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MOTTO 

قْزَأْْٱ سْمْ ٱب ْ  لَّذ ىٱ رَبِّكَْ   خَلقََْ 
Recite in the name of your Lord who created 

(Q.S. Q.S. Al-„Alaq : 1)
1

1
 https://quranenc.com/id/browse/english_saheeh/96 
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A Narrative Inquiry of an Undergraduate Student in TEFL in 

Developing Her Identity as an Engaged Reader 

 

Abstract 

Purpose : This retrospective narrative inquiry explored an undergraduate 

student‟s lived experience in negotiating her identity as an engaged 

reader of English as a foreign language.  

Methodology : Narrative inquiry was employed to gain a deeper and better 

understanding of the participant‟s engagement in reading courses. 

Olif (pseudonym, female) was recruited due to her significant 

learning achievements and willingness to share her experiences.  

To collect the data, we conducted several online interviews with 

her. To triangulate our findings, we also asked her to share her 

learning artifacts from the reading courses.  

Findings : The thematic analysis revealed two major findings. First, her 

reading engagement is driven by both personal and academic 

motivation. Furthermore, her involvement in collaborative reading 

tasks fosters a deeper comprehension of texts and enhances 

creativity. 

Originality : The study concludes that promoting personalized and 

collaborative reading tasks enables undergraduate students to 

develop their identity as engaged readers. Despite focusing on a 

single participant, this study offers a unique perspective on how the 

participant‟s voice can potentially impact teachers‟ pedagogical 

design in reading classrooms. 

Limitations : The study has two major limitations. First, it interviewed only one 

student and was conducted over a relatively short period. Second, it 

examined the participant's experience across three different reading 

courses, which potentially lacked deeper insights into how each 

course uniquely contributes to learning engagement.       

Keywords: reader identity; undergraduate student; TEFL; retrospective narrative 

inquiry  
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Introduction 

 

Reading skills are significantly influenced by sociocultural factors which 

reflect the connection between literacy and the broader social context. From a 

sociocultural perspective, reading interacts with social relations, references, 

cultural ideas, values, power, and politics (Abdallaoui Maan, 2020). In the context 

of English as a foreign language (EFL), investigating EFL reader identity has 

contributed to understanding the motivational and sociocultural factors of a 

proficient reader. To address this need, Wang (2017) emphasizes that teachers and 

students need to build reading communities as a platform for book readings, 

discussions of literary texts, and sharing of reflections to develop their reader 

identity. In other words, creating reading communities helps link sociocultural 

influences with literacy development and improves reader identity and 

engagement in EFL contexts.  

Previous studies in EFL suggest that developing reading skills can 

significantly contribute to literacy development. Hedemark (2021) supports this 

by highlighting that reading practices, which encompass a collection of cultural 

and social approaches to reading, play a crucial role in enhancing literacy. By 

consistently practicing reading, students can not only enhance reading skills but 

also gain substantial advantages such as reading engagement and interest 

(Ferdiansyah, et al., 2020) and English language acquisition (Machfudi & 

Ferdiansyah, 2023). Reading comprehension helps learners improve their English 

language proficiency and their understanding of the information obtained from the 

reading texts (Anaktotov & Lesnussa, 2022). In other words, reading courses such 

as intensive reading, extensive reading, and academic reading provide invaluable 

benefits, including improved reading comprehension, vocabulary expansion, text 

analysis skills, and overall mastery of the English language, particularly to EFL 

students. 

Previous studies on reading engagement and reader identity are extensive. 

For instance, Baldwin and Nadelson (2022) investigated college reader identity 

using self-efficacy, self-determination, self-regulation, reading success, and 
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reading competency as reader identity indicators. They found that students tend to 

have a weak reader identity due to their low self-efficacy, motivation, and self-

regulation. Meanwhile, Tovey (2022) reported that pre-service teachers who were 

initially reluctant to read became engaged in meaning-making and experienced 

how literature could shape their future selves as they explored the type of teachers 

they wished to become. However, there is a lack of research focusing on the 

reflections of undergraduate students as engaged readers in EFL settings. To 

address this gap, this study examines the participant‟s experiences after taking 

intensive reading, extensive reading, and academic reading courses. Additionally, 

it investigates how these courses contribute to the development of her identity as 

an engaged reader. This study addresses the following research question: How 

does an undergraduate student of English as a foreign language develop her 

identity as an engaged reader?  

 

Reader Identity  

Identity is a complex and fluid concept that encompasses different 

elements, including personal, social, and cultural aspects. As Norton (2000) 

asserts, identity is an individual's perception of their connection to the world, how 

it is shaped by evolving time and space, and how one comprehends potential 

future possibilities. In other words, identity fundamentally refers to oneself, 

encompassing a paradigm that distinguishes an individual from others. 

Furthermore, Motallebzadeh et al. (2018) describe identity as the individualized 

self-image an individual has. In contrast, Lee et al. (2011) view identify from an 

interactional perspective, suggesting that a person possesses multiple social 

identities. They argue that identity emerges in particular situations, determined not 

only by the individual's group membership but also by social interactions, during 

which social identities and relationships may undergo continuous change and 

renegotiation. This perspective implies that identity is socially constructed, as it is 

typically shaped by a person's social interactions and engagement within the 

community (Aliakbari & Valizadeh, 2023).  
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Meanwhile, reader identity pertains to the unique combination of 

characteristics and behaviors that distinguish an individual as a reader. Baldwin 

and Nadelson (2022) argue that a person who reads is practicing an external 

activity while a person who identifies as a reader internalizes the concept of 

reading; it is part of their identity, which influences how they approach texts. It 

also covers the personal and subjective aspects of how someone engages with 

literature and reading materials with interest, motivation, and especially with deep 

understanding (Weatherall, 2023). Empirically, McGeown et al., (2020) found that 

engaged readers took pleasure in reading, engaged in frequent reading, and made 

a deliberate choice to read. Likewise, Sellers (2019) discovered that engaged 

readers rated themselves according to how much they enjoyed reading, how good 

they were at reading, and how much they read in their spare time. 

 

Reading Engagement in EFL Contexts 

Engagement encompasses participation and motivation in a particular 

activity. Skinner et al., (2009) conceptualize engagement as a motivational 

construct. Adi et al., (2019) argue that engagement refers to the experience and 

actions of students during an activity (i.e., the observed effect), whereas 

motivation may prompt students to take action. Engagement manifests as 

participation in an activity, such as reading (Unrau & Quirk, 2014). In the context 

of EFL, teacher plays a crucial role in constructing reading engagement. Zhao et 

al. (2018) found that student reading engagement may be directly impacted by 

teacher support. The literature indicates that pedagogical designs in reading 

classes can enhance reading engagement.  

Reading engagement involves various elements contributing to a better 

understanding while reading. Cantrell and Rintamaa (2019) conceptualize reading 

engagement into four dimensions: behavioral, cognitive, motivational, and social 

dimensions, all of which are exhibited as participation and persistence in reading 

or reading-related activities. Direct participation in activities, like reading, is 

known as behavioral engagement and it encompasses good behavior, effort, 

perseverance, and involvement in extracurricular activities (Nguyen et al. 2016). 
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In other words, cognitive engagement pertains to students' tendency to make an 

effort to comprehend the material and acquire skills (Huang et al. 2018). Another 

aspect of reading interest and involvement is the intensity of emotions as reading 

is linked to both rational and emotional awareness, as well as reactions to what is 

read (Vieira & Grantham, 2011).  

Empirically, Habib and Watkins (2023) reported that Saudi female EFL 

preparatory year program students and teachers found extensive reading 

unengaging due to a lack of awareness of its benefits for supporting English 

repertoire development. This highlighted the need for a learning model to address 

this barrier. Additionally, Altalouli (2023) implemented collaborative reading 

before and after class to enhance academic English reading in English as an 

Additional Language (EAL) contexts. Lastly, Fongsataporn et al. (2024) suggest 

implementing reader theatre to support learner engagement in reading classrooms. 

Thus, a new approach is required to improve learning engagement in EFL reading 

classrooms. 

 

Research Design 

In this research, my supervisor and I employed narrative inquiry as research 

method. Connelly and Clandinin (1990) highlight that narrative inquiry focuses on 

analyzing and interpreting human experiences to understand how people construct 

their personal stories. Narrative inquiry allows for a deep exploration of human 

life and experiences through narrative lenses. Additionally, Barkhuizen et al. 

(2013) suggest that retrospective narrative inquiry involves reflecting on past 

experiences. This study used retrospective narrative inquiry to investigate a 

female undergraduate student‟s experience in undertaking different reading 

courses which impacted on her identity development through engagement in the 

reading courses over time. 

Research Context and Participant 

Contextually, the narrative about the identity of an engaged reader 

explored in this article arises from the experiences of a female undergraduate 

student enrolled in reading courses at a state Islamic University in East Java, 
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Indonesia. The university‟s academic curriculum includes a comprehensive 

reading program spanning three semesters, consisting of intensive reading (2 

credits in the second semester), extensive reading (2 credits in the third semester), 

and academic reading (2 credits in the fourth semester). Each 2-credit course 

involves 14 regular meetings, totaling around 140 minutes of instruction per 

week.  

The intensive reading course is designed to cultivate students' reading 

comprehension and fluency, emphasizing a deeper understanding of textual 

material through reading activities such as pair repeated and timed readings. In the 

extensive reading course, students are guided to foster their reading interests 

through literature circles and reader theatre, and enhance their proficiency with 

longer, diverse texts such as novels and graded reader materials. Lastly, the 

academic reading course endeavors to refine students' disciplinary knowledge, 

comprehension, and fluency, particularly focusing on scholarly journal articles 

and academic discourse. In the academic reading course, students navigate 

research journal databases to access scholarly articles aligned with their academic 

interests and write a book review article.   

While 38 students were registered for this course, this study focused on the 

narrative of a single participant named Olif, aged 20 years old. Barkhuizen (2022) 

underscores that focusing on a single participant in narrative inquiry enables 

researchers to delve deeply into the participant‟s experiences and perspectives on 

the topic. She came from a rural area of Jember regency. She spoke Madurese 

language (an indigenous language) for daily communication in her residential 

locale. She also spoke Indonesian as her national language. Olif was recruited for 

three reasons. First, she had a great interest in reading, which increased her 

reading motivation and reading speed. For instance, she could read one graded 

reader (between 5 and 8 chapters) per week during the Extensive Reading course. 

Second, she consistently obtained grade A in each reading course and actively 

participated in and won a storytelling competition organized by the university. 

Additionally, she won an award in a national speech competition whose theme 

was drawn from literature she had received during her reading course. Not all 
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students reach the same level of proficiency because their involvement in reading 

varies, which affects their motivation to engage with reading materials. Whitney 

and Bergin (2018) emphasize that variations in the motivation and engagement of 

students in the classroom may also have an impact on the achievement gap. Third, 

the participant was willing to give her consent and showed commitment to 

participate in this study.   

 

Data collection and Trustworthiness  

Before starting the study, we contacted Olif to ask if she was willing to 

participate. We explained the study‟s objectives, the reasons for her recruitment, 

and her rights during the study. We explained that the study aimed to investigate 

her experiences in reading courses to understand how these experiences could 

foster her identity as an engaged reader. To achieve this, we informed her that she 

would need to attend a series of interviews and provide supporting evidence, such 

as photographs or videos, to enhance the study‟s credibility. All data were kept 

confidential, ensuring that no one had access to it.  We assigned her a pseudonym 

to ensure she felt more confident and elaborate in her interview responses.  

After obtaining her consent, we scheduled the interview with her 

agreement. The first researcher met Olif face-to-face in January 2024, and we 

agreed to conduct the interview online via Zoom, which was recorded digitally. 

During the first interview, we asked several specific questions: 1) How did the 

intensive reading course help improve her reading fluency and comprehension 

skills? 2) How did the extensive reading course help develop her reading interest, 

fluency, and comprehension skills? 3) How did the academic reading course 

enhance her disciplinary knowledge and interest in academic discourse? These 

questions were followed by inquiries about tasks, assignments, engagement, and 

projects related to each course. The first interview lasted 40 minutes. Data from 

learning artifacts, such as video projects and photographs, were also collected to 

complement the interviews. She was asked if she was involved in reading projects 

that required her and her group members to submit these artifacts. She granted 

permission to use any screenshots or images in this study, with the condition that 
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her peers' faces would be blurred. In the second interview, we expanded on the 

findings of the first interview, focusing on learning models and motivation in 

reading classes. We noted that collaborative reading tasks were predominantly 

used by the lecturer and asked further questions about how this learning model 

enhanced her engagement and collaboration skills. The second interview lasted 48 

minutes. In a qualitative study, trustworthiness can establish through prolonged 

engagement, triangulation, and member checking (Korstjens & Moser, 2018). In 

this study, prolonged engagement was achieved by conducting a series of in-depth 

interviews. Triangulation was ensured by providing the participant‟s learning 

artifacts to complement the interview data. Finally, member checking was 

conducted by asking the participant to verify the interview transcript. 

 

Data Analysis  

The interview data were transcribed and translated into English. We 

invited Olif to verify the content and its accuracy. Once she confirmed its 

correctness, we began the analysis. To familiarize ourselves with the data and 

understand its overall narrative, we repeatedly read the transcript. Using thematic 

analysis as described by Braun and Clarke (2019), we set parameters to identify 

similarities and differences within the dataset. For instance, to examine Olif‟s 

engagement in the reading courses, we categorized similar discourses. Data 

sorting across the interviews was based on lexical and discourse coding 

techniques. Interview excerpts containing terms or larger discourses such as 

"engage," "motivation," or "collaboration" were highlighted. These codes served 

as summary markers for further analysis and interpretation. This process helped us 

gain a deeper understanding of Olif's statements.  

 

Findings  

From the analysis, two major themes emerged from the research findings. The 

first theme relates to Olif‟s personal and academic motivation for reading. The 

second theme addresses social engagement through reading. Each theme and its 

corresponding data are presented and interpreted below. 
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Personal and Academic Motivation for Reading   

 Active participation in reading can significantly enhance an individual's 

motivation to engage with written materials. The interviews revealed that reading 

engagement contributed to both Olif‟s personal and academic motivation for 

reading. She exemplified how her engagement with reading motivated her to 

revisit fiction stories she had read in the past. In terms of personal motivation, she 

experienced curiosity upon delving into fiction stories. For instance, after 

completing one piece of fiction, she felt driven to continue reading subsequent 

chapters. 

 

 

 

Olif demonstrated a profound affection for reading novels or fiction as a 

consistent aspect of her routine. She allocated time for it every week. She showed 

enthusiasm for literature featuring family themes or daily life experiences similar 

to her own. Consequently, while immersed in a fiction narrative, she experienced 

a blend of enjoyment, tension, and emotional engagement.  

 

The interview highlights how the novel profoundly impacted Olif's learning 

engagement. It engaged her and made her reflect as she empathized with the 

characters' experiences. Through the narrative, she gleaned valuable moral lessons 

and recognized the paramount importance of family in her own life.  

 The interview also reveals that Olif perceived reading as a duty or 

responsibility. In her daily routine, she typically engaged with 1 or 2 articles per 

week, but she was capable of reading more depending on her available free time 

or college assignments. Her academic drive made her prioritize reading and 

understand its importance for her college assignments. Consequently, she was 

committed to reading academic articles, even when the texts were more 

challenging than usual. 
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Olif also delved into articles recommended by her lecturer. These articles were 

shared as supplementary readings during her coursework. When engaging with 

academic texts, her approach involved striving to grasp the meaning conveyed 

within the text. Although she encountered numerous new and challenging words, 

Olif viewed this as an opportunity for expanding her vocabulary and gaining 

insight into unfamiliar topics. She believed that reading academic texts improved 

her language skills and broadened her understanding of various subjects.  

 

Olif also shared her motivation to engage in collaborative projects within 

her reading course. The lecturer designed various activities throughout the course, 

particularly in extensive reading sessions. Specifically, the lecturer employed 

literature circles and divided students into several reading groups. One of the 

collaborative projects entailed creating a poster based on their collective reading 

efforts. Each week, the groups rotated, with three presenting their posters while 

the remaining three assessed and scored the presentations.   

 

Furthermore, Olif elaborated on another reading project within the 

extensive reading course project called the reader theatre. The students took turns 

elaborating on their assigned readings, fostering discussions and the exchange of 

viewpoints. In the final project, the students worked together to choose a theme 

and emphasized the importance of understanding the book's context and content. 

Subsequently, the group was assigned the task of crafting dialogues in poetic form 

derived from novels or fiction stories. 
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Image 1. Olif (in the center) and her teammate performed a reader theatre 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Olif‟s personal collection and granted permission for publication 

 

Image 1 symbolizes enjoyable group work, reflecting the creativity of the 

students. Additionally, it provided audience (other students) with an opportunity to 

revisit their reading experiences from a fresh perspective. Through dialogues that 

conveyed words and emotions through gestures, students embarked on a journey 

that let them reconnect with the narrative on a deeper level. This enhanced their 

reading experience by broadening their perspectives and enriching their 

understanding of the story. She also saw the importance of integrating her 

engagement with reading into a broader context, particularly within the 

framework of a drama. 

Moreover, in the Academic Reading course, Olif discussed a reading 

project led by the lecturer. Each team consisted of two students who answered all 

questions about the assigned academic texts. The instructor guided the enactment 

of these academic readings. As a result of participating in various reading projects 

during the course, Olif improved her skill of reading academic papers and 

developed strong teamwork abilities.  
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The interview showed how discussing specific books in a reading group 

encouraged and inspired members to maintain their reading habits. The 

discussions allowed members to exchange ideas and understand various topics in 

the books, which improved teamwork skills. The sense of responsibility toward 

the group also motivated members to stay engaged in reading. Thus, reading 

groups proved to be effective in fostering a reading culture. 

 

Social Engagement through Reading  

The primary social aspect emphasized by Olif is how being engaged in 

reading can facilitate interactions with new people and expand the relationships. 

During the interview, she mentioned her participation in an online reading club 

which focused on intercultural communication. The class was organized by her 

lecturer in collaboration with three different universities across Indonesia. 

Through this project, Olif realized the importance of broadening social 

connections through reading engagement. During discussions, Olif and her 

classmates exchanged opinions on literature related to the topic. It helped them 

explore various perspectives. Through these interactions, Olif observed that their 

shared interest in reading led to the formation of new relationships. The project 

helped them grew closer. Even after the project was over, Olif continued to 

interact with her new friends online. 

 

 On the other hand, Olif revealed that reading fiction often inspired her to 

interact with others in real life. She adopted positive attitudes from the characters 

and sought out moral values in the stories. As a result, Olif enjoyed fiction and 

incorporated its positive elements into her daily life. 
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“Reading regularly allows me to apply the moral values gleaned from 

the stories in novels to my everyday interactions and activities. I 

actively seek out positive traits exhibited by the main characters and 

strive to emulate their good attitudes and interactions in my own social 

interactions. ...” (First online interview, 11 February 2024) 

Olif‟s voice indicated that regular reading improved her vocabulary, 

language comprehension, and communication skills. Immersing herself in written 

materials expanded her knowledge and increased her confidence. As a result, Olif 

felt less anxious and enjoyed exchanging thoughts, especially in book clubs. This 

benefit applied to both academic and non-academic settings. By engaging in 

reading more frequently or extensively, Olif was able to improve her ability to 

speak fluently on various topics. 

 

Reading exposed Olif to different cultures beyond her surroundings. She 

recalled reading a book about two people from different cultural backgrounds. She 

realized that responses to everyday situations are influenced by factors like 

geography and environment. Olif also read about cultural habits such as 

punctuality and discipline, noting that these behaviors are shaped by one's 

surroundings. She learned about respecting physical differences like skin color 

and understood that each region has unique characteristics, highlighting the 

importance of tolerance. After reading about cultural differences, Olif found that it 

enhanced her understanding and appreciation of other cultures.  

“Absolutely, reading also provides me with information on the 

differences in culture from where I reside. For example, differences in 

cultural culture regarding punctuality, where some cultures value 

timeliness while others don't. Moreover, it teaches me to appreciate 

racial and skin color differences...” (Second online interview, 26 

February 2024)  

Overall, Olif's experiences show that reading offers her many positive 

values, especially in social involvement. Through reading, she broadened her 

social connections and made new friends. The knowledge gained from reading 

helped her establish meaningful conversations with others. For example, 
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participating in a reading club improved communication and deepened 

connections with new acquaintances. Image 2 shows Olif actively participating in 

the group discussion and sharing what she read. 

Image 2. Olif (on the left) shared her reading to her group in the extensive reading 

course 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Olif‟s personal collection and granted permission for publication 

Reading can shift perspectives toward a more positive outlook, especially 

regarding cultural diversity and norms. From the project she participated in, Olif 

argued that it fosters open-mindedness and tolerance for global cultural diversity. 

Through books and articles, she gained insight into traditions, beliefs, and norms 

that shape cultural identities worldwide. By embracing positive attitudes like 

tolerance toward other cultures, she enriched her relationships and broadened her 

horizons. 

 

Discussion 

This study explored how Olif constructed her identity as an engaged reader. The 

analysis revealed that she demonstrated her identity through her personal and 

academic motivation for reading. It can infer that the participant‟s reader identity 

is reflected in her personal and academic motivation which fosters her 

engagement in reading courses. Engagement, as reported in this study, can be 

defined as an indicator of internal motivation, reflecting a deep absorption in 
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reading activities and a significant allocation of time to reading (Taboada et al., 

2009). Regarding personal interest, Olif's reading habits reveal a strong inclination 

toward fiction. She consistently dedicates time to reading because it brings her joy 

and satisfaction. This finding aligns with the concept of intrinsic motivation, as 

proposed by Ryan and Deci (2000), which emphasizes engaging in activities for 

their inherent rewards rather than external outcomes. In contrast to Baldwin and 

Nadelson‟s study (2022), which documented that promoting intrinsic motivation is 

unrealistic in the first year, this study suggests that students can be nurtured to 

build their intrinsic motivation through literature they are interested in. 

Furthermore, Olif experiences a persistent curiosity that drives her to immerse 

herself in fictional narratives, leading to emotional involvement. As the output, 

engaging in reading often leads to various beneficial outcomes, particularly in the 

development of cognitive processes essential for comprehensive reading 

comprehension (Taboada Barber & Klauda, 2020). For instance, while 

comprehending reading stories, Olif begins to reflect on the values in the books 

and relate them to her real life. This reflection builds new perspectives for her, 

enhancing her awareness of the world and improving her critical thinking abilities. 

 In terms of academic motivation, this article highlights how reading 

involvement fosters Olif‟s academic drive. Her personal narratives reveal her 

motivation to engage with scholarly articles related to course material, which 

supports her understanding and keeps her consistently engaged in reading. She 

gains confidence when presenting topics in class as she can effectively 

communicate and share knowledge acquired through reading. Komiyama (2013) 

found that readers with extrinsic motivation are inclined to share the knowledge 

they acquire while reading with others. In this study, Olif explains her academic 

motivation, highlighting her commitment to reading academic articles despite 

their greater difficulty compared to fiction stories, that it helps her complete 

course assignments. Alternatively, teachers can develop a pedagogical practice of 

academic guided reading for struggling readers to maintain readers‟ motivation 

(Sutherland et al., 2023) and collaborative reading instructions in academic EAL 

reading classes (Altalouli, 2023). She perceives reading academic articles as her 
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responsibility as a student, particularly when receiving them from her lecturer. 

Moreover, extrinsic reading motivation can contribute to self-development and 

future career prospects (Olmez, 2015). This aligns with Olif‟s personal 

experiences, as her academic reading motivation has inspired themes for English 

competitions, such as storytelling competitions, where she emerged victorious by 

presenting these themes.  

The second finding of the study demonstrates that social engagement in 

reading can be extended from face-to-face to online learning environment. 

Pianzola et al. (2021) underscored the rise of Digital Social Reading (DSR), 

which involves the use of social media platforms to discuss reading-related 

experiences. Olif's participation in a reading group exemplifies this, as she and her 

friends engaged in discussions through an online platform which mediated the 

geographical disparities. Collaborative reading, a strategy commonly employed in 

classrooms and reading groups, involves exchanging ideas to comprehend texts 

collectively (Gardiner et al., 2022; Poudel, 2022). Furthermore, reading 

engagement also allows Olif‟s expand her social network and cultivate new 

friendships. Teachers who frequently foster collaboration among students during 

reading activities fulfill the need for social interaction, which can lead to not only 

promoting shared reading experiences but also encouraging more profound 

engagement with the text (Taboada Barber & Klauda, 2020).  

Pedagogical Implications 

Overall, this study has demonstrated how a reader identity can be developed by 

designing reading pedagogy that cultivates reader engagement, particularly in EFL 

contexts. Thus, three pedagogical implications are offered. First, teachers can 

implement pedagogical interventions that foster the development of students‟ 

intrinsic motivation by encouraging them to read materials that interest them 

extensively. Second, teachers can provide guided reading tasks for academic 

reading materials by designing task-based reading instructions with pre-reading, 

while-reading, and post-reading activities. Third, this study has highlighted the 

potential of collaborative reading, which allows students to share their reading 

experiences with group members. To enhance collaborative reading, students can 
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use social media platforms such as Facebook or Instagram to discuss the books 

they read. 

 

Conclusion and Limitations 

This study provides insights into the narratives of a student's identity development 

as an engaged reader in EFL settings. Olif's experiences illustrate the benefits of 

fostering both personal and academic motivation as pathways to enhance reading 

engagement. These narratives also portray how reading engagement can lead to 

various academic activities by improving reading comprehension and encouraging 

creative thinking. For instance, she transformed a fiction story into a drama and 

utilized themes from her reading for a storytelling competition. From different 

perspectives, creating a reading club to foster reading engagement can expand 

social connections and develop new relationships through the exchange of 

opinions while reading. Olif's experiences in her reading club showcase how 

sharing thoughts and ideas with other members can help broaden social 

relationships. The study demonstrates that it is essential to acknowledge her 

narratives as an exemplary model of an engaged reader in EFL contexts. However, 

her experiences may not necessarily reflect those of the broader readership 

population due to individual differences in backgrounds, interests, and reading 

habits. Thus, these findings cannot be generalized across different settings and 

contexts.  

Although this narrative study yielded positive outcomes in demonstrating how 

reader identity can be developed through various reading tasks across reading 

courses, it has two major limitations. First, the study interviewed only one student 

and was conducted over a relatively short period. This limitation may introduce 

research bias due to insufficient researcher-participant engagement. Future 

research should explore similar issues with a larger sample of participants. 

Second, while this study examined the participant‟s experience across three 

different reading courses, the findings may provide only a surface-level 

understanding and lack deeper insights into how each course uniquely contributes 

to learning engagement. Future research could focus on a single reading course, 
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such as intensive or extensive reading, to better understand how it specifically 

contributes to building an engaged reader identity.     
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