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MOTTO 

 َۗ ٤١اِقْرَأْ كِتٰبَكََۗ كَفٰى بِنفَْسِكَ اليَْوْمَ علَيَْكَ حَسِيْباً  

 [It will be said,] “Read your record; this Day you are sufficient to take account of 

yourself.” (Q.S. Al Isra’ Verse: 14)

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                         

 Rowad Translation Center, Explanation of the Meanings of Noble Qur’an in the English 

Language, King Fahd National Library Cataloging in Publication Data, 2020. 
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ABSTRACT 

Mai Zida Kamalia, 2024: Enhancing Students’ Reading Comprehension through 

Teams Game Tournament (TGT) Technique at the Tenth Grade of MA Darun 

Najah Lumajang.  

 

Key Words: Reading Comprehension, Teams Game Tournament. 

 

 Reading comprehension was one of the important skills that EFL students 

must developed when learning English. However, there were many students who 

still had difficulties in understanding an English reading text. It happened in the 

X-2 grade of MA Darun Najah Lumajang. According to the result of preliminary 

observation, students looked less enthusiastic when faced with a reading text, 

which in turn had an impact on their low reading comprehension. This problem 

was evidenced by the students' English scores from the school English teacher. In 

addition, the researcher interviewed five students from the class which also 

resulted in a statement that they prefer quizzes and fun learning. Therefore, a 

learning technique was needed to overcome the problem of students' low reading 

comprehension ability by applying cooperative learning such as the Teams Game 

Tournament (TGT) technique. 

The research questions of the study were: "How was the implementation 

of Teams Game Tournament (TGT) technique in enhancing students’ reading 

comprehension at the tenth grade of MA Darun Najah Lumajang?” and “How can 

the implementation of Teams Game Tournament (TGT) technique enhance the 

students’ perception on reading comprehension at the tenth grade of MA Darun 

Najah Lumajang?”. Therefore, the objectives of this research were to enhance 

students’ reading comprehension through TGT technique and enhance students’ 

perception on reading comprehension through TGT technique at the tenth grade of 

MA Darun Najah Lumajang. 

Classroom Action Research (CAR) was the method used in this research. 

The researcher conducted the research in the X-2 grade of MA Darun Najah 

Lumajang, which consisted of 20 students. This research was conducted in one 

cycle with several stages such as planning, acting, observing, and reflecting. The 

implementation of the TGT technique was conducted for a total of 6 meetings. 

The main data of this study were taken from the results of pre-test, post-test, and 

student questionnaires.  

From this study, there were three research findings, such as: 1) 15 students 

or 75% of X-2 students reached the minimum completeness criteria (KKM = 75) 

in the post-test scores. 2) There was an improvement between the pre-test and 

post-test scores results of all students. 3) The results of students’ questionnaire 

showed positive responses to the application of the TGT technique, such as 

increasing enthusiasm, concentration, and mood. In addition, students could also 

add their vocabulary through the game stage of the technique. Therefore, it can be 

concluded that the Teams Game Tournament (TGT) technique can enhance 

students' reading comprehension skill. 

 



 ix 

TABLE OF CONTENT 

Page 

COVER  ..........................................................................................................      i 

APPROVAL SHEET  ....................................................................................      ii 

LEGITIMATION FROM BOARD EXAMINERS ....................................  iii 

MOTTO  .........................................................................................................  iv 

DEDICATION  ...............................................................................................  v 

ACKNOWLEDGEMENT  ............................................................................  vi 

ABSTRACT  ...................................................................................................  viii 

TABLE OF CONTENT  ................................................................................     ix   

LIST OF TABLES  ........................................................................................     xi 

LIST OF IMAGES  ........................................................................................  xii 

LIST OF APPENDICES ...............................................................................   xiii 

CHAPTER I INTRODUCTION  ..................................................................  1   

A. Research Background ..........................................................................  1 

B. Research Questions  .............................................................................  7   

C. Research Objectives  ............................................................................  8 

D. Research Significance  .........................................................................  8   

E. Definition of Key Terms  .....................................................................  9 

1. Reading Comprehension  ...............................................................  9 

2. Teams Game Tournament (TGT) ..................................................  9 

CHAPTER II REVIEW OF RELATED LITERATURE  .........................  10 

A. Previous Studies  ..................................................................................  10 

B. Theoretical Framework  .......................................................................  16 

1. Reading Comprehension  ...............................................................  16 

a. Definition of Reading Comprehension  ...................................  16 

b. Factors of Reading Comprehension  ........................................  17 

c. Aspects of Reading Comprehension  .......................................  18 

d. Assessing Reading Comprehension  ........................................  20  



 x 

2. Teams Game Tournament (TGT) ..................................................  20 

a. Definition of Teams Game Tournament  .................................  20 

b. Steps of Teams Game Tournament  .........................................  22 

c. Advantages of Teams Game Tournament  ...............................  24 

CHAPTER III RESEARCH METHOD  .....................................................  26 

A. Research Design  ..................................................................................  26 

B. Research Setting, Time, and Subject ...................................................  30 

C. Research Procedures  ...........................................................................  31 

D. Validity of Data  ...................................................................................  38 

E. Criteria of Success ...............................................................................  39 

CHAPTER IV RESEARCH FINDING AND DISCUSSION  ...................  40 

A. Description of the Object  ....................................................................  40 

B. Research Findings  ...............................................................................  41 

C. Research Discussions  ..........................................................................  54 

CHAPTER V CONCLUSION AND SUGGESTION  ................................  58 

A. Conclusion ...........................................................................................  58 

B. Suggestion  ...........................................................................................  59 

REFERENCES  ..............................................................................................      60  

APPENDICES 

 

 

 

 

 

 

 

 

 



 xi 

LIST OF TABLES 

Page 

Table 2.1 The Similarities and Differences between the Previous Research  

and Current Research ......................................................................  13     

Table 4.1 Students’ Pre-test scores  .................................................................  49 

Table 4.2 Students’ Post-test scores  ................................................................  51 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 xii 

LIST OF IMAGES 

Page 

Image 2.1 The framework for the tournament part of the TGT technique  .....      23 

Image 3.1 The procedure of CAR adopted from Kemmis and McTaggart  ....      27 

Image 4.1 Comparison between the Pre-test and Post-Test Scores  ................  52 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 xiii 

LIST OF APPENDICES 

Appendix 1 : Matrix of the Research 

Appendix 2 : Module Plan 

Appendix 3 : The Result of Interview with English Teacher 

Appendix 4 : Questions for Interview with Five Students 

Appendix 5 : Instrument Validity for Test 

Appendix 6 : Blueprint, Reading Comprehension Test, and Key Answer  

Appendix 7 : Answer Sheet 

Appendix 8 : Instrument Validity for Questionnaire 

Appendix 9 : Questionnaire 

Appendix 10 : Worksheet for Game Section 

Appendix 11 : TGT Media for Tournament Section  

Appendix 12 : Field Notes 

Appendix 13 : Documentations 

Appendix 14 : Research Journal Activities  

Appendix 15 : Research License Letter 

Appendix 16 : Research Finished Letter 

Appendix 17 : Declaration of Authenticity  

Appendix 18 : Researcher’s Biodata  

 

 

 

 

 

 

 

 

 



 

 

 

1 

CHAPTER I 

INTRODUCTION  

A. Research Background 

One of the four important skills that EFL students must develop in 

order to learn English is reading. According to Harmer as cited in Ismail, et al. 

reading is receptive skill work that must involve the learner in reading or 

listening where they are able to process the language adequately, at least to 

extract its meaning.
1
 Everyone can engage in reading anytime, anywhere, and 

with a variety of objects. Ningsih, Winarni, and Roemintoyo emphasize that 

reading is one of the basic skills that every person sould have.
2
 Some people 

consider reading a pointless hobby that only required thought, energy, and 

time. The hobby of reading has many benefits, including starting with 

information intake, expanding knowledge, and intellectual growth. Reading is 

actually more than just repeating printed words; it also includes a series of 

cognitive processes, including thinking, understanding, and solving problems.
3
 

Additionally, reading facilitates communication because it serves as a channel 

for transfer knowledge from the writer to the reader. 

 

                                                         
1
 Hijril Ismail, Juang Kurniawan Syahruzah, and Basuki, “Improving the Students’ 

Reading Skill Through Translation Method,” Journal of English Education 2, no. 2 (2017): 124–

31, https://doi.org/10.31327/jee.v2i2.405. 
2
 Ima Hariyanti Ningsih, Retno Winarni, and Roemintoyo, “The Importance of Early 

Reading Learning in The Face of 21st Century Education,” AL-ASASIYYA: Journal Of Basic 

Education 2, no. 3 (2019): 196–205, https://doi.org/10.24269/ajbe.v3i2.1879. 
3
 Nirwanto Maruf et al., “Cognitive Processes in EFL Learners’ Reading Comprehension: 

A Comparative Analysis of WhatsApp and Traditional Group-Driven Reading,” Indonesian 

Journal of Applied Linguistics 13, no. 3 (2024): 623–35, 

https://doi.org/10.17509/IJAL.V13I3.66945. 
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Actually, things related to reading have been taught in Islamic religion. 

Allah SWT commands humans to read and deepen knowledge as stated in the 

Quran Surah Al Alaq verse 1: 

◌اقِْ رأَْ باِسْمِ رَبِّكَ الَّذِيْ خَلَقَ   

The Meaning: “Read in the name of your Lord who created.” (Q.S Al-Alaq 

verse 1).
4
 

 
In this verse, Allah commands humans to read because reading is an 

intermediary for the improvement of knowledge. Moreover, the command to 

read or in Arabic is called Iqro’ in surah Al-Alaq is repeated twice for the 

Prophet Muhammad then for his Humanity.
5 

The key aspect of effective reading lies not merely in scanning through 

a reading passage but in comprehending its content. People can have good 

reading ability without having deep comprehension ability, but to achieve 

good reading comprehension, they need to develop their reading skills at a 

higher level. In essence, reading comprehension requires reading ability as a 

basis, but reading ability does not always guarantee good reading 

comprehension. Consequently, people should strive to enhance their reading 

comprehension capabilities. 

Reading comprehension is one of the most complicated activities that 

people engage in.
6
 Reading comprehension requires the coordination of 

                                                         
4
 Departemen Agama Republik Indonesia, Al Quran Dan Terjemahan, Lajnah 

Pentashihan Mushaf Al Qur’an, 2019. 
5
 Masykur and Siti Solekhah, “Tafsir Qur’an Surah Al-‘Alaq Ayat 1 Sampai 5,” Jurnal 

Studi Keislaman 2, no. 2 (2021): 73–74. 
6
 Amy M. Elleman and Eric L. Oslund, “Reading Comprehension Research: Implications 

for Practice and Policy,” Policy Insights from the Behavioral and Brain Sciences 6, no. 1 (2019): 

3–11, https://doi.org/10.1177/2372732218816339. 
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various linguistic and cognitive processes, but it is not limited to word 

reading, working memory, inference, comprehension monitoring, vocabulary, 

and prior knowledge.
7
 When faced with a text, it is very important not only to 

read, but also to understand the content of the text. The reason is, someone 

who does not understand the meaning of the text, then that person will not feel 

enjoyment. On the other hand, if someone knows the purpose of the reading 

text written by the author, then that person will feel certain sensations such as 

sadness, pleasure, tension, etc. or even to add insight. This thing relates to the 

importance of students' understanding of English reading text in achieving 

English learning objectives in accordance with the curriculum. Moreover, 

students are expected to be able in understanding the reading text and evaluate 

it well without the interference of students' inability to master the structure and 

vocabulary.
8
 

In the learning process, especially reading comprehension, it is 

inversely proportional to the reality on the ground. The researcher made 

preliminary observation by observing the students’ learning process in the 

classroom. The researcher found several problems, including that students 

seemed less interested when faced with reading material; they seemed only 

interested when playing quizzes. Then, when the teacher asked some questions 

about the content of the reading text, they still could not answer perfectly due 

                                                         
7
 Charles Perfetti and Suzanne M. Adlof, “Reading Comprehension and Reading 

Comprehension Problems: A Word-to-Text Perspective,” Unraveling the Behavioral, 

Neurobiological, and Genetic Components of Reading Comprehension, 2013. 
8
 Lilik Sri Wahyuningsih, “Meningkatkan Kemampuan Reading Comprehension Siswa 

SMA Negeri 1 Kebomas Melalui Extensive Reading,” Jurnal Pedagogy: Jurnal Penelitian Dan 

Pengembangan Pendidikan 8, no. 1 (2021): 112–16. 
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to their lack of vocabulary and understanding in translating English words, 

which can be seen from the expression of confusion in evaporating a word into 

English. In the general case also provides an in-depth picture that some 

students have difficulty understanding the material, lack of motivation, and 

diverse interests.
9
 Similarly, there are other places that stated the low level of 

comprehension skill in language learning.
10

 

Apart from that, researcher also conducted interviews with English 

teacher. Although the school's English teacher had often held exercises on 

comprehension of an English reading text in class, students' interest in reading 

was still lacking, especially in reading comprehension. According to her, there 

had been no reading method applied before that could attract students' interest. 

Students prefer to appear in front of the class to speak rather than 

understanding the reading text. After that, the researcher tried to see from the 

students’ side as well by interviewing 5 students with different ability from the 

X-2 grade which taken based on the pre-test score. One student with the 

highest score stated that English was her interest, so whatever skills the teacher 

taught would be implemented well. On the other hand, one student with the 

lowest score said that she was not at all interested in English. Furthermore, 

three students with medium scores still had an interest in learning English, 

especially reading comprehension. However, they need an external push that 

                                                         
9
 I Gede Santika Yasa, Luh Made Dwi Wedayanthi, and MadeDewi Suparwati, “Analisis 

Kesulitan Belajar Bahasa Inggris Siswa Sma Negeri 1 Susut - Bali,” Faktor : Jurnal Ilmiah 

Kependidikan 10, no. 3 (2023): 330–38. 
10

 Listya Marmita, “Meningkatkan Minat Baca, Kemampuan Memahami Bacaan, Dan 

Berpikir Kritis Siswa Melalui Penerapan Sustained Silent Reading (SSR) Dan Reading Response,” 

Jurnal Teropong Pendidikan 1, no. 2 (2021): 126–36, https://doi.org/10.19166/jtp.v1i2.3462. 
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make them interested in reading. So that, reading comprehension may be 

achieved.  

In overcoming this problem, educators should pay attention to several 

factors when evaluating and finding strategies in enhancing students' reading 

comprehension. As mentioned by Dahliana, due to English is a foreign 

language, teachers should make some modifications in the teaching-learning 

process because students read written texts in another language and culture, 

teachers should understand how to guide students to have a meaningful reading 

class experience.
11

 In addition, Usman, Fata, and Pratiwi noted that teachers 

play an important role in helping students found methods to actively relate to 

reading texts and thought critically about reading content.
12

 In this condition, 

effective, conducive, and enjoyable learning strategies are needed for students' 

learning outcomes to be satisfactory.  

One of the appropriate teaching strategies to overcome this problem is 

through cooperative learning. Cooperative Learning is called social-based 

learning or learning that involves students actively and it is carry out using 

group work directed by the teacher.
13

 The cooperative learning model which 

proposed by Slavin as cited at Simamora, et al. has several techniques, such as 

Students Team Achievement Divition (STAD), Team Assisted 

Individualiszation (TAI), Jigsaw, Learning Together, Group Investigation (GI), 

                                                         
11

 Syarifah Dahliana, “Partnership Activity in EFL Reading,” Englisia Journal 3, no. 2 

(2016): 89–90, https://doi.org/10.22373/ej.v3i2.1022. 
12

 Bustami Usman, Ika Apriani Fata, and Ratih Pratiwi, “Teaching Reading through 

Know-Want-Learned (KWL) Strategy: The Effects and Benefits,” Englisia Journal 6, no. 1 

(2018): 35–42, https://doi.org/10.22373/ej.v6i1.3607. 
13

 Ade Taufiq Izzuddin, “Pengembangan Model Cooperative Learning Type Teams 

Games Tournament (TGT) Pada Mata Pelajaran IPS Di Sekolah Dasar,” Prosiding Seminar Dan 

Diskusi Nasional Pendidikar Dasar, 2018, 343–46. 
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Teams Games Tournament (TGT), and other cooperative learning method.
14

 In 

this study, the researcher took one of the most suitable techniques from the 

cooperative learning model, namely Teams Game Tournament (TGT).  

Teams Game Tournament (TGT) is one of the learning methods that 

can create more effective, conducive, and enjoyable classroom conditions. So, 

TGT technique can overcome problem which happened in the class. This is 

evidenced in previous research which produced a significant impact in 

enhancing the reading comprehension of narrative text by the percentage of 

experimental class results.
15

 In addition, Muhammad Ulil Aidiy also revealed 

that TGT learning resulted in positive responses from students in understanding 

English reading texts, they also felt happy with the enjoyable classroom 

conditions that could make their understanding easier.
16

 Therefore, the 

researcher chose this enjoyable method to enhance students' reading 

comprehension.  

Besides that, In addition to addressing the aforementioned issues, 

researcher chose this title also based on the results of suggestions in previous 

research conducted by Zumrotul Faricha and Khoirul Huda. The study revealed 

some research shortcomings such as the lack of references, so that the 

theoretical review was less than perfect; the application of teaching was less 

                                                         
14

 Aprido B. Simamora et al., Model Pembelajaran Kooperatif, ed. Lisbet Novianti 

Sihombing, 2024. 
15

 Nora Januarti Panjaitan, “The Effect of Team Games Tournament ( TGT ) Teaching 

Method to the Students ’ Comprehension in Reading Narrative Text at Grade Eight at SMP Swasta 

GKPS 3 Pematangsiantar” 25, no. 7 (2020): 49–58, https://doi.org/10.9790/0837-2507174958. 
16

 Muhammad Ulil Aydiy, “The Use Of Teams Games Tournament (TGT) In Teaching Reading 

Narrative Text At Eleventh Grade Students Of Ma Nurul Huda Sedati.” 1, no. 3 (2020): 48–56, 

https://repository.stkippgri-sidoarjo.ac.id/id/eprint/914%0Ahttps://repository.stkippgri-

sidoarjo.ac.id/914/4/1688203055-BAB IV.pdf. 
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than optimal due to time constraints; and the scope of teaching was less 

specific and clear.
17

 This is a gap for researcher to examine more deeply and 

answer suggestions from the previous researchers. 

From the explanation above, this TGT technique has a good potential 

to enhance students' reading comprehension. The researcher focused on using 

this method in analyzing narrative text. This type of text is chosen because it is 

in accordance with the syllabus (ATP) in the Kurikulum Merdeka for grade 10 

of senior high school. Therefore, a researcher was interested to raise the title 

“Enhancing Students’ Reading Comprehension through Teams Game 

Tournament (TGT) technique at the Tenth Grade of MA Darun Najah 

Lumajang.” 

B. Research Questions  

Based on the research background, the researcher formulates the 

research questions as follows:  

1. How was the implementation of Teams Game Tournament (TGT) 

technique in enhancing students’ reading comprehension at the tenth grade 

of MA Darun Najah Lumajang? 

2. How can the implementation of Teams Game Tournament (TGT) 

technique enhance the students’ perception on reading comprehension at 

the tenth grade of MA Darun Najah Lumajang? 

  

                                                         
17

 Zumrotul Faricha and Khoirul Huda, “The Effectiveness Of Using Teams Games 

Tournaments (TGT) In Teaching Reading Of Narrative At Second Grade Of MA Mambaus 

Sholihin,” Journal of English Education and Technology 1, no. 1 (2020): 20–34. 
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C. Research Objectives 

Based on the research background, the objectives of this research were 

as follows: 

1. Enhance students’ reading comprehension through Teams Game 

Tournament (TGT) technique at the tenth grade of MA Darun Najah 

Lumajang. 

2. Enhance students’ perception on reading comprehension through Teams 

Game Tournament (TGT) technique at the tenth grade of MA Darun Najah 

Lumajang. 

D. Research Significance 

Theoretically, this research provides beneficial and referential 

contributions in developing knowledge in the use of Teams Game Tournament 

technique. The study is expected to contribute to the progress of theories in 

enhancing the students’ reading comprehension. Practically, this research is 

useful for:  

1. For teachers, this research can be used as an additional resource in 

enhancing students’ reading comprehension through TGT technique. 

2. For students, this research is expected to provide information about 

technique that can be used in enhancing students’ reading comprehension. 

3. For the next researcher, this research can be used as a reference for other 

researchers who are interested in conducting research with similar themes 

or objectives. 
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E. Definition of Key Terms 

1. Reading Comprehension  

Reading comprehension is the student's ability to capture the 

explicit and implicit content in the reading text. In the context of this 

study, the aspects to be assessed focus on Nuttal's theory which consists of 

identifying the main idea, finding specific information, identifying 

references, making inferences, and understanding vocabulary.  

2. Teams Games Tournament (TGT) 

Teams Game Tournament (TGT) in this research is a modification 

of Slavin's theory. The difference lies in the game and tournament section. 

In the game section, Slavin's theory explained about giving quizzes or 

exercises as individual evaluations to determine tournament regrouping 

according to students' abilities. Meanwhile, in this study, the researcher 

provided exercises in the worksheet presented to the group with a certain 

time limit. Besides that, In the tornament section, Slavin's theory explained 

about tournament conducted by students from different group, then gather 

with students which had the same ability and questions at a tournament 

table. Meanwhile, in this study, each student in all groups lined up 

according to the team, answered the questions listed on the TGT media 

which posted on the whiteboard, and it assessed based on the accuracy of 

the answers and the calculation of time. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter provided a review of related literature. It consisted of relevant 

previous studies and theoretical framework.  

A. Previous Studies 

There were several previous studies that could be used as references 

for this research. The researcher had already selected some recent studies.  

The first research was from Nora Januarti Panjaitan with the title “The 

Effect of Team Games Tournament (TGT) Teaching Method to the students’ 

comprehension in Reading Narrative Text at Grade Eight at SMP Swasta 

GKPS 3 Pematangsiantar”.
18

 The purpose of this study was to determine how 

team games tournament affected students' comprehension of narrative texts. 

This study used a quantitative research approach, and the findings showed that 

the mean of the students test is 79.8 (post-test of experimental class), and 66.8 

(post-test in control class) and the t-test was greater than the t-table, with the t-

test being 3,56 and the t-table being 1.67. Thus, it could be concluded that 

there was a significant effect of the team games tournament teaching method 

to the eighth-grade students at SMP Swasta GKPS 3 Pematangsiantar.  

The second research came from the research of Muhammad Ulil Aydiy 

with the title “The Use of Teams Games Tournament (TGT) in Teaching 

Reading Narrative Text at Eleventh Grade Students at MA Nurul Huda 

                                                         
18

 Nora Januarti Panjaitan, “The Effect of Team Games Tournament ( TGT ) Teaching 

Method to the Students ’ Comprehension in Reading Narrative Text at Grade Eight at SMP Swasta 

GKPS 3 Pematangsiantar.” 
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Sedati”.
19

 The method used to perform this research was qualitative 

descriptive. The aim of this study was to determine how the TGT method was 

used in the classroom and how the students responded to this style of 

instruction. The results indicated that the eleventh grade of MA Nurul Huda 

could benefit from the application of TGT in the teaching of reading narrative 

text. Aside from that, the results of the questionnaire indicated that the 

students' reactions to the use of TGT were positive.  

The third research was from Zumrotul Faricha and Khoirul Huda, the 

undergraduate students of English language department, Abdullah Faqih 

Islamic Institute of Gresik. The title was “The Effectiveness of Using Teams 

Games Tournaments (TGT) In Teaching Reading of Narrative at Second 

Grade of MA Mambaus Sholihin”.
20

 The study's goal was to determine how 

well the Teams Games Tournaments (TGT) method taught students to read 

narrative texts. This research, which used quantitative methods, it had research 

results in the form of the effectiveness of the TGT method as an interesting 

activity. However, this study had several shortcomings that the researcher 

revealed such as less than optimal teaching due to limited time, lack of 

references, and research discussions that were still general in nature. So, the 

researcher hoped that the future researchers would be more specific about it.  

The fourth research was from Erlian Dwisnu with the title “The Effect 

of Applying TGT (Team Game Tournament) Technique to the Students’ 

                                                         
19

 Muhammad Ulil Aydiy, “The Use Of Teams Games Tournament (TGT) In Teaching Reading 

Narrative Text At Eleventh Grade Students Of Ma Nurul Huda Sedati.” 
20

 Faricha and Huda, “The Effectiveness Of Using Teams Games Tournaments (TGT) In Teaching 

Reading Of Narrative At Second Grade Of MA Mambaus Sholihin.” 
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Reading Comprehension in UMB”.
21

 The aim of the study was to determine 

whether the Team Games Tournament (TGT) technique improves students' 

reading comprehension at the undergraduate students of Muhammadiyah 

University of Bengkulu. Using a quantitative approach, the study produced the 

following results: the mean score of both classes increased, with the 

experimental group scoring 18.5 points and the control group scoring 7.5 

points. These results suggested that the TGT technique was an effective way 

to teach reading comprehension. 

The last research was from Febrina Rizky Agustina and Mega Fariziah 

Nur Humairoh with the title “Motivating Students to Speak Using Team Game 

Tournament (TGT) Technique”.
22

 The purpose of this study was to overcome 

student’s low motivation problem in speaking English especially for students 

of junior high school. This study employed two-cycle classroom action 

research approach, collecting data through students’ observation checklist, 

field notes, interview and questionnaires. According to the research, the 

implementation of the modified version of TGT technique can successfully 

promote the students’ motivation to speak English. Additionally, the students 

responded favorably to the implementation of the TGT technique. 

 

 

 

 

                                                         
21

 Erlian Dwisnu, “The Effect of Applying TGT (Team Game Tournament) Technique to 

the Students’ Reading Comprehension in UMB,” Jurnal Multidisiplin Dehasen (MUDE) 1, no. 3 

(2022): 451–60, https://doi.org/10.37676/mude.v1i3.2887. 
22

 Febrina Rizky Agustina and Mega Fariziah Nur Humairoh, “Motivating Students To 

Speak Using Team-Game-Tournament (TGT) Technique,” Lintang Songo: Jurnal Pendidikan 3, 

no. 1 (2020). 
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Table 2.1 

The Similarities and Differences  

Between the Previous Research and Current Research  

 

No Author and Title Similarities  Differences 

(1) (2) (3) (4) 

1. 

Nora Januarti 

Panjaitan, The Effect 

of Team Games 

Tournament (TGT) 

Teaching Method to 

the students’ 

comprehension in 

Reading Narrative 

Text at Grade Eight at 

SMP Swasta GKPS 3 

Pematangsiantar 

a. Both of research 

focused on the 

reading 

comprehension. 

b. This current 

research and 

previous research 

applied Teams 

Game Tournament 

(TGT) method 

using narrative text 

material. 

a. Nora’s research used 

a quantitative 

approach while this 

research used the 

classroom action 

research. 

b. Nora’s research 

conducted at the 

eighth grade of 

Junior High School 

while the subject of 

this research was the 

tenth grade of Senior 

High School.  

 

2. 

Muhammad Ulil 

Aydiy, The Use of 

Teams Games 

Tournament (TGT) in 

Teaching Reading 

Narrative Text at 

Eleventh Grade 

Students at MA Nurul 

Huda Sedati 

a. Both of researchers 

were align in 

research in the same 

level of senior high 

school.  

b. Both of study 

researched about 

Teams Game 

Tournament (TGT) 

method. 

a. Ulil’s research was a 

descriptive 

Qualitative approach 

while the current 

research used a 

classroom action 

research. 

b. The previous 

research used 

eleventh grade for the 

population and 

narrative text for the 

material while the 

current research used 

the tenth grade for 

the population and 

descriptive text for 

the material.  

c. Ulil’s research 

wanted to know the 

application of TGT 

method in the class 

and the students’ 

responses about TGT 

while this research 
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wanted to enhance 

students’ reading 

comprehension 

through TGT 

technique.  

d. Ulil’s research 

focused on reading 

ability in general 

while this research 

focused on reading 

comprehension.  

 

3. 

Zumrotul Faricha and 

Khoirul Huda, The 

Effectiveness Of Using 

Teams Games 

Tournaments (TGT) In 

Teaching Reading Of 

Narrative At Second 

Grade Of MA 

Mambaus Sholihin 

a. This current 

research and 

previous research 

applied Teams 

Game Tournament 

(TGT) method in 

improving students’ 

reading 

comprehension. 

b. Both of researchers 

are align in teaching 

in the same level of 

senior high school.  

 

a. The previous 

research used a pre-

experimental study 

(quantitative) while 

this research used the 

classroom action 

research. 

b. The previous 

research used 

eleventh grade for the 

population, while the 

current research used 

the tenth grade for 

the population. 

c. The discussion of the 

previous explained 

about reading ability 

in general while this 

study focused on 

reading 

comprehension. 

 

4. 

Erlian Dwisnu, The 

Effect of Applying 

TGT (Team Game 

Tournament) 

Technique to the 

Students’ Reading 

Comprehension in 

UMB 

a. Both of research 

applied Teams 

Game Tournament 

(TGT) method in 

improving students’ 

reading 

comprehension. 

b. Both of research 

focused on the 

reading 

comprehension. 

a. Erlian’s research 

used a quasi-

experimental study 

(quantitative) while 

this research used the 

classroom action 

research. 

b. Erlian’s research 

conducted at 

university students’ 

level while this 

research conducted at 
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senior high school 

students.  

c. The objective of 

Erlian’s research was 

to find out and 

describe whether 

TGT technique gave 

positive effect to 

students’ reading 

comprehension while 

the objective of this 

research was to 

enhance students’ 

reading 

comprehension.  

 

5. 

Febrina Rizky 

Agustina and Mega 

Fariziah Nur 

Humairoh, Motivating 

Students to Speak 

Using Team Game 

Tournament (TGT) 

Technique 

a. Both of researchers 

are align in doing 

the classroom 

action research 

method.  

b. Both of study 

researched about 

Team Game 

Tournament (TGT) 

technique. 

a. The previous 

research focused on 

students’ motivation 

in speaking English, 

while the current 

research focused on 

enhancing students’ 

reading 

comprehension. 

b. The previous 

research 

implemented the 

TGT technique at the 

junior high school 

students, while the 

current research 

implemented the  

TGT technique at the 

senior high school 

students. 

 

  

Based on the explanation above, it may be concluded that there were 

similarities and differences between this research and the previous research. 

The research similarities could be seen from the use of the Teams Game 

Tournament learning technique in enhancing students' reading skill. However, 
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the differences could be seen from the research method, focus, population, and 

subjects. Some previous studies used quantitative and qualitative methods 

while the method in this study was classroom action research. Then, some 

previous studies focused on students’ reading skill, reading motivation, or 

students’ motivation to speak English while this study focused on reading 

comprehension. Likewise, regarding the subject and population, some 

previous studies used eleventh grade of senior high school, eighth grade of 

junior high school, or undergraduate students. Meanwhile, this study used the 

tenth grade students of senior high school in enhancing students’ reading 

comprehension through TGT technique.  

B. Theoretical Framework 

1. Reading Comprehension  

a. Definition of Reading Comprehension  

Understanding the content of a text holds significant value for 

readers as it indicates their grasp of the messages or information 

intended by the author. Nuttall emphasizes that comprehension entails 

grasping the meaning of what is read rather than merely recognizing 

the words. Furthermore, Nuttall elucidates that reading involved the 

meaningful interpretation of written or printed language symbols. In 

essence, reading reflects an interactive process between perceiving 

graphic symbols representing language and readers' linguistic abilities, 

cognitive capacities, and knowledge.
23

 

                                                         
23

 Ester Renta Jelita Butarbutar, “Reading Comprehension Difficulties Among Tenth 

Grade Students of Vacational High School,” Journal of Applied Linguistics 10, no. 1 (2021). 
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Harris and Hodges provide another definition of reading 

comprehension as cited at Melati that it was essentially the ability to 

interpret what you read in light of the meaning or message the author 

intends for you to take away.
24

 Therefore, reading comprehension is 

essentially an activity in which a reader attempts to fully and 

profoundly comprehend the meaning or substance presented in the 

text. 

b. Factors that Influence Reading Comprehension  

There are a lot of things that can influence a student's 

comprehension of what they read. Suhana and Haryudin referenced 

Johnson and Pearson's study as indicating that reading comprehension 

was influenced by both internal and external influences.
25

 

1) Internal factor is the origin within the person, including motivation, 

curiosity, language proficiency, past knowledge, reading skill, and 

reading techniques. These internal elements can be impacted by an 

individual's experience and learning, and they were frequently 

subjective. 

2) The surroundings or context is considered external influences when 

they had the potential to impact an individual's reading 

comprehension skill. Examples of situational elements that can 

                                                         
24

 Sela Eka Melati and Fathor Rasyid, “Student’s Critical Thinking towards Reading 

Comprehension Using Revised Bloom’s Taxonomy,” IREEL: Indonesian Review on English 

Education, Linguistics, and Literature 1, no. 2 (2023): 152–65. 
25

 Asep Suhana and Acep Haryudin, “The Effects of Reading Habit Towards Students’ 

Reading Comprehension at Private Senior High School in Purwakarta,” ELTIN JOURNAL, 

Journal of English Language Teaching in Indonesia 5, no. 11 (2017): 57–70, 

https://doi.org/10.22460/eltin.v5i2.p57-70. 
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impact reading and comprehension include the caliber of reading 

materials, the manner in which they are presented, the accessibility 

of learning resources, social support, and the instruction given by 

teachers or instructors. 

c. Aspects of Reading Comprehension  

According to Nuttal quoted in Butarbutar, there are five aspects 

of reading comprehension, such as: 
26

 

1) Determining the Main Idea 

The main idea of a passage is the author's core message. It 

is the most crucial information and the foundation for 

understanding the entire text. To find it, focus on the title and 

introduction, actively read for key points and repeated ideas, and 

summarize the passage in your own words to solidify your grasp of 

the main concept. 

2) Finding Specific Information 

Finding specific information in a text is a crucial skill for 

tasks like answering questions, taking notes, and researching. To 

achieve this, readers can scan for keywords, use surrounding 

context to understand word meaning, and even rephrase their 

questions for a more focused search within the text. 

 

 

                                                         
26

 Butarbutar, “Reading Comprehension Difficulties Among Tenth Grade Students of 

Vacational High School.” 
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3) Identifying Reference  

Understanding reference is a key to unlocking complex 

texts. It involved seeing how different parts connect and contribute 

to the overall meaning. To master this skill, pay close attention to 

pronouns, transitions, and other clues that link ideas. Visualizing 

the relationships between them through mental maps or diagrams 

could further clarify the text's structure. Finally, actively 

questioning the text helped identify connections and 

inconsistencies, leading to a deeper comprehension. 

4) Making Inferences 

Making inferences gone beyond simply reading the words 

on the page. It was about piecing together clues, considering the 

author's intent, and drawing conclusions that might not be 

explicitly stated. This skill unlocked deeper understanding of the 

text, allowing reader to grasp the author's message and even predict 

future events within the story. 

5) Understanding Vocabulary  

Understanding the words in a text is a key to truly grasping 

its meaning. Readers who encounter unfamiliar vocabulary often 

miss crucial details and struggle to grasp the overall message. To 

combat this, there were simple strategies: consult dictionaries or 

online resources for definitions and pronunciations; pay close 

attention to how words were used within the text; and, most 
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importantly, read frequently to expose your new vocabulary and 

build the comprehension skills over time. By honing these 

practices, readers could unlock deeper understanding and become 

more proficient in navigating the written word. 

d. Assessing Reading Comprehension 

To measure students reading comprehension, Brown suggested 

methods including reading aloud, written response, multiple choices, 

picture-cued items, matching, gap-filling, cloze, short answer, etc.
27

 A 

multiple choices question was chosen as the test to measure reading 

comprehension.  

2. Teams Game Tournament (TGT) 

a. Definition of Teams Game Tournament  

One of the cooperative learning strategies is Teams Games 

Tournaments, which involve assigning students to learning teams or 

groups based on their academic standing, gender, race, and ethnicity. 

These teams of students often consist of five or six students.
28

 

Cooperative learning, according to Johnson and Johnson as cited in 

Rahayu, is a series of classroom exercises carried out by students in 

specific groups to meet pre-established learning goals.
29

 Cooperative 

learning's primary goal is to increase student learning in order to raise 

                                                         
27

 H. Douglas Brown, Language Assessment: Principles and Classroom Practices, 2004. 
28

 Ratieh Widhiastuti and Fachrurrozie, “Teams Games Tournament (Tgt) Sebagai 

Metode Untuk Meningkatkan Keaktifan Dan Kemampuan Belajar,” Pendidikan Ekonomi 

Dinamika Pendidikan 9, no. 1 (2014): 48–56. 
29

 Rahayu Apriliaswati, “Cooperative Learning Sebagai Sumber Pemerolehan Bahasa 

Kedua Atau Asing, Keterampilan Sosial Dan Keberhasilan Akademik,” Cakrawala Dan 

Kependidikan 7, no. 2 (2009): 181–91, https://doi.org/10.1016/B978-0-08-044894-7.00494-2. 
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academic performance and interpretation on both an individual and 

group level. Furthermore, according to Slavin as cited in Dwisnu, 

Teams-Games-Tournament employs the same teams, teaching 

methodology, and worksheets as STAD. However, In TGT students 

use educational games to show that they have mastered the material.
30

 

David DeVries and Keith Edwards invented the Team Game 

Tournament (TGT) for the first time. Subsequently, Robert Slavin 

refined it with a straightforward implementation that gives group 

learning priority in order to enhance student learning outcomes. All 

students, regardless of their standing, were required to participate.
31

 

Moreover, Haryono and Tukiyo clarified that the Team Games 

Tournament learning model, also referred to as the TGT Method, is a 

straightforward cooperative learning model that incorporates games 

and rewards, requires all students to work together regardless of status, 

and used students as peer tutors.
32

 The TGT technique allowed 

students to learn more comfortably while promoting responsibility, 

teamwork, healthy competition, and learning engagement through 

student activities. 

 

                                                         
30

 Dwisnu, “The Effect of Applying TGT (Team Game Tournament) Technique to the 

Students’ Reading Comprehension in UMB.” 
31

 Noviastri Herdinawati, Insih Wilujeng, and Purwanti Widhy Hastuti, “Efektivitas 
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Dan Hasil Belajar,” E-Journal Pendidikan IPA 7, no. 8 (2018): 430–38. 
32

 Purwo Haryono and Tukiyo, “The Effect of Mobile Learning-Based Team Game 
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b. Steps of Teams Game Tournament  

According to Slavin as cited in Simmamora et al, there are four 

steps in teaching learning trough TGT method, as follows: 
33

 

1) Class Presentation  

The teacher introduces the subject matter, outlines the 

goals, assignments, or exercises for students, and inspires them at 

the start of the lesson. It is crucial for students to grasp the content 

presented by the instructor during this initial presentation to excel 

in collaborative tasks and activities later on. The content of TGT is 

tailored to facilitate the integration of games and competitions. 

2) Teams  

Students are divided into heterogeneous small groups 

(different abilities, gender, etc.). Each group is then given the same 

material to learn and discuss together. Group members help each 

other to understand the material and prepare for the tournament 

later. The team learning stage focused on discussion and mutual 

help between group members to understand the material that would 

be tested later. The main goal of the team is to learn together 

cooperatively and achieve a good understanding of the material. 

3) Game  

The teacher prepares quizzes or game-like exercises related 

to the material learned. These quizzes can be in the form of 
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multiple choice, fill-in-the-blank, or short description. The game 

was conducted individually by each student, not in groups. The 

purpose of the game was to measure the extent to which students 

have understood the material and identify students of equal ability, 

then group them by ability again. 

4) Tournament  

A tournament is the structure where the games take place. 

The students are assigned to tournament tables in which the 

tournaments are composed of homogenous students. The method 

can be figured out as follows: 

 
Image 2.1 The framework for the tournament part of the TGT technique 

The rules are: 

a) The 1st student picks a numbered card and finds the 

corresponding question on the game sheet, reads question out 

loud, and tries to answer. 

b) The 2nd student challenges if she/he wants to (and gives a 

different answer), or passes.  
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c) The 3rd student challenges challenger 1 if she/he wants or 

passes.  

d) The 4th student challenges challenger 2 if she/he wants or 

passes. If all have challenged or passed, the 2nd challenger 

checks the answer sheet. Students who answered correctly can 

keep their cards and if the challenger was wrong, they may 

return the cards they have won to the deck.  

5) Team Recognition  

The scores obtained by each team member are summed up 

and the average is taken. The team with the top score get an award 

or nickname 'SUPER TEAM', the team with the high middle score 

get the nickname 'GREAT TEAM' and the team with the low 

middle score get the nickname 'GOOD TEAM'. 

c. Advantages of Team Games Tournament  

The application of TGT method has several advantages such as, 

students who have lower academic ability are also active and play an 

important role in their group, the overall learning process can be 

improved by using this method, which also help teacher and students 

learn more effectively. This method serves as a guide and strategy to 

improve memory and make learning more fun. In addition, students 

also developed their knowledge through their contribution and 

construction, so it is not just referring to what the teacher said and 
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taught.
34

 In addition, according to Hafizah as cited in Damayanti and 

Miswanto,
35

 the Teams Games Tournament learning model has several 

advantages, including: a) Increasing students' awareness that the 

results achieved are the result of the effort they put in, not just luck, b) 

Increasing basic skills, academic achievement, and active student 

interaction, c) Increasing verbal and nonverbal collaboration with 

fellow students, d) Encouraging more active student involvement in 

the teaching and learning process. 
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CHAPTER III 

RESEARCH METHOD  

 This chapter provided information on how the research conducted.  

A. Research Design  

The design of the research was Classroom Action Research (CAR). 

According to Bogdan and Biklen as cited in Khasinah, classroom action 

research is the systematic collection of information that designed to bring 

about social change.
36

 Action research must clearly distinguish the difference 

between the characteristics of action and research, must be directly involved 

and not just as an audience.
37

 In addition, according to Allwright & Bailey as 

cited in Kasim, this research centers on the classroom and try to investigate 

the interaction of objects that occur in it.
38

 From this explanation, it can be 

concluded that CAR is a scientific method to solve students’ problems in the 

learning process and involves teachers in improving students’ learning.   

The Classroom Action Research design that used in this research was 

collaborative classroom action research. This meant that the researcher 

collaborated with the English teacher at MA Darun Najah Lumajang. In the 

implementation of the research, the researcher acted as an English teacher who 

taught reading comprehension, while the English teacher acted as a 

collaborator in designing lesson plan and criteria of success. The researcher 
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used some steps such as planning, acting, observing, reflecting, and revised 

the plan. 

To make sure the explanation of CAR and the stages, the researcher 

adopted Classroom Action Research by Kemmis and McTaggart model as 

cited in Pratiwi et al.
39

 

 

Image 3.1 The procedure of CAR adobted from Kemmis and McTaggart 

 

1. Planning  

The planning stage is the initial stage in CAR which has several 

parts that must be considered. It aims to ensure that the CAR planning 

process is carried out comprehensively and structured in order to achieve 

certain effective goals. In this study, researcher conducted several 
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activities before implementing the action. Some of these parts include: 

1) Developed a module plan (Modul Ajar) in accordance with the 

syllabus (ATP) and learning outcomes (CP) of the reading and 

viewing section of the 10 grade of senior high school in Kurikulum 

Merdeka, and the topic was narrative text. The implementation of  

TGT technique conducted for a total of 6 meetings. See appendix 2 

2) Prepared questions for pre-test and post-test, answer sheet, the 

blueprint, and the key answer. There were 20 multiple choice 

questions consisting of 15 questions related to the five aspects 

expressed by Nuttal and 5 questions about the purpose of the text, 

text structure, text type and linguistic elements of narrative text. See 

appendix 6 and 7 

3) Prepared worksheets for students that used during the action of TGT 

game section. See appendix 10 

4) Prepared TGT media containing several questions related to 

narrative text, which posted on the whiteboard. See appendix 11 

5) Prepared questionnaire for students in the form of questions about 

the impact of the application of TGT technique for them. See 

appendix 9 

6) Prepared the criteria of success. 

2. Acting  

The action stage is the realization of the previous planning stage 

which includes the instrument for implementing the TGT technique. 



 

 

29 

According to Arikunto as cited in Sumarsih et al, the action stage should 

be carried out at least two cycles in a sustainable manner and the period of 

each cycle depends on the material needs in the semester or annual 

program design made by the teacher.
40

 However, the researcher carried out 

one cycle with a total of six meetings.  

3. Observing  

Observing is a systematic data collection process to determine the 

effectiveness of the actions that have been taken and identify areas that 

need improvement. At this stage, the researcher obtained data from reading 

comprehension test (pre-test and post-test) to find out students’ reading 

comprehension abilities before and after the TGT technique is applied. In 

addition, at the end of the implementation, students were given a 

questionnaire about students’ responses to the implementation of Teams 

Game Tournament (TGT) technique in enhancing students' reading 

comprehension. 

4. Reflecting  

This stage aims to reflect or evaluate the previous stage by looking 

at the data that have been collected. At this stage, researcher looked at the 

result of reading comprehension test and questionnaire at the previous 

stage. So, the benefit of evaluation is to determine whether the cycle 

continues or stops.   
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5. Revised the Plan 

Revised the plan is needed when the action in each cycle do not 

make improvement on students’ reading comprehension. It means the 

revised plan is conditional. 

B. Research Setting, Time, and Subject  

1. Research Setting  

This research was conducted at MA Darun Najah Lumajang. The 

reason why the researcher chose this school was because there was only 

one English teacher in this school and she had to teach many classes. 

According to the initial interview between the researcher and the teacher, 

the teacher had difficulties in assessing students and delivering materials 

that interest them, especially in terms of reading comprehension. In fact, 

teachers are required to teach students to comprehend various types of 

reading texts, such as narrative texts, so that students score well in the 

final examination. Therefore, this is a suitable school and the right time 

because teacher need help to build students' reading comprehension 

through narrative text with interesting technique such as Teams Game 

Tournament technique. 

2. Research Time 

This Classroom Action Research (CAR) was conducted through 

one cycle with a total of six meetings to enhance students' reading 

comprehension through the Teams Game Tournament (TGT) technique. 
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3. Research Subject 

The subjects of this study were 20 students from the X-2 grade of 

MA Darun Najah Lumajang. The researcher chose the 10 grade because 

they were new students or new inputs who come from various school 

backgrounds. Automatically, the English language skills they have were 

also different. This related to the factors that influence reading 

comprehension, besides coming from internal or themselves, it was also 

influenced by external factors or the quality of their English learning at the 

previous level. Therefore, special attention and appropriate action was 

needed in terms of enhancing students' reading comprehension early on, 

starting from grade 10 as a provision for facing the final English exam for 

graduation in grade 12 later.  Thus, they have more time to enhance their 

reading comprehension skill.  

C. Research Procedures  

The procedure of this research consists of the following activities: 

1. Preliminary Observation  

In the initial observation, researcher observed student learning 

activities in the classroom to find out the initial conditions of students. 

Researcher saw the learning process in the classroom in terms of student 

responses, student activeness, and classroom conditions. As a result, the 

researcher found the students' lack of response to the text presented with a 

method that did not interest them.  
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In addition, the researcher also conducted interviews with English 

teacher and five students of the X-2 grade as samples with different 

abilities according to the results of pre-test scores. According to the 

English teacher, there was no method applied for reading that attracted 

students' interest. They prefer to perform in front of the class to speak 

rather than understand the reading text. Behind that, one student with the 

highest score stated that English was her interest, so whatever skills taught 

by the teacher would be implemented well. In contrast, one student with 

the lowest score said that she was not interested in English at all. 

Furthermore, three students with medium scores still have an interest in 

learning English, especially reading comprehension. However, they need 

external encouragement that made them interested.  

2. Cycle 1 

a. Planning  

Planning is an arrangement for doing something that is 

considered in advance. Planning should be flexible as it depends on the 

circumstances and the curriculum. One the problem is known, the 

researcher as the teacher and other teacher work together to plan 

everything needed to solve the students' problems. So, the researcher 

prepared everything related to the teaching and learning process. 

1) Developed a module plan (Modul Ajar). 

2) Prepared pre-test, post-test, answer sheet, blueprint, and key answer. 

3) Prepared students’ worksheet for game. 
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4) Prepared TGT Media. 

5) Prepared questionnaire. 

6) Prepared criteria of success. 

b. Acting  

Action is the implementation process of planning. The acting 

stage was conducted with a total of six meetings based on the 

modification of Teams Game Tournament (TGT) technique, with the 

following stages: 

1) Meeting 1 (Pre-test) 

Students did the pre-test questions that have been provided. 

2) Meeting 2 (Implementation of TGT technique) 

a) Class Presentation: The teacher explained the learning 

objectives, checked attendance, motivated students when 

starting learning, provided apperception in the form of text 

which was then discussed together, and explained the material 

about narrative text which included text structure, language 

elements, etc. accompanied by an example of narrative text 

that was discussed together.  

b) Teams: The teacher divided the students into four groups, 

every group consist of 5 students. The division of the groups 

was based on the students' diverse English abilities taken from 

the students' pre-test scores. 
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c) Game: The teacher explained the rules of the game in groups, 

distributed a narrative text that was different from the text 

during class presentation and group worksheets containing 

questions about understanding narrative text, students were 

asked to discuss in groups with a limited time. 

3) Meeting 3 (Implementation of TGT technique) 

a) Tournament: The teacher explained the tournament rules. 

Students lined up according to their group, each person in the 

group answered the questions listed on the  TGT media posted 

on the whiteboard in turn. The narrative text was the same as 

the text provided during the game. 

b) Team Recognition: After the game and tournament were over, 

the teacher collected the points earned by each group and 

awarded the best group. 

4) Meeting 4 (Implementation of TGT technique) 

a) Class Presentation: The teacher gave another narrative text to 

discuss together with the students and asked them some 

questions to follow up on the previous material. 

b) Teams: The teacher divided the students into 4 groups. Group 

members were different with the previous meeting. 

5) Meeting 5 (Implementation of TGT technique) 

a) Game: The teacher explained the rules of the game in groups, 

distributed worksheets containing questions about 
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understanding narrative text, students were asked to discuss in 

groups with a limited time. The narrative text was the same as 

class presentation stage. 

b) Tournament: The teacher explained the tournament rules. 

Students lined up according to their group, each person in the 

group answered the questions listed on the  TGT media posted 

on the whiteboard in turn. The narrative text was the same as 

the text provided during the game. 

c) Team Recognition: After the game and tournament were over, 

the teacher collected the points earned by each group and 

awarded the best group. 

6) Meeting 6 (post-test) 

Students did the post-test questions that have been provided. 

c. Observing  

Observation was made to check: 

1) Questionnaire  

This research used questionnaires to be time-effective and 

made data collection easier. The type of questionnaire used is 

opened and closed questionnaire (mix method) that provided 

predetermined answers. Thus, the X-2 students as respondents can 

choose the most appropriate answer according to them and give a 

comment. The questionnaire that is provided included students' 

responses to the application of the TGT technique in enhancing 



 

 

36 

students’ reading comprehension skill. 

2) Reading Comprehension Test  

In collecting data, researcher took student assessment 

results from the pre-test and post-test. The results of the pre-test 

assessment that conducted before the application of TGT 

technique aims to determine the initial ability of students as well 

as a reference to whether there is an improvement or not when the 

method has been applied. In addition, the post-test assessment 

aims to determine the final achievement of students after the 

application of TGT technique which is then compared with the 

pre-test results. The written questions given were 20 multiple 

choices questions about reading comprehension of narrative text. 

d. Reflecting  

This stage is evaluation of overall action by looking at the data 

that have been collected. At this stage, researcher looked at the result 

of reading comprehension test and questionnaire at the previous stage 

to make sure that the cycle is continue or stop. 

The research analysis data was in the form of quantitative and 

qualitative data. Quantitative data was obtained from students’ reading 

comprehension test results which include pre-test and post-test. In 

addition, qualitative data was obtained from questionnaire.  

1) Quantitative Data 

In this case, the researcher used scoring with weighted 
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difference items. Researcher used the following formula:
41

 

 

      ∑
(      )

  
     

Notes: 

Bi = number of items answered correctly 

bi = the weight of each item 

St = theoretical score (score in answering all items correctly) 

Second, researcher tried to get the percentage of classes that 

pass the minimum completeness criteria (75), so the formula was 

used:
42

 

   
 

 
       

Notes: 

P = the class percentage  

F = Score achieved  

N = Number of students  

2) Qualitative Data  

In this case, qualitative data informed the description of the 

results of the questionnaire. Data obtained from questionnaires 

provided by researcher regarding student responses to the 

application of the TGT technique in enhancing students’ reading 

comprehension. 
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D. Validity of Data 

Validity is the most important requirement for evaluation instruments. 

This means that every test and data can be said to be valid if it can be proven 

to be true. There are several types of validity such as content validity, face 

validity, construct validity, empirical validity and consequent validity.
43

 In this 

study, researcher used content validity. 

Brown states that a test is actually a sample of the subject matter from 

which conclusions would be drawn, and if test takers are asked to display the 

behavior being measured, then the test could be claimed as evidence of 

content related validity, which is often referred to as content validity.
44

 The 

test given to students must be made by an expert and must be in accordance 

with the curriculum. Therefore, the researcher validated the test with a 

validator or an expert in the field of reading comprehension, namely Mr. Sandi 

Ferdiansyah, M.Pd. See appendix 5 

Face validity is a test carried out to show that the statement items had 

the impression of being able to reveal the research concept that was to be 

measured.
45

 Therefore, the question items that are presented on the 

questionnaire must be contextually appropriate. So, these question items were 

consulted with experts. In this research, the expert was the researcher’s 

advisor, namely Mrs. Febrina Rizky Agustina, M.Pd. See appendix 8 
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E. Criteria of Success 

Classroom Action Research (CAR) is said to be successful if it can 

meet predetermined criteria. Researcher and English teacher collaborated to 

determine the criteria used in the success of learning. In this study, there were 

three success criteria, including the following: 

1. First, the research is said to be successful if there were 70% of students 

who get a post-test score of at least 75. The researcher determined the 

percentage based on the discussion result and some considerations about 

students’ ability for English lesson with English teacher in the school. 

Besides, the number of 75 was the minimum completeness criteria (KKM) 

for the tenth grade at the school. Therefore, the first criteria of success 

considered appropriate. 

2. Second, the research is said to be successful if there is an improvement in 

all students’ scores between the pre-test and post-test.  

3. Third, the research is said to be successful if the result of students’ 

questionnaire showed many positive responses. 

If the results obtained are not satisfactory, then a second cycle is 

carried out, and so on. The cycle is stopped if 70% of the students' post-test 

scores reached at least 75 or there is an improvement of all students’ scores 

between the pre-test and post-test. In addition, most of students give positive 

responses in the questionnaire. So, researcher not only focus on the final 

results but also pay attention to the process and the students’ perception in 

enhancing reading comprehension through TGT technique. 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

A. Description of Research Subject 

MA Darun Najah was established in 2003 and was under the auspices 

of the Darun Najah Lumajang Islamic Boarding School Foundation which was 

located in the middle of residential houses but was quite strategic and not too 

far from commercial center, public facilities and government offices. For 

facilities and infrastructure in general, MA Darun Najah had quite complete 

facilities in supporting the teaching and learning process. MA Darun Najah 

had 22 educators who were quite competent in learning and in the use of 

technology. For the number of students in the 2024/2025 academic year there 

were 162 students.  

The researcher conducted this study at MA Darun Najah Lumajang. 

The subject of this study was class X-2, which consisted of 20 students. 

Before conducting the research, the researcher interviewed the English teacher 

and five students from class X-2 and conducted preliminary observation. The 

researcher implemented the classroom action research (CAR) process with a 

total of six meetings. The purpose of this study was to enhance the reading 

comprehension ability of students in class X-2 of MA Darun Najah Lumajang 

through Teams Game Tournament (TGT). The aspects of reading 

comprehension used as a reference in this study were determining the main 

idea, finding specific information, identifying references, making inferences, 
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and understanding vocabulary. (The research activities can be seen in the 

appendix) 

B. Research Findings in Cycle 

This section consists of the results of Classroom Action Research 

(CAR). This research used the Kemmis and McTaggart model. Research 

findings were obtained from the beginning to the end of the teaching and 

learning process. This research was conducted in one cycle at MA Darun 

Najah Lumajang in the academic year 2024/2025. The implementation of the 

cycle consisted of four main stages, namely planning, acting, observing and 

reflecting. This research cycle was carried out in 1-2 meetings a week for a 

period of one month. The findings of the cycle were as follows: 

1. Planning  

At this stage, the researcher prepared the instruments needed 

before carrying out the acting, such as module plan, reading 

comprehension test, worksheet, TGT media, and questionnaire. 

2. Acting 

Action is the implementation of planning. The researcher 

conducted the study with a total of 6 meetings. 

a. First Meeting  

The first meeting was held on July 29, 2024. At this meeting, 

researcher applied a pre-test to students in class X-2. The pre-test 

questions consisted of 20 multiple-choices about 3 narrative texts, 

which were used as a reference for students' initial scores regarding 
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English reading comprehension, specifically focusing on five aspects, 

such as determining the main idea, finding specific information, 

identifying references, making inferences, and understanding 

vocabulary.  

b. Second Meeting  

Researcher conducted the second meeting on August 5, 2024. 

This second meeting included 3 stages in the TGT technique, namely 

class presentations, teams, and games. The researcher started the 

lesson with greetings, asking for news, and checking attendance. There 

were 4 students who were absent from the meeting due to illness.  

At the class presentation stage, the researcher showed some 

story pictures as an apperception for the initial introduction to narrative 

text to students. The story pictures that the researcher showed were 

pictures that were considered familiar to readers such as Malin 

Kundang, Cinderella, etc. This was evidenced by the students' 

enthusiastic answers when given questions by the researcher about the 

pictures. Then, the researcher distributed a reading text entitled 

“Sleeping Beauty” to be read and discussed together. The researcher 

started by reading slowly sentence by sentence and the students 

imitated her. Students in the class were very obedient to the 

researcher's orders even though they admitted that they still had 

difficulty in pronunciation. The researcher ordered the students to read 

sentence and the researcher translated it slowly. The researcher also 
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asked them to repeat a word that had been translated so that they could 

increase their vocabulary. After that, the researcher explained the 

narrative text material starting from the definition, text structure, 

purpose, and language elements by linking to the text. The researcher 

also took some sentences in the text to be analyzed together regarding 

the linguistic elements and grammar of the sentences. The goal was for 

them to be able to understand the content when they are faced with 

other texts. 

The next stage of TGT is the division of groups to conduct 

games. The researcher divided the students of class 10-2 into 4 groups 

of 5 students each. The division of this group was based on the results 

of pre-test scores with different abilities heterogeneously. The 

researcher ordered students to gather with their respective groups. 

There was one student in a group who looked uncomfortable with his 

group. The researcher then asked the students, “Is there anything that is 

not understood or do you have anything to say?”. Students answered, 

“No”. Then, the researcher explained the positives of being in a group, 

encouraged the students about the purpose of learning narrative text, 

explained the next stage of the tournament, and gave a brief knowledge 

about humans as social creatures. The researcher was pleased with the 

answers and the smiles on their faces. 

After ensuring students' understanding, the researcher 

distributed one text again with the title “Beauty and the Beast” to study 
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with their groups. The researcher invited students to ask anything they 

did not understand. Then, the researcher distributed worksheets 

containing vocab and text structure questions. The researcher 

explained the flow of the game which had a time limit. The group with 

the most correct vocabulary and the right text structure got the highest 

score. The fastest group got a star as an additional score. At the end of 

the lesson, the researcher instructed the students to study again with 

their groups in preparation for the tournament at the next meeting. The 

researcher provided encouragement to study harder, which was then 

closed with a greeting. 

c. Third Meeting  

Researcher conducted the second meeting on August 6, 2024. 

This third meeting included 2 stages in the TGT technique, namely 

tournaments and team recognition. The researcher started the lesson 

with greetings and checked attendance. In this meeting, all students of 

class 10-2 were present. The researcher then reviewed the material that 

had been explained in the previous meeting. Then, she asked short 

questions about the text that was shared in the previous game stage in 

order to solidify their understanding of the reading content. 

At this point, the researcher explained the flow of the 

tournament. All students lined up in rows behind according to their 

groups facing the whiteboard. Students came forward one by one to 

answer questions on the TGT media that had been posted on the 
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whiteboard in turn. When one of the students in a group was writing an 

answer on the board, the other students sat down and came forward 

periodically. The students looked very enthusiastic and happy when 

going through this stage. They really hope that their group members 

can answer quickly because speed is included in the assessment 

criteria. After the tournament ended, some students said, “It was really 

fun, miss.” The researcher gave star to the fastest group, and each 

correct answer received 10 points, while the wrong answer received 0 

points.  

The researcher discussed the questions in the game and 

tournament with students so that they understood the meaning of a 

reading passage. The group score obtained in the tournament was 

accumulated with the game score on the worksheet. The researcher 

gave a reward to the best group that had the highest score or the most 

correct and fastest group, namely group 2. The students’ response at 

this stage was motivated. One of the students said, “Let's play again, 

miss. We have never played this game before.” Then, the researcher 

provided more motivation so that at the next meeting, students would 

be more enthusiastic. The researcher also advised students to keep 

repeating the material at home as preparation for the next meeting. The 

learning process was ended with greeting. 

 

 



 

 

46 

d. Fourth Meeting  

Before conducting the implementation of the TGT, the 

researcher discussed with the school English teacher about the things 

that happened during the lesson. As a result, the researcher revised the 

stages carried out at each meeting for the next meeting to maximize 

student learning outcomes. The fourth meeting was held on August 15, 

2024. The researcher started the lesson with greetings and checked 

attendance. There were 2 students who were absent due to illness. 

At this meeting, the researcher distributed another text entitled 

“Sangkuriang and Dayang Sumbi”. The researcher read the text slowly 

sentence by sentence and followed by the students. Then, the 

researcher ordered the students to read the text in turn followed by 

translating the text together with the students. The repeated reading 

and translation of the text was intended for students to increase their 

vocabulary and understand the plot. The researcher also asked short 

questions about the content of the text to deepen their understanding. 

When reading the text, there were some students who looked bored 

and not confident. Therefore, the researcher also inserted an ice 

breaking to increase student enthusiasm again. Then, the researcher 

reviewed the material about narrative text that was related to the text to 

maximize their understanding. That was the first form of revision 

applied in the TGT implementation, which was to make them more 

focused and more stable in their understanding of narrative text. 
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The next stage was the formation of groups for the game and 

tournament part, the teams. There were 4 groups in class X-2, each 

group consisting of 5 students. This group was formed based on the 

pre-test results with different abilities in one group. However, this 

group was a different group from the group formed in the second 

meeting. The researcher did this as a form of second revision to 

overcome the problem of group member discomfort that occurred at 

the second meeting. At this meeting, the researcher was happy because 

she did not see any discomfort on the students' faces. Then, the third 

revision was regarding the reading text. In the implementation of TGT, 

the researcher only distributed 1 reading text for the fourth and fifth 

meetings so that students' understanding of the storyline and narrative 

text material was maximized and effective. The researcher closed the 

lesson with learning motivation and ended with greetings. 

e. Fifth Meeting  

The fifth meeting was the implementation of the TGT stages in 

the Game, Tournament, and Team Recognition sections. This meeting 

was held on August 22, 2024. The researcher started the lesson with 

greetings and checked attendance. At this meeting, all X-2 class 

students were present. 

At this meeting, the researcher asked questions as a reminder of 

the material and content of the reading text that had been distributed at 

the fourth meeting. All students gathered with their groups and 
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discussed the story again so that they really understood thoroughly. 

After that, the researcher gave worksheets containing vocabulary tasks 

and material related to the reading text with a time limit. Students 

raised their hands until the researcher said, “Start!”. Students looked 

very enthusiastic and compact when discussing with their group mates. 

The group with the most correct vocabulary and the fastest had a big 

chance to be the winner. 

The next stage of TGT was a tournament that students do by 

lining up behind according to their group. Students answer the 

questions listed on the TGT media that have been posted on the board 

in turn. Students look very happy and more active at this stage. They 

look very hopeful that their group this time will be the best group. In 

addition, what was most prominent at this stage was the concentration 

and competitive spirit of students, accompanied by support for other 

members in their group. In fact, there were some students who seem to 

be trying to remember the vocabulary in the text while waiting for their 

turn to come forward. After the tournament was over, each correct 

answer was worth 10 and the wrong answer is worth 0, while the 

fastest group got a star. 

The researcher discussed the tournament questions with the 

students, accompanied by scoring. The score in the tournament was 

accumulated with the score during the game. After finding the highest 

score based on accuracy and speed, the researcher gave a reward for 
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the group, namely group 1. This was a form of appreciation for their 

enthusiasm, cohesiveness, and hard work. After that, the researcher 

ended the lesson by thanking the students for their enthusiastic 

response to the lesson, followed by a closing prayer and greetings. 

f. Sixth Meeting  

Researcher conducted the last meeting on August 24, 2024. At 

this meeting, the researcher conducted a post-test in class X-2 of MA 

Darun Najah Lumajang to find out the progress or learning outcomes 

achieved about reading comprehension on narrative text as a 

comparison between before and after the application of TGT 

techniques.  

3. Observing  

Researcher conducted the pre-test at the first meeting. Many 

students' pre-test scores results were still below 75 as seen form table 4.1. 

Table 4.1 

Students’ Pre-test Scores 

NO. NAME SCORE KKM FAILED/PASSED 

1 ADN 63 75 Failed 

2 ANN 72 75 Failed 

3 AEL 62 75 Failed 

4 AFF 67 75 Failed 

5 DRPP 64 75 Failed 

6 EMNK 77 75 Passed 

7 EMN 53 75 Failed 

8 ELW 65 75 Failed 

9 HYAT 59 75 Failed 

10 JFR 54 75 Failed 

11 KAZ 76 75 Passed 

12 NWA 83 75 Passed 

13 RIA 59 75 Failed 

14 RFA 54 75 Failed 

15 SZAS 83 75 Passed 



 

 

50 

16 SAN 59 75 Failed 

17 SKM 62 75 Failed 

18 ZI 67 75 Failed 

19 ZS 71 75 Failed 

20 ZAR 76 75 Passed 

Total Score 1326 

Average = (∑
 

 
) 66,3 

 

In accordance with the pre-test results, 5 students managed to 

achieve scores above 75, while the other 15 students still did not reach the 

minimum completeness criteria (KKM). The percentage of completeness 

of reading comprehension test (pre-test):   

   
 

 
         

   
 

  
         

       

From the percentage results in the formula above, the pre-test 

scores of class X-2 students totaling 20 students showed a percentage of 

25%. This means that 25% percent of students or only 5 students scored 

above the minimum completeness criteria (KKM = 75), while 75% of 

other students still scored below 75. Therefore, from these results, it could 

be said that the reading comprehension of students in the class was still 

low. Therefore, the implementation of a TGT technique was needed to 

enhance students' reading comprehension skill. 

At the sixth meeting, researcher conducted a post-test after 

implementing the TGT technique. The result can be seen at table 4.2. 
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Table 4.2 

Students’ Post-test Scores 

NO. NAME SCORE KKM FAILED/PASSED 

1 ADN 68 75 Failed 

2 ANN 81 75 Passed 

3 AEL 78 75 Passed 

4 AFF 80 75 Passed 

5 DRPP 79 75 Passed 

6 EMNK 85 75 Passed 

7 EMN 60 75 Failed 

8 ELW 76 75 Passed 

9 HYAT 63 75 Failed 

10 JFR 63 75 Failed 

11 KAZ 77 75 Passed 

12 NWA 88 75 Passed 

13 RIA 81 75 Passed 

14 RFA 78 75 Passed 

15 SZAS 91 75 Passed 

16 SAN 71 75 Failed 

17 SKM 80 75 Passed 

18 ZI 80 75 Passed 

19 ZS 76 75 Passed 

20 ZAR 80 75 Passed 

Total Score 1535 

Average = (∑
 

 
) 76,75 

 

Percentage of completeness of reading comprehension: 

   
 

 
         

   
  

  
         

       

Based on the results of the post-test conducted in class X-2, 

students achieved an average score of 76.75. Then, out of 20 students in 

the class, 15 students managed to get a score above 75 or with a 

percentage of 75%. This meant that 75% of students in grade X-2 managed 

to achieve a reading comprehension score on narrative text above the 
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minimum completeness criteria (KKM = 75) and had reached the criteria 

of success. Therefore, the implementation of TGT technique could be said 

to be successful in enhancing students' reading comprehension. 

Besides that, the improvement between the students' pre-test and 

post-test scores was an average of 10.45 and a percentage of 50%. The 

detailed improvement in all student scores is shown in image 4.1 below: 

 
Image 4.1 Comparison between the Pre-test and Post-Test Scores 

 

Based on the diagram image above, all students in class X-2 

managed to achieve improvement between the pre-test and post-test 

scores. In addition, students' post-test scores have reached the criteria, 

which is 75% of students get scores above 75. 

Apart from that, the observation part was also obtained from the 

questionnaire. The questionnaire contained students' responses to the 

application of the TGT technique and five aspects of reading 

comprehension, which was distributed in Bahasa Indonesia. In the 
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questionnaire, there were four columns available, such as “yes”, “maybe”, 

“no” column and column for comments.  

Based on the questionnaire, out of 20 students in class X-2, no one 

checked the “no” column in all questions. In addition, most of students 

gave a check mark in the “yes” column, and the other students gave a 

check mark in the “maybe” column. Most of the students who gave a 

check mark in the “maybe” column were in question number 2E. The 

question was about vocabulary with synonyms and antonyms. This was 

closely related to the post-test results of 5 students who scored below 75. 

These students answered questions numbers 5 and 10 incorrectly, which 

are about vocabulary in the form of synonyms. Meanwhile, students who 

gave a check mark in the “yes” column also had positive comments. Most 

of the students expressed that the TGT technique was exciting, fun, 

improved concentration and mood, eliminated sleepiness, increased 

vocabulary, and aroused enthusiasm. In fact, there were students who hope 

that this technique was implemented in every subject. In addition, students 

also revealed that they were happy with the researcher because she could 

conditioning the class so that they felt less bored and understood what was 

being said more easily. 

4. Reflecting  

The reflection stage in CAR was the determination of whether the 

cycle should continue or stop. Based on the reading comprehension test 

results in the pre-test and post-test, students in class X-2 must meet three 
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criteria of success. First, 70% of students' post-test results must be above 

the minimum completeness criteria (KKM = 75). Students in this class had 

met the first criterion with higher results, namely the post-test results with 

a percentage of 75%. This meant that the implementation of the TGT 

technique, which was applied in four meetings, was successful. Second, 

there was an improvement between the pre-test and post-test results for all 

students. Students in this class also managed to meet these criteria, 

namely, there was an improvement in scores between pre-test to post-test 

according to diagram 4.1 contained in the observation stage. Third, the 

questionnaire also showed positive responses from many students. 

Therefore, Cycle 1 was sufficient because it has met the criteria. This 

cycle did not need to be continued to the next cycle or stopped.  

C. Research Discussion 

The discussion section was the part that presents the research findings 

in accordance with the theory. In the second meeting, the researcher found a 

student who looked uncomfortable or reluctant with her group members 

during the team stage in the TGT technique. This was caused by several 

factors, such as students' unfamiliarity with their friends, differences in ability, 

mismatch of responsibilities for sharing tasks, previous negative experiences, 

and lack of communication and collaboration skills.
46

 The researcher had 

asked the student about the situation, but the student stated that he was fine. 

Therefore, the researcher tried to conditioning the class to make the situation 
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better. The researcher explained the positives of being in a group, encouraged 

the students about the purpose of learning narrative text, explained the next 

stage of the tournament, and gave a brief knowledge about humans as social 

creatures. Such gesture was in accordance with the theory expressed by 

Johnson, D.W., & Johnson, R.T., that student discomfort in groups could be 

overcome by explaining the goals and expectations of each group member.
47

 

In addition, creating a safe and supportive classroom environment by the 

teacher can overcome student discomfort in groups.
48

 This was evident when 

the researcher finished explaining the 4 things above. Students who looked 

uncomfortable gradually smiled and began to accept and mingle with their 

groups to play game.  

Furthermore, at the fourth meeting, the researcher found students who 

were getting bored when reading the text that the researcher had distributed. 

To overcome this problem, the researcher inserted a little ice-breaking in the 

lesson to increase students' concentration and enthusiasm again. Giving 

icebreaking was useful to motivate, encourage, increase interest, and eliminate 

boredom when learning English.
49

 In addition, research conducted by Silviawi 

& Darmayanti, N. also showed an analysis that proved effective in reducing 
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student learning boredom.
50

 The insertion of icebreaking was also an effort to 

break or dilute the atmosphere in order to create a more comfortable learning 

environment.
51

 So, the insertion of ice breaking was an effective effort to 

create good classroom conditions. 

In addition to the two problems during learning that had been 

described previously, researcher also found positive things that happened 

when implementing the TGT technique. At the tournament stage, students 

looked very enthusiastic about working on the questions. They also looked 

very competitive, concentrated, and implied hope to be the best group. The 

TGT technique was indeed a game-based technique that was interesting and 

made enthusiasm increased. This was reinforced by research conducted by 

Aidiy, that the results of student questionnaires show positive responses and 

expressions of fun.
52

 Therefore, one way to increase students' enthusiasm 

when learning English, especially in terms of reading comprehension, was to 

use Teams Game Tournament (TGT) technique.  

The students' reading comprehension assessment in the post-test 

resulted in only 5 students who got scored below 75. After being traced, these 

students made mistakes when answering questions numbers 5 and 10. Both 

questions were questions about the reading comprehension aspect of the 

understanding vocabulary section. This fact was in accordance with the results 
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of their questionnaires, which reveal difficulties in number 2E about 

understanding vocabulary. The causes of students' difficulties in answering 

questions were limited vocabulary, lack of understanding of context, 

incomprehension of meaning, language differences, exam pressure, and 

teaching methods.
53

 In addition, the average question that students answered 

correctly was number 11 on determining the main idea of the paragraph. 

Therefore, the test question had difficulty in the part about understanding 

vocabulary in the form of synonyms and had ease in the question about 

identifying the main idea of the paragraph.  
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the research questions, the researcher implemented this 

Teams Game Tournament (TGT) technique with a total of 6 meetings. Two 

meetings were for the pre-test and post-test, while four meetings were for the 

implementation of the TGT technique. The implementation of TGT was 

carried out in stages, starting from class presentations, teams, games, 

tournaments, and team recognition. The TGT technique in this study lied in 

the Game and Tournament section. Game was presented in the form of 

worksheets that must be done by groups in the time limits and tournament in 

the form of questions on TGT media that must be answered by the same group 

as the game. This TGT technique showed positive results in accordance with 

the success criteria. First, the post-test scores of students in class X-2 reached 

a score above 75. Second, there was an improvement between the pre-test and 

post-test results. Therefore, the application of this TGT technique can be said 

to be successful because the two criteria have been met. 

The application of the TGT technique included 5 aspects of reading 

comprehension in the questionnaire. From the 5 aspects, students indicated 

that determining the main idea was the easiest aspect, while understanding 

vocabulary through synonyms was the most difficult aspect. Meanwhile, the 

questionnaire also generated positive responses from students. In the 

questionnaire, most students stated that the TGT technique was exciting, fun, 

arouses enthusiasm, and improves concentration and mood, which was good 
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for learning techniques because it was in the form of cooperative games with 

peers. In addition, students also revealed that this technique can increase 

vocabulary during the game stage in the form of a worksheet. In fact, there are 

students who hope that this technique was applied in every subject. Therefore, 

the TGT technique was the right choice for enhancing students' reading 

comprehension. 

B. Suggestions  

After conducting this study, the researcher had some suggestions for 

English teachers and future researchers, as explained in the following 

explanation: 

1. For English Teachers 

The researcher advises teachers to use this technique in English 

language learning. This TGT technique is very suitable for increasing 

student motivation especially in reading and understanding English 

reading texts. In fact, this technique can be applied to various types of 

texts in English lessons. 

2. For Future Researchers 

This study is recommended for future researchers who find similar 

problems. Future researchers can adapt this TGT technique to enhance 

students' reading comprehension skills by conducting classroom action 

research. In addition, future researchers can also use this study as a 

reference for the similar research topic. 
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Appendix 1 : Matrix of Research  

ENHANCING STUDENTS’ READING COMPREHENSION  

THROUGH TEAMS GAME TOURNAMENT (TGT) TECHNIQUE 

AT THE TENTH GRADE OF MA DARUN NAJAH LUMAJANG 

 

Title Variable Indicator Source of Data Research Method 
Research Focus 

 

Enhancing 

Students’ 

Reading 

Comprehension 

Through Teams 

Games 

Tournament 

(TGT) 

Technique at 

The Tenth 

Grade of MA 

Darun Najah 

Lumajang 

 

Reading 

Comprehension  

 

 

 

 

 

 

Teams Game 

Tournament 

(TGT) 

Technique 

 

1. Definition  

2. Factors  

3. Aspects 

4. Assessing   

 

 

1. Definition  

2. Steps  

3. Advantages 

1. Primary data  

Students’ reading 

comprehension 

score (pre-test and 

post-test) 

 

2. Secondary data 

a. Questionnaire  

b. Field note 

 

1. Data collection  

a. Reading Comprehension Test 

(Pre-test and post-test) 

b. Questionnaire 

 

2. Data analysis technique  

The mean of the students score : 

      ∑
(      )

  
     

Bi = number of items answered 

correctly 

bi = the weight of each item 

St = theoretical score (score in 

answering all items correctly) 

 

P = 
 

 
× 100%  

P = the percentage students who 

achieved the minimum standard 

score  

F = the number of students who 

1. How was the 

implementation 

of Teams Game 

Tournament 

(TGT) 

technique in 

enhancing 

students’ 

reading 

comprehension 

at the tenth 

grade of MA 

Darun Najah 

Lumajang? 

2. How can the 

implementation 

of Teams Game 

Tournament 

(TGT) 

technique 



 

 

achieve the minimum standard score  

N = the total number of students  

 

3. Criteria of success  

a. There were 70% of students who 

get a post-test score of at least 

75. 

b. There was an improvement in all 

students’ scores between the 

pre-test and post-test.  

c. Students’ questionnaire showed 

many positive responses 

 

 

4. Validity of data  

a. Content validity for pre-test and 

post-test 

b. Face validity for questionnaire 

enhance the 

students’ 

perception on 

reading 

comprehension 

at the tenth 

grade of MA 

Darun Najah 

Lumajang? 
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Appendix 3 : The Result of Interview with English Teacher 

The Result of Interview with English Teacher  

 

Day/Date  : Saturday/July 27, 2024 

Place   : Teacher Room 

Time   : 10.00-finish 

 

Note:  

R = Researcher 

ET  = English Teacher 

 

The Script of Interview with the English Teacher 

 

R : Bagaimana kondisi pembelajaran bahasa inggris di kelas, bu? 

ET : Kondisi pembelajaran bahasa inggris di MA Darun Najah berjalan dengan 

baik. Namun, untuk kelas 10 belum mencapai nilai yang ditargetkan.  

R : Untuk target nilainya berapa bu? 

ET : Kelas 10 KKM nya 75. 

R : Penilaian bahasa inggris apa  yang telah ibu terapkan pada siswa? 

ET : Ini hasil matrikulasi pada saat MATSAMA. Kebetulan salah satu materinya 

tentang teks deskriptif. Jadi, penilaiannya mengambil kemampuan pemahaman 

bacaan.  

R : Jadi, ini kendalanya ya, bu? 

ET : Iya, siswa tidak terlalu suka dengan bacaan yang berbahasa inggris. Tapi, 

mereka senang jika diberi tugas untuk praktik percakapan di depan kelas, listening 

music, atau kuis. Selama ini kendalanya pada skill membaca, saya belum 

mengimplementasikan metode pembelajaran yang dapat mengatasi masalah ini.  

R : Selain itu, apakah ibu memiliki kesulitan lain? 

ET: Saya kan satu-satunya guru bahasa inggris di sekolah ini yang artinya 

menghandle 9 kelas sendiri. Kesulitannya pada saat penilaian dan penyajian 

materi. 

R : Lalu, sumber materi yang ibu ajarkan berasal darimana saja? 



 

 

ET : Ada yang dari LKS atau cari di internet. 

R : Apakah setiap bab dari materi pasti memuat 4 skill bahasa inggris? 

ET : Tidak pasti, biasanya salah satunya. Saya mengajarkan bahasa inggris level 

A2, tapi kalau soal level B1 sesuai kurikulum merdeka. Biasanya soal-soal UAS 

rata-rata reading comprehension. Tapi, tetap saja kemampuan siswa yang paling 

rendah ya di bidang ini. Minat meraka pada skill ini kurang, mbak. 

R : Mengapa ibu mengajarkan bahasa inggris kepada siswa dengan tingkatan 

berbeda antara materi dan penilaian, bu? 

ET : Menyesuaikan, karena minat siswa ketika pembelajaran reading ini rendah. 

Jadi, waktu pembelajaran yang sedikit ini sebisa mungkin ditempuh dengan baik 

meskipun seharusnya dengan target B1. 

R : Baik, setelah mendengarkan penjelasan ibu, saya dapat memahami bahwa 

yang menjadi masalah adalah rendahnya minat siswa dalam hal reading yang 

otomatis berdampak pada pemahamannya terhadap bacaan yang berbahasa 

inggris. Lalu, apakah ibu sudah menerapkan teknik pembelajaran kooperatif 

learning yang alurnya disertai game? 

ET : Belum mbak. Selama ini tidak terpikirkan game untuk skill membaca.  

R : Baik, apakah saya boleh menerapkan teknik pembelajaran yang alurnya 

disertai game pada saat pembelajaran membaca bu? namanya teknik Teams Game 

Tournamen. 

ET : Boleh, silahkan mbak. Kebetulan belum pernah saya terapkan dan bisa 

menjadi referensi bagi saya. Kamu terapkan di kelas 10-2 karena yang saya 

paparkan tadi mengacu pada kelas tersebut. Ya, meskipun ada beberapa siswa 

yang memang dari jenjang sebelumnya suka bahasa inggris. Tapi, saya ingin tau 

hasilnya untuk siswa yang lain. Untuk waktunya kalau bisa jangan lebih dari 1 

bulan ya, karena bulan depan ada kegiatan P5. 

R : Baik bu, untuk jadwalnya bagaimana? 

ET : 3 JP dalam satu minggu. 

 

 



 

 

 

Appendix 4 : Questions for Interview with Five Students 

Interview with Students 

1. Apakah kamu tertarik/suka dengan pelajaran bahasa inggris? 

2. Jika iya, hal apa yang membuatmu tertarik? Jika tidak, mengapa? 

3. Diantara membaca (reading), menulis (writing), berbicara (speaking), dan 

mendengar (listening) bahasa inggris, apa yang paling kamu suka? Mengapa? 

4. Apa yang paling kamu suka diantara mendengarkan penjelasan guru, 

permainan, kuis, praktek, atau yang lain ketika belajar bahasa inggris di dalam 

kelas? 

5. Apakah kamu suka membaca bacaan yang berbahasa inggris? Mengapa? 

6. Apa yang membuatmu lebih menikmati dalam membaca suatu bacaan bahasa 

inggris? 

7. Jenis bacaan apa saja yang kamu senangi dan tidak kamu senangi? 

8. Apa saja kesulitan yang kamu alami ketika dihadapkan dengan bacaan yang 

berbahasa inggris? 

9. Apakah kamu ingin pemahaman membacamu terhadap suatu bacaan yang 

berbahasa inggris meningkat? 

10. Apakah kamu merasa senang dan puas saat berhasil memahami sebuah teks 

dalam bahasa inggris?  

11. Biasanya, situasi seperti apa yang dapat membuatmu mudah mengerti ketika 

sedang membaca? 

12. Ketika kamu dihadapkan dengan teks bahasa inggris : 

a. Apakah kamu dapat memahami ide pokok dalam teks tersebut? (misalkan: 

secara keseluruhan, hal apa yang terjadi pada sebuah cerita) 

b. Apakah kamu dalam menemukan informasi spesifik atau informasi 

penting dari teks tersebut? (misalkan: masalah yang dihadapi oleh tokoh 

dalam sebuah cerita) 

c. Apakah kamu dapat mengidentifikasi kata ganti yang merujuk kepada 

suatu subjek? (misalkan: jika kamu menemukan kata “it” atau “they” maka 



 

 

merujuk kepada benda atau tokoh yang mana) 

d. Apakah kamu dapat menyimpulkan makna tersirat dari teks bacaan 

tersebut? (misalkan: kesimpulan/pelajaran berharga yang dapat kamu 

ambil setelah membaca sebuah cerita) 

e. Apakah kamu dapat dengan mudah mengerti makna dari kosa kata dalam 

teks tersebut? (misalkan: dalam membaca sebuah cerita, apakah sedikit 

atau banyak kosa kata yang belum dipahami) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Appendix 5 : Instrument Validity for Test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 6 : Blueprint, Reading Comprehension Test, and Key Answer  

KISI-KISI PRETEST-POSTTEST 

Mata Pelajaran                    Bahasa Inggris 

Kelas/Fase                         X SMA/E 

Materi                                Narrative Text 

Elemen                              Membaca dan Memirsa (sesuai dengan 

Kurikulum Merdeka) 

Capaian Pembelajaran (CP)  Pada akhir fase E, siswa membaca dan 

merespon berbagai macam teks seperti 

narasi, deskripsi, prosedur, eksposisi, 

recount, dan report. Mereka membaca 

untuk mempelajari sesuatu atau untuk 

mendapatkan informasi. Mereka 

mencari dan mengevaluasi detil spesifik 

dan inti dari berbagai macam jenis teks. 

Teks ini dapat berbentuk cetak atau 

digital, termasuk diantaranya teks 

visual, multimodal atau interaktif. 

Pemahaman mereka terhadap ide 

pokok, isu-isu atau pengembangan plot 

dalam berbagai macam teks mulai 

berkembang. Mereka mengidentifikasi 

tujuan penulis dan mengembangkan 

keterampilannya untuk melakukan 

inferensi sederhana dalam memahami 

informasi tersirat dalam teks. 

Tujuan Pembelajaran  10.B.2 Menganalisis, menyimpulkan 

makna dan mengevaluasi fungsi sosial, 

struktur teks, dan unsur kebahasaan teks 

lisan dan tulis berbentuk naratif fiksi 

dan nonfiksi (narrative) secara kritis, 

kreatif dan jujur terkait topik 

keanekaragaman budaya indonesia 

dengan tingkat kelancaran dan 

ketepatan yang optimal. 

 

  



 

 

Uraian kisi-kisi soal berdasarkan Nuttal (1982) yang menjelaskan tentang 5 aspek 

dalam Reading Comprehension: 

No Uraian 5 Aspek 

Nomor soal 
Jumlah 

Soal 

Bobot 

soal/item 
Presentase  Teks 

1 

Teks 

2 

Teks 

3 

1. 
Determining the 

main idea 
1 7 11 3 5 15% 

2. 
Finding specific 

information 
2 8 14 3 5 15% 

3. 
Identifying 

reference 
3 9 13 3 5 15% 

4. Making inferences 4 6 20 3 10 30% 

5. 
Understanding 

vocabulary 
5 10 12 3 5 15% 

Tambahan Soal   

6. 
Jenis teks dan 

unsur kebahasaan 
  

21 

dan 

22 5 2 10% 

7. 
Tujuan dan 

struktur teks 
 23, 24, 25 

Jumlah Total  100% 

 

 

 

 

 

  



 

 

PRETEST and POSTTEST 

 

Mata Pelajaran : Bahasa Inggris 

 

                          Kelas   : X-2 

Materi             : Narrative Text                           Waktu  : 60 menit 

 

Read the text carefully and choose the best answer between A, B, C, D, or E! 

The following text is for questions number 1 to 10 

Talaga Warna 

Long time ago, there was a kingdom in West Java. The kingdom was ruled 

by a king named His Majesty Prabu. Prabu was a kind and wise king. But it was a 

pity that Prabu and his queen hadn't got any children. The queen often cried. That 

was why Prabu went to the jungle. There he prayed to God every day, begging for 

a child. 

A few months later, the queen got pregnant. Nine months later, a princess 

was born. Prabu and Queen loved their beautiful daughter so much. They gave 

whatever she wanted. It made Princess turn into a very spoiled girl. 

One day, the princess celebrated her 17th birthday party. Many people 

gathered in the palace. Then, Prabu took out a necklace which was made from 

gold and jewel. "My beloved daughter, today I give you this necklace. Please, 

wear this necklace," said Prabu. "I don't want to wear it! It's ugly!" shouted the 

princess. Then she threw the necklace. The beautiful necklace was broken. The 

gold and jewels were spread out on the floor. Everybody couldn't say anything. 

They never thought that their beloved princess would do that cruel thing. In their 

silence, people heard the queen crying. Every woman felt sad and began crying, 

too. Then, everybody was crying. 

Suddenly, from the underground, a spring emerged. It made a pool of water. 

Soon, the place became a big lake. The lake finally sank the kingdom. Nowadays, 

people called the lake "Telaga Warna". It means "Lake of Color". On a bright day, 

the lake is full of color. These colors come from shadows of forest, plants, 



 

 

flowers, and sky around the lake. But some people said that the colors are from 

the princess's necklace, which spreads at the bottom of the lake. 

1. What is the main idea of the passage? 

a. A kind king receives a gift from the Gods 

b. A princess is born and spoiled by her parents. 

c. A beautiful necklace is broken by a selfish princess. 

d. A kingdom is flooded due to the disrespect of a princess.  

e. Telaga Warna is a colorful lake named after a king. 

2. Why did King Prabu go to the jungle? 

a. To hunt for animals 

b. To visit a temple 

c. To meet with other kings 

d. To escape from his wife 

e. To find a hidden treasure 

3. They gave whatever she wanted. The underlined word in the sentence refers to 

… 

a. The king and the princess 

b. God  

c. The princess and the queen 

d. The lake  

e. The king and the queen  

4. What is the most important lesson to be learned from the story?  

a. It is important to be grateful for what we have.  

b. We should always be respectful to our parents.  

c. It is never too late to change our ways.  

d. Greed and selfishness can lead to disaster.  

e. We should always listen to the advice of elders 

5. The gold and jewels were spread out on the floor. The underlined word means 

… 

a. Scattered  

b. Concentrated  



 

 

c. Dispersed  

d. Gathered  

e. Collected 

 

The following text is for questions number 11 to 15 

One day a man stopped at a flower shop to order some flowers. He wanted 

to send it to his mother who lived far in another town through a delivery company. 

Meanwhile he was looking at sad young girl who was sitting in front of the flower 

shop. He asked her what was wrong and she replied, “I wanted to buy a red rose 

for my mother but my money is not enough”. The man smiled and said, “Come on 

in with me I’ll buy you a rose.” He bought the little girl a rose and he ordered for 

his own mother flowers too. 

After buying a rose flower for the girl the man offered the girl a ride to her 

home. She said” yes please! You can take me to my mother. She directed him to a 

cemetery. The girl placed the rose on her mother’s fresh grave. Knowing the girl’s 

mother had died the man realized that he must show his love to his mother while 

she was still alive.  

With new determination, the man returned to the flower shop. Without 

thinking, he canceled his delivery order. In his hand, there remained one perfect 

rose. With a new sense of purpose, he drove his car—not to the delivery company 

but to his mother's house. He knew he had to bridge the distance, not only 

geographically but also emotionally, while there was still time. Roses, a symbol of 

love and appreciation, are just the beginning of her journey to express her love for 

her mother in a truly meaningful way. 

6. We can learn from the text, we have to ….  

a. Show our loves to our mother  

b. Buy flowers for our mothers  

c. Keep our mother alive  

d. Obey to our mother  

e. Give in to our mother 

 



 

 

7. The main idea of the first paragraph is …  

a. A sad girl was thinking of her mother  

b. A man helped a girl by buying her a flower  

c. A girl needed a man to deliver her a flower  

d. A man bought a flower for a girl  

e. A girl sold a flower  

8. What did the man do after buying the girl a red rose?  

a. He gave her a ride to her home  

b. He placed the rose on his mother’s grave  

c. He went to his own home  

d. He gave advice to the girl  

e. He took the girl to her mother’s cemetery  

9. “He wanted to send it to his mother…” The underlined word refers to … 

a. Flower Shop 

b. Flower 

c. Cemetery  

d. Grave  

e. House   

10. “…he was looking at sad young girl...” The synonym of the underlined word 

is … 

a. Delighted  

b. Glum  

c. Angry  

d. Excited  

e. Joyful  

 

The following text is for questions number 16 to 22 

It was the rainy season in Banten. The villagers, who were farmers, were 

happy as the rain would water their rice fields, and soon they would harvest their 

rice. Pak Bong was one of the farmers. He was also very happy and planned what 



 

 

he would buy for himself, his wife, and his beautiful, beloved daughter, Nyi 

Banjarsari. 

One night, Pak Bong had a terrible dream. An old man came to him and 

said the rain would never stop. There would be a great flood. Pak Bong had the 

same dream the following night. He decided to tell all the villagers about his 

dream and asked them to evacuate to a hill not far from their village. Everybody 

laughed at Pak Bong. “You are joking, Pak Bong. How can we leave our rice 

fields? We are going to have a great harvest, remember?” Pak Bong did not give 

up. He kept on asking the villagers to evacuate to the hill. Finally, some villagers 

believed him. Together with his wife and his daughter, Nyi Banjarsari, Pak Bong 

and his friends went to the hill. 

In the meantime, heavy rain fell day and night. It continued until water 

entered the houses. Soon, the village was flooded! Pak Bong and his friends could 

not do anything. They were sad because their village was under water. Then they 

prayed and asked how their village could be saved. The answer came in Pak 

Bong’s dream. In his dream, the same old man told him how to save their village. 

“If you want the water to dry up, you have to sacrifice your daughter. She has to 

jump into the water!” said the old man. 

Pak Bong was very sad. He then told his family about his dream. “Father, 

if this is the only way to save our village, I will jump into the water,” said Nyi 

Banjarsari. Her parents could not prevent their daughter from jumping into the 

water. 

After she had drowned, the water dried up. Pak Bong and his friends then 

returned to their village. Although the villagers had lost their harvest, they still 

had their lives and could rebuild their houses. To show their thankfulness and 

gratitude to Nyi Banjarsari, the villagers named their village ‘Banjarsari’. 

11. The main idea of the second paragraph is … 

a. The villagers laughed at Pak Bong when he told them about his dream of a 

flood.  

b. Pak Bong and some villagers evacuated to a hill after Pak Bong had a 

nightmare about a flood.  



 

 

c. Pak Bong is a farmer who lives in a village that often floods.  

d. Nyi Banjarsari is Pak Bong's daughter who helped him save the villagers 

from the flood. 

e. Pak Bong had a terrible dream about a flood and tried to save the villagers.  

12. After she had drowned, the water dried up. The underlined word means …  

a. Died underwater 

b. Fallen into the water 

c. Jumped into the water 

d. Sank underwater 

e. Floated on the water 

13. “He decided to tell all the villagers about his dream and asked them to 

evacuate to a hill not far from their village.” The underlined word refers to … 

a. The villagers 

b. Pak Bong and his family 

c. Pak bong and the oldman 

d. The villagers and Pak bong 

e. His family  

14. Why did Pak Bong and some villagers evacuate to the hill?  

a. They were looking for better farmland.  

b. They were going on a pilgrimage.  

c. They believed Pak Bong’s dream about the flood.  

d. They wanted to avoid the noise from the village.  

e. They were invited to a wedding. 

15. What is the moral value of the story? 

a. Always listen to rumors, even if they sound strange.  

b. Sometimes, the greatest sacrifice is needed for the good of the community.  

c. Daughters are more valuable than material possessions.  

d. Dreams can always be trusted to be true.  

e. It's better to lose your crops than leave your home.  

16. What is kind of the text above? 

a. Legend 



 

 

b. Horror  

c. Fable  

d. Fairytale  

e. Romance 

17. “Her parents could not prevent their daughter…” What is the type of 

linguistic element in the underlined word? 

a. Adverb 

b. Nouns 

c. Verb  

d. Pronoun  

e. Adjective  

18. What is the purpose of the narrative text?  

a. to explain about story 

b. to amuse about story  

c. to persuade about story  

d. to share a story 

e. to report a story 

19. The generic structure of the text is…….  

a. Orientation > Events > Re-Orientation  

b. General Classification > Description  

c. Identification > Description  

d. Newsworthy Events > Background Events > Sources  

e. Orientation > Complication > Resolution  

20. What is the complication in a narrative text? 

a. The introduction of the story  

b. The central problem or conflict of the story  

c. The resolution of the conflict  

d. The climax of the story  

e. The theme of the story 

 

 



 

 

KUNCI JAWABAN 

1. D 6. A 11. E 16. A 

2. B 7. B 12. D 17. C 

3. E 8. E 13. A 18. B 

4. A 9. B 14. C 19. E 

5. C 10. B 15. B 20. B 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 7 : Answer Sheet  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 8 : Instrument Validity for Questionnaire 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 9 : Questionnaire 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 10 : Worksheet for Game Section 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 11 :  TGT Media for Tournament Section  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 12 : Field Notes 

 

 



 

 



 

 

 

  



 

 

Appendix 13 : Documentations  

  

Interview with English Teacher Interview with students 

 

 

 

 
TGT (Class Presentation) TGT (Game) 

 

 
TGT (Tournament) 

 

 

 

 

 



 

 

Appendix 14 : Research Journal Activities  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 15 : Research License Letter 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 16 : Research Finished Letter 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 17 : Declaration of Authenticity  

 

 

 

  



 

 

Appendix 18 : Researcher’s Biodata  

Researcher’s Biodata 
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 NIM     : 202101060001 
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 Department/Major Course  : Language Education/English Department 

 Email Address   : maizida.kamalia45@gmail.com 

Educational Background: 
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2008-2014  : MIS Islam Fitriyah Banjarwaru 
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2017-2020  : MA Darun Najah Lumajang 
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