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of individuals to evaluate a thing 1n terms of having a | 8

| hi e Xyt e ~ s frame of thinking or mindset to
impact!. In this case the individuals have frame 4

give value whether the thing has good or bad effect.

Speaking is one of language skills which 1s a prove ‘sofm‘o‘ne
understand English. It becomes main indicator as 1 I‘USLT][ of Englls‘h
learning process. One thinks that the successfulness of English learners is
the ability to speak English although it 1s not an only indicator.

This research investigated the role of English lecturers toward the
existence of English Area of English Department Students and the students’
attitude, English speaking skill toward the existence of English Area of
English Department Students at IAIN Jember.

THEORETICAL FRAMEWORK

Attitude 1s as the individual’s response to a matter and this response
1s governed by his/her inner desire. To explain this in other words, the

attitude of an individual towards a thing affects, to a certain degree, on
his/her behavior or response towards it2.

Attitude is personal view of something: an opinion or general feeling

about something, bodily posture: a physical posture, either conscious or

' Ajzen, 1. (2011). Attitudes, personaltty and behavior (
Berkshire: Open University Press.

* Albarracin, D, M. Zanna, B. Johnson & C. Kumkale. (2005). Attitudes:

Introduction and scope. In D. Albarracin, B. Johnson & M. Zanna (eds.), The handbook
of attitudes. Mahwah, NJ: Lawrence Erlbaum, 3-20.
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For example, it educators belie
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It 1s an indicator that they tend to have a
more positive attitude towards inclusive education and vice versa.

Lastly, the theory of trying is an expansion of the theory of planned
behavior, in which individuals” response to a behavior depends heavily on
individuals” evaluation of the outcome in terms of advantages and

disadvantages (benefits and risks) of the outcome. For example, if educators

' Microsoft® Encarta® 2007. © 1993-2006 Microsoft Corporation. All nights
reserved. | 1 i
' Zint, M. (2002). Comparing three attitude-behavior theories for prediching

science teachers’

hing, 39.9, 819-844.

mtentions. Journal of Research in Science Teac it
The psychology of attitudes at

* Cooper, ], W. D. Crano & J. P. Forgas. (2010)
athitude change. Hoboken: Taylor & Francis

" Ajzen, 1. (2011). Attitudes, personality
Berkshire: Open University Press.

and behavior (2nd edn). Maidenhead,
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the learner’s attitude. He or she gets any ki

or her hite wadely. |
, icabonal program, t

In planning goals and objectives for an educabon p_ ;., .. h?

e objective or set of objectives is

particular area or aspect of learning an | | o
of objectives are often

designed to address. Three general domains
distinguished”. |
I. Cognitive domain: objectives which have as their purpose the
development of students’ intellectual abilities and skills
2. Affective domain: objectives which have as their purpose the
development of students’ attitudes, feelings and values
3. Psychomotor domain: objectives which have as their purpose the
development of students” motor and co-ordination abilities and skills.
Bloom’s taxonomy consists of 6 levels, ranging from knowledge
(which focuses on reproduction of facts) to evaluation ( which represents
higher level thinking)'?. The six levels in Bloom's taxonomy are knowledge;
remembering,  memorizing,  recognizing,  recalling,  comprehension;
Interpreting, translating from one medium to another, describing in one’s
own words, apphcation; Problem-solving, applying information to produce
some result, analysis | Subdividing something to show how it is put
together, finding the underlying structure of a communication, identifying
motives, synthesis; Creating a unique, onginal product that may be in
verbal form or may be a physical object, Evaluation; Making value decisions
about issues, resolving controversies or differences of Opinion
Alfective domain is material is based on everything which pertain to

tAant M

' Abdel Halim Svkes. 2015, The Cood Language Learner Revisited
lournal of Language Teaching and Research, Vol 6 No 1. pp. 713720, July 2015,
* Jack C. Richards and Richard Schmidt

2010. Longman Dictionary of Language
Poaching and Applied Linguistics. Pearson Education Limited p.183 ¥ e Quage
“ivd. p. 59
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evaluating and  problem solving, Psychomotor behaviors  are lhc;s;
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Factors influence the students’ language leaming

Motivation in second language learming can broadly be defined in
wrms of three factors (1) mstrumental motivation, the communicative
nevds of the leamer; (2) mtegrative motivation, the attitude the leamer has
wwards the people and culture of the target language; and (3) intrinsic
motivation the interest the learner has in the learmning process and the
degree of success achieved™.

Instrumental  motivation is related to the purpose of language

v vamian EFL Teachers' Behavior and
" Ahenad Noun. 2015, T Relationshup betiven ranan ot e

Nadewic Achicvement of High Scheol Students. Journal of Langis

Research, Vol 6, No. 3, pp. 574580, May 2013
7 Abdel Halim Sykes. 2015 p. 714
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guag,

: - : . J - 1
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s { ated to the degree to which

In contrast, integrative motivation 15

| 1) 1ith the peoy 1 culture
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al ambitions, will
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value of the second language and will be

recognize the communicative . |
Therefore, when Integrative

| SRR
motivated to become proﬁcwnt in 1o
the learner will seek situations to obtain fturther

motivation 1s high,

practice'®.
Intrinsic motivation is related to "the arousal and maintenance of

curiosity and can ebb and flow" (Ellis, 1997, p.76). Factors such as the
particular interests of the learner and the extent to which he or she feels
involved in the learning process, affect levels of intrinsic motivation. In this
case, the primary source of motivation is inherent interest in learning, and
the degree of pleasure and satisfaction obtained from the learning situation.
However, research suggests a circular cause and effect relationships

between intrinsic motivation and success in second language learning. It is
argued that the learner who enjoys learming and improves language skills

" Cook, V. (2013). Second language learning and language teaching (4th edit.).

Abingdon: Routledge.
4 ' :
Lightbrown, P.M., & Spada, N. (2006). How language are learned (3rd edit.).

Oxford: Oxford University Press.
> 1bid
® Gardner, R.C. (1985). Social psycl
. C y(‘ 10]00}? and z 1 ¢ '
[London: Edward Amold. ; e l‘mguage AN
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beliefs. Speaker and listener are integrate d

1v eacilv. and smoothly:
change the role spontancously, easily, and

a listener and vice versa.

The Purpose of Speaking

cate in order to conve
The main goal of speaking 1s tO communicate mn orc y

- fecti The speakers should
thoughts, ideas, feelings, and expectation effectively. The spex
understand the meaning of what they

o it o ication to the listener. In
be able to evaluate the effect of their communica
d to control themselves whether they

want to communicate. They should

addition, speaking can be utilize
ol £ -~ 10 ‘3 C ) “y s Juit " » -‘a.
already have the ability to pronounce sounds plu.lbtly, to reveal the facts

- -3 9 33
- ‘ - -y 1 & ; ¥ " ,-] ‘I .
spontaneously, and to apply norms of the correct language automatically

The Types of Speaking

There are many kinds of speaking. They are instructive, persuasive,
and recreative??. The instructive speaking aims at telling something. The
persuasive speaking is encouraging, reassuring and acting. The recreative
speaking aims at entertaining. These types of speaking require a different
reaction from the listeners. Persuasive speaking wants the reaction from the
audience to get inspiration or to stimulate emotional, rapprochement of
opinion, intellectuals, beliefs, and to get a specific action from the listeners.
The instructive speaking requires reactions from listeners in the form of a
proper sense. Meanwhile, the recreative speaking requires a reaction from

listeners in the form of interest and excitement.

* Saddhono, Kundharu & St Y. Slamet. (2012). Meningkmkﬂn Keterampilan
Berbahasa Indonesia: Teori dan Aphkasi. Bandung:

3 [bid

* Keraf, Gorys. (1980). Komposisi: Sebuah Pengantar Kemahiran Berbahasa.
Ende: Nusa Indah.. p 189 ' L
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3. The students express their idea, opinion,
suggestion, and alternative solution in
English so that their needs, interests, and
abilities in speaking skill are fulfilled.

The result of the research on point one shows that English Language
teachers have to encourage their students to interact in class by asking for
clarification when they do not understand certain Instructions. Students’
barrier can be overcome by cooperation between lecturers and students. As
Hongmei stated that by reminding the students of noticing the
communication obstacles and providing enough repetitions of know]edge

about language, the teacher and students can collaborate well to realize the

teaching aim through classroom interaction” Classroom interaction is very

language they are being taught
students are grasping what is being

important as it helps the students to use the

and also enables the teacher to see if the

106 | TURATS



| fediie | Wahong
shi. This 1S supportec Y Walsh (2006 13()) Who Claime

s ~om Interactional (_‘nmPClt‘m*t‘ bemnws kel

"JasST!

qity for a lecturer who je to
DIl mtaks
cap" NUL English lan

(‘lt]h‘

jl l‘]l‘gll]{]p’v
suage ]l‘Lh - e f“l(“lgn Or seconq
Ly
uage Irery shuuld Uuse reflective Ui
: ‘l atory teaching as good Ways to bujlg the knowlod ;
IO s |
ex} ym interaction. They shoyld Make

tion they are passing across n e
!‘]]h]

i 1} L]
int tons from the students?s.
‘."‘ : =

8
i qu ‘ g ¢ L
f( The lecturers should request the Studentg ¢, Pre
'stood in

nt's inf()rmation C
.’t Tl -
A he subsequent lesson. This will net only
iy 1(‘ o
tOl t

ontrol of the class, but wil
AW L
havt

sent
Lrmation In speaking what they unde

. l' (

into

. II‘I.‘t“I \‘l]d(‘
‘1]‘5l{]‘1(1. )
l]l]Li

»and alsp wh
an be 50

ehable |e

at they did
arting point
'S of English to
ating factor to the
an ability to gye

aild to speak becaus
Y are often speeche

aking much easje

d as a gt
Cture
a5 a moty
quires

i saying the wrong thing. Students are At
Ol 924, {

t to commit mistakes. As a result the
wal

also serye
jents. Learning a second language re rcome a fear

gLt 120

* e they do not

SS even when
e something to say. To make Spe
hey have & ,

 for students, the
should make the classroom a comfortable setting. This
94 ~ o 1]‘5 [ '
ecture

the students feel threatened or inl‘imidated, tl
) “lt\ \ .
ONCe

1S because

ey will resort to silence.
tion of students’ errors should therefore be done cautiously, so as
- B bl = l "1 " L -

The correc

T speak ~cturers should be innovative and
t to scare them from speaking. Lecturers shouylc
Nnot :

1th s 10Ns on how to teach these skills.
- ‘ome up with solution:
ecative enough to ¢
creative

CLUSION | e
. 1 on the result of the research it can be that concluded that .
s | | ' attitude 1s as mode
’ le of English lecturers in developing students’ attitude is
. The role c L

g ) ‘ ; 1 ° L‘e (- l L L e U t‘\lt)l

| J 3 1 ‘t /
S ] | S ) 1R | . l ] ) S )nlt‘ﬂllll aLth )
e ('.1 I.t_, E ()l E-" > ‘s S B = ; i]"l y “ 3 .\L I k
| ‘ < ; L]]qt |- c LS

-nglish as Second
Teaching of English as a
€

- J . t
5. The ). Journal ©
» Beatrice Ekanjume-llongo. 201 versity of Lesotho (NUL).
e AL f the National Universit
£ 1 S ) 1€ =
Language: The Case ¢

"'}Ll
ember 2015, p.12
1157-1164, Novem
d Research, Vol. 6, No. 6, pp- 157

1 | " eS¢ ;
L“”S“ﬂgt‘ 1 t"achmg an



' Athtude.
Student's
9

The Role of Enghsh Lectures i Develop

] " > o i | o M Stl] I "‘rl _‘_.’
imulate to 1m¢ rease the dents
They S

| Heaking English. The
nication bptdlk g %

. atmosphere of English
&

The lecturers act as models.

mmul

A R v comimt

speaking skill. They start the e
| have creatt

lecturers act as facilitators. They vith the development of the

I b s e harmon
learning activities which are n hai

. A hen the students need
: cussion W
ain disc

students. They also clarity the m oy ediatesin the discussion
ey

| ME. | ) diator.
1L ”H.‘ [Ud(*h(‘l‘ﬁ act as “'IL n‘lt.dlt \-'Vil'lr] bdckgn)und ()f

1 \lassroom
activities. They arrange the cla

cabi Linative activities.
communication, and communicative ac

REFERENCES

arner Revisited: A Case Study.
Abdel Halim Sykes. 2015. The Good Language [ earner Kevis 1

Journal of Language Teaching and Research, Vol. 6, No. 4, pp. 713-
/20, July 2015. »; _
Ahmad Nolur: - 2015. The Relationship between Iranian EFL Teachers” Behavior
and Academic Achievement of High School Students. ] ournal of Language
Teaching and Research, Vol. 6, No. 3, pp. 574-580, May 2015 .
Ajzen, 1. & M. Fishbein. (2002). Understanding attitudes and predicting social
behavior. Englewood Cliffs, N.J.: Prentice-Hall.
Ajzen, 1. (2011). Attitudes, personality and behavior (2nd edn). Maidenhead,
Berkshire: Open University Press.
Albarracin, D.,, M. Zanna, B. Johnson & G. Kumkale. (2005). Attitudes:
[ntroduction and scope. In D. Albarracin, B. Johnson & M. Zanna (eds.),
T'he handbook of attitudes. Mahwah, NJ: Lawrence Erlbaum, 3-20.
Beatrice Ekanjume-llongo. 2015. The Teaching of English as a Second
Language: The Case of the National University of Lesotho (NUL).

Journal of Language Teaching and Research, Vol. 6, No. 6, pp- 1157-
[164, November 2015

Carsrud, A., M. Brannback, J. Eltving & K. Brandt. (2009). Motivations: The
entrepreneurial imind and behavior. In A. Carsrud & M. Brannback (eds.),
Understanding the entrepreneurial mind: Ope
London: Springer, 141-166.

Cook, V. (2013). Second language lenrning and hmgm?ge teaching (4th edn.).
Abingdon: Routledge. '

Cooper, ., W. D. Crano & J. P. Forgas. (2010). The

ning the black box.

psychology of attitudes and

108 | TURATS



attitude hange. 1 I{]l)l}k(ml‘: T
1997). Second /rmgmig

0 Scxpm %mﬂ

d)”l(')l' &
E11s, R. CAacquusition

ardnel R.C. (1985). Social Psycholoe
(d ‘

Fdward Arnold.

I"‘l‘nnc‘is_

Xford
i and Secoy

I{ } ]IiU(‘rilly I)IL‘ "I‘i )
: {?,I ] H j g 4 (N i

! i - { []:
" “ .' } - ~% F A l -‘, l ‘ I 2 ]
‘1t n,

,l

‘ | Applied Linoiiear: SHEMan Dyjey

Carson d ,
. . oy 7 t)(.}l]) }\ } 5t Far ( r\ Lll.]
| wvs. (1 - KOmposisi: S} %
Keraf, GO ( I couah Pengantay Ke

Nusa Indah.

ary of Lnn[g,m{._,
ited P.183
Mahiya), Berbahasq Ende:

Lighlbl.()\-vn, .M., & Spada, N (2006). Hoz ’””Q“f?\"t' rer
Oxford: Oxford University Pregs ot elimed (87d wy )
1F M. et al. ¢ reah
Logat BLan t” G Creative LOmlTlllnicali(‘:n' Teach;
Language Arts. Toronto: McGraw Hill 1tq i Sl

Microsoft® Encarta® 2007, © 19932004

Microsoft ¢ Orpor
reserved.

ation. Al rights

Naiman, N., Frohlich, M, Stern, HH., & Todesco A (1995). The Qood
language learner. Clevedon: Mu]tilingual Matters |

Nurgiantoro, Burhan. (2001). Penilaian Pen
ed.).Yogyakarta: BPFE.

Saddhono, Kundharu & St. Y. Slamet (2012). Meningkatkan Keterampilan
Berbahasa Indonesia: Teori dan Aplikasi. Bandung:.CV. Karya Putra
Darwati.

Skehan, P. (1989). Individual differences in second language learning. London:
Edward Armold.

Sutton, 5. (1998). Predicting and explaining intentions and behavior

Zint, M. (2002). Comparing three attitude-behavior theories for predicting science

Lajran Bahasa dan Sastra (3 rd

teachers” intentions. Journal of Research in Science Teaching, 39.9, 819-

844.

(
Uolume 10 Sepfember o018 | 109



	turat 2018 a.pdf
	turat 2018 b.pdf
	turat 2018 c.pdf
	turat 2018 d.pdf
	turat 2018 e.pdf
	turat 2018 f.pdf
	turat 2018 g.pdf
	turat 2018 h.pdf
	turat 2018 i.pdf
	turat 2018 j.pdf
	turat 2018 k.pdf
	turat 2018 L.pdf
	turat 2018 m.pdf
	turat 2018 n.pdf
	turat 2018 o.pdf
	turat 2018 p.pdf
	turat 2018 q.pdf

