. It means
that when the reader reads the text or paragraph, he or she also
nteracts with ideas presented by the writer. The reader uses his or
her knowledge about oral and written language to guide the
reading process. Fifth, reading is a language learning activity
socially mediated when children and the teacher talk about wh;;t
they are reading  they share what they have already known
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tant to take. The steps will be directions to do things based o
- 1% astudl On

the procedures.
: W

Previewing the text. In this case the re

'

| aders take a few mi-
nutes to skim the chapter. Look at the section headings and
any boldtace or italicized terms. Obtain a general idea of what
material will be discussed, how it is organized, and how its
topics relate to one another and to what you already know.
Some people find it useful to preview the entire chapter once
and then survey each major section in a little more detail be-
fore reading it.

§. Predicting the contents of the text or text section. In this stage,
readers try to guess what the text is about. Predicting or think-
ing ahead and anticipating what is to come, 1s a strategy that
the students are introduced to and given practice in applying

to academic learning.

T U NI R e L
" Jack C. Richards and Richard Schmidt: 2010
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Educational advantages of explicit strategy Instruction in
academic contexts include Lhe following:"”
l. Stmtvgius permil readers to m‘ganize and assess textual ma-
terial:
2. Cultivating reading strategies enhances atteniional resources,
memory, communication, and learning processes;
3. Readers can select strategies and individualize their Strategy
repertoires;
4. Strategic reading activates meta-cognition and motivation;
O. Reading strategies are teachable through direct instruction:
6. Strategic reading can improve not only language and literacy
skills, but also disciplinary knowledge. (Paris et al., 1S911)

Strategy instruction has ignited widespread interest in [.2

nstruction, including L2 literacy education. A leading reascn is

that, with sufficient practice and contextualiz
become generated and applied automatically

Specify a purpose for reading

ation, strategies can
as skills” 17

* Plan a reading process
" Preview the text y
Ibid p. 484

Grabe, W., & Stoller, F. L. (2002). Te

aching
Longman/Pearson Education, i

and researching reading. Harlow, England:
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Repair comprehension failures
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» Reflect on and discuss what has been learned

'he purposes for reading
Reading activity 1s not an activity which has not a pur-
Jose. Someone who reads something (book, magazine and so on)
vithout purpose 1s one who does nothing. There are seven main
Urposes for reading:'"”
To obtain information for some purpose or because we are
curious about some topic;
' To obtain instructions on how to perform some task for our
work or daily life (e.g., knowing how an appliance works);
. To act in a play, play a game, do a puzzle;
. To keep 1n touch with friends by correspondence or to under-
stand business letters,;

' ' or what 18
. To know when or where something will take place

available;
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meaning of words in the sentence. By understanding the meaning
of the sentences, they will able to comprehend the paragraph.
Finally, by understanding the paragraph, students will be able to

comprehend the paragraph text.

Paragraph Comprehension

Other conventional rules of written discourse structure in-
clude organization into paragraphs, chapters, or sections, with
titles and other kinds of headings, which readers as well as writers
have to observe and expect. !0

The aim of reading is to know
paragraph, about the message
es for reading are to dete

the content of the
written by the author. The Purpos-

rmine the specific Knowledge, skills, and

matrix comarticle. Article. Online. Vol S No.2

% Bond L. Guy.et.al. 1989 Reading Difficulties ¢/
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Finding Specific Information of the paragraph

A paragraph usuml}' has two types of sentences; a topic
entence, which contains the main idea, and one or more detail
entences which support. Prove provide more information, ex-

pl

the supporting ideas of the texts. McWhorter points out the sup-

ain, or give examples. Specific information of the text dealt with

porting details in paragraph. Finding specific information means
that the students should understand the whole text given and

% gy . i ek v
finding the specific information that is stated in the text.

THE RESEARCH METHOD
This research was case

place so the conclusion was valid for

T [D C ')]"l
study. It was conducted at one

this place only.

hing. P. 88
“Tiwari, D. 2005. Encyclopedia of modern ethods of teaching
% = | | llege Reading. P. 113
~ McWhorter, K.T. 1989. Guide to Colleg
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tatively to know thées i A e reading test was as fol-

l j | - "‘. % -" o
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% = the }_m"l't‘t_‘l'llngv of the stug

ber of the students hased on each crite-

n = the total num
rion.

N = the total number of the students ‘ ¢
the students’ reading ability

| he criteria were usea to wallmw

were as follows: |
han 60, 1t was C:ﬁ'itt‘g()l'l'/,t‘d as D or

| If the score was less t

POOT .
- iy O
7 If the score was more than 5Y and less than 70, 1t was cate

Fe

gorized as C or moderate.

3 If the score was more than 69 and less than 80, it was cate-
gorized as B or good.

4 If the score was more than 79, it was Categorized as A or

very good.
Then the criteria above were converted into percentage as

follows:

1. 1f60% tc 69% of the students achieved the target score 2
70, it was categorized as moderate.

2. 1f 70% to 79% of the students achieved the target score >
/0. 1t was categorized as good. _

3. 1t 80% or more of the students achieved the target score >
70, 1t was categorized as good.

115
i - A . .
i, Mohammad. 1993. Strategi Penelitian Pendidikan Bandung: Angkasa

382 | TUIDATS



Supa
: 2 R Sapto Wahang
RESE: ARCH RESULT

Here the researcher shows the

| result of ¢
mty]l'(hl‘l‘ h(](i gl\k‘]] lI]L‘ ll‘%l ( t .

the It e caleylate Teh, After
Lo tesl consisted of four texte T ated the Studen e

rhe te XtS. Tex| one had 3s > SCOrg
eight questions, they had three Y words, |y had

mmpnm Nits namu

g )U,[-}UI iy, one item for main Idea and «
C I\ I[U

ary score in text one,
Jents gave rght answer and 6 .

rormation. ['he vocabul

\ll](il‘
\ s gave WIong an
the main idea score, there wag 830 i T ARA

0 Sl ¢
tudents paye right answ er,

Specific mimnnlmn
o Students o got < (Y

an b : '
be show N by the Inllmx-’ing

1 : \ L‘ ¥ ) y na |
,_md 6 student SdAVEe W I(H‘lg answer. In the

: : ]A‘t}_ 1 o=
there was 197 students got < 58 319

students got 2 80Then the data ¢  aNcS6%

chart:

-
-
-

F
L3 1 i
T
L™ d
5 h
] . ' ]
i
|
3
¥ ® . r
3
s J
&y
1 ]
S

The text two had 338 words. It had seven Guestions. They

consisted of four vocabularies, one main idea and two specific in-
lormation. The vocabulary score in text two, there were 53% stu-

dents got £ 59, 0% students got < 69, 33% students got <79, and

{'h’

14% students got > 80). In the main 1dea scere, there were 78% stu-

dents gave right answer and 22% students gave wrong answer. In
the specific information there were 25% students got <59 and 75%
students got > 80. Meanwhile in there were no students got in
the criteria of < 69 and < 79. Then the data can be shown by the

tullmving chart:

Uolume @8 No. € September 2016 | 383
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The text four had 389 words. It had eight questions. They
covered four vocabularies, one main idea and three specific in-
tormation. The vocabulary score in text one, there were 56% stu-
dents got < 59, 33% students got < 69, 8% students got <79 and 3
70 students got > 80. In the main idea there was one item. So there

was right and wrong answer. Here there was 61% gave right an-
C

. . 0 : < " - . . -
swer and 39% wrong answer. Meanwhile in the specific informa-

tion, there were 17% students gots 59, 0% student got < 69, 47%

S - /
students got <79, and 36% students got > 80. T
shown by the fol]mving chart:

1en the data can be
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Then, the detailed data above

seneral research result. In vocabyl.
#,

- ’ i %) : | -
5COTE S 59 were 29 stuaents or 31%.

0 were 4 students or 11%. Tle students w \COTe < 7
{ W h() gt)t SCOTre < /Y were

0 were 3 students or 9,

In main 1dea test, the students who got score < 59 were 8
,L » - ? 2 {

students or 22%. The students who got score < 6

sero. The students who got ccore >&

9 were zero. The
students who got score € 79 were 18 students or 50%, The students

who got score 250 were 10 students or 28%.

In specific information test the students who got score <
59 were 5 students or 14%. The students who got score < 69 were 3
students or 8 %. The students who got score < 79 were 13 students
or 36%. The students who got score >80 were 15 students or 42%.

The statement can be shown in the chart below:
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DISCUSSION | | |
The students have had experience in learning English.

They have been studying it for about twelve years. They studied
SIX years In elementary school, three years in junior high school
and three years in senior high school. Besides they have been
studying English in the major of English at English department of
Tarbiyah Faculty. Their experience length in studying Englich
makes possibility that they are able to understand and do the
reading test. Then based on the criteria of assessment the result of
this research was described in the tollowing in detail. Their mean
vocabulary test was moderate. Then their main idea test was
moderate. Meanwhile their specific information test was moderate

CONCLUSION

Based on the problem of the research and the result of the

research, the researcher concluded that the students’ reading abili-
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