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1One Direction. “you and I”. 2013. 
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ABSTRACT 

Citra Musrifatul Afifah, 2023: The Correlation Between Language Learning 

Strategies and Students Thinking Styles at The Eleventh Grade of SMA 

UNGGULAN BPPT Darus Sholah Jember. 

Key Words: Language Learning Strategies. Students Thinking Styles. 

 
 

The term “langauge learning strategy” refers to conciously chosen efforts 

that students do to speed up their language learning. On the other hand, thinking 

style describes the distinctive ways that people gather information, come to 

judgments, and approach challenges. Learning how thinking style and language 

learning strategy are related might help explain how individual variances in 

cognitive processing can influence language learning outcomes. It can give 

language teachers with useful suggestions on how to design language learning 

programs that are better suited to the individual needs and preferences of learners. 

The problem statement of this research was formulated as “Is there any 

correlation between language learning strategies and students thinking styles at 

eleventh grade students SMA UNGGULAN BPPT Darus Sholah Jember?”. On 

the basis of this question, the research objective was “to examine the correlation 

between language learning strategies and students thinking styles at eleventh 

grade students SMA UNGGULAN BPPT Darus Sholah Jember”. 

The methodology of this research was quantitative research especially 

correlation design. The research sample was 31 students of XI IPA 1 and 29 

students of XI IPS 2 (as non-respondent class) and 30 students of XI IPS 1 (as 

respondent class). From those 3 classes XIPS 1 was taken as the respondent of this 

research, which was taken by using random sampling technique, as those 3 classes 

had moderate capability as the teacher suggested. The technique of data collection 

were questionnaire. In analayzing the data, the researcher used Pearson’s 

Correlation Product Moment Formula by IBM SPSS Statistics 21 Version. 

The result showed that the rcount(0.627) was higher than rtable(0.361). 

(0.627>0.361) at the significant level 0.05 with df(N-2)/N=30. It means that the 

alternative hypothesis (Ha) was accepted and the null hypothesis (H0) was 

rejected. It concluded that there was a high relationship between language  

learning strategies and students thinking styles of the eleventh grade students at 

SMA UUNGGULAN BPPT Darus Sholah Jember. 
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CHAPTER I  

INTRODUCTION 

 

A. Research Background 

 

English is the world prime language which used in diplomacy, 

education, business, economy, politic, social and culture. It is also the 

language of international communication, the media and the internet, so 

learning English is important for information and socializing used right 

now.1In Indonesia, English is learnt as foreign language. It is used as 

compulsory subject in senior and junior high school. It has four skills that 

must be learnt by students, namely listening, speaking, reading, and 

writing. 

Moreover, many Islamic boarding schools like pondok pesantren 

AL_QODIRI jember and SMA UNGGULAN BPPT DARUS SHOLAH 

apply English as their daily activities and all of the students have to 

practice when the class of English is begun especially speaking. In fact, 

though English isthe main language in the world, it does not mean that 

everybody likes English. As in this research, not all of the students in 

SMAU BPPT DARUS SHOLAH Jember like English. There are some 

students do not like English too. They learn English just to fill the 

obligation as it is one of subject that must be learnt by them. Students with 

that type are always busy with what they want to do, like coming late to 

the class or often 

 

 

 

 

 

                                                      
1 Chery Rumsey,”why it’s important to learn English”  

https://www.studiocambridge.co.uk(8oktober2020) 
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playing their smartphone and talking with her friends instead of listening 

to her teacher when the class begins. Those unappropriate things above 

can give bad effect to students Englishabilities. 

That is why both the students and the teacher, especially the teacher 

should know and apply the appropriate Language Learning Strategies to 

avoid some common problems that usually come up in the classroom. 

Language learning strategies are one the factors that have important role in 

learning English as a foreign language, because can help students to learn 

the language. As stated by Oxford, language learning strategies are 

specific behaviors or actions which applied and done by students to 

improve their learning process.3While, O’malley&Chamot defines 

language learning strategies are the thoughts and actions the students use 

to accomplish their language learning.4From the statement above, it can be 

concluded that Language Learning Strategies is a method used in the 

learning process by using creative strategies to help students complete 

tasks moreeffectively. 

According to O’Malley&Chamot, Language learning strategies are 

divided into three main strategies namely, Metacognitive Strategies, 

Cognitive Strategies and Socio Strategies.5Cognitive Learning Strategy is 

used to help the students to manipulate the target language or task 

 

3Oxford, R. L. (2003). Language learning styles and strategies: An overview. Retrieved 

fromhttp://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/ 

learning%20strategies%20by%20Oxford.pdf. 4O'Malley, J. M.,& Chamot, A. U. (1985). Learning 

strategiesused by beginning and intermediate ESL students. Language Learning, 35(1):21-46 
5O'Malley, J. M.,& Chamot, A. U. (1985). Learning strategiesused by beginning and intermediate 

ESL students. Language Learning, 35(1):21-46 

http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/
http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/
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correctly by using all their processes, they include reasoning, analysis, and 

drawing conclusions.6While Metacognitive Learning Strategy is  

employed by the students to help them coordinate the learning processes 

by organizing, planning and evaluating their learning this help learner to 

control their own learning.7And the last Social Strategies, they are 

activities that students engage in to seek opportunities to be exposed to an 

environment where practice is possible.8The researcher choose these 

strategies because these strategies are very important for this research and 

to help students learn thelanguage. 

While Oxford classifies Language Learning strategies into six types 

they are, Cognitive Strategies (are the mental strategies learners use to 

make sense of their learning), Metacognitive Strategies (help learners to 

regulate their learning), Memory-related Strategies (are those used for 

storage of information), Compensantory Strategies (help learners to 

overcome knowledge gaps to continue the communication), Affective 

Strategies (concerned with the learners emotional requirements such as 

confidence) and Social Strategies (lead to increased interaction with the 

target language).9 

 

 

 

 

6Chamot. Learning strategiesused by beginning and intermediate ESL students. Language 

Learning.21-46 
7Chamot. Learning strategiesused by beginning and intermediate ESL students. Language 

Learning.21-46 
8Chamot. Learning strategiesused by beginning and intermediate ESL students. Language 

Learning.21-46 
9Oxford, R. L. (2003). Language learning styles and strategies: An overview. Retrieved 

fromhttp://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/ 

learning%20strategies%20by%20Oxford.pdf. 

http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/
http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/
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From the theory above, it can be concluded that Language Learning 

Strategies have some theories, but here the researcher will found wich one 

related or relevant with this reseach especially with students thinking 

styles. This statement also support by Anderson, he said that perceptive 

second/foreign language (L2) learners are those who are aware of and use 

appropriate strategies for learning and communicating in second 

language.10Referring to what the scholars state, it can be assumed that 

there is relationship between students preferences in language learning 

strategies and their ways of thinking or Thinking Styles (TS). 

Though Language learning strategies are recognized to be the 

strategies that can help students learn the language, some students find that 

some of them are relevant for their learning and some may not. It is 

recognized that, every student have their own ways to think, to accept  

what they get and to processes what they receive from their own. The 

environment of students also makes an impact for students to get some 

information. This statements was supported by Alias, he argued, Thinking 

Styles is refer to the way a person’s natural predisposition in processing 

information.11While, stated of Sternberg , Thinking styles is at the 

interface between intelligence and personality.12From the theory above that 

have been discussed it can be concluded that Thinking styles isability 

10Anderson, M.(2005). L2 learning strategies. In E. Hinkel (Ed.), Handbook of Research in Second 

Language Teaching and Learning. Mahwah, NJ: Lawrence Erlbaum Associates Press. Retrieved 

fromhttp://dafl.ntpu.edu.tw/files/news/56_0bf0e1bf.pdf. 
11Alias, M. (2011). The relationship between creative and critical thinking styles and academics 

achievements among post secondary vocational students. Journal of Malaysian Education Deans 

Council, 8(6). Retrieved from http://www.researchgate.net 
12Sternberg (1994). What are thingking styles. Article. 2007 

http://dafl.ntpu.edu.tw/files/news/56_0bf0e1bf.pdf
http://www.researchgate.net/
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of individual in managing their ideas and the learners way to process 

information deal with their task which relate to the way how people think, 

get, and reaching the goals. 

The successful of learning process does not only depend on the good 

learning strategies and methods but also depends on the students’ thinking 

styles. The correct of students thinking styles makes an impact for learning 

processes. Thinking style is a preferred way of thinking. It is not an ability, 

but moreprecisely how we use abilities in a preferred style (Sternberg, 

1997).13Zhang stated Thinking Styles are in principle, value-free, for the 

same thinking style can serve on person beautifully in one situation, but 

not for other situations.14Regarding to Language Learning Strategies, 

Dweck emphasized that there are 2 kinds of approaches in students 

thinking styles, there are fixed mindset and growth mindset that can be 

applied to gaining success in a number of areas throughout life, including 

education and professional development.15Dweck, states that in a fixed 

mindset, students always feel anxious and nervous to set back or criticism. 

Students with growth mindset will feel interested to learn and to improve 

their experiment. Students have mind which is branched, and it called as 

their brain was started to grow up but still not maximal, it means that the 

students are still in the learning process. Usually, the students learn more 

togetnewinformationaslikescience,andfromtheprocessesofthis 

13Sternberg, R. J.(1997). Thinking styles. New York, NY: Cambridge University Press. 

http://dx.doi.org/10.1017/CBO9780511584512. 
14Zhang, L. F.,(2004c). Thinking styles: preferred teaching styles and their conceptions of 

effective teachers.University Students. Journal of Psychology, 13(3),233-252. 
15Dweck, The new psychology of success (United stated: Random House, 2006), 48. 

http://dx.doi.org/10.1017/CBO9780511584512
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learning they can get much some information from the teacher.16and from 

this process students can develop their brains again. 

From the statement above it can be concluded that language Learning 

Strategy has a relationship with Thinking Style, sure the students have 2 

kinds in thinking some are fast and some are slow and from this process 

students can develop their brains again. 

The way students act can explain how they think. Every student has 

differences of what they need in the processes of language learning, and in 

their own way to think. It can be assumed that it is very important and 

useful for the teacher and the students to apply Language Learning 

Strategies in learning English as long as it appropriate or fit with their 

thinking style.17When the students find appropriate strategy in their 

learning styles, that strategies can be useful for their learning processes. 

In line with that, Barruansyah confirmed that there was a significant 

correlation between language learning strategies and students thinking 

styles in learning English.18 

Vianty, the result of this research who did a study on thinking styles 

and language learning strategies by involving English education program 

 

 

 

 

 

16Dweck, The new psychology of success (United stated: Random House, 2006), 48. 
17Oxford (2003,, Oxford, R. L. (2003). Language learning styles and strategies:An overview. 

Retrievedfromhttp://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/learning%20strategies%20by%2

0 Oxford.pdf. 
18Barruansyah. The Correlation between Learning Styles, Language Learning Strategies, and 

Englis Learning Motivation of the Sixth Semester Students of STIBA Persada Bunda. Journal of 

English for academic, Vol 5, No 1, February 2018 

http://hyxy.nankai.edu.cn/jingpinke
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students in Palembang found that there was a significant correlation 

between thinking styles and language learning strategies.19 

Referring to the statement above, it can be assumed that there is 

relation between language learning strategies and the students’ thinking 

styles. Taking into the consideration of the important role language 

learning strategies and students’ thinking styles, and also the condition of 

students in SMAU BPPT DARUS SOLAH JEMBER the researcher 

thought that it is necessary to observe and focus on language learning 

strategy and students thinking styles, this research is conducted under the 

title “The Correlation between Language Learning Strategies and 

Students’ Thinking Styles. 

B. Research Question 

 

Based on the research background above, the research question of 

the research is formulated as follow: “is there any Correlation between 

Language Learning Strategies and Students’ Thinking Styles at Eleventh 

Grade SMAU BPPT DARUS SHOLAH Jember? 

C. Research Objective 

 

Based on the research question above, the researcher try to find out 

whether there is a correlation or not between Language Learning 

Strategies and Students Thinking Styles at Eleventh Grade SMAU BPPT 

DARUS SHOLAH Jember. 

 

 
 

19Vianty, M. The relationship between thinking styles and language learning strategies of the 

English education program in Palembang, Sriwijaya University, Palembang, 2007. 
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D. Research Significance 

 

1. Theoretically 

 

The findings of the research are expected to support one of the 

theories on language learning and thinking styles. 

2. Practically 

 

The result of this research are expect to be beneficial : 

 

a. As contribution to the further education research development. 

 

b. As information and reference for English teacher in development 

students’ thinking styles. 

E. Scope of the research 

 

This research limited the study about correlation between language 

learning strategies especially indirect strategies (cognitive, metacognitive, 

social used by students) and their thinkingstyles. 

F. Definition of Key Terms 

 

1. Language Learning Strategies 

 

Language Learning Strategies is a strategy to help students in 

learning English, this strategy is one way to help students overcome 

their speaking problems in English and to help them learn to use the 

language more effectively. 

2. Students’ Thinking Styles 

 

Students Thinking Styles are the ways to apply abilities  to 

solve problems in their subject.When they know their thinking styles 
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they will change their mindset, something make them bored and to 

improve the ability to think effectively to achieve the goals. 

G. Hypothesis 

 

Based on the theories were explained above, the hypothesis going 

to be statement whether or not the correlation among two variables. 



 

 

 

 

CHAPTER II 

 

REVIEW OF RELATED LITERATURE 

 
 

A. Previous Studies 

 

To make sure the orginality of the idea in this research, the 

researcher will present several previous studies that have relevance with 

this research the researcher conducted. 

The First was a research conducted by Khodae, Hashemnezhad and 

Javidi the tittle is “The Relationship between Language learning strategies 

and thinking styles of Iranian EFL learners”. In his research whoinvestiged 

the relationship between language learning strategies and thinking styles 

found that there was a relationship between language learning strategies 

and thinking styles of Iranian EFL learners. The sample of this research 

was students of Tarbiz Islamic Azad University. The research used 

questionnaire on Language learning strategies. Additionally, to evaluate 

participants thinking styles used a self-report test,and thinking styles 

iventory. The Pearson product-moments correlation analysis indicated a 

statiscally significant relationship between the two sets of measure (r= 

0.6,p< 0.05). Further analysis demonstrated that thinking styles and 

language learning strategies have positive correlation with gender.20 

 

 

 

20Khodae,Hashemnezhad&Javidi. The relationship between language learning strategies and 

thinking styles of Iranian EFL learners, from 

http://consortiacademica.org/index.php/irjsll/articles/viewFile/186/167.2012 
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The second was a research conducted by Fitria Apriani from FKIP 

sriwijaya University. The tittle is “Students Thinking Styles and Its 

Relation to Their Language Learning Strategies”. In this research, the dta 

was collected by using questionnaire. The result showed that there was 

positive correlation between students thinking styles and language learning 

strategies. The calculation used multiple regression analysis showed that 

the contribution of thinking styles to students language learning strategies 

was only 38.5% suggesting that thinking styles did not give much 

contribution to student language learning strategies. It is implied that 

English teacher should pay attention to students different thinking styles 

and language learning strategies.2 

The third was a research conducted by Supardi and Baharuddin 

from FKIP Unidayan. The tittle is “The Correlation between Language 

Learning Strategies and Students Thinking Styles at Twelevth Grade 

SMAN 4 Unidayan”. The sample of this research took two clasess consist 

40 students. There was positive significance correlation between Language 

learning strategies and thinking styles, from the total sig score = 0,014 , 

0,05 with coefficient score r= 0,387.3 

The fourth was research conducted by Farih the tittle is “The 

Correlation between Language Learning Strategeis and Thinking Styles”. 

In his research the writer took 47 students as the particpant. The researcher 

took the data by using questionnaire. The result of this research was 

2Fitria Apriani. Students thinking styles and Its relation language learning strategies. 2014 
3La Ode Supardi& Baharudin. The correlation between Language learning strategies and students 

thinking styles of twelevth grade SMAN 4 Unidayan. 2016 
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correlation coefficient 0.606 which means that the correlation between 

language learning strategies and thinking styles was 60.6%. the 

determination coefficient was 0.368% which means that the effect of 

language learning strategies towards students thinking styles was 36.8%. 

The significant of this research was positive significant correlation.4 

The fifth was a research conducted by Ray and Kamaruddin from 

Universitas Sembilan Belas November Kolaka. The tittle is “The 

Correlation Between English Language Learning Strategies and Students 

Thinking Styles at The Second Grade of Man 1 Kolaka”. In his research 

the sample was students of MAN 1 Kaloka which consisted of 15 students. 

The data were collected through questionnaire. It could be synthesized that 

hypothesis were r-count was lower that r-table. So H1 was rejected and H2 

was accpeted. The coefficient Correlation between English Language 

Learning Strategies and Students Thinking Styles did not have any 

significant correlation with the r-count = -0,218 was lower than r-table 

0,514 at the significance level 5% and degree of the freedom (df) was 15(- 

0,218>0,514). Therefore, it was categorized as low correlation. Ho and H1 

was rejected and H2 was accepted. 

 

 

 

 

 

 

 

 

 

 

4Farih. The Correlation between Language learning strategies and Students thinking styles, 

Graduating paper, Theacher training and Education faculty. IAIN SALATIGA.2018 



13 
 

 

 

 

 

 

 

Table 2.1 Previous Research 

 

No. Title of Research Similarities Differences 

1 2 3 4 

1 Khodae, 

Hashemnezhad 

and Javidi the title 

“Relationship 

between Language 

learning strategies 

and thinking styles 

of Iranian EFL 

learners of Tarbiz 

Islamic 

University”. 

1. Both researchers 

research  about 

Language learning 

strategies and 

Students thinking 

syles. 

 

2. Both researchers 

use questionnaire as 

data collectionmethod. 

1. The previous 

research was 

conducted in 

University while this 

current research is 

conducted in Senior 

highschool. 

 

2. The previous 

research focused on 

gender while current 

research focuseson 
students. 

2 Fitria Apriani the 

title “Students 

Thinking Styles 

and Its Relation to 

Thier Language 

Learning 

Strategies”. 

1. Bothresearchers 
research about 

Language      learning 

strategies and 

Students thinking 

syles. 

2. Both researchers use 

the correlational 

method. 

1. The previous 

research focused on 

teacher ability while 

current research 

focuses onstudents. 

 

2. The previous 

research conducted 

in University while 

current research is 

conducted inSenior 
high school. 

3 Supardi   and 

Baharuddin “The 

Correlation 

between Language 

Learning 

Strategies  and 

Students Thinking 

Styles at Twelevth 

Grade SMAN  4 

Unidayan   of 

Academic Year 

2015/2016”. 

1. Both researchers 

research  about 

language learning 

strategies and 

Students thinking 

styles. 

 

2. Both of them apply 

the research at Senior 

highschool. 

1. The previous 

research used 

questionnaire in the 

six types while 

current research uses 

questionnaire in 

three types. 

4 Farih  the title 

“The Correlation 

between Language 

Learning 

1. Both researchers 

research  about 

Language learning 
strategies and 

1. The previous 

research  was 

conducted in 
University while 
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1 2 3 4 

 Strategeis and 

Thinking Styles of 

IAIN Salatiga”. 

Students thinking 

styles. 

 

2. Both researches use 

correlational method. 

current research is 

conducted in Senior 

high school. 

5 Ray and 
Kamaruddin  the 

title “The 

Correlation 

Between  English 

Language 

Learning 

Strategies   and 

Students Thinking 

Styles at The 

Second Grade of 

Man  1  Kolaka in 

the Academic 

Year2019/2020”. 

1. Both researchers 

research  about 

Language learning 

Strategies and 

Students thinking 

styles. 

 

2. Both of them apply 

the research at Senior 

highschool. 

1. The previous 

research dominated 

by one strategy 

while current 

research uses three 

strategies. 

 

 

From the statement above it can be concluded that researchers 

research about Language Learning strategies and Students thinking styles. 

And makes different with others research is the method uses correlational 

plan. 

B. Theoritical Framework 

 

The theoritical framework involve the discussion of Language 

learning strategies and Students thinking styles. 

1. Language Learning Strategies 

 

a) Definition of Language Learning Strategies 

 

Language learning strategies are one of the factors that has an 

important role in English as a foreign language. Most of the 
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research on learning strategies is related to the notion of successful 

learners, it basically refers to the process that the learner employs 

in practicing language activities. 

According to Wenden Language learning strategies can be 

difined from the aspect of language learning behaviours, such as 

learning and regulating the meaning of a second or foreign 

language, cognitive theory, such as learners strategies knowledge 

of language learning, and the affective view, such as learners 

motivation, attitude, etc. It is argued that three points of views can 

improve language learningstrategies.5 

While Rubin defines language learning strategies as 

behaviours, steps, or techniques that language learners apply to 

facilitate languagelearning6. 

In line with that, Ghani defined language lerning strategies as 

specific actions, behaviours, stetps, or techniques that students 

(often intentionally) use to improve their progress in developing 

second language skills7. 

In addition Rigeney who difines language  learning strategies 

as the often-concious steps or behaviours used by languagelearners 

 

 

 

 

 
 

5Wenden. Conceptual background and utility. In A. L. Wenden & J.Rubbin (Eds.), Learner 

strategies in language learning. Englewood Cliffs,NJ: Prentice-Hall. 3-13. 1987 
6Rubin. Learner Strategies. 1987. 
7Ghani. Language learning strategies Employed by L2 learners. Journal of research. 2003 Vol.4. 
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to enhance the acquisition, storage, retention, recall, and use 1of 

new information8. 

From the theory above it can be concluded that Language 

learning strategies is a method used in the learning process by 

using creative strategies to help students complete tasks more 

effective and easier. 

b) Sources of Language Learning Strategies 

 

Oxford defines language learning strategies as specific 

action and behaviours which applied and done by students to 

improve their learning process. And classifies Langauge learning 

strategies into six types those are9: 

 Cognitive Strategies 
 

Cognitive strategies are enable the learners to process and use 

the language for learning or for completing a task about the 

language. Example: watch English movies or TV programmes, 

listen to English radio/Cds, and use English computer programs. 

 Metacognitive Strategies 

 

Metacognitive strategies are enable the learners to manage their 

overall learning process by identifying, planning, organizing, 

monitoring, and evaluating one’s own learning styles. Example: 

organize time for learning, and check one’s progress. 

 

 
 

8Rigeney. Language learning strategies. 1978. 
9Oxford. Language learning strategies. 1990. 
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 Memorization Strategies 

 

Memorization strategies help learners links one foreign 

language item or concept with another and thus, allows new 

information, usually vocabulary to remain in long-term memory. 

Example: drawing pictures to help remember newwords. 

 Compensantory Strategies 

 

Compensantory strategies assits learners to make up for 

missing knowledge while listening, reading, speaking, or writing. 

Example: use gestures or body language , ask for help and make 

guesses based on thecontext. 

 Affective Strategies 

 

Affective strategies help the learners to cope with their 

emotions, motivations, and attidues when learning English. 

Example: identifying mood and anxiety level. 

 Social Strategies 

 

Social strategies are how learners interact with others in the 

context of learning the target language understand the target 

culture. Example: talking with native speakers, ask somone slowly 

and exploring cultural. 

While O’Malley&Chammot defines Language Learning 

Strategies are the thoughts and actions the students use to 
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accomplish their language learning. And divide into three main 

strategies those are10: 

 Metacognitive Strategy 

 

Metacognitive Strategies are employed by the stuidents to 

help them coordinate the learning process by centering, arranging, 

planing, and evaluating their learning, this help learner to control 

their own learning. Students will also be able to plan what their 

learning strategies should be and change them if they are not 

suitable. For example: overviewing with already known material 

and deciding in advance on what to pay attention to. 

 Cognitive Strategy 

 

Cognitive Strategies are used to help students to manipulate 

the target langauage or task correctly by using all their processes. 

They include reasoning, analysis, and drawing conclusions. From 

example: the use of drills to practice the language and the use of 

dictionary to find difficult words. 

 Social Strategy 

 

Social Strategies are activities that students engage in to 

seek oppurtunities to be exposed to an environment where practice 

is possible. These strategies are important because language 

learning always involves other people it is form of social 

behaviour. For example: questioning for understanding or facts and 

 
10O’Malley&Chammot. Strategies used by Second Language Learners. 1990. 
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work together with peers or speakers of the target language 

including native and native like speakers in order to upgrade their 

language skills. 

From the theory above it can be concluded that Language 

learning strategies are related to to tactics and techniques used in the 

process of learning. When scholars defines language learning strategies 

differently and Language learning strtaegies have some theories, here 

the researcher will found wich one related or relevant with this 

research especially with students thinking styles. The researcher 

choose a strategies pionereered by O’Malley&Chamot that there are 

three categories of LLS, namely : Metacoginitive Strategies,Cognitive 

Strategies and Social Strategies. The strategies will be used for 

research because it is more effective and easier. 

2. Students Thinking Styles 

 

a) Definition of Students Thinking Styles 

 

Students thinking styles is ability of students to 

understanding the subject from their own ways to think. Every 

students have different ways to think, to accept what they get and 

to processes what they receive from their own. This statement also 

supported by Zhang, he said that thinking styles refer to students 

“preferred ways of using the abilities that they have, students 

thinking styles could predict students course statisfaction and their 
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learning involvement.11While Batoret said that thinking styles are 

in principle, value-free for the same thinking style can serve on 

person beautifully in one situation. Understanding thinking styles 

can help students to understand well why some activities fit them 

and others don’t.12 

Strenberg in mental self-goverment theory difines 13 styles 

of thinking classified in 5 dimensions, those are13: 

a. Function (including the legislative, executive and judicial 

styles). 

1. Legislative Styles 

 

According to Sternberg, legislative people like to come 

up with their own ways of doing things, and prefer to  

decide for themselves what they have done and how they 

have done it. Legislative people like to create their own 

rules and prefer problems that were not pre-structured and 

prefabricated. Example Ben was a legislative stylist. Some 

of the preferred kinds of activities of a legislative stylist are 

writing creative papers, designing innovative projects, 

creating new business or educational systems, and 

inventing new things. Some of the kinds of occupations that 

 

 

 

11Wenden. Learner strategies in Language learning, Englewood Cliffs,313.1987. 
12Batoret. The influence of students and teacher thinking styles on students course satisfaction 

andon their learning process. Vol.27, no.2. 
13Sternberg. Thinking styles iventory. 1992. 
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legislative prefer are creative writer, scientist, artist, 

sculptor, investment banker, policy maker, and architect.14 

2. Executive Styles 

 

According to Sternberg, executive people like to follow 

rules and prefer problems that are pre-structured or 

prefabricated. They like to fill in the gaps within existing 

structures rather than to create the structures themselves. 

Some of the kinds of activities they are likely are solving 

given mathematical problems, applying rules to problems, 

giving talks or lessons based on other people's ideas, and 

enforcing rules. Some occupations that can be a good fit to 

executivethinkers are certain types of lawyer, police officer 

on patrol, buider of the other people’s deigns, soldier, and 

administrative assistent.15 

3. Judicial Styles 

 

According to Sternberg judicial people like to evaluate 

rules and procedures, and prefer problems in which one 

analyzes and evaluates existing things and ideas. The 

judicial stylist likes activities such as writing critiques, 

giving opinions, judging people about their work, and 

evaluating programs. Some of their preferred kinds of 

 
 

14Sternberg. Thinking styles. New York, NY: Cambridge University Press. 

http://dx.doi.org/10.1017/CBO9780511584512.1997.20. 

http://dx.doi.org/10.1017/CBO9780511584512
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occupations were judge, critic, program evaluator, 

consultant, admissions officer, grant and contract monitor, 

and systems analysis.16 

b. Forms (including the hierarchic, oligarchic, monarchic, 

anarchic styles). 

1. Hierarchic Styles 

 

The hierarchic person has a hierarchy of goals and 

recognizes the need to set priorities, as all goals cannot 

always be fulfilled, or at least fulfilled equally well. 

This person tends to be more accepting of complexity 

and recognizes the need to view problems from a 

number of angle to set priorities correctly.17 

2. Oligarchic Styles 

 

The oligarchic person was like the hierarchic person 

in having a desire to do more than one thing in time. 

But unlike hierarchic people, oligarchic people tend to 

be motivated by several, often competing goals. Often, 

these individuals feel pressured in the face, the 

competing demands on their time and other resources. 

They are not always sure what to do first, or how much 

time to allot to each of the tasks they need to complete. 

 

 
 

16Sternberg. 1997.21 
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They can become as effective or even more effective 

than people with other styles.18 

3. Monarchic Styles 

 

A monarchic person is someone who is single- 

minded and driven. The individual tends not to let 

anything get in the way of his or her solving a problem. 

Monarchic people can be counted on to get a thing 

done, given that they have set their mind toit.19 

4. Anarchic Styles 

 

The anarchic person seems to be motivated by a 

potpourri of needs and goals that can be difficult for 

him or her, as well as for others, to sort out. Anarchic 

people take what seems like a random approach to 

problems; they tend to reject systems, and especially 

rigid ones,and to fight back at whatever system they see 

as confining them.20 

c. Levels (including the global and localstyles). 

 

1. Global Styles 

 

Global individuals prefer to deal with relatively 

large and abstract issues. They ignore or do not like 

details, and prefer to see the forest rather than the trees. 

 
 

18Sternberg.1997.23. 
19Sternberg.1997.23. 
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Like to deal with big  picture, generalities, and 

abstractions.21 

2. Local Styles 

 

Local individuals like concrete problems requiring 

working with details. They tend to be oriented toward 

the pragmatics of a situation, and were down-to-earth. 

The danger was that they may lose the forest for the 

trees. However, some of the worst system failures, such 

as in aviation and rocketry, have occurred when people 

have ignored what seemed at the time to be small 

details. Thus, almost any team requires at least some 

local individuals.22 

d. Scopes (including the internal and external styles). 

 

1. Internal Styles 

 

Internal individuals are concerned with internal 

affairs - that was to say, these individuals turn inward. 

They tend to be introverted, task oriented, aloof, and 

sometimes socially less aware. They like to work alone. 

Essentially, their prefence was to apply their 

intelligence to things or ideas in isolation from other 

people.23 

 
 

21Sternberg. 1997.24. 
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2. External Styles 

 

External individuals tend to be extroverted, 

outgoing, and peopleoriented. Often, they are socially 

sensitive and aware of what is going on with others. 

They like working with other people wherever possible. 

Many of the questions that arise in education as to 

"what was better?" stem from a fundamental 

misunderstanding of the interaction of styles with 

learning experience.24 

e. Leanings (including the liberal and conservativestyles). 

 

1. Liberal Styles 

 

The liberal individual likes to go beyond existing 

rules and procedures, to maximize change, and to seek 

situations that are somewhat ambiguous. The individual 

is not necessarily "politically" liberal. A political 

conservative could have a liberal style in trying to 

implement, say, a Republican agenda in a new and all- 

encompassing way. Thrillseekers tend to have a liberal 

style, as do people who, in general, quickly become 

bored.25 
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2. Concervative Styles 

 

The conservative individual likes to adhere to 

existing rules and procedures, minimize change, avoid 

ambiguos situations where possible, and stick with 

familiar situations in work and professional life. This 

individual will be happiest in structure and relatively 

predictable environment. When such structure does not 

exist, the individual may seek to create it.26 

Moreover, students use different thinking styles on the 

basis of the stylistic demands of a given situation. 

Regarding to Biggs and Telfer, they had demonstrated that 

knowledge about students thinking styles is helpful for 

educators and curriculum designers interested in designing 

effective and workable teaching strategies that satisfy 

student needs. This was essential to the aim of the teaching- 

learning process, which was for students to receive 

meaningful knowledge that can be used in new learning 

situations and retained longer in the mind.27 

C. The Hypothesis of The Research 

 

According to Arikunto, a hypothesis is an expectation over reality 

concerning the relationship between’s at least two factors. Since the 

research which is led by the author is a correlational quantitative 

26Sternberg. 1997.26. 
27Biggs and Telfer. American academy of advertising students to think?strategies to engage 

students thinking.1-2.2011. 
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examination, the theories articulations whether there is relationship 

between’s two factors.28Arikunto (2016:47) states that there are two sorts 

of hypothesis. Those are29: 

1. Null Hypothesis(Ho) 

 

A null hypothesis is a statement that shows no positive correlation 

among Language learning strategies and Students thinking styles. 

2. The Alternative Hypothesis(Ha) 

 

An alternative hypothesis is a statement that shows a positive 

correlation between Language learning strategies and Students 

thinking styles. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

28Arikunto.2002. 
29Arikunto.2016. 



 

 

 

 

CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Research Design 

 

This research apply quantitative as the research approach. Creswell states 

there are three types of quantitative research design; experimental design, 

correlational design and survey design.30This research is categorized into 

correlational type, since the researcher wants to know wether or not the 

correlation between two variables. While those two variables included in this 

research are Language Learning Strategies (X) and Students Thinking Styles 

(Y). 

Correlational research is study to determine whether there is a relationship 

or not between two or more variables. 

B. Population and Sample 

 

1. Population 

 

According to Arikunto, population is all of the subject of the 

research.31The population in this research is the students of eleventh grade 

of SMAU BPPPT DARUS SOLAH Jember in the academic year of 

2021/2022. Which consist of three clasess they are XI IPA 1, XI IPS 1 and 

XI IPS 2 and the total of population consist of 90 students. 

The researcher conducted the research in this school, as she had ever 

taught in this school when she did the PPL. 

 

30Creswell, "Research Design: Quantitative, qualitative and mixed methods approaches", by 

United states, Library of congres cataloging, 2008. 
31Arikunto, "Prosedur Penelitian", Jakarata, by PT. Intan putra, 2002. 
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2. Sample 

 

According to Darmawan, sample is part of the population, it means 

that there will be no sample if there is no population.32 

There are two kinds of sampling in research that is probability 

sampling and non-probability sampling. The probability sampling is 

sampling technique which give the same chance for the whole participants 

to become sample, usually it called as random sampling. Non-probability 

sampling is the kind of sample which not give the population to be the 

participant of sample.33 

In this research, the data were taken from population by using 

random sampling technique in three classes. This sample is the students of 

eleventh grade XI IPS 1 consist of 30 students. XI IPS 1 was choosen as 

the sample after raffling done by the teacher. Afterward, to make the valid 

instrument XI IPS 2 and XI IPA 1 was taken as non-respondent. 

C. Research Instrument 

 

Instrument is a tool to collecting the data. The researcher uses 

questionnaire to collecting the data. According to Babbie he said that 

questionnaire is defined as a document containing questions and other of items 

designed solicit information appropriate to analysis.34A questionnaire is a list 

of questions given to others with the intention that the person is willing to 

respond according to the researcher’s request. The person who is asked to fill 

 

32Darmawan, "Metode penelitian kuantitatif", Bandung, Remaja Rosdakarya, 2013.  
33Darmawan, "Metode penelitian kuantitatif", Bandung, Remaja Rosdakarya, 2013.  
34Babbie, “Survey Research Method,2ndEdition”, Belmot CA: Wadsworth Publishing 

Company,2010. 
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out the questionnaire is called a respondent. The respondents should give valid 

information about themselves so that the data was valid as well. 

In this research the researcher will use Close-ended Questionnaire to 

collect the data. Thus, the students only needed to check list (✓) the provided 

column based on their feeling about the statement. It is divided into two parts, 

the first one was the questionnaire of Language Learning Strategies which 

consisted of 3 main parts those are metacognitive, cognitive and sosial 

strategies which each part consisted of 10 items so the total items were 30 

items. The second one was the questionnaire of Thinking Styles which 

consisted of 5 main parts those are function, form, level, scope and leaning 

which each part consisted of 1 items so the total items were 13 items. The total 

of questionnaire 43 items. The questionnaire aims to collect the valid 

information from respondent, to obtained the relevant data to this research. 

Table 3. 1 The score for Questionnaire Answer 

 

Questionnaire Answer Score 

Never 1 

Sometimes 2 

Often 3 

Usually 4 

Always 5 
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Table 3.4 

QuestionnaireGuidline 

No Language Learning Strategies Items Numbers 

1 Metacognitive 10 1-10 

2 Cognitive 10 11-20 

3 Social 10 21-30 

No Students Thinking Styles Items Numbers 

1 Function (legislative,executive,yudiaktif) 3 1-3 

2 Forms 

 

(hierarchic,oligarchic,monarchic,anarchic) 

4 4-7 

3 Levels (global and local) 2 8-9 

4 Scopes (internal and external) 2 10-11 

5 Leanings (liberal and conservative) 2 12-13 

 
 

In order to see how good the test is, so the validity and reliability should 

be had by those instruments in this research, because the research instruments 

should be valid and reliable. 
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1. Validity 

 

Validity is a data can be said to be valid if the research instrument 

can be trusted in accordance with the reality in the field. Valid also 

describes data in research that measures exactly what it is supposed to 

measure. The researcher conducted Pearson Product Moment Validity 

Testing using SPSS 21version. 

The instrument is valid if the r count > r table with significant 

value 0.05. If r count < r table with significant value 0.05, the instrument is 

not valid and cannot be used in collect data in the research. The amount of 

the sample (N) is 30. Thus the degree of freedom (df) is 30-2= 28 and 

alpha = 0.05. it is gained r table =0.361. 

2. Reliability 

 

According to Sugiyono, Reliability refers to a consistency of an 

instrument in measuring what to be measured and it used multiple times to 

measure the same object, the result remains the same.35In this research, the 

researcher used Cronbach’s Alpha technique with SPSS 21 version to find 

out the reliability of the instrument. When the alpha is more than 0.7 is the 

reliable instrument. 

Formula used to find out reliability using Cornbach Alpha 
 
 

 

 
 

35Sugiyono, "Metode penelitian kuantitatif", Bandung by Alfabeta, 2017. 
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r11 : coefficient reliability alpha 

k : the quantity ofquestion 

∑2 : the totalquestion 

 
 : variantotal 

 
Here, the level of reliability based on Cronbach’s Alpha Coefficient as follows 

 

:Table 3.3 

 

The Level of Reliability of Cronbach’s Alpha 

 

Cronbach’s Alpha Coefficient Level of Reliability 

0,0-0,20 Less reliable 

>0,20-0,40 Rather reliable 

>0,40-0,60 Quite reliable 

>0,60-0,80 Reliable 

>0,80-0,1,00 Very reliable 

 
 

D. Technique of Data Analysis 

 

In this research the researcher uses some technique to analyze the data. 

 

The details of each technique, as follow: 

 

1. Calculate the score of langauge learning strategies 

 

Table 3.4 

 

The Scoring System of Language Learning Strategies 

 

Type of 

Questionnair 

e 

Number of 

Items 

Indicator per item Max. 

Score Nev 

er 

Someti 

mes 

Ofte 

n 

Usual 

ly 

Alwa 

ys 

Statement 30 1 2 3 4 5 150 
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Table 3.5 

 

The Interval Score of Language Learning Strategies 

 

Interval Score Categorized as 

<75 Fair 

75-100 Good 

100-125 Very good 

126-150 Excellent 

 
 

2. Calculate the score of students thinking styles 

 

Table 3.6 

 

The Scoring System of Students Thinking Styles 

 

Type of 

Questionnair 

e 

Number 

of Items 

Indicator per item Max. 

Score Nev 

 

er 

Someti 

 

mes 

Oft 

 

en 

Usua 

 

lly 

Alwa 

 

ys 

Statement 13 1 2 3 4 5 65 

 
 

Table 3.7 

 

The Interval Score of Students Thinking Styles 

 

Interval Score Categorized as 

<50 Fair 

50-54 Good 

55-59 Very good 

60-65 Excellent 
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3. Calculate the score of correlational between’s two variable 

 

In this research the researcher used correlational quantitative 

research. Thus, to know the relationship between's two variable, the 

researchers have utilized the Correlation Product Moment method which 

was created by Carl Pearson. The researcher conducted Pearson Product 

Moment Validity Testing using SPSS 21. 

The formula is : 

 

a. Finding the correlation uses formula 
 

 
r = Pearson‟s Correlation Coefficient 

N = Number of Participants 

X = Students‟Language Learning Strategies 

Y = Students‟Thinking Styles 

∑X = The Sum of Language learning Strategies 

 
∑Y = The Sum of Students Thinking Styles 

 
∑X2= The Sum of Squared Language Learning Strategies 

 
∑Y2= The Sum of Squared Student‟s Thinking Styles 

 
∑XY = The Sum of Multiplied Scores between X and Y 

 
Thisformula isused to find out an index correlation “r” 

 
product moment between variable X and Y 

(Sugiyono, 2017) 
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b. To interpret the index scores of correlation "r" product moment 

between variable X and Y (rxy) the researcher uses interpretation 

such below: 

Table 3.8 The Coefficient Correlation 

 

The Score of "r" Product Moment 
(Rxy) 

Interpretation 

0.00-0.199 Very low correlation 

0.20-0.399 Low correlation 

0.40-0.599 Moderate correlation 

0.60-0.799 High correlation 

0.80-1.000 Very high correlation 

(Sugiyono, 2017) 

 

If it turns out that Ho is rejected and Ha is accepted, it can 

be interpreted in the following table: 

Table 3.9 The Interpretation of Correlation Coefficient 

 

Rxy Interpretation 

0.00 –0.199 There is a correlation between the X variable and the 

Y variable, but it is very weak or shallow. So, the 

correlation is rejected. In other words, there is no 

correlation between the X variable and the Y variable. 

0.20 –0.399 There is a weak or low correlation between the X 

variable and Y variable. 

0.40 –0.599 There is enough correlation between the X variable 

and the Y variable. 

0.60 –0.799 There is a strong or high correlation between the X 

variable and the Y variable. 

0.80 –1.000 There is a very strong or high correlation between the 

X variable and the Y variable. 

Rxy : correlation coefficient between X and Y. 

 

The hypothesis will be tested as the following criteria: 

If rcount
>

tablemeans Ho is accepted and Ha is rejected. 

If rcount
<

tablemeans Ho is rejected and Ha is accepted. 



 

 

 

 

CHAPTER IV 

 

RESEARCH FINDINGS AND DISCUSSION 

 
 

A. Research Findings 

 

Research finding presented and discussed the answer about the 

research questions that were about the correlation between language 

learning strategies and students thinking styles at eleventh grade of SMAU 

BPPT Darus SholahJember. 

1. Validity and Reliability of Test 

 

a. On December 14, 2022, the exam was first administered tothe 

 

non-respondents in two classes (XI IPS 2 and XI IPA 1). 29 and 31 

students were among the participants. The test was in the form of 

questionnaire about the students' learning strategies and cognitive 

styles. Recently, this try out was used to determine the validity of 

the questionnaire. 

b. Validity of Test 

 

1) Face Validity 

 

The majority of the XI IPS 2 and XI IPA 1 students 

concurred that they found the statements included in 

questionnaire were extremely clear. (See Appendix 2) 

According to English teacher,"Some statements were 

relevant to the fundamental competence of language learning 

strategies and students' thinking styles," the English teacher 

said. She later acknowledged that questionnaire was effective 
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in determining how well students understood their learning 

strategies and thinking styles. (See Appendix 3) 

Thus, it demonstrated that both tests have face validity. 

 

2) Content Validity 

 

Both of the questionnaires, in the opinion of the English 

teacher, were pertinent to the fundamental proficiency of 

language learning strategies and students’ thinking style. 

The statements used in the questionnaire were based on 

O’Malley&Chamot as questionnaire of language learning 

strategies and also based on Strenberg as questionnaire of 

students thinking styles. 

3) ItemValidity 

 

To determine whether an item is genuine, there are standards. 

In this research, a test item is deemed to be legitimate if rcount 

exceeds rtable with a significant value of0.05. 

a) Item validity of language learning strategies 

 

The first questionnaire was held on Wednesday, the 

15thof December at XI IPS 1 as the respondent of this 

research. This questionnaire consists of 30 items. Then, it 

would be calculated by Pearson’s correlation product 

moment using (IBM SPSS 21 Version) as follows: (See 

Appendix 4 and 5) 
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Table 4.1 

The Result of Validation Questionnaire Language Learning Strategies 
 

No of Items rcount rtable Interpretation 

1 0.603 0.361 Valid 

2 0.550 0.361 Valid 

3 0.501 0.361 Valid 

4 0.663 0.361 Valid 

5 0.591 0.361 Valid 

6 0.557 0.361 Valid 

7 0.442 0.361 Valid 

8 0.365 0.361 Valid 

9 0.537 0.361 Valid 

10 0.458 0.361 Valid 

11 0.462 0.361 Valid 

12 0.457 0.361 Valid 

13 0.683 0.361 Valid 

14 0.607 0.361 Valid 

15 0.509 0.361 Valid 

16 0.649 0.361 Valid 

17 0.394 0.361 Valid 

18 0.530 0.361 Valid 

19 0.611 0.361 Valid 

20 0.563 0.361 Valid 

21 0.701 0.361 Valid 

22 0.663 0.361 Valid 

23 0.453 0.361 Valid 

24 0.710 0.361 Valid 

25 0.478 0.361 Valid 

26 0.746 0.361 Valid 

27 0.571 0.361 Valid 
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28 0.454 0.361 Valid 

29 0.466 0.361 Valid 

30 0.564 0.361 Valid 

 

It could be seen from the table above, there were 30 

items or questions of language learning strategies. 

However, all of the items of questionnaire were valid. For 

example, in the first questionnaire the rcount was more than 

rtable. rcount =0.603 rtable=0.361. If the rcount was less 

than rtable, so the questionnaire was not valid, and cannot  

to be used in this research. In this questionnaire all of items 

was valid because the score of rcount was more than rtable. 

Hence, students’ value of those questionnaire got 

better. It was proven by seeing students’ answer where 

mostly of them gave answer that had high score to the 

questionnaire. They said those questionnaire was easy to 

understand. 

b) Item validity of students thinking styles 

 

The questionnaire of students thinking styles was 

held on Wednesday, the 15thof December at XI IPS 1 as  the 

respondent of this research. This questionnaire consists of 

13 items. Then, it would be calculated by Pearson’s 

correlation product moment using (IBM SPSS 21 Version) 

as follows: (See Appendix 6 and7) 
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Table 4.2 

The Validation Result of Questionnaire Students Thinking Styles 
 
 

No of Items rcount rtable Interpretation 

1 0.420 0.361 Valid 

2 0.519 0.361 Valid 

3 0.441 0.361 Valid 

4 0.606 0.361 Valid 

5 0.386 0.361 Valid 

6 0.507 0.361 Valid 

7 0.448 0.361 Valid 

8 0.462 0.361 Valid 

9 0.395 0.361 Valid 

10 0.472 0.361 Valid 

11 0.542 0.361 Valid 

12 0.503 0.361 Valid 

13 0.665 0.361 Valid 

 

 
It could be seen from the table above, there were 13 

items or questions of language learning strategies. 

However, all of the items of questionnaire is valid. Because 

the rcount is more than rtable. rcount =0.420 rtable=0.361. If 

the rcount less than rtable, so the questionnaire is not valid, 

and cannot to be used in this research. In this questionnaire 

all of items is valid because the score more than rtable. 

Hence, students’ value of those questionnaire got 

better. It was proven by seeing students answer where 

mostly of them gave answer that had high score to the 
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questionnaire. They said those questionnaire was easy to 

understand. 

It could be seen from the table above that all the 

questionnaire of students thinking styles were categorized 

as valid. It was that all the rcount of the questionnaire was 

higher than rtable. The result of students thinking styles was 

also better from theexpectation. 

c. Reliability ofTest 

 

1) Reliability of language learningstrategies 

 

Besides that, the researcher used Cronbach’s 

Alpha by IBM SPSS 21 Version to check the reliability 

of language learning strategies. The test is considered as 

reliable if the value of Cornbach’s Alpha is higher than 

0.70. As follows: 

 

Table 4.3 

The Reliability Result of Questionnaire Language Learning Strategies 
 

Reliability Statistics 

 

 

 

Cronbach's 

Alpha 

 

 

Cronbach's Alpha 

Based on 

Standardized Items 

 

 

 

N of 

Items 

.907 .922 30 

 
Based on the table above, the reliability statistic 

of language learning strategies showed that the value of 

Cronbach’s Alpha was 0.907 with 30 items. Itwas 
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higher than 0.70 (0.907>0.70). the level of reliability 

showed that the value was reliable. 

2) Reliability of students thinkingstyles 

 

Besides that, the researcher used Cronbach’s 

Alpha by IBM SPSS 21 Version to check the reliability 

of language learning strategies. The test is considered as 

reliable if the value of Cornbach’s Alpha is higher than 

0.70. as follows: 

 

Table 4.4 

The Reliability Result of Questionnaire Students Thinking Styles 
 

Reliability Statistics 

 

 

 

Cronbach's 

Alpha 

 

Cronbach's Alpha 

Based on 

Standardized 

Items 

 

 

 

N of 

Items 

.802 .812 13 

 
Based on the table above, the reliability statistic 

of students thinking styles showed that the value of 

Cronbach’s Alpha was 0.802 with 13 items. It was 

higher than 0.70 (0.802>0.70). The level of reliability 

showed that the value was reliable. 

2. Data Description 

 

In this research, the valid and reliable instruments were used to 

find the value of the two variables. The real test of questionnaire was 

held on Wednesday, the 15thof December 2022 at XI IPS 1 as the 

respondent of this research. The participant was 30 students. 



44 
 

 

 

 

 

 

 

There are two kinds of this questionnaire in this research. The 

first was questionnaire of language learning strategies (X) is consists 

of 30 items. The second one was the questionnaire of students thinking 

styles (Y) is consists of 13 items. So, the total questionnaire is 43 

items. 

Thus, the students score on both of the questionnaire is 

described as follows: 

Table 4.5 

Students Score of Two Variables 
 

No CodeName 
Score (LLSX) (STSY) 

  

1 FZN 128 51 

2 HMS 124 61 

3 MLM 130 61 

4 NSS 131 60 

5 SAB 118 52 

6 ZNI 118 59 

7 LSS 119 54 

8 ERA 129 60 

9 DNN 121 58 

10 SLH 129 61 

11 HSS 119 61 

12 AFP 136 60 

13 ASR 131 54 

14 ILM 127 54 

15 ZLH 127 53 

16 STA 91 60 

17 NLA 117 59 

18 IDM 90 60 

19 HMP 105 54 

20 LFN 104 52 

21 FSD 134 51 

22 VAA 132 52 

23 SMN 137 56 

24 KKM 139 60 

2 SAP 143 60 

26 NAP 130 60 

27 ANA 135 60 

28 AKH 145 52 

29 ATA 139 52 

30 SUH 138 49 
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Thus, the data of this research is summarized as follows: 

 

Table 4.6 

 

 

 

From the table above, it can be seen that the mean is 125.20, 

the median is 128.50, the mode is 118, the range is 55, the minimum 

score is 90, and the maximum score is 145. 

Table 4.7 

 

From the table above it can be seen that the mean is 56.53, the 

median is 58.50, the mode is 60, the range is 12, the minimum score is 

49, and the maximum score is 61. 
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a. Descriptive Statistic of Language Learning Strategies 

 
The questionnaire was distributed to 30 students of SMAU 

BPPT Darus Sholah Jember especially in the class of XI IPS 1. The 

way to indicate the major students’ language learning strategies is 

by seeing one of the highest scores among three kinds of language 

learning strategies. The result of language learning strategies on the 

table as follow: 

Table 4.8 

The Classification Score of Language Learning Strategies 
 

No Classification Freq Precentage 

1 Metacognitive Strategies 5 17% 

2 Cognitive Strategies 9 30% 

3 Social Strategies 16 53% 

 

 

The result of each students’ language learning strategies 

was known and determined. The data included of 30 students 

resulted three kinds of language learning strategies are as follows: 

5 students have metacognitive strategies, 9 students have cognitive 

strategies, and 16 students have social strategies. The data showed 

most of students in SMAU BPPT Darus Sholah especially in the 

class XI IPS 1 was dominated by social strategies with the total 

frequency 16 participants have social strategies with 53% percent. 



47 
 

 

 

 

 

 

 

b. Descriptive Statistic of Students Thinking Style 

 
The questionnaire was distributed to 30 students of SMAU 

BPPT Darus Sholah Jember especially in the class of XI IPS 1. The 

way to indicate the major students’ thinking styles is by seeing one 

of the highest scores among five kinds of students thinking styles. 

The result of students thinking styles on the table as follow: 

Table 4.9 

The Classification Score of Students Thinking Styles 
 

No Classification Freq Precentage 

1 Function 9 30% 

2 Form 4 13% 

3 Level 2 7% 

4 Scope 13 43% 

5 Leaning 2 7% 

 
 

The result of each students thinking styles was known and 

determined. The data included of 30 students resulted five kinds of 

students thinking styles are as follows: 9 students have function 

styles, 4 students have form styles, 2 students have level styles, 13 

students have scopes styles, and 2 students have leaning styles. The 

data showed most of students in SMAU BPPT Darus Sholah 

especially in the class XI IPS 1 was dominate by scope styles with 

the total frequency was 13 participants have scope styles with 43% 

percent. 



48 
 

 

 

 

 

 

 

3. Data Analysis 

 

1) Correlational Result 

 

In this research as mentioned in previous chapter, the 

researcher used SPSS 21 to find out whether there is any 

correlation between language learning strategies and students 

thinking styles. The result is presented in table4.5. 

Table 4.10 

The Coefficient Correlation between Language Learning Strategies 

and Students Thinking Styles 
 

Correlations 

 
Language 

Learning 

Strategies 

Students 

Thinking 

Styles 

Language Learning 

Strategies 

Pearson Correlation 1 0.627** 

Sig. (2-tailed)  .000 

N 30 30 

Students Thinking Styles Pearson Correlation 0.627** 1 

Sig. (2-tailed) .000  

N 30 30 

**. Correlation is significant at the 0.01 level (2-tailed).   

 
Based on the table of Pearson’s correlation the final score 

show that the correlation is rcount0.627. It includes in the fourth 

level as high correlation (0.60-0.799) which means that correlation 

between two variables is high. The significant value is 0.000 which 

means that the correlation between two variables is strong or 

significance. It considered that there was positive correlation 

between language learning strategies and students’ thinking styles. 
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2) Regression Result 

 

In this research, the researcher used SPSS 21 to find out the 

effect of language learning strategies towards students thinking 

styles. The result is presented in table 4.6. 

Table 4.11 

The effect of Language Learning Strategies towards Students 

Thinking Styles 

Model Summary 

 
Model 

 
R 

 
R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .627a .237 .240 .4,988 

a. Predictors: (Constant), Language Learning Strategies 

b. Dependent Variable: Students Thinking Styles 

Based on the table above, the table shows that the 

correlation coefficient (rcount) is 0.627 and determination coefficient 

(R Square) is 0.237. Which means that there is effect of language 

learning strategies towards students thinking styles. The effect of 

language learning strategies towards students thinking styles is 

23.7% it means that there is effect of language learning strategies 

towards students thinking styles because R square more than 0.00. 

3) Hypothesis Testing 

 

This research is aimed to answer the hypothesis that it can 

be accepted or rejected. 

 (Ho) Null Hypothesis 

There is no significant correlation between language learning 

strategies and students thinking styles. 
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count table 

 

 

 

 

 

 (Ha) Alternative Hypothesis 

 

There is significant correlation between language learning 

strategies and students thinking styles. 

The hypothesis will be tested as the following criteria: 

Ifr > means Ho is accepted and Ha is rejected. 

Ifr < means Ho is rejected and Ha is accepted. 

 

The correlation coefficient is rcount= 0.627, significant value 

0.000<0.05, N= 30 (gained from rtable= 0.361). From  the 

calculation it can be seen that rcount(0.627) is more than 

rtable(0.361)and concluded that Ho is accepted and Ha is rejected 

which means there is correlation between language learning 

strategies and students thinking styles. The coefficient 

determination is 0.237, which means that the effect of language 

learning strategies towards students thinking styles is 23.7%. 

To see the significance and the correlation, the researcher 

test the following hypothesis: 

If rcount>0.05, thus Ho is accepted and Ha is rejected. 

If rcount<0.05, thus Ha is accepted and Ho is rejected. 

From the table 4.5, it can be seen that the significance 

value= 0.000<0.05 which means Ho is rejected and Ha is accepted. 

Therefore, it can be summed up that there is correlation between 

language learning strategies and students thinking styles. 
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B. Discussion 

 

The objective of this research is to find out whether there is a 

correlation or not between language learning strategies and students 

thinking styles at 11thgrade of SMAU BPPT Darus Sholah Jember. The 

researcher limits this research on the language learning strategies 

especially indirect strategies (cognitive, metacognitive, and social 

strategies) and their thinking styles. The researcher has collected the data 

needed in this research for verifying the hypothesis. There was one 

instrument in this research that was questionnaire. 

At the first step, the researcher took XI IPS 1 as the respondent 

class and XI IPS 2 and XI IPA 1 as the non-respondent class to check the 

validity and reliability of the research instruments. Afterward, the 

researcher tried-out the research instrument at the non-respondent class 

(XI IPS 2) and (XI IPA 1) on Tuesday, the 14thof December 2022 for the 

validity of language learning strategies and students thinking styles 

questionnaire. And finally both of the instruments have validity and 

reliability. 

Next, the researcher gave a real questionnaire to XI IPS 1 as the 

respondent class of this research. It was held on Wednesday, the 15thof 

December 2022. It was questionnaire that was related to language learning 

strategies and students thinking style. It consisted of 43 questions, 30 

questions related to language learning strategies and 13 questions related 

to students thinking style. 
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Based on the result of the analyses, it found that there was positive 

correlation between language learning strategies and students thinking 

styles. In line with Fitria Apriani revealed that there was a relationship 

between language learning strategies and students thinking styles in their 

study.36 

After that, the researcher tested the hypotheses which were 

regarding the correlation between two variables by using Pearson’s 

Correlation Product Moment (r) formula (IBMS SPSS Statistic 21 

Version). It was found that rcount was 0.627 which was higher than rtable 

that was 0.361.(0.627>0.361). 

Then, It was also found that the significance of coefficient was less 

 

0.05 (0.000<0.05). It means that Ha (the alternative hypothesis) was 

accepted and H0(the null hypothesis) was rejected. It could be concluded 

that the two variables had positive correlation. 

Hence, there was a significant correlation between language 

learning strategies and students thinking styles at the Eleventh grade of 

SMAU BPPT Darus Sholah Jember. To know the criterion of relationship 

between the two variables, the researcher used the criterion by Sugiyono in 

this research.37 

Thus, the criterion of relationship is described as follows: 
 

 

 

 

 
 

36Fitria, A.”Students Thinking Styles and Its Relation to their Language Learning Strategies”. 

Sriwijaya University. 2014. 
37Sugiyono. “Metode Penelitian Kuantitatif”. Bandung by Alfabeta. 2017. 
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Table 4.12 

The criterion by Sugiyono 
 

The Score of "r" Product 

Moment 

(Rxy) 

Interpretation 

0.00-0.199 Very low correlation 

0.20-0.399 Low correlation 

0.40-0.599 Moderate correlation 

0.60-0.799 High correlation 

0.80-1.000 Very high correlation 

 
Based on the result of Pearson’s Correlation product Moment 

Formula, the rcount of this research was 0.627. It was between 0.60-0.799. 

it could be concluded that the correlation between language learning 

strategies and students thinking styles was high correlation. 

The implication of this study addresses the issue about teaching 

and learning in the classroom. As Turki, in his reasearch confirmed that 

the basic principle in the ways of thinking or thinking styles is to help 

students make the fullest possible use of the methods of teaching and 

learning, and to realize the best way to invest their true 

potentials.38According to Oxford, the variety of thinking styles allows 

students to determine what strategies that suit for them. Students may find 

that some of language learning strategies are relevant for their learning and 

may not. When the students consciously chose strategies that fit their 

learning styles 

 

 
38Turki, J. “Thinking Styles”. Tafila technical university. 2012. 
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and foreign/second language task at hand, these strategies become a useful 

toolkit for active, conscious, and purposeful self-regulation of learning.39 

The finding of language learning strategies were related to students 

thinking styles has implication for teaching training. It would be benefit 

for students for teacher training and education exposed to the different 

kinds of materials and activities to cover the various strategies and be 

given attention to their different thinking styles. 

Based on the finding above, it also be concluded that Social 

Strategies was the language learning style that most used by the students. 

In line with Rubin, the social strategies is the language learning strategies 

that most used by students because the strategies are related with social- 

mediating activity with others and the opportunities to be exposed and 

practice their learning.40 

While, scope was the most kind of students’ thinking style that had 

by students. It is supported by Barenda, stated that the scope are one the 

factors that have important for thinking style, beacuse they have 

contributed in learning process, especially in internal and external style. 

They can exposed their thinking style and some may not.41 

. 
 

 

 

 

 

 
 

39Oxford, R. L.”Language learning styles and strategies”: An overview. Retrieved 

fromhttp://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/learning%20strategies%20by%20Oxford.

pdf.40Rubin.”How to be successful language learner”. Boston:Heinle&Heinle. 1982. 
41Barenda.”Internal and External style”. Surabaya. 2020. 

http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/learning%20strategies%20by%20Oxford.pdf
http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/learning%20strategies%20by%20Oxford.pdf
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

 

Based on the data analysis in the previous chapter, it showed that 

rcount (0.627) was higher than rtable (0.361) at the significant level 0.05 

with df (N-2). It means that the alternative hypothesis (Ha) was accepted 

and the null hypothesis (H0) was rejected. Thus, the researcher concluded 

that there was a high correlation between language learning strategies and 

students thinking styles of the eleventh grade at SMAU BPPT Darus 

Sholah Jember. 

B. Suggestions 

 

The findings of the research expected to be useful for English teacher 

and further researchers : 

1. For English Teacher 

 

For English teacher, even though the result of this research is 

include in high correlation between language learning strategies and 

students thinking styles, the teacher have to pay attention when 

learning English it can increase in very high level. 

2. For Further Researchers 

 

For further researchers, this research can be benefical for their 

research, and also this research can be reference for their research. The 

researcher suggest the further research to conduct a research about 

language learning strategies and students thinking styles. 
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This research focused on the correlation between language 

learning strategies and students thinking style. 
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RESEARCH MATRIX 
 

Title Variable Indicator 
Methodology and 

Research Procedure 
Hypothesis 

Research 

Problem 

The 

Correlatio 

n Between 

Language 

Learning 

Strategies 

and 

Students 

Thinking 

Styles of 

the 

Eleventh 

Grade 

Students 

at SMAU 

BPPT 

Darus 

Sholah 

Jember. 

Independent : 

 

Language 

Learning 

Strategies 

 
 

Dependent : 

 

Students 

Thinking 

Styles 

The strategies 

of LLS 

(metacognitiv 

e, cognitive, 

and social 

strategies) 

 

The part of 

STS 

(function, 

form, level, 

scope, and 

leaning) 

Research Sample : 

 

(Classroom Random 

Sampling) 

 

Collecting Data : 

Questionnaire 

Research Location : 

SMAU BPPT Darus 

Sholah Jember 

 

Data Analysis : 

Peasrson’s Correlation 

Product Moments byusing 

SPSS 21Version. 

 

 

 

 
r = Pearson‟s Correlation 

Coefficient 

N = Number of Participants 

X = Students‟ Language 

Learning Strategies 

Y = Students‟ Thinking 

Styles 

∑X = The Sum of Language 

learning Strategies 

∑Y = The Sum of Students 

Thinking Styles 

∑X2= The Sum of Squared 

Language Learning 

Strategies 

∑Y2= The Sum of Squared 

Student‟s Thinking Styles 

∑XY = The Sum of 

Multiplied Scores between X 

and Y 

H0: There is 

no significant 

correlation 

between 

language 

learning 

strategies and 

students 

thinking 

styles of the 

Eleventh 

Grade of 

SMAU BPPT 

Darus Sholah 

Jember. 

 
 

Ha: thre is a 

significant 

correlation 

between 

langugae 

learning 

strategies and 

students 

thinking 

styles of the 

Eleventh 

Grade of 

SMAU BPPT 

Darus Sholah 

Jember. 

Is there any 

correlation 

between 

language 

learning 

strategies 

and 

students 

thinking 

style at 

SMAU 

BPPT 

Darus 

Sholah 

Jember? 
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Face Validity (Students of XI IPA 1 and XI IPS 2) 

After giving the tried-out of the questionnaire, the researcher asked to the students 

(XI IPS 2 and IPA 1) about some questions. (Jember, 14thof December 2022). 

First Class XI IPS 2 

 

Researcher: “Okay Students, hari ini miss sudah membagikan tes/pertanyaan yang 

berkaitan dengan strategi pembelajaran dan gaya berfikir. Jadi, miss mau tanya 

nih sama kalian, menurut kalian adakah pertanyaan yang suli, atau kurang jelas 

yang membuat kalian bingung?”. 

 

Students 1 XI IPS 2 (Silviana Uswatun Hasanah):”Ga bingung sama sekali kok 

miss, justru ini sesuai sama yang saya alami dalam proses pembelajaran”. 

 

Students 2 XI IPS 2 (Affatul Afroh):”Iya miss, pertanyaannya mudah dipahami”.  

 

Students 3 XI IPS 2 (Ayu Khusnul Khatimah):”tidak ada yang sulit miss, mudah 

dipahami karena sesuai dengan kemampuan kita”. 

 

Researcher: “Okay, Thank you karena untuk pertanyaan strategi pembelajaran dan 

gaya berfikir tidak ada masalah, terimakasih ya anak-anak semua and see you”. 

 

Second Class XI IPA 1 

Researcher: “Okay Students, hari ini miss sudah membagikan tes/pertanyaan yang 

berkaitan dengan strategi pembelajaran dan gaya berfikir. Jadi, miss mau tanya 

nih sama kalian, menurut kalian adakah pertanyaan yang suli, atau kurang jelas 

yang membuat kalian bingung?”. 

 

Students 4 XI IPA 1 (Awsan Nisa Ariska):”Menurut saya tidak ada yang sulit 

miss, mudah dipahami dan seru pertanyaanya”. 

 

Students 5 XI IPA 1 (Vely Aulia Anggraeni):”Sudah jelas semua miss, ga  

bingung juga karena memang sesuai dengan kemampuan kita setiap hari di kelas 

miss”. 

 

Students 6 XI IPA 1 (Lailatus Syarifah):”Engga ada yang ga paham kok miss. 

Menurut saya ini sudah cocok dengan proses pembelajaran kita sehari-hari”. 

 

Researcher: “Okay, Thank you karena untuk pertanyaan strategi pembelajaran  

dan gaya berfikir tidak ada masalah, terimakasih yaanak-anak semua atas 

partisipsinya,. and see you”. 

 

Jember, 14thof December 2022 
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Face Validity (English Teacher) 
 

Before giving the questionnaire, the researcher was consulting the research 

instruments to the English teacher. 

Researcher: “Assalamualaikum mom, saya hari ini ingin berkonsultasi mengenai 

research instrument yang akan saya pakai di kelas non-respondent. Jadi, 

bagaimana pendapat ibu mengenai research instruments ini? Apakah ada yang 

perlu saya revisi dulu mom?”. 

English Teacher: “Oh iya, saya lihat dulu ya mbak, tunggu sebentar”. 

Researcher: “Baik mom”. 

English Teacher: “Menurut saya pertanyaannya mudah dipahami untuk anak-anak 

mbak, dan juga relevant.dengan pertanyaan ini samean bisa melihat anak-anak 

lebih sering menggunakan metode atau strategi pembelajaran yang mana? 

Begitupun dengan gaya berfikir. Bagus udah ini mba, bisa langsung di 

distribusikan ke anak-anak, tidak ada yang perlu direvisi” 

Researcher: “Alhamdulillah kalau seperti itu mom, terimakasih banyak atas 

waktunya dan masukannya”. 

English Teacher: “Sama-sama mbak, segera di distribusikan hari ini untuk yang 

non-respondent, supaya besok segera penelitian yang real”. 

Researcher: “Baik mom, sekali lagi terimaksih banyak”. 

 

 

 

 

 

 
Jember, 14thof December 2022 
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The Scores of Each Validity Language learning Strategies (XI IPS 1) 
 

No Responden 
Language Learning Strategies (X) 

Total X 
x.1 x.2 x.3 x.4 x.5 x.6 x.7 x.8 x.9 x.10 x.11 x.12 x.13 x.14 x.15 x.16 x.17 x.18 x.19 x.20 x.21 x.22 x.23 x.24 x.25 x.26 x.27 x.28 x.29 x.30 

1 5 2 4 5 4 4 4 5 4 3 5 4 2 5 5 5 2 5 4 5 5 4 5 4 5 4 5 5 5 4 
 

128 

2 5 2 4 4 2 4 5 4 4 3 5 4 2 5 3 5 4 5 4 5 5 4 5 4 5 4 4 5 5 4 
 

124 

3 5 2 5 5 4 4 5 5 4 3 5 4 2 5 3 5 5 5 5 5 5 4 5 4 5 4 4 4 5 4 
 

130 

4 5 4 5 5 5 4 5 5 4 2 5 3 4 5 5 5 5 5 3 5 5 4 4 4 5 5 4 5 5 1 
 

131 

5 4 4 3 5 5 4 4 4 4 3 5 4 2 4 3 5 5 4 3 5 4 4 4 4 5 1 4 4 4 4 
 

118 

6 5 4 2 5 5 4 5 3 4 3 3 2 2 5 5 4 3 5 3 4 5 4 5 5 5 2 4 4 5 3 
 

118 

7 5 3 2 4 5 4 5 3 4 3 5 2 2 5 5 4 5 5 3 5 5 4 4 4 5 1 4 4 5 4 
 

119 

8 5 3 3 5 5 4 5 3 4 5 5 2 2 5 5 5 4 5 4 5 5 5 5 5 5 4 4 5 5 2 
 

129 

9 4 3 4 4 5 4 4 4 4 3 5 3 1 4 3 4 5 5 5 5 5 5 4 5 5 1 4 5 4 4 
 

121 

10 5 4 5 4 5 4 5 5 5 3 5 3 5 4 3 4 5 5 5 5 5 3 5 3 5 3 4 5 4 3 
 

129 

11 5 4 3 1 4 4 4 5 4 3 4 4 2 4 3 4 4 4 2 5 4 5 5 4 5 4 5 5 4 5 
 

119 

12 5 4 4 5 2 5 5 5 4 3 5 3 2 5 3 5 4 5 5 5 5 4 4 5 5 1 4 5 5 4 
 

126 

13 5 2 5 4 5 4 4 5 5 3 5 4 1 5 3 5 4 5 5 5 5 5 5 5 5 4 4 5 5 4 
 

131 

14 5 3 4 4 3 2 5 5 5 4 5 4 1 5 3 5 4 5 5 5 5 5 5 4 5 4 4 5 4 4 
 

127 

15 5 3 5 4 5 1 5 5 4 3 5 4 1 5 3 5 4 5 5 3 5 5 5 5 5 4 4 5 5 4 
 

127 

16 5 2 4 1 3 2 4 3 4 3 4 3 1 2 3 4 3 4 3 3 4 4 2 1 4 1 4 5 3 2 
 

91 

17 4 2 4 2 5 4 4 3 4 3 4 3 4 5 3 5 2 5 4 5 4 4 5 5 5 1 4 5 4 5 
 

117 

18 4 2 4 2 3 1 4 3 4 3 4 3 1 2 3 4 2 4 3 4 4 2 5 1 5 1 4 3 4 1 
 

90 

19 4 1 4 4 2 1 5 3 4 3 5 3 1 5 3 4 4 4 3 4 4 4 5 4 5 1 4 5 5 1 
 

105 

20 4 1 4 4 2 1 4 3 4 3 5 3 1 5 3 4 4 4 3 4 4 4 5 4 5 1 4 5 5 1 
 

104 

21 5 4 5 5 5 4 5 4 4 4 5 4 3 4 5 4 4 4 5 5 4 5 5 4 5 4 5 5 5 4 
 

134 

22 5 4 5 5 5 2 4 4 5 4 4 4 4 4 5 5 5 4 5 5 5 5 5 5 5 1 4 5 5 4 
 

132 

23 5 4 5 5 5 2 5 4 4 4 5 4 4 4 5 5 4 4 4 5 5 5 5 5 5 5 5 5 5 5 
 

137 

24 5 3 5 5 5 5 5 4 5 4 5 4 4 5 5 5 4 5 3 5 5 5 5 5 5 4 5 5 5 4 
 

139 

25 5 4 5 5 5 5 5 4 5 4 5 4 5 5 3 5 5 5 5 5 5 5 5 5 5 5 5 5 5 4 
 

143 

26 5 1 5 4 5 2 4 3 5 3 5 4 4 5 5 5 4 5 5 4 5 5 5 4 5 4 5 5 5 4 
 

130 

27 5 4 5 4 5 2 4 4 4 3 5 4 4 5 5 5 4 5 5 4 5 5 5 5 5 4 5 5 5 5 
 

135 

28 5 4 5 5 5 5 5 4 5 4 5 4 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 4 
 

145 

29 5 4 5 4 5 5 5 3 5 4 5 3 4 5 5 5 5 5 5 5 5 5 5 4 5 5 5 5 4 4 
 

139 

30 5 4 5 5 5 5 5 3 5 4 5 5 4 5 5 5 2 5 5 5 5 5 5 5 5 4 5 5 4 3 
 

138 
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Item Validity of Langugae Learning Strategies 
 

Correlations 
 

X1 X2 X3 X4 X5 X6 X7 X8 X9 X10 X11 X12 X13 X14 X15 X16 X17 X18 X19 X20 X21 X22 X23 X24 X25 X26 X27 X28 X29 X30 Total 

X1 Pearson Correlation 1 .413* .243 .276 .288 .332 .442* .369* .354 .280 .101 .232 .358 .249 .468** .354 .173 .400* .331 .140 .641** .419* .053 .196 -.093 .659** .380* .315 .274 .346 .603** 

Sig. (2-tailed)  .023 .196 .140 .123 .073 .014 .045 .055 .135 .596 .218 .052 .185 .009 .055 .362 .028 .074 .461 .000 .021 .781 .300 .626 .000 .038 .090 .142 .061 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X2 Pearson Correlation .413* 1 .062 .329 .512** .483** .351 .276 .180 .302 -.049 .111 .508** .017 .353 .157 .329 .090 .195 .391* .307 .292 .013 .335 .183 .303 .306 .080 -.037 .356 .550** 

Sig. (2-tailed) .023  .746 .076 .004 .007 .058 .140 .342 .105 .796 .561 .004 .928 .056 .406 .076 .635 .302 .033 .099 .118 .944 .071 .333 .104 .100 .674 .847 .053 .002 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X3 Pearson Correlation .243 .062 1 .226 .190 -.033 .092 .300 .502** .146 .442* .624** .499** .068 .095 .449* .155 .114 .622** .042 .265 .289 .246 .115 .056 .511** .393* .440* .132 .124 .501** 

Sig. (2-tailed) .196 .746  .230 .314 .862 .630 .107 .005 .441 .014 .000 .005 .720 .618 .013 .414 .548 .000 .826 .157 .121 .191 .547 .771 .004 .032 .015 .486 .513 .005 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X4 Pearson Correlation .276 .329 .226 1 .285 .330 .510** .188 .226 .325 .465** .162 .319 .569** .474** .452* .361 .330 .409* .406* .596** .295 .327 .599** .507** .328 .153 .110 .663** .072 .663** 

Sig. (2-tailed) .140 .076 .230  .126 .075 .004 .320 .230 .080 .010 .393 .086 .001 .008 .012 .050 .075 .025 .026 .001 .113 .078 .000 .004 .076 .420 .563 .000 .704 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X5 Pearson Correlation .288 .512** .190 .285 1 .366* .037 .022 .321 .254 .006 .105 .563** .147 .535** .257 .220 .311 .279 .254 .370* .428* .164 .412* .219 .375* .358 .051 .072 .415* .591** 

Sig. (2-tailed) .123 .004 .314 .126  .046 .846 .907 .083 .175 .974 .579 .001 .438 .002 .170 .244 .095 .136 .175 .044 .018 .387 .024 .244 .041 .052 .789 .705 .023 .001 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X6 Pearson Correlation .332 .483** -.033 .330 .366* 1 .341 .175 .261 .206 .139 .034 .422* .343 .217 .261 .178 .515** .164 .701** .345 .199 .008 .365* .192 .316 .286 .124 .018 .347 .557** 

Sig. (2-tailed) .073 .007 .862 .075 .046  .065 .355 .164 .275 .464 .858 .020 .064 .250 .164 .347 .004 .385 .000 .062 .291 .967 .047 .310 .089 .126 .514 .925 .060 .001 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X7 Pearson Correlation .442* .351 .092 .510** .037 .341 1 .100 .144 .342 .302 -.095 .243 .406* .218 .144 .282 .356 .185 .228 .431* .114 .195 .253 .227 .425* .056 .086 .324 -.057 .442* 

Sig. (2-tailed) .014 .058 .630 .004 .846 .065  .598 .447 .064 .105 .619 .195 .026 .247 .447 .132 .053 .328 .225 .017 .548 .302 .178 .227 .019 .767 .652 .081 .767 .014 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X8 Pearson Correlation .369* .276 .300 .188 .022 .175 .100 1 .058 -.229 .292 .399* -.020 .160 -.252 .290 .297 .215 .268 .298 .321 .107 .096 .179 .213 .369* -.023 .224 .170 .340 .365* 

Sig. (2-tailed) .045 .140 .107 .320 .907 .355 .598  .761 .224 .117 .029 .918 .399 .180 .121 .111 .255 .152 .110 .084 .574 .616 .344 .258 .045 .905 .235 .370 .066 .047 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X9 Pearson Correlation .354 .180 .502** .226 .321 .261 .144 .058 1 .435* .190 .393* .523** .205 .189 .350 .220 .309 .493** .277 .426* .362* .300 .184 .131 .376* .342 .297 -.043 .176 .537** 

Sig. (2-tailed) .055 .342 .005 .230 .083 .164 .447 .761  .016 .314 .031 .003 .276 .317 .058 .244 .097 .006 .139 .019 .049 .107 .329 .489 .041 .064 .111 .821 .352 .002 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X10 Pearson Correlation .280 .302 .146 .325 .254 .206 .342 -.229 .435* 1 .150 .156 .293 .093 .374* .277 .058 .000 .331 .313 .211 .521** .326 .310 .104 .333 .387* .235 .068 .186 .458* 

Sig. (2-tailed) .135 .105 .441 .080 .175 .275 .064 .224 .016  .428 .412 .116 .626 .042 .139 .761 1.000 .074 .093 .264 .003 .079 .096 .585 .073 .035 .212 .720 .326 .011 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X11 Pearson Correlation .101 -.049 .442* .465** .006 .139 .302 .292 .190 .150 1 .328 .128 .416* .036 .381* .418* .279 .417* .301 .325 .285 .121 .239 .287 .406* .219 .367* .299 .084 .462* 

Sig. (2-tailed) .596 .796 .014 .010 .974 .464 .105 .117 .314 .428  .077 .499 .022 .850 .038 .022 .136 .022 .106 .080 .127 .523 .203 .124 .026 .246 .046 .108 .660 .010 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X12 Pearson Correlation .232 .111 .624** .162 .105 .034 -.095 .399* .393* .156 .328 1 .265 .087 .000 .492** -.048 -.051 .388* .156 .105 .421* .295 .204 .129 .473** .529** .292 .042 .443* .457* 

Sig. (2-tailed) .218 .561 .000 .393 .579 .858 .619 .029 .031 .412 .077  .157 .649 1.000 .006 .801 .791 .034 .412 .581 .020 .114 .279 .496 .008 .003 .117 .824 .014 .011 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X13 Pearson Correlation .358 .508** .499** .319 .563** .422* .243 -.020 .523** .293 .128 .265 1 .227 .510** .388* .222 .260 .332 .386* .341 .244 .278 .311 .221 .466** .577** .300 .145 .317 .683** 

Sig. (2-tailed) .052 .004 .005 .086 .001 .020 .195 .918 .003 .116 .499 .157  .227 .004 .034 .238 .165 .073 .035 .065 .193 .137 .095 .240 .009 .001 .107 .444 .088 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X14 Pearson Correlation .249 .017 .068 .569** .147 .343 .406* .160 .205 .093 .416* .087 .227 1 .255 .499** .215 .643** .292 .325 .519** .442* .497** .772** .593** .393* .152 .383* .625** .258 .607** 

Sig. (2-tailed) .185 .928 .720 .001 .438 .064 .026 .399 .276 .626 .022 .649 .227  .174 .005 .255 .000 .117 .080 .003 .014 .005 .000 .001 .032 .422 .036 .000 .168 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X15 Pearson Correlation .468** .353 .095 .474** .535** .217 .218 -.252 .189 .374* .036 .000 .510** .255 1 .236 .000 .175 .079 .187 .413* .367* .184 .309 .174 .386* .536** .112 .383* .111 .509** 

Sig. (2-tailed) .009 .056 .618 .008 .002 .250 .247 .180 .317 .042 .850 1.000 .004 .174  .209 1.000 .355 .678 .323 .023 .046 .330 .096 .359 .035 .002 .555 .037 .559 .004 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X16 Pearson Correlation .354 .157 .449* .452* .257 .261 .144 .290 .350 .277 .381* .492** .388* .499** .236 1 .073 .463** .468** .316 .533** .428* .262 .507** .263 .526** .245 .297 .302 .411* .649** 

Sig. (2-tailed) .055 .406 .013 .012 .170 .164 .447 .121 .058 .139 .038 .006 .034 .005 .209  .701 .010 .009 .089 .002 .018 .161 .004 .161 .003 .193 .111 .105 .024 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X17 Pearson Correlation .173 .329 .155 .361 .220 .178 .282 .297 .220 .058 .418* -.048 .222 .215 .000 .073 1 .075 .216 .289 .312 .289 -.055 .236 .192 .176 -.072 .145 .252 .143 .394* 

Sig. (2-tailed) .362 .076 .414 .050 .244 .347 .132 .111 .244 .761 .022 .801 .238 .255 1.000 .701  .693 .251 .121 .093 .121 .773 .209 .309 .352 .707 .445 .178 .450 .031 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X18 Pearson Correlation .400* .090 .114 .330 .311 .515** .356 .215 .309 .000 .279 -.051 .260 .643** .175 .463** .075 1 .471** .244 .757** .193 .185 .434* .284 .399* .045 .183 .226 .272 .530** 

Sig. (2-tailed) .028 .635 .548 .075 .095 .004 .053 .255 .097 1.000 .136 .791 .165 .000 .355 .010 .693  .009 .194 .000 .307 .328 .017 .129 .029 .812 .332 .229 .146 .003 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X19 Pearson Correlation .331 .195 .622** .409* .279 .164 .185 .268 .493** .331 .417* .388* .332 .292 .079 .468** .216 .471** 1 .195 .557** .402* .281 .377* .220 .349 .183 .351 .157 .405* .611** 

Sig. (2-tailed) .074 .302 .000 .025 .136 .385 .328 .152 .006 .074 .022 .034 .073 .117 .678 .009 .251 .009  .302 .001 .027 .133 .040 .243 .058 .333 .057 .407 .026 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X20 Pearson Correlation .140 .391* .042 .406* .254 .701** .228 .298 .277 .313 .301 .156 .386* .325 .187 .316 .289 .244 .195 1 .295 .182 .296 .401* .519** .273 .193 .117 .136 .371* .563** 

Sig. (2-tailed) .461 .033 .826 .026 .175 .000 .225 .110 .139 .093 .106 .412 .035 .080 .323 .089 .121 .194 .302  .114 .335 .112 .028 .003 .144 .306 .537 .473 .043 .001 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X21 Pearson Correlation .641** .307 .265 .596** .370* .345 .431* .321 .426* .211 .325 .105 .341 .519** .413* .533** .312 .757** .557** .295 1 .365* .224 .506** .308 .506** .146 .222 .423* .313 .701** 

Sig. (2-tailed) .000 .099 .157 .001 .044 .062 .017 .084 .019 .264 .080 .581 .065 .003 .023 .002 .093 .000 .001 .114  .047 .235 .004 .098 .004 .441 .239 .020 .092 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X22 Pearson Correlation .419* .292 .289 .295 .428* .199 .114 .107 .362* .521** .285 .421* .244 .442* .367* .428* .289 .193 .402* .182 .365* 1 .183 .682** .112 .509** .506** .646** .236 .522** .663** 

Sig. (2-tailed) .021 .118 .121 .113 .018 .291 .548 .574 .049 .003 .127 .020 .193 .014 .046 .018 .121 .307 .027 .335 .047  .334 .000 .554 .004 .004 .000 .210 .003 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X23 Pearson Correlation .053 .013 .246 .327 .164 .008 .195 .096 .300 .326 .121 .295 .278 .497** .184 .262 -.055 .185 .281 .296 .224 .183 1 .460* .807** .423* .323 .045 .491** .220 .453* 

Sig. (2-tailed) .781 .944 .191 .078 .387 .967 .302 .616 .107 .079 .523 .114 .137 .005 .330 .161 .773 .328 .133 .112 .235 .334  .011 .000 .020 .082 .815 .006 .243 .012 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X24 Pearson Correlation .196 .335 .115 .599** .412* .365* .253 .179 .184 .310 .239 .204 .311 .772** .309 .507** .236 .434* .377* .401* .506** .682** .460* 1 .587** .302 .232 .438* .570** .501** .710** 

Sig. (2-tailed) .300 .071 .547 .000 .024 .047 .178 .344 .329 .096 .203 .279 .095 .000 .096 .004 .209 .017 .040 .028 .004 .000 .011  .001 .105 .217 .015 .001 .005 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X25 Pearson Correlation -.093 .183 .056 .507** .219 .192 .227 .213 .131 .104 .287 .129 .221 .593** .174 .263 .192 .284 .220 .519** .308 .112 .807** .587** 1 .245 .141 -.078 .555** .231 .478** 

Sig. (2-tailed) .626 .333 .771 .004 .244 .310 .227 .258 .489 .585 .124 .496 .240 .001 .359 .161 .309 .129 .243 .003 .098 .554 .000 .001  .193 .456 .682 .001 .219 .008 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X26 Pearson Correlation .659** .303 .511** .328 .375* .316 .425* .369* .376* .333 .406* .473** .466** .393* .386* .526** .176 .399* .349 .273 .506** .509** .423* .302 .245 1 .629** .375* .300 .300 .746** 

Sig. (2-tailed) .000 .104 .004 .076 .041 .089 .019 .045 .041 .073 .026 .008 .009 .032 .035 .003 .352 .029 .058 .144 .004 .004 .020 .105 .193  .000 .041 .107 .107 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X27 Pearson Correlation .380* .306 .393* .153 .358 .286 .056 -.023 .342 .387* .219 .529** .577** .152 .536** .245 -.072 .045 .183 .193 .146 .506** .323 .232 .141 .629** 1 .320 .131 .431* .571** 

Sig. (2-tailed) .038 .100 .032 .420 .052 .126 .767 .905 .064 .035 .246 .003 .001 .422 .002 .193 .707 .812 .333 .306 .441 .004 .082 .217 .456 .000  .085 .491 .017 .001 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X28 Pearson Correlation .315 .080 .440* .110 .051 .124 .086 .224 .297 .235 .367* .292 .300 .383* .112 .297 .145 .183 .351 .117 .222 .646** .045 .438* -.078 .375* .320 1 .102 .233 .454* 

Sig. (2-tailed) .090 .674 .015 .563 .789 .514 .652 .235 .111 .212 .046 .117 .107 .036 .555 .111 .445 .332 .057 .537 .239 .000 .815 .015 .682 .041 .085  .590 .216 .012 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X29 Pearson Correlation .274 -.037 .132 .663** .072 .018 .324 .170 -.043 .068 .299 .042 .145 .625** .383* .302 .252 .226 .157 .136 .423* .236 .491** .570** .555** .300 .131 .102 1 .076 .446* 

Sig. (2-tailed) .142 .847 .486 .000 .705 .925 .081 .370 .821 .720 .108 .824 .444 .000 .037 .105 .178 .229 .407 .473 .020 .210 .006 .001 .001 .107 .491 .590  .690 .014 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

X30 Pearson Correlation .346 .356 .124 .072 .415* .347 -.057 .340 .176 .186 .084 .443* .317 .258 .111 .411* .143 .272 .405* .371* .313 .522** .220 .501** .231 .300 .431* .233 .076 1 .564** 

Sig. (2-tailed) .061 .053 .513 .704 .023 .060 .767 .066 .352 .326 .660 .014 .088 .168 .559 .024 .450 .146 .026 .043 .092 .003 .243 .005 .219 .107 .017 .216 .690  .001 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Total Pearson Correlation .603** .550** .501** .663** .591** .557** .442* .365* .537** .458* .462* .457* .683** .607** .509** .649** .394* .530** .611** .563** .701** .663** .453* .710** .478** .746** .571** .454* .446* .564** 1 

Sig. (2-tailed) .000 .002 .005 .000 .001 .001 .014 .047 .002 .011 .010 .011 .000 .000 .004 .000 .031 .003 .000 .001 .000 .000 .012 .000 .008 .000 .001 .012 .014 .001 
 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

*. Correlation is significant at the 0.05 level (2-tailed). 

**. Correlation is significant at the 0.01 level (2-tailed). 
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The Score of Each Question of Students Thinking Styles 
 

No Responden 
Students Thinking Styles 

Total Y 
y1 y2 y3 y4 y5 y6 y7 y8 y9 y10 y11 y12 y13 

1 4 4 5 4 4 4 4 2 3 5 4 3 5 51 

2 4 5 5 5 5 5 5 3 5 5 5 4 5 61 

3 4 5 5 5 5 5 5 3 5 5 5 4 5 61 

4 4 5 5 5 5 5 4 5 5 4 4 4 5 60 

5 4 4 5 4 4 4 3 3 4 4 4 4 5 52 

6 4 5 5 4 5 5 3 4 5 5 5 4 5 59 

7 4 4 4 4 5 4 3 3 5 4 5 4 5 54 

8 5 5 5 4 5 5 4 3 5 5 4 5 5 60 

9 5 4 5 4 5 4 3 4 5 5 5 4 5 58 

10 5 5 5 4 5 5 5 3 5 5 5 4 5 61 

11 5 5 5 4 5 4 3 5 5 5 5 5 5 61 

12 5 5 5 4 5 5 4 3 5 4 5 5 5 60 

13 4 5 3 4 5 4 4 3 5 5 4 4 4 54 

14 4 4 5 4 5 4 4 3 5 4 4 4 4 54 

15 4 4 3 4 5 4 4 3 5 5 4 4 4 53 

16 5 5 5 5 5 5 3 4 5 5 4 4 5 60 

17 5 5 5 5 5 5 3 4 4 5 4 4 5 59 

18 3 4 5 5 5 5 5 5 4 5 4 5 5 60 

19 5 4 4 4 5 4 4 3 5 4 4 4 4 54 

20 4 4 5 4 4 4 4 3 4 4 4 4 4 52 

21 4 5 5 4 4 4 3 3 5 4 4 3 3 51 

22 4 4 5 4 4 4 4 3 4 4 4 4 4 52 

23 4 5 5 4 5 4 4 3 5 5 4 4 4 56 

24 5 4 5 4 5 5 4 4 5 5 5 4 5 60 

25 5 4 5 4 5 4 5 4 5 5 5 4 5 60 

26 5 5 5 5 5 4 5 3 5 5 4 4 5 60 

27 4 5 5 5 5 5 5 3 5 5 4 4 5 60 

28 4 5 4 4 5 3 3 3 4 5 4 4 4 52 

29 4 5 4 4 5 3 3 3 4 5 4 4 4 52 

30 4 4 4 3 5 3 3 3 4 4 4 4 4 49 
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Item Validity of Students Thinking 
 

Correlations 

 
Y1 Y2 Y3 Y4 Y5 Y6 Y7 Y8 Y9 Y10 Y11 Y12 Y13 Total 

Y1 Pearson 1 .167 .212 -.042 .277 .194 -.054 .117 .385* .175 .351 .187 .336 .437* 

Sig. (2-tailed) 
 

.378 .261 .827 .138 .305 .776 .538 .036 .354 .057 .322 .069 .016 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y2 Pearson .167 1 .126 .412* .331 .305 .024 .073 .334 .381* .048 .132 .097 .445* 

Sig. (2-tailed) .378 
 

.506 .024 .074 .102 .902 .701 .071 .038 .803 .487 .609 .014 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y3 Pearson .212 .126 1 .356 -.229 .506** .209 .266 .000 .000 .241 .077 .452* .490** 

Sig. (2-tailed) .261 .506 
 

.054 .224 .004 .268 .156 1.000 1.000 .199 .685 .012 .006 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y4 Pearson -.042 .412* .356 1 .211 .620** .435* .327 .167 .333 -.048 .081 .462* .622** 

Sig. (2-tailed) .827 .024 .054 
 

.264 .000 .016 .078 .378 .072 .803 .670 .010 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y5 Pearson .277 .331 -.229 .211 1 .210 .156 .359 .555** .443* .316 .472** .323 .563** 

Sig. (2-tailed) .138 .074 .224 .264 
 

.266 .410 .052 .001 .014 .089 .008 .082 .001 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y6 Pearson .194 .305 .506** .620** .210 1 .423* .346 .387* .221 .331 .283 .620** .786** 

Sig. (2-tailed) .305 .102 .004 .000 .266 
 

.020 .061 .034 .241 .074 .130 .000 .000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y7 Pearson -.054 .024 .209 .435* .156 .423* 1 -.095 .217 .247 .124 .125 .268 .469** 

Sig. (2-tailed) .776 .902 .268 .016 .410 .020 
 

.618 .250 .188 .515 .510 .152 .009 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y8 Pearson .117 .073 .266 .327 .359 .346 -.095 1 .234 .167 .234 .455* .375* .543** 

Sig. (2-tailed) .538 .701 .156 .078 .052 .061 .618 
 

.213 .378 .214 .011 .041 .002 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y9 Pearson .385* .334 .000 .167 .555** .387* .217 .234 1 .088 .439* .234 .112 .559** 

Sig. (2-tailed) .036 .071 1.000 .378 .001 .034 .250 .213 
 

.645 .015 .214 .556 .001 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y10 Pearson .175 .381* .000 .333 .443* .221 .247 .167 .088 1 .200 .107 .383* .493** 

Sig. (2-tailed) .354 .038 1.000 .072 .014 .241 .188 .378 .645 
 

.289 .575 .037 .006 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y11 Pearson .351 .048 .241 -.048 .316 .331 .124 .234 .439* .200 1 .213 .511** .535** 

Sig. (2-tailed) .057 .803 .199 .803 .089 .074 .515 .214 .015 .289 
 

.258 .004 .002 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y12 Pearson .187 .132 .077 .081 .472** .283 .125 .455* .234 .107 .213 1 .381* .498** 

Sig. (2-tailed) .322 .487 .685 .670 .008 .130 .510 .011 .214 .575 .258 
 

.038 .005 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Y13 Pearson .336 .097 .452* .462* .323 .620** .268 .375* .112 .383* .511** .381* 1 .743** 

Sig. (2-tailed) .069 .609 .012 .010 .082 .000 .152 .041 .556 .037 .004 .038 
 

.000 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

Total Pearson .437* .445* .490** .622** .563** .786** .469** .543** .559** .493** .535** .498** .743** 1 

Sig. (2-tailed) .016 .014 .006 .000 .001 .000 .009 .002 .001 .006 .002 .005 .000 
 

N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 

*. Correlation is significant at the 0.05 level (2-tailed). 

**. Correlation is significant at the 0.01 level (2-tailed). 



 

 

APPENDIX IX 

 
The Questionnaire of Language Learning Strategies and Students Thinking 

Style 

Ap;3endix A 
 

 

Kuesioner Strategi Pembelajaran Bahasa 
 

Bacalahsetia*opertanyaaandenganceimat.Gunnloanskalayangclisediakaninitukinenunjul.kan 

seberapa cocok pernyataan tersebu t dengan cara yard.g biasa anda lakukan disekolah kemudian 

centang(1) 

Catatan : 
 

1 Tidak I°ernah 

3 :Biasanya 

2 :lkadang-Iladang 
 

4  :Sc!ing 5 :Selama 

 

 
 

 
 

 Skala 

1 2 3 4 5 

 

 

 
 

1 Sayanen•13G‘h.itikanketikaseseoi‘angbcrbicarr.bahasa 

Inggris. 

     

 

2 Saya tidak ingin mengulang iuata [Pelajar an yang telah 

dipelajari sebclurrn‘iya. 

    

 

 

3 Saya mengliafal kata-kiita untul‹ rneninglcatkan 

l‹etero •r»ilaii bahasa lnggris. 

     

 

4 Sya mencoba me.igevaluasi matu }ae1ajaran bahasa 

lnggi’is di ruliiah. 

     

 

5 Saya mencari texan atau r asangan yang bisa saya ajar 

untulc berbicara bahasa Ingt›ris. 

     

 

t› Saya tidak suka ketika guru saya iaiernberi1:an inotivasi 

tentang belajar bahasa 1n¿,gris. 

    

 

 



 

 

 
 

 

7 Saya menggunakan lcamus untuk ineneiemahlcankata. "  

 

** 8 **, Untuk inemaharn i l‹.ata-mata asing, saya iiiencob-u 

inenul 1:‹ dicatatansya.  

V °'   &e1ajarfiahasa Inggris hanya untukpeiiiulJ..  

IO Saya berbicara dengan orang lain tentang apa yang saya 

rasakan ketika saya belajar bahasaInggris. 
 

 
 

sayabeajai a as nggrisWanyaunt T›ei‘inalngame. ( 
 

14 Saya berlatih be2’suara bahasaInggris;. 

16 Saya luenggunakan gci‘akan untukineinahaini 

percakapan 
 
17 ' Belajar bahasa lnpgri s membuat sayakesal, 

B. Soal 11-20 Strategi Pembelajaran Bahasa 
 

(I(ognitit’ Strategi) 
 

11 1 Saya suka inata •aelajaraJba1iasa°Inggris. 
 

12 Saya nengucapkan drum menulis kata-katabahasa 

Inggris baru dalam sebu-uh bulcu. 

Skala No. 



 

 

 

Pertanyaan 

— — 
'¿gl 21-30 Stratcgi Pein%.ajaranWa asa 

 

(Social Strategi) 

 

,'seacaraperlahan.  

3 Sea suka me¿igerjakan pekerjaan rumali (PR) di 

rurnabbersama teman-temansaya. 

' "' —  — --——- 

Sada rnengajukan  pertaiiyaaand  a aasaInggi‘is.  

Saya ifiemintagii!Is ya unttlk memperbai1‹i bahasa 

In'•gris saya  ketil:a  saya  mencobauntukberbit:ara ; 

}  bahasaInggris. ,', 

, ,  Saya  dan teman-teinai  saya selaliime ii1ai °°'* 

' jawaban tentangii)ian. 

 

, Di lcelas saya sisWaselalubed ya*téetangmatérl, ' 

l‹etika mereka tiduk memo.i1aairi. 

 

Sayasnl‹abelcerjasain eilg i te can-teina1isaya. 

 

Tugas '‹ita 1›isa niudali, j i  a 1  ta   el ePanamateman- ** 

) teman. 

 

'Sayatida1‹°su kéiika guru inenyuruli niengerjaKan 

Egasberkeloin{'ok. 



 

 

 
 

 

Apper.dir. B 

 

 
Kelas : )t{ U$ 

Kuesioner Gay a Berfikir Siswa 

Bacillahset1»dperttnyaaandengancennat.Gunakanslcalayangdisediakaliuntukmenunjukkan 

seberapa cocnk pernyataan tei sebut denga.n cara yang biasa anda lakulcan disekolah kelnudian 

centring(9) 

Catatan : 

1  :TidakPern‹ili 2 :Itadang-ICadang 
 

3 :Biosanya 4 :Sering 5 :Selalu 

 

 

 

No Pertanyaan 

 

 
A.*oal I -3 Gaya Berfilcir Siswa 

 

fungsi (leyislatil", eksekutif danyudika*.il) 
 

So)'a mengubah pola pikir saya untulc belajar 

kettles Ingbi is dengan f›in1‹. 

 

Skala 
 

1 2 3 4 5 

 

aye »‹› • ahkan masalah dengan 

mCn@ Uhakaii strategi atar• ide. 

3 Saya i«kii mengeijakan tugas inulai ‹lariyang 

mti6iili keyau':sulif.  

•S.*BI4-7GayaBerfikirSiswa 
 

4  

sitnBol/,3ombpt.  

5 



 

 

 

Ketika menco'. a un uk memahami materi, saya 

inenggunak›anidesayasendiridaristrate;;iuntuk 

men gasasinya. 

     

 

 

7 Saya tidal‹ sr.lca ketika guru sayarnernberilcan 

liescinpatan untul‹ beilikir. 

    

 

 

C.Soal 8-9 Gaya Berfikir Siswa 
 

Level (global dari lokal) 

 

 Saya tidak su1‹a menggunal‹an ide saya sendiri, 

saya lebih suka iiienirt‹ ide gagasan teman. 

     

 

9 I€etilca mencoba memberikan 1‹e.,iinpulan, saya 

nienggunai‹an ga';asan utama. 

     

 

D.Soal 10-11 Gaya B@‘fi1‹ir Siswa 
 

Cakupan (internal daneksternal) 

10 Saya lebih suka i neneirukan gagasun ate.u ice 

sedniri, tanpa harus tahu dari orang lain. 

    

 

 

11 I€etilca men iulai iJislcusi, saya bertukai’ pikiran 

dengan tern an kelas say a. 

    

 

 

E.Soa1 12-13 Gaya Beifikii Siswa 
 

Kecendetungan (liberal dan house:’varif) 

12 Saya tidalc sulca ketilca gul‘tt meminta murid 

untuk berdiskusi, karena itu iiienibuat saya 

bosaia. 

    

 

 

 

1.3 

 

     

 

 



 

 

 

Appendix A 

Nail°- ' ' 
 

Kel› II  I $ 

I( 1l e Sioner Strategi Peinbelaj aran Bahasa 

Bac8lah setiap pertanyaaan dcngan cerrnat. Gunakan sl‹ala yang clisediakan untuk menunjukkan 

S bel apa coGOk per nyataan te.’sebut dengan care yang biasa an‹1a lakukan disekolah lreinudian 

centftl*i› ( ) 

Ca tatan : 

1 . TidakPernah 2 :Kadang-lfadang 

3:Eiasanya 4  :Sering 5 :Selalu 
 

 
 

 

 Pci tanyaan Skala 

1 2 3 4 5 

A. Soul 1-10 Strategi Pembelajaran Bahasa 
 

(Mrtakognitif Strategi) 

1 Saya ineinpei hatikan ketika seseorang b‹•rbicarabahasa      

 

2 *aya tidak ingin rriengulang inata pe1ajai‘an yangtelah 

dips.lajan sebelu: mya. 

    

 

 

3 Saya inenghafal mata-kata i.untukireningkatkan 

keteraiiipilan bahasa Inggi 1s. 
 

Sya mencoba inengevaluasl mata Pelajaran bahasa 

Inggris di rumah. 

5 Sayamencari 

temanataupasan‹anyangbisasityaajaruntuk berbicara 

bahasaInggris. 

6 Saya tidak suka ketika guru saya inembeiilcaninotivasi 

tentang belajar bahasa Inggris. 

  

 

 

 

 

 

 

 
 

•‘ 

   

 
 

 

 
 

 

 

 

 



 

 

 
7 

 

S 

Saya rr.enggunakan ka1nu‹: untuk menerjemalikan l‹a*a.      
 

 

Untuk memahami lcata-kata asing, saya inencoba 

menulis di catatan sya. 

    

 

 

9 Belajar bahasa Inggris hanya ui -ulc peinula.     
 

 

10 Saya berb:cara dengan orang lain tentang apa yang saya 

rasalcan 1‹ctil‹a saya belajar‘ bahasa Inggiis. 

     

 

 

No. Pertanyaan Sl‹ala 

1 2 3 4 5 

B. Soal 11-20 Stra›egi I'ernb‹:lajaran Bahasa 
 

(I€ognitif Strategi) 

11 Saya suka mata pelajaran bahasa Inggris.     
 

 

12 Saya inengucapkan dan menulis kata-kata bahasa 

Inggri., baru dalam sebuah buku. 

    

 

 

13 saya belajar bahasa Ii iggris hanya untuk bei main game.      

 

14 Saya berlal lh bei’suai a bahasa Inggris.     
 

 

15 Belajar bahasa Inggris dapat naeningkatkan kernampuala 

berbicara kita. 

     
 

 

       

17 Beliijai’ bahasa Inggi‘is iiiembuat sayakesal.      

 

1 S 3aya mencoba untuk 1ol‹us belajar bahasa Inggris.     
 

 

      
 

 

20 Sayaharusbc•lceii•lcerasuntukbelajarbahosrilnggiis 

denganbaik. 

     

 



 

 

 
 

No. Pcrtanyaan Skala 

1 2 3 4 5 

C. Soul 21-30 Straicgi Pernbelajiii an Bahasa 

 
 

 

21 Saya b‹xlatih bahasa Inggris dengan terrlan-teman saya 

dikela›.. 

     
 

 

22 ICetika saya tLdak mengerti sebuab kata dalambahasa 

Inggris, saya meminta guru saya untulc i‘iengulangi 

seacara perlahan. 

     

 

 

23 Saya suka rnengerjakan pelceijaan rumah (Pin) di rumah 

bersama teman-t‹:man saya. 

     

 

24 SayainengajukanpeitanyaaandalambahasaInggris.     
 

 

25 Saya meminta guru saya untuk rnciriperbai1ci bahasa 

Inggris saya ketil:a saya niencoba untuk berbicara 

bahasa Inggi‘is. 

    

\/ 

26 Saya dan teman-teman saya sel’tlu memberikan 

jawaban tentang ujian. 

     

 

Di kelas saya siswa selalu bertanya tentang materi, 

ketika mereka tidalc inemahaini. 

     

 

28 Saya sukr belcerjasama dengun teman-teman saya.     
 

 

?9 Tugas kita bisa nudah, jika kita belceijasarna teman- 

teman. 

     

 

30 Saya tidalc suka ketika gNru inenyuruh inengeijakan 

tugas berkeloiiipok. 

    

 

 



 

 

 
 

 
 

 

Kuesioner Gaya Berfikir Siswa 
 

Bacalah setiap pertanyaaan dengan cerinat. Gunakan slcala yang disediakan untuk me.nunjuf:kan 

seberapa cocolc pernyataan ti•rsel ut clengan cara yang biasa anda 1al‹ukan diselcolah kenaudian 

centang (1) 

Catatan : 
 

1 Tidak Pernah 

3 :Biasanya 

2 :Ikadang-I€adang 
 

4 :Scring 5 :Selalii 

 

 

No 
 

 S1‹ala 

1 2 3 4 5 

A.Soal 1 -3 Gaya Berfil: ii‘ i› iswa 
 

Fungsi (legislatil, eksckuti I’ dan yrldilcatif) 

I Saya mengulaah poJa pikir saya untuk belaj ar 

 
bahasa Inggris riengan f•aik. 

    
 

 

 

 

 

     

 

3 Saya suka naengerjalcan tugas naulili d‹lri yang 

inudah l‹.e yang :›u1it. 

    

 

 

 B.Soal 4-7 Ga /a Berfil‹ii Siswa      

 
Bentuk (hirarki, oligarki, rnonarki dan anarkis) 

4 Saya suka memaf aini iiiatei i dengan 

 siinbol/gambar. 

5 
 

 

Saya mengeijakan tugas d engan ’iati-hati dan 

 fokus. 



 

 

 
 

 I€etika i-iencoba untuk meinahaini materi, saya 

menggunakan ide s‹iya sendiri dan strategi untuk 

inengatasinya. 

   

 

 

  

 

 Saya tidak su1‹a ketika guru saya iiicmberil‹an 

kesempatan untulr berfikir. 

   

 

  

C.Soal 8-9 Gaya Berfilcir Siswa 
 

Level (global dan lokal) 

8 Saya tidalc sulca iuenggunak in ice saya sendiri, 

saya leb.1i suka meniru ide gagasan teman. 

   

 

  

9 I(etika inencoba membei‘ilcan kesiinpulari, saya 

inenggunalcan gagasan utama. 

    

 

 

D.Soal 10-11 Gaya Be filcir Siswa 
 

Cakupan (ir terns l Jan -.kstemal) 

10 Saya lebih suka inenemulcan gagasan atau ide 

sedniri, tanpa harus tahu dari orang lain. 

 '   

 

11 I(etika memulai diskusi, saya bertulcar pikiran 

dengan teman lcelas saya. 

   
 

 

 

E.Soal 12- 13 Gaya Berfikir‘ Siswa 
 

Ikecenderungan (liberal dan konservati 

12 Saya tidak suka ketika guru men inta inurld 

untulc berdislcusi, lcareiia itu membuat saya 

    
 

 

 

13 Saya dan (einan-teman sul it mcmahaini materi, 

dan lcairi menggunakan gaya berplkir sendii i 

untuk iiienyelesaikani ya. 

    
 

 

 



 

 

 
 

 

 

 
 

Appendix A 
 

Nama: “ 
 

Ifuesioner st ategi Pembelajaran Bahasa 

Bacalahsetiappeitanyaaandengancerinat.GunakanskalayangdisedialcanuntuklTlTnunjukkan 

seberapa cocok pernyataan tersebut dengan cara yang biasa anda lakukan diselcolah kemudian 

centang(9) 

Catatan : 

1 TidakPernah 2 : I?aclang-I€adang 
 

3 :Biasanya 4 :Sci’ing 5 :Selalu 
 

 

 

No Pertanyaan Skala 

1 2 3 4 5 

A. Soal 1-10 .Strategi Pembelajaran Bahasa 
 

(Metakognitif Strategi) 

1 Saya mernperhatikan keti1‹a seseorang berbicai‘abahasa 

Inggris. 

     

 

2 Saya tidak ingin rnengulang mata pelajaranyang telah 

dipelajari sebelunan y‹t. 

  

 

   

J Saya inenghafal kata-l:ata untukiTleningkatkan 

keterainpilan bahasa Inggi is. 

    

 

 

4 Sya inencoba inengevaluasi mata pelajaranbahasa 
f lag ‹S di i ui nah. 

5 Saya inencal i teman atau pasangan yang bisa 

sayaajaiuntuk berbicara bahasa INggiis. 

6 SayaU?,nStir:1tetikagurusayamemberikanrnotivasitenta
ng belajar bahasaInggris. 

      

 

   
 

 

    

 

 



 

 

 

     
 

 
 

8 Untul. iiiemah:iini mata-kala asing, saya inencoba 

menulis di catatan sya. 

     

 

9 Belajar bahasa Inggris hanya untuk peniulii.    
 

 
 

10 Saya berbicara dengan orang lain tentang apa yang saya 

rasakan lcetil‹r' saya belaj ar bahasa Inggris. 

   

 

  

 

 

No. Pertanyaan Skala 

1 2 3 4 ' 5 

B. Soal 11-20 Strategi Pembelajai’an Bahasa 

 
(I€ognitif Strategi) 

1.1 Saya su1‹a mata pelaj ai-an loahasa Inggris.    

12 Saya niengucaplcan dil1i nJeliulis kata-k‹ita bahasa 

Inggris baru dalam sebuali buku. 

   

 

13 saya belajar bahasa Inggi is hanya untuk bermain game. 
 

 
  

14 Saya berlatih bersuara bahasa Ii iggris.   
 

 

15 Belajar bahasa Inggris dapat inenir glcatlcan lcerr ainpuan 

berbicara kita. 

  
 

 

16 Saya lneng.;unal:an gerakan untuk memahaiiii 

percalcapan 

   

 

17 Belajar bahasa Inggris membuat saya 1.esal. 
 

 
  

18 Saya inencoba untuk fokus belaj‹ii bahasa Inggris.   
 

 

19 S iya I idak ineniperhatlkan ketil‹a guru rrn:iiibri tugas.    

 

20 Saya harus belcerja k‹'ras untuk belajar bahasa Inggris 

dengan baik. 

   

 



 

 

 
 

No. I'ertanyaan 
 

 

1 2 3 4 1 5 

C. Soal 21-30 Stlategi l'einbelajaranBahasa 
 

(Sosial Strategi) 

21 Saya berlat'h bahasa Inggris dengan teman-teman saya 

di kelas. 

    

 

22 Ketika saya tidak mengerti sebuah kata .Jalair bahasa 

Inggris›, saya went inl a guru saya untuk mengulangi 
 

 

 

   

 

 

 

23 Saya sulk a naengerjakan |aekei;jaan rumah (PR) di i timah 

bersama teman-teman saya. 

    

 

24 Saya rncngajul‹an pertanyaaan dalam bahasa Inggris.    

 
 

25 Saya meminta guru saya untuk inempei baiki bahasa 

Inggris saya ketika saya inencoba untulc berbicara 

bahasa Inggris. 

    
 

 

26 Saya dan teman-teman saya selalu memberikan 

jawaban tentang ujian. 

   

 

 

27 Di kelas saya ’siswa selalu bertan ya tentang inatei i, 

ketika niei“eka tidak memahami. 

   
 

 

28 Saya suka belcerjasama dengan teman-teman saya.    
 

 

29 Tugas l‹ita bisa n iudah, jika l‹ita bekeijasama teman- 

texan. 

    

 

30 Saya tidak suka ketika gui u inenyu rule iuengei;; a1‹an 

tugas berkelompol‹. 

   

 

 



 

 

 

Appendix B 
 

 

ICclas : 
 

Kuesioner Gaya Berfilcir Siswa 
 

Bacalah setiap }3c1‘tanyaaan dengan cerniat. Gunalcan s1‹ala yang clisediakan untulc nienunjulckan 

seberapa cocol‹ pernyataan tersebut deligan cara yang biasa anda lalculian dise'.olali kemudian 

centang (9) 

Catatan 

 

1 TidakPernah 2 :Kadang-Kadang 
 

3:Biasanya 4:Sering 5 :Selalu 
 

 

 

No Pertanyaan Sl‹al,i 

1 2 3 4 5 

A Soal 1-3 Gaya Berfil‹ir Siswa 
 

Fungsi (legislatif, eks •kutif dan yudlkatif) 

1 Saya mengubah pola pikir saya untuk belaj ar 

bahasa Inggris dengan bails. 

    

 

 

2 Saya memecahkan masalah dengan 

menggunakan strategl atau ide. 

   
 

 

 

3 Saya suka mengeijakan tugas m ul‹ii dari yang 

inu5ah lie ya!ag sulit. 

    
 

 

E.Soal 4-7 Gaya Berlil‹ir S lSWil 
 

Bentuk (hirar1‹i, o1igar1‹i, iaionarki darianarl‹is) 

4   
  

5 Saya mengeijalcan tugas dc•ngan hati-hatld,an 

1ol‹its. 

   

 



 

 

 
 

 

 Incl ika mencoba untuk rnernaliair i materi, sayu 

menggunakan ide saya sendiri ‹tan strategi untuk 

iuengatasir.ya. 

   
 

 

 

 

   

 

C.Soal 1-9 Gaya Berfil‹ir Siswa 
 

Level (t•,1obal dan lokal) 

8 1 Saya tidak suit a meliggunakan idle sa) asendiri, 
 

saya lebih sim‹a meniru ide gagasan teman. 

  

 

  

9 I1eti1‹a inencoba memberikan kesiinpulan,saya 

laienggunakan gagasan utarn a. 

   

 

 

D.Soal 10-11 Gap a Berfikir’ Siswa 
 

Ca1‹upan (internal dan eksternal) 

 

 Saya lebih suka inenemukan gagasan atau ide 

sedniri, tanpa harus tahu dari olalig lain. 

     

 

11 Ketiica inc•iuu1ai diskusi, s:iya bertulrar pilciran 

dengan teman kelas saya. 

    

 

 

E.Soal 12-13 Gaya Berfi1‹ii Siswa 
 

I€ecenderungan (liberal dan konservatif) 

12 Saya tidak suka lcetika gui‘u n:eminta murid 

untul‹ berdislcusi. lcarena itu ineinbi at saya 

bosan. 

   
 

 

  

13 Saya dan teman-i.einan sulit rnemahaini materi, 

dan kanti iiienggunakan gaya berpilcir sendiri 

untuk rnenyelesailcairiya. 

     
 

 



 

 

Appendix A 

 

 

I(uesioner Strategi Penn belajar an Bahasa 
 

Bacalah setiap pertanyaaan dengan cerniat. Gun akan slcala yang disediiikan untuk rrienunjukkan 

seberapa cocok pei’njataan tcrsebut dengan cara yang I iasa anda lalculcan disel:olali keinudian 

centang (1) 

 

Catatan 
 

 

 

 
3 : Biasany’a 

2 : Cadang-I€adaiig 

 
4   :SC1’ilJ 5 ( SC gllU 

 

 

 

No  

 

A. Soal 1 -10 Strategi Peiiibelajaran Bahasa 

(Metakognitif Strategi) 

 

 Sayameinpeihatikan1.et1kaseseoiallybci‘bica.’abahasa 

lnggris. 

     
 

2 S‹iya tidax ingin nacligulang mata Jaelaj ai’ar yang tel all 

dipelajari sebelurnnya. 

    

 

 

3 Saya iiienghatal kata-kata untuk tneninglcat ca i 

keterarnpilan b,ahasa lHg‹;i is. 

     
 

4 Syarncncobaiaaengeva!uasiiiiata,cla.ial”anbahasa 

Inggris d1 ruinilh. 

     
 

5 
 

 

     
 

6 Saya tidak suka ketika guru saya memberikan nlotiv isi 

tentang belajar bahasa Inggris. 

     
 



 

 

 

7 Saya rnenggunalcan kair us untuk mcnerjeinahlcankata.      

 

8 Untuk meinah cini kata-kata asing, sayamencoba 

menulis di catatan sya. 

    
 

 

9 Belajar bahasa Inggris hanya untukpeiiiula.      
 

10 Saya berbicara dengan orang lain tentang apa yangsaya 

i asakan l‹.etika saya belajai’ bahasa Inggris. 

    

 

 

 

 

No. Pertanyaan Skala 

1 2  4 5 

B. Soal 11-20 Strategi Pembt.lajaran Bahasa 

(I(ognitif Strategi) 

11 Saya suka mata pelajaran bahasa Inggris.     
 

12 Saya mengucapkan dan menulis mata-kata bahasa 

Inggris baru dalam sebuah br lcu. 

   
 

 

 

13 saya belajar bahasa Inggris hanya untuk berinain game.     

 

 

 Saya berlatih be.rsuara bahasa Inggris.     
 

15 Belajar bahasa Inggri:. dapat ineningkatkan kemampuan 

berbicara kita. 

  
 

 

  

16 Saya menggunakan gei akan untuk memahami 

percakapan 

    

 

17 Belajar bahasa Inggris membuat saya kesal.     

 

18 Saya inencoba untulc fokus belajar bahasa Inggris.     
 

19 Saya tictalc inemperhatikan lcetika guru rneinbri tugas     
 

20 Saya harus belcerja kei as untuk belajar bahasa Inggris 

dengan baik. 

    
 



 

 

 

 

No. Pertanyaan Slcala 

1 2 3 4 5 

C. Soal 21-30 Strategi Pembelajaran Bahasa 
 

(Sosial Strategi) 

21 Saya berlatih bahasa Inggris dengan teman-temansaya 

di feel as. 

    

 

22 Ifieti1‹a saya tidalc rnengerti sebuah kata dalam bahasa 

Inggris, saya meminta guru saya untukiiiengulangi 

seacara pc-rlalian. 

    

 

 

23 Saya suka inengerjakan pekerjaan rumah (1*R) di rumah 

bersama teinaia-teman !.‹iya. 

    

 

24 Saya rnengajukan peitanyaaan dalam bahasa Inggris.    
 

25 Saya meminta guru saya untuk mciupci baiki bahasa 

Inggris saya ketilca saya inencoba untuk berbicara 

bahasa Inggi i*. 

    
 

 

26 Say a dan teman-teman saya selalu inelrberikan 

jawaban tentang ujian. 

    

 

27 Di kela., saya sis v a selalu bertanya tentang iiiateri, 

ketika mereka tip all. rrlemahami. 

    

 

28 Saya suka bekeijasania dengan teiiian-teman ,aya.    
 

 

2.9 Tugas lcita bisa rnudali, jika kita bekci jasama teian- 

teman. 

    
 

 

30 Saya tidalc suka ketika gul’u menyuruh mengeijalcan 

tugas beikelornpok. 

   
 

 



 

 

 

#.ppendix B 
 

I(e1as: I *9 
 

Kuesioner Gaya BerfikirSiswa 
 

Bacalah *etiap peitanyaaan d,engan ceniiat. Gunakan slcala yang ‹lisediakan untuk menunjukkan 

seberapa cocok pemyat‹ian tersebut denga i cara yang I lasa anda lakukan disekolah kemudi:in 

centang (9) 

Catatan : 
 

1 TidalcPernah 2 :1€adang-Kadan•; 
 

3:Biasanya 4 :Sering 5 :Selalu 
 

 

 

No Penanyaan Skala 

1 2 3 4 5 

A.Soal 1-3 Gaya BerfiL ir Siswa 
 

Fungsi (legislatif, ekse1:uti I dan yudikati I) 

1 Saya mengubah pola pi1‹ir saya untulc belaj ai 

bahasa Inggi is dengan oaik. 

     
 

2 Saya mo.inecahkan rnasalah dengan 

mengpunal‹an strategi atau ide. 

    

 

 

3 Sayu sulk a mengeij al‹an tugas mulai dari yang 

inudah ke yang sulit. 

     
 

B.Soal 4-7 Gaya Berfi l‹ii’ Siswa 
 

Bentuk (hirai lii oligarl‹i, mortar 1‹i ‹lan anarl‹is) 

4 Saya suka inemahaini materidengan 

simbol/gainba{. 

 

 

 

5 Saya inengcrjakan tugas dengan h Citi-hati dan 

loku s. 

   
 



 

 

 

Iketilca mencoba untal‹ me nahami rnatei i, saya 

rnenggunak‹in ide says sendiri dan sti‘ategi untuk 

rneligatasinya. 

   

 

 

 

7 Saya ticlak suka lcetika •;uru sayamcinberil‹an 

kesempatan untuk bellikii. 

    
 

C.Soal 8-9 Gaya Berfikir Siswa 
 

Ley.:1 tglobal dan lokal) 

8 Saya tidak suka menggunakan ide saya sendiri, 

sayil )°.bih suka rneniru idC gagasan teman. 

   
 

 

 

 l€etika mcncoba iaaciuberlkan kesirnpulan, saya 
 

 

 

    

 

D.Soal 10-11 Gap a Berfikir‘ Siswa 
 

Cakupan (internal dancl‹sternal) 

10 Saya lebih suka ireneinulcan gcgasan atilu ide 

sedniri, tai pa harus tahu dari orang lain. 

     
 

 

11 I(etika inemulai dis’‹usi, saya bertttkar pilciran 

dengan teman kelas saya. 

     

 

E.Soal 12 13 Gas a Berfikir‘ Siswa 
 

I€ecenderungan t liberal dan konservatif) 

12 Saya tidak suk a 1:etilca guru meminta inuiid 

untuk berdiskr.si, karena itu membuat saya 

bosan. 

    

 

 

 

13 Saya dan teman-teman sulit meinahaini materi. 

dan liaini nienggunalcan Saya berla ikir sendiri 

ui tuk i nenyelesailcannya. 

     
 

 



 

 

 

Appendix A 

Nama:sy‹r *,utasc°To?°\ nuT 
 

Kuesioner Strategi Pembelajaran Bahasa 
 

Bacalah setiap pertanyaaan dengan cei’inat. Gunakan skala yang disediakan unfu!‹ inenunjulckan 

seberapa cocok pernyataan terse1›ui dengan cara yang laiasa anda lakukan disekol ah keinudian 

centang (/) 

Catatan : 
 

1 Tidak 

Pernah3 

:Biasanya 

2 :ICadang-I€adang 
 

4 :Sering 5 :*elalu 

 

 

No Pertanyaan Skala 

1 2 3 4 5 

A. Soal 1-10 Stra“.egi Pembelajaran Bahasa 
 

(Metakognitif Strategi) 

1 Saya rneinperhatikan ketika seseorang berbicara bahasa 

Inggris. 

     

 

2 Saya tidak ingin rnengiilang mata pelajaran yang tel ah 

dipelajari sebelumnya. 

    

 

 

3 Saya lTlengliafal kata-kata untuk irenin l‹atkan 

kcteraiupilan bahasa Inggris. 

     

 

4 Sya rnencoba mengevaluasi rna a pelajalan bahasa 

Int'gris di i umali. 

     

 

5 Saya 1nencai‘i tcnian atau pasangali yang bisa sa ‹i a'ar 

untiil‹ laei‘bicai’a bahasa Inggris. 

     

 

G Sayatidak.,u1‹aketilc‹iguiusayanâemlaci’ikannâtitiwisi 

lentai‘g belajar bahasa inggris. 

 
 

 

   



 

 

 
 

      
 

 

8 Untuk rnemaliami kata-l‹ata asing, saya mencoba 

iaienulis di catatan sya. 

    

 

 

S Belajar banasa Inggi is hanya untuk pernula.    
 

 

10 Saya berbicai a dengan orang lain tentang apa  yang say ai 

asakan 1‹etika saya bc1a| ai‘ loaliasa Inggiis. 

    

 

 

 

 

No. Per tanyaan Shai a 

1 2 3 4 5 

B. Soal 11-2t) Sti‘atcgi Pembc •i• ’an Ba1•asa 

(Kognitil Strategi) 

11 Saya suk a mata ) ›elajal an bahasa Inggris.     
 

 

i 2 Saya n enguc‹pkan than iiienulis kata-k’ la bahasa 

Inggris baru dalam sebuah buku. 

    

 

 

1.3 saya bClajar bahasa Inggris hanya r ntuk berniain game.    
 

 
 

14 Saya berlatih bersuara bahasa 1ngg1‘is.    
 

 
 

15 Belajar bahasa Inggi is dapat inc'.iii1gkatkan lceinarnpuan 

berbicara kita. 

    
 

 

16 Saya ni‹inggui1akan gei akan r’ntuk memahami 

pei’cal:apan 

     

 

17 Belajar be.hasa Inggris membuat say a 1‹esa1.    
 

 
 

18 Saya inencoba i ntuk fokus belajar bahasa Inggris.    
 

 

 

19 Saya tidalc nem ter hatikan lcetika guru nieinbri tugas.    
 

 

 

20 Saya harus bekerja keras untuk belajar bahasa Inggris 

dengan bails. 

     
 

 



 

 

 
 

No. Pertanyaan 
 

 

 2 3 4 5 

C. Soal 21-30 Strategi Pembelajai‘an Bahasa 

 
(Sosial Strategi) 

21 Saya berlal ih bahasa Inggris dengan teman-ternali saya 

di kelas. 

     

 

22 I(etika saya tidal‹ mengerti sebuah kata dalam bahasa 

Inggris,sayamemintaGurusayauntulciuengulangi 

seacaraperlahan. 

     

 

23 Say a su1‹a luengerjalcan pelcerjaan rumah (PR) di rumah 

bersama teman-teman saya. 

     

 

24 Saya mengajukan pertanyaaali dalam bahasa Inggris.     
 

25 Saya iiieininta guru saya untuk niemperbailii bahasa 

Inggris saya ketika saya iuencoña untuk bet‘bicai a 

bahasa Inggi is. 

     

 

 Saya dan tcinan-teman saya selalu rnelnloerilcan 
 

 

 

     

 

27 Di l‹e1as saya siswa selalu bertanya tentang neater i, 

ketil‹a merel‹a ticlal‹ n‘ienaalaanai. 

     

 

28 
 

     
 

 

29 Tub•aSl‹itabisamudah,jika1‹itabeke.i‘jasainateman- 
teman. 

     

30 

 

     

 



 

 

 

Appendix B 
 

 

I€uesioner C aya Berfilcii Siswa 
 

Bacalah setiap pertanyaaan dengan cei‘inat. Gunakan slcala yang disedialcan untuk menunjukkan 

seberapa cocok pernyataan tersebut dengan cara yang biasa anda lalciikan disekolah kemudian 

centang (1) 

Catatan : 

 

1 TidakPernah 2 :ICadang-Kiidang 
 

3 :Biasanya 4 :Seri*8 5 :Selalu 
 

 
 

No Pei’tanyaan Slcala 

1 2 3 4 5 

A.Soal 1-3 i3aya Br fikir Siswa 
 

Fungsi (legislatif, eksel‹utif dan yudikatif) 

1 Saya mengubah pola pt kir saya untulc belajar 

bahasa Inggris denganbaik. 

    

 

 

2 Saya meinecahkan masalah dengan 

menggunakan strategi atau ide. 

     

 

3 Saya .,uka mengerjakan tugas mulai dat i yang 

mudah ke yang sulit. 

     

 

B.Soal 4-7 Gaya Bertikir Siswa 
 

Bentuk (hirarlci, oligarki, inonar1‹i dan anarkis) 

4 Saya suka memahami matei i dengan 

sirnbol/gambar. 

    

 

 

5 Saya rr1engei;jakan tugas dengan liati-hati dan      

 



 

 

 
 

 

 I(etika inencoba untuk ineiiiahami materi, saya 

iuenggunalcan ide saya sendiri dan sti’ategi untul‹ 

mengatasinya. 

    

 

 

 

7 Saya tidak suka ketika guru saya iiieinberik.an 

1‹esempatan untuk berfil‹ii . 

    

 

 

C.Soal 3-9 Gaya Bei fikir Siswa 

 

Level (global dan lol‹al) 

 

 Saya tidak sul‹a naenggunal‹an idle saya sen‹1il’i, 

saya lebih sul‹a irenii‘u i‹1c gagasan teman. 

   

 

  

 

 ICetil‹a rnencoba iaieiTlberikan 1‹esi rnpulan, s. iy,i 

iiienggu nakan gagasan utalna. 

     

 

D.Soal 10-11 Gaya Berfikir Siswa 
 

Cakupan (inte/’nal dan elcsternal) 

10 

 

     

 

11 1(etika mernulai ñ iskusi, saya bertulcar pi1‹ii an 

dengan teman lcelas saya. 

    

 

 

E.Soal I 2-13 Ga a Bei liki i’ Siswa 
 

I(ecenderungan (liberal dais l‹onsei Patil) 

1.2 Saya tidal‹ suka keti ka guru meminta inurid 

untulc be.rdiskusi, lcaiena itu 1r.en buat saya 

bosan. 

    

 

 

 

13 Saya dali teman teman sulit memahami materi, 

dan kami menggunakan gaya berpikir sendiri 

untuk lTlCnyelesaikannya. 

    

 

 

 



 

 

 

Appendi x A 
 

 

 

Kuesioner’ Strategi Pembelajaran Bahasa 
 

Bacalahsetiappertai‘-Jaaandengancernsat.C›unakanslcalayangdlsediakanuntukmenunjukkan seberapa 

cocok pernyataan tersebut dengan cai i yang biasa anda lakukan disekolah kemudian centang(/) 

Catat‹ni 

 

1 TidakPcrnah 2 :I€adang-I€adang 
 

3:Biasanya 4:S-.ring 5 :Selalu 
 

 

 
 

 Pertanyaan Skala 

1 2 3 4 5 

A. Soal 1-10 Strategi Pc•inbe1ajura.i )3ahasa 
 

(Metakognitif Strategi) 

 

 Saya meinperhatikan lcetilca seseora ag berbicara bahasa 

Inggris. 

     

 

2 Saya tidak ingin i‘nengiilang mata pelajaran yang telah 

dipelajari sebelurnnya. 

   

 

  

 Saya inenglialal kata-mata untuk nieninglcatlcan 

keterainpilan bahasa Inggris. 

    
 

 

4 Sya inencoba inengevaluasi mata pclajaran bahasa 

Inggris di rumah. 

     

5 Saya mencari teman atau Q.[SR1Jgan yang bisa saya ajar 

untuk bcrbicara bahasa Inggris. 

    
 

 

6 Saya tidak suka ketilca guru saya memberikan motivasi 

tentang belajar bahasa Inggi is. 

 

 

    



 

 

 

7 s le ft menggunakan kainus untuk ineneijeinahkankata. 

, tJTltr•kmemahamilcata-lcataasing.c‹ayainencoba 

menulis 3i catatansya. 

‹ l a bahasa lnggi is hanya untukpeinula. 

 

lo Saya berbicara dengan orang lain tentang apa yang saya 

i asalcan ketika suya belajar bahasaInggi‘is. 

 

 
Pertanyaan 

 

 

 

 

li Saya sul‹a iuata pelu jar an laahasaInggris. 

12 Saya i4iengucapkan dan menulis kata-lcata bu1^asa 

Inggris baru dalam sebuahbuku. 

 

13 saya belajar bahasa Inggris hanya untuk berinaingame. 

14 Saya berlatih '›ei suara bahasaInt'gris. 
 

15 Belajarbahasalnggiisr.1apatmeningkatkan1‹eiiiamprian 

berbicaraInta. 

 

 
 

 

 

 

 
Slcala 

 

1 2 3 4 5 
 

 

 

 

 
 

 

lG Sayamengguna:iulâ@til’‹I$(fl1‘iuntul‹mernahaisi 

percakapan 

Belaja   bahasa Inggris me iubuat,sayalcesal.  

Saya inencoba untuk fokus belajar bahasa Inggris. 

19 Saya tidak ineinperhatilcan l‹eti1ca guru ineinbi‘itugas. 

’0 Saya harus bekei‘ja keras untul‹. elajar hahasaInggris 

dengan oeik. 



 

 

 

No. Peitanyaan Skala 

1 2 3 4 5 

C. Soal 21-3(I Strategi Peinbelajai an Bahasa 
 

(Sosial Strategi) 

21 Saya berlatih bahasa Ingdi i.› dengan teman-teman saya 

di lcelas. 

  
 

 

 
 

 

22 I(etika saya tidak mengerti sebi ah kata dalam bahasa 

Inggris, saya meminta guru saya untuk inengulangi 

seacara perlahan i. 

    

 

23 Saya suka inengerjakan pekerjaan rumah (PR) dirumah 

bersama teinai-teinar. saya. 

  

 

 
 

 

24 Saya rnengajul:an pertanyaaan dalam bahasa Inggris.    
 

25 Saya meminta guru saya untuk niem aerbaiki bahasa 

Inggi is saya ketika saya inencoba untuk berbicara 

b,ahasa Inggris. 

    

26 Saya dan teman-teman saya selalu rnemberikala 

jawaban tentang ujian. 

  
 

 

 

27 Di lcelas saya siswa selalu bertanya tentang materi, 

ketika mereka tidak inenaaliami. 

   

 

 

28     

 

29 Tugas kita bisa mudali, ji$£R l(11id bekerjasania len an- 

teien. 

    

 

 

 

  
 

 

 



 

 

 

Appendix B 
 

 

 

Kuesioner Gaya BerfikirSiswa 
 

Bacalah setiap pertanyaaan dengan cerinat. Gunak an st.ala yang di: ediakan untlilc menunjukkan 

seberapa cocol: pei’nyataan ter sebut dengan cura yang biasa anda lakul‹.an disekolah kemudian 

centang (/) 

 

 

I Tidak 1*ernali 

3 :Biasanya 

2 : 1(,it1ang-I4acJang 
 

4:Sering 5 :Selalu 

 

 

No Pert:inyaan Skala 
 

 

A.Soal 1-3 Gaya Berfikir Siswa 
 

Fungsi (legislatif, eksekutif dan /udikatif1 

1 Saya mengubah pola pikir saya untuk belajar 

bahasa Inggris dengan bails. 

     

2 Say-u memecahkan inasalah den ;an 

menggunakan strategi atau ide. 

   
 

 

 

3 Saya suka ineng‹:rjakan tugas mulai dari yang 

rnudah ke yang sulit. 

     

B.Soal 4-7 Gaya Bei fikir Sisv a 
 

Bentuk (hirarlri, oligarki, iuonarki dan anarkis) 

4 Saya suka memahami inatei’i dengan 

simbol/gambar. 

     

5 Saya mengerjakan tugas dengan hati-hati dan 

fokus. 

     



 

 

 
 

6 I€etilca inen‹:obri untuk ineinahami materi, saya 

inengguiiak:inidesay-nsendiridanstrategiun1ul‹ 

mengatasinya. 

     

7 Saya tidak suka ketika guru saya memberilcan 

keseiaipatan untuk berfikir. 

   
 

 

 

C.Soal 8-9 Gaya Berfikir Siswa 
 

Level (global dan lokal) 

8 Saya tidalc sulca menggunakan ide saya sendiri, 

saya lebih suka melaii u ide gagasan teman. 

     

 

 I4etika mencoba memberil‹an kesimpulan, saya 

menggunakan gage san utama. 

     

D.Soal 10- 1.1 Gaya Bei likir Siswa 

 

Ca1‹upan (internal dale eksternal) 

10 Saya lebih suka ineilernukan gagasan atau ide 

sedniri, ta ma dharus tahu dai’i orang lain. 

     

 

11 Ifetilceineniulaidiskusi,sayabertuka!‘pilciran 

dengan teman kelassaya. 

   
 

 

 

E.Soal . 2- I ° Gaya Berti l‹il’ Siswa 
 

ICecenv4erringan (liberal dan l‹onse ’vatil) 

1.2 Saya tidak su ‹a ketika gui u iven‘iintainurid 

untuk l›eidiskusi, kaiena itu rneiTlbuat saya 

bosan. 

     

13 Saya ‹ian teman-teman sulit ireiuahaiui mateii, 

dan k81T1i 1nen;;gunakan gaya berpikir sendiri 

untuk .nenyelesaikairiya. 
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