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Igbal Birri Hakim 2025: The Implementation of Teaching Speaking Skill Through Task-
Based Learning at the Eighth Grade Students SMP An-Nur Rambipuji

Keywords: Teaching speaking, Task-based learning, Eighth grade.

Students’ speaking skill in English language learning remains important for eighth-grade
students at SMP Islam An-Nur Rambipuji, Jember. The researcher identified several problems
affecting students’ speaking performance: 1) a lack of confidence stemming from limited
comprehension of the material, 2) low vocabulary mastery, 3) feelings of embarrassment that
disrupted fluency, and 4) difficulties in pronouncing words and sentences, often influenced by
insufficient background knowledge. These issues significantly hindered the students’
development in speaking practice. In response to these challenges, the English teacher at SMP
Islam An-Nur implemented the Task-Based Learning (TBL) strategy as an alternative approach
to help students' speaking skills through meaningful language use and interactive learning.

The focuses of this research are: 1) What are the purposes of teaching speaking through
Task-Based Learning strategy for eighth-grade students at SMP Islam An-Nur Rambipuji? 2)
How is Task-Based Learning implemented to teach speaking skills to eighth-grade students at
SMP Islam An-Nur Rambipuji? 3) How is the evaluation of teaching speaking through the Task-
Based Learning strategy conducted for eighth-grade students at SMP Islam An-Nur Rambipuji?.
The objectives of this research are: 1) to identify the purposes of teaching speaking skills through
the TBL strategy, 2) to analyze how the strategy is implemented in the classroom, and 3) to
evaluate the effectiveness of teaching speaking through TBL for eighth-grade students at SMP
Islam An-Nur Rambipuji.

This study applied a qualitative research approach using a case study design. The research
was conducted at SMP Islam An-Nur and involved one English teacher and five eighth-grade
students, selected through purposive sampling. Data collection methods included observation,
interviews, and document analysis. The data were analyzed using the Miles, Huberman, and
Saldana model, encompassing data collection, data condensation, data display, and conclusion
drawing/verification. Data validity was ensured through source and technique triangulation.

The findings revealed that: 1) The purpose of teaching speaking through TBL was to
build students’ confidence, promote active participation, encourage natural communication in
real-life contexts, and foster collaborative learning. 2) The implementation followed three stages
of Task-Based Learning. In the pre-task, the teacher introduced the topic of past experiences and
relevant vocabulary, such as action verbs and time expressions, while also presenting examples
like telling past experiences, describing weekend activities, and sharing memorable or funny
moments. During the task cycle, students worked in pairs to prepare and present their personal
stories. In the language focus, the teacher addressed common grammatical errors and reinforced
correct usage of the Simple Past Tense through follow-up exercises. 3) The evaluation used a
formative approach, consisting of both test and non-test assessments. The test included descriptive
written questions targeting students’ understanding and application of the simple past tense,
followed by an oral test in which students read their answers aloud. Non-test instruments
evaluated students’ attitudes and performance during speaking tasks, providing a comprehensive
picture of their development in speaking skills.

vii



LIST OF CONTENT

COVER oo e e e a e e e e nee e I
ADVISOR APROVAL SHEET ... I
EXIMINER APPROVAL SHEET ... i
IMIOT T O ettt et et e e nan e e beesnne s Y
DEDICATION ...ttt et e s e e e s ne e e annes v
ACKNOWLEDGEMENT ....ooiiii sttt Vi
A B ST R A CT e e raa e raa e viil
TABLE OF CONTENT ...ttt IX
LIST OF TABLES .. ..ot Xi
LIST OF PICTUGERS. ...ttt Xii
LIS OF APPENDIXS ... ..ottt rae e nee e Xiil
CHAPTER I INTRODUCTION.....ccciiiiiee i cceeesiee e nee e 1
A. ReSearCh CONLEXL.......ccueesiens itneneieeesssvtencrnsssnsansssnsssnssnsssnsssdhorseseessessessneesees 1
B. RESEAICN FOCUS....cuviitieitieieitieiieeiesiesieesteesaesseeseaneesseesaeasaesseesseaneeseeeseeeneenes 8
C. ReSEArCh ODJECTIVES ....c..iiiiieiiiisiieiee ettt 9
D. Research SIgNIfICANCE .........cceiiiiriiiiiieiee e 9
E. Definition of KEYEIM ....ccooiiiiiiiiiieii e 9
F. Structure 0f the ThESIS.......coviieiiee e 12
CHAPTER I LITERATURE REVIEW .......c.ooooiiiee e 14
A. Previous RESEAICH .......ccooiiiiei e 14
B. Theoretical FrameworkK ............cooiiiiiiiiiicie e 20
CHAPTER 1l RESEARCH METHOD ... 44

viii



A. Approach and Design of Research 44
B. Research Location 45
C. Research Subject 45
D. Data Collection Technique 48
E. Data Analysis 51
F. Data Validity 53
G. Research Prosedures 54
CHAPTER IV RESEARCH FINDING AND DISSCUSION........ccccevivveene. 56
A. Description of the Research Object 56
B. Data Presentation and Analysis 59
C. Discussion 74
CHAPTER V CONCLUSION AND SUGGESTION ......ccocoviiiiiiiieiiieee 84
A. Conclusion 84
B. Suggestion 86

REFERENCES ... ..o 87



TABLE OF CONTENT

Table 2.1 Similiraties and differences between the proveus and current

FESEAICH ..ottt ettt et e e e e e e e et ee e e e et et e e e e e e e e et et e e e e eren e e e e n e e rnnnnnnees 18
Table 4.2 Data teacher and Staff..........ooooriri 58
Table 4.3 Data Presentation and Analysis...........cccooiiiiiiieienenc e 73



CHAPTER |
INTRODUCTION

This chapter bestows the research introduction covering the thesis components

of research context, research objectives, research significance, definition of key

term, and systematic discussion.

A.

Research Context

Nowadays, in foreign English classes, learning English is not as easy as
learning the source language. Some students often consider English as a
difficult subject to learn. Therefore, to learn English, students must master four
skills in English, namely; listening, speaking, reading, and writing. In addition,
to master English effectively, several elements need to be learned
simultaneously such as grammar, vocabulary, and pronunciation®.

Unfortunately, through the preliminary study, the researcher identified
some problems of speaking skill faced by the eleventh-grade students of SMP
Islam An-nur Rambipuji Jember, those were; first, lack of confidence, which
was caused by the students not comprehending the material well. Second, the
students were low in vocabulary mastery. Third, the students were feeling
embarrassed which affected student’s fluency. Last, the students found it hard

to pronounce words and sentences. It was also supported by the student's

! Nailah ‘Ainayis Sa’adah, Sofkhatin Khumaidah. Comparative Study between Englsih
and Arabic: Common Noun Vs Isim Nakirah and Proper Noun Vs Isim Ma'rifah & Its Implication
in English and Arabic Language Teaching. (Oxford: Journal of English Language Studies,2022),

10.



background knowledge. Therefore, these problems impact their speaking skill
practice development.?

Indeed, speaking is a collaborative process that involves the creation,
receiving, and processing of information. Yet, speaking is a laborious ability
that calls for the simultaneous use of varied talents that frequently develop at
various speeds®. Beside, other notes show that speaking has many diverse
communicative aspects, with two main categories being correctness and
fluency. Accuracy defines the practice of vocabulary, grammar, and
pronunciation through controlled and directed exercises *.

Related to the importance of English-speaking skill, however, students
tend to deal with many problems in speaking. Several studies report that
students’ difficulties are as follows, first, the psychological issues are divided
into some parts, namely nervous, anxiety about making mistakes, and
confidence less. Second, linguistic issues are limited such as in terms of
grammar, expressiveness, and vocabulary. Last, an environmental issue is a lack
of English conversation learning context®.

On the other hand, Afshar and Asakereh clarify that the main difficulties
students face when speaking English belong to three categories: effective-related

issues, social-related issues, and linguistically-related issues. Next, attitude,

2 Observation by the researchers on

% Florez, MaryAnn Cunningham, “Improving Adult English Language Learners' Speaking
Skills,” January 1999.

4 Roger Gower, Steve Walters, and Diane Phillips-Teaching Practice Handbbok,
(Heinemann, 1995), Chap. 5, 99.

5 Ming-yueh Shen, and Tzu-yen Chiu, “EFL learners' English speaking difficulties and
strategy use,” Education and Linguistics Research 5, no: 2 (2019), 88-102.
DOI:10.5296/elr.v5i2.15333.



motivation, self-assurance, anxiety difficulties, length of language exposure,
classroom atmosphere, family history, and student and instructor competency
are involved in the effective-related issues. The comprehension issues that
appear when speaking during class activity andpracticing English outside the
class are divisible into socially related problems. Then, some linguistically
related issues, including those with vocabulary, fluency, grammar, and
pronunciation®.

Nowadays, knowing more than one language, specifically English, is
exceptionally beneficial to anyone who wants to comprehend what is going on
around the globe and to obtain the accessibility of a global communication
system. As such, English plays an essential role in commercial communication,
travel, and education. Moreover, English as an international language, or EIL,
has been widely discussed by scholars around the world it is also closely related
to globalization. Also, EIL refers to a global community of nations and societies
where English is spoken as an international language or for world language
communication as proof that some 86 countries use English as the official
language’.

Over time, rapid world developments have affected the use of English.

Several countries use English as a second language, especially since there are

6 Afshar, H. S, and Asakereh, A, “Speaking skills problems encountered by Iranian EFL

freshmen H and seniors from their own and their English instructors' perspectives,” Electronic
Journal of Foreign Language Teaching 13, no.1, June 2016 :112-130. DOI: 10.56040/e-fIt.192

" Wordspathteam, “86 Countries with English as the Official Language [Complete List],”
January 10, 2023. https://www.wordspath.com/countries-with-english-as-the-official-language/.



more than 1,080 million non-native speakers (individuals who speak ESL)®.
This shows that English has the flexibility to be a useful way of communicating.
As is known, English is used as a foreign language or EFL in Indonesia. This is
because Indonesia is a country that has a population that uses Indonesian as their
mother tongue. On the other hand, English is also applied as part of the
education sector in Indonesia.

Assuredly, the Indonesian government recognized the relevance of
English and included it in its national school curriculum. The English language
subject is implemented at both the primary and secondary school levels. It also
continues at the university level. Based on the education minister regulation
(PERMENDIKNAS), Ministry of National Education: “Language plays a
primary role in student’s intellectual, social, and emotional development, and it
becomes a proponent to achieve a successful learning in all fields of study”® As
the example is English.

Similarly, English language study covers four basic language skills:
speaking, listening, reading, and writing. Speaking is one of the important
language skills that students must have. Furthermore, speaking is a type of
activity that conveys information to others orally. Some experts have
recommended the definition of speaking, such as; Speaking is a means of

conveying thoughts, information, and emotions to other individuals. It is the

8 Richard Rogers, “How Many People Speak English in 2023 (20+ Data Statistics),”
May 17, 2023. https://myclasstracks.com/how-many-people-speak-english/.

°® Departemen Pendidikan Nasional. Peraturan Menteri Pendidikan Nasional Nomor 22
tahun 2006 tentang Kurikulum, p, 106. 12



most important way for the narrator to express himself in language'®. Richards
added that speaking is about coming together or exploring ideas, getting things
done, or reducing various components of the world. This means that learners
can speak accurately and fluently which affects good results by communicating
and exploring ideas easily'!.

Based on the above implications, teachers must improve the teaching and
learning process in the classroom. However, language teachers develop various
approaches to facilitate students' learning and communication of the target
language in the classroom. These approaches seek to successfully develop
students' subject competencies effectively.

A reasonable and appropriate method can help the students succeed in the
learning process'?. Task-Based Language Teaching can be a great way for
teachers to help EFL students learn spoken English. Task-Based Language
focuses on giving tasks that can make students practice in learning English.
TBLT is a learning method that focuses on providing tasks to students. The
students can be more active than a teacher. Kebede et al. (2019)%® state
according to the case of Micha Preparatory School, TBLT is helpful in students

speaking fluency, grammar, students' interaction, interest, and confidence.

10 Jeremy Harmer, The Practice of English Language Teaching 3rd Edition, (Pearson
Education Limited,Longman 2001) 269.

11 Richard, Jack C. Teaching Listening and Speaking From Theory to Practice. (New York:
Cambridge UniversityPress, 2008),19.
255634567_Teaching_Listening_and_Speaking_From_Theory to_Practice.

12 Zhou, Y. (2016). Applying Task-Based Language Teaching in Introductory Level Mandarin
Language Classes at the College of The Bahamas. The International Journal of
Bahamian Studies, 22, 34-42. https://doi.org/10.15362/ijbs.v22i0.253

13 Kebede, M. G., Gindo, Z. R., & Kawon, K. N. (2019). The Effective of Task Based Instruction in
Improving Learners’ Speaking Skills: The Case of Micha Preparatory School. Journal of Education
and Practice, 10(34), 9—-20. https://doi.org/10.7176/jep/10-34-02
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Students may improve their English speaking skills with their friends by doing
some activity or task, and students can also learn independently. Yunnan et al.
(2021)** said TBLT is a student center that improves student communication
and makes the class more effective. The use of TBLT can help students in their
exams and support them in communicating using English outside the
classroom?®. It seems in solving students’ speaking problems, TBLT can use to
help them.

Tasks given in TBLT can be in the form of individual assignments and
pair or group assignments. An individual task is a task assigned to a single
worker®®, Thus, giving individual tasks is a way of teaching by the teacher
through giving tasks and students carrying out tasks independently. While,
Group work provides the potential benefits of meaning, authentic exchange, and
interpersonal negotiation!’. It means that group tasks provide benefits for
students in sharing information or ideas. Based on (Willis & Willis, 2007)*8,
types of tasks in TBLT are lists, ordering and sorting, comparison and contrast,
problem-solving, project and creative tasks, and sharing of personal

experiences.

14 Yunnan, C., Siyi, L., & Patamadilok, S. (2021). How Task-Based Language Teaching (TBLT)
Works in Elt Classrooms: A Case Study of Grade-8 Students at Junior Middle Schools in Yunnan,
China. Journal Of Archaeology Of Egypt/Egyptology, 18(4), 3516-3528.

15 Albino, G. (2017). Improving Speaking Fluency in a Task-Based Language Teaching Approach:
The Case of Efl Learners at Puniv-Cazenga. Sage Open, 7(2).
https://doi.org/10.1177/2158244017691077

181, Y., & Zheng, K. (n.d.). Preference-aware Group Task Assignment in Spatial Crowdsourcing :
A Mutual Information-based Approach.

17 East, M. (2017). Research into practice: The task-based approach to instructed second
language acquisition. Language Teaching, 50(3), 412-424.
https://doi.org/10.1017/S026144481700009X

18 Willis, D., & Willis, J. (2007). Doing-task-based-teaching-willis-dave-willis-jane. New York:
Oxford University Press.
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The previous research that related to this research is from Gabriel Albino
(2017)°. This study describes how EFL learners in the 9th grade of PUNIV-
Cazenga, a high school in Luanda, can use TBLT to increase their speaking.
This study has result that TBLT could improve EFL learners' speaking fluency
at PUNIV-Cazenga through picture-description tasks and audio-recorded
learners’ speeches before and after the teaching. Forty learners in ninth grade at
PUNIV-Cazenga have been observed that they have an enhancement in their
speaking skills after using TBLT. Learners feel encouraged to speak, they
believe it can increase their vocabulary, and recognize the relevance of TBLT
by using their target language.

Subsequent research related to this research has been carried out by SIY|
& Patamadilok (2021)%. It is about exploring how TBLT works in non-native
English classrooms. Qualitative research is used to study the behavior of three
Chinese teachers and the way English is taught to junior high school students in
Yunnan, China. The study finds that teachers who use TBLT are better off than
those who don't.. It makes TBLT complied the requirements of their country’s
new curriculum standard. This study also discovered several factors that
influence the effective implementation of TBLT namely teachers’ own teaching
skills, teachers' traditional teaching concepts, unreasonable evaluation system,

and students’ uneven English skills.

19 Albino, G. (2017). Improving Speaking Fluency in a Task-Based Language Teaching Approach:

The

Case of Efl Learners at Puniv-Cazenga. Sage Open, 7(2).

https://doi.org/10.1177/2158244017691077

20 Yunnan, C., Siyi, L., & Patamadilok, S. (2021). How Task-Based Language Teaching (TBLT)
Works in Elt Classrooms: A Case Study of Grade-8 Students at Junior Middle Schools in Yunnan,
China. Journal Of Archaeology Of Egypt/Egyptology, 18(4), 3516-3528.
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Those previous studies are used as references to conduct this research.
The difference between this study and previous studies is that this study focuses
on using TBLT by teachers. There are many previous studies on the use of
TBLT in students' speaking ability, but it focuses on students' use. There is still
no one who researched teachers' use, such as the types of tasks and instructions.
So this study wants to see the use of TBLT by looking at the kinds of tasks and
how the teacher is delivered. It also wants to know the use of TBLT in this
junior high school is suitable or not. If the results give a positive effect, the
teacher can still use this TBLT teaching method to teach speaking.
Accordingly, students speaking fluency in English is the focus of this study
using the TBLT learning method. This study wants to show how the teacher
uses TBLT to teach speaking and whether the task is appropriate.
. Research Focus

Based on the Research background above, the researcher bestows some
research focuses, specifically:
1. What are the purposes of teaching speaking skill through task-based

learning strategy at the eighth grade SMP Islam An-Nur Rambipuji ?
2. How are task-based learning implemented to teach speaking skill to eighth
grade SMP Islam An-Nur ?

3. How is the evaluation of teaching speaking skill through task-based learning

strategy at the eighth grade SMP Islam An-Nur?



C. Research Objectives
1. Toidentify the purpose of teaching speaking skills through the Task-Based
Learning (TBL) strategy at the eighth grade of SMP Islam An-Nur
Rambipuji.
2. To analyze the implementation of Task-Based Learning in teaching
speaking skills to eighth-grade students at SMP Islam An-Nur Rambipuji.
3. To evaluate the effectiveness of teaching speaking skills through the Task-
Based Learning strategy at the eighth grade of SMP Islam An-Nur
Rambipuji.
D. Research Significance
The writer expects the current research grants variety advantages for the
teaching and learning process of English particularly speaking skill. However,
research significances elaborated into several points namely; theoretical and
practical significance, those are:
1. Theoretical Significance
a. This study can contribute to the development of language learning
theory, especially in teaching speaking skills (speaking) through the
Task-Based Learning (TBL) strategy.
b. The results of the study can enrich academic references related to the
effectiveness of TBL in the context of English learning at the junior high

school level.



10

c. Provide a deeper understanding of how TBL can be implemented in the
education curriculum in Indonesia, especially in Islamic schools such as
SMP Islam An-Nur Rambipuji.

2. Practical Significance

a. For teachers, this study can be a guide in designing and implementing
task-based learning (TBL) strategies to improve students' speaking
skills.

b. For students, this study is expected to improve motivation and speaking
skills in English through more interactive and contextual learning
methods.

c. Forschools, the results of the study can be used as a reference to develop
more effective curriculum and learning methods, especially in teaching
English.

d. For other researchers, this study can be a reference or basis for
conducting similar research with different contexts or variables.

E. Definition of keyterm
1. Teaching speaking Skill
Teaching speaking skill is the process of developing learners’ ability
to express themselves orally in a clear, fluent, and confident manner. It
involves helping students use appropriate vocabulary, grammar,
pronunciation, and conversational strategies to communicate effectively in
a variety of real-life situations. The aim is not only to improve students'

fluency and accuracy in speaking but also to build their confidence and
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willingness to interact with others. Teaching speaking requires interactive
and student-centered methods that encourage active participation, such as
role plays, discussions, interviews, and presentations. Overall, it plays a
crucial role in language education, as speaking is one of the primary skills
needed for successful communication.
Task based learning

Task-Based Learning (TBL) is an approach to language learning that
places real tasks at the heart of the learning process. In this method, students
not only learn the rules of the language theoretically, but they directly use
them to complete meaningful tasks—such as making a travel brochure,
interviewing a friend, having a discussion in a group, or solving a problem
together. The main focus is not on how perfect the language form is used,
but on how the language is used to communicate in real life. After the task
is completed, the teacher then helps students reflect on the language they
have used, providing feedback on grammar, vocabulary, and pronunciation.
This approach encourages students to be more active, think critically, and
use the target language directly in the context of everyday life. In this way,
the learning process becomes more natural, fun, and meaningful for
students.
Teaching speaking skill through task based learning

Teaching speaking skills through Task-Based Learning (TBL)
means helping students develop their speaking skills through real and

meaningful activities or tasks. In this approach, students are not only asked
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to memorize vocabulary or sentence patterns, but directly use English to
complete a task, such as discussing, designing a project, or presenting ideas.
This process makes them learn to speak naturally, because they focus on
what they want to convey, not just how to say it. During and after the task,
the teacher acts as a facilitator who provides feedback on language use, such
as grammar, pronunciation, and word choice. This approach is very
effective in teaching speaking because it makes students more active,
confident, and accustomed to using English in situations that resemble real
life. In other words, TBL helps make speaking skills something functional
and relevant to students.
F. Structure of the Thesis
Structure of the thesis describes the flow of thesis discussion from
the introduction chapter to the concluding chapter. A descriptive narrative,
not a table of contents, is the format of systematic writing. The Systematic
of discussion is organized into some points, those are:

Chapter | provided thesis introduction, such as research context,
research focus, research objective, research significant, definition of key
term, and systematic discussion.

Chapter Il provided a review of related literature including the
previous research and the theoretical framework.

Chapter 11l provided the current research method that consists of

research approach and design, research location, research subject,
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data collection technique, data analysis, validity of data, and research
procedure.

Chapter 1V provided the research object explication, data presentation
and discussion.

Chapter V provided the conclusion and suggestion of research.



CHAPTER I
LITERATURE REVIEW

This chapter provides a review of related literature which consists of
previous research and theoretical framework.
A. Previous Research
Presently, the researcher clarifies the previous research findings
which are relevant to the current research. It aims to create the desired
scope of the uniqueness and research viewpoint may be seen. The
following are some previous researches on teaching speaking skill through

Task-based learning strategy :

1. This journal written by Riskiwati discusses the implementation of task-
based learning strategies through making introductory videos to improve
the speaking skills of grade VII students at SMPN 2 Siliragung. By using
the Classroom Action Research (CAR) method, this study shows that task-
based teaching is not only effective in improving students' speaking skills,
but can also increase their confidence and involvement in the learning
process. The results of the study showed a significant increase in the
average score of students' speaking skills, from 62 in the initial learning to
80 in the second cycle. This strategy has proven to be successful in
attracting students' interest, with them showing high enthusiasm in video
making activities. This study also shows that factors such as limited
speaking practice and low self-confidence can be overcome with a more

interactive and interesting approach. In conclusion, the implementation of
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task-based learning strategies through video media can be an effective
method to overcome challenges in learning English, as well as improve
students' academic achievement in speaking skills.??

2. The journal "Speaking Skill through Task Based Learning in English
Foreign Language Classroom™ by Nurul Afifah and Trisilia Devana
discusses the effectiveness of using the task-based learning (TBL) approach
in improving the speaking skills of students of the English Education Study
Program at Baturaja University. This study was conducted with a quasi-
experimental design, involving two groups: one experimental group that
was implemented with TBL and one control group that was taught with
conventional methods. The results of the analysis showed that the
experimental group recorded a significant increase in their speaking test
results after the implementation of TBL, allowing the researchers to accept
the alternative hypothesis and reject the null hypothesis. In addition, the
results of the questionnaire showed that the majority of students responded
positively to the use of TBL; they felt they enjoyed learning English more
and believed that task-based activities were a good way to improve their
English vocabulary. Overall, this study provides strong evidence of the
effectiveness of the TBL approach in foreign language learning, especially

in the context of improving speaking skills. Through TBL, students not

22 Riskiwati, “The implementation of task-based learning strategies through making introductory
videos to improve the speaking skills of grade VII students at SMPN 2 Siliragung” 2022.
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only gain better speaking skills but are also more engaged and motivated in
their learning process.?®

3. Thesis entitled "Supporting Students’ Speaking Fluency Through Task-
Based Language Teaching" was written by Nur Cholifah Zahrotul Muna.
The main purpose of this study is to describe how the application of the
TBLT method in teaching speaking can help eighth grade students at
Madrasah Tsanawiyah Mambaul Huda to be more fluent and confident in
speaking English, especially in the present continuous tense material. In
addition, this study also wants to know the attitudes and opinions of
students about the use of this method in the learning process. The results of
the study indicate that the TBLT method is indeed effective in helping
students learn to speak. The teacher delivers the material according to the
correct steps, and the classroom atmosphere created makes students
enthusiastic and motivated to practice speaking actively. Students feel that
this method helps them improve their pronunciation and speak more
fluently. They also feel more confident in using English because the
learning atmosphere is fun and in accordance with the TBLT steps.
Overall, this study shows that TBLT can be a very useful approach to
improving students' speaking skills, especially by giving them many

opportunities to practice directly through fun and meaningful tasks.?

23 Nurul Afifah and Trisilia Devana, "Speaking Skill through Task Based Learning in English
Foreign Language Classroom" 2020.

2 Nur Cholifah Zahrotul Muna, "Supporting Students’ Speaking Fluency Through Task-Based
Language Teaching" 2023.
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4. A research journal entitled "Task-Based Language Teaching For
Enhancing Student’ Speaking Ability In Junior High School" conducted by
Selvia Meyra Nugrahaeni aims to determine whether the application of
TBLT in English learning can improve students' speaking ability at the
junior high school level. The results of the study showed that there was a
significant increase in students' speaking ability after they followed the
learning process using TBLT. The average pre-test score of students was
60.25, then increased to 85.25 after the implementation of TBLT, and
statistical analysis using the t-test showed that the increase was statistically
significant. These findings indicate that TBLT is effective in improving
students' speaking skills through the provision of relevant tasks and clear
instructions. However, this study also highlighted several challenges such
as limited time and varying levels of student participation, but in general,
TBLT was proven to be able to significantly improve students' speaking
ability.®

5. A research journal entitled "Improving Speaking Skills through Task-
Based Learning Strategy for Seventh Grade Students of SMP Negeri 3
Baturiti in the Academic Year of 2012/2013" written by Leni Widia and |
Nengah Astawa. The purpose of this study was to improve students'
speaking skills using task-based learning strategies. The results of the study

showed that there was a significant increase in students' speaking skills

25 Selvia Meyra Nugrahaeni, "Task-Based Language Teaching For Enhancing Student’ Speaking
Ability In Junior High School™ Vol. 11, No.2, July 2022
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after the implementation of the strategy, as indicated by an increase in
scores from cycle | to cycle 11. Before the action, speaking skills were still
relatively low, but after the task-based learning process was carried out for
two cycles, students' scores increased consistently, indicating the
effectiveness of this strategy in improving students' speaking skills.?

Table 2.1
Similiraties and differences between the proveus and current research

No. | Author and Titles Similarities Differences

1. The journal written | The  similarity | The differences lie in the class
by Riskiwati | between level, school environment, types
discusses the | previous of tasks used, and student
implementation of | research and this | characteristics that affect the
task-based learning | research is that | learning process and outcomes.
strategies through | both use strategy | My research was conducted in
making task-based an Islamic school environment.
introductory learning and the
videos to improve | speaking skill.

the speaking skills

of grade VII
students at SMPN
2 Siliragung.

2| The journal | The  similarity | This research was conducted at
"Speaking  Skill | between the junior high school level
through Task | previous (SMP) with a focus on the

Based Learning in | research and this | process of implementing the
English  Foreign | research is that | TBL strategy in speaking

Language both use strategy | learning activities for grade VIII
Classroom” by | task-based students. In addition, the
Nurul Afifah and | learning and the | approach  used is  more
Trisilia Devana speaking skill. descriptive by emphasizing

direct observation of student
activities during the learning
process.

3.| Thesis entitled | The  similarity | The author's research applies
"Supporting between task-based learning strategy, but

% | eni Widia and | Nengah Astawa, "Improving Speaking Skills through Task-Based Learning
Strategy for Seventh Grade Students of SMP Negeri 3 Baturiti in the Academic Year of 2012/2013"
Volume 4, Nomor 1, Januari 2014



19

Students’ Speaking
Fluency Through

previous
research and this

focuses more on the
implementation process of TBL

Student’ Speaking

Task-Based research is that | in the classroom context and
Language both use strategy | overall student activities. This
Teaching" was | task-based research describes how TBL is
written by Nur | learning and the | integrated into speaking learning
Cholifah Zahrotul | speaking skill. activities to improve junior high
Muna. school students’ oral skills
through various forms of tasks
such as dialogue, conversation,

and role play.
| A research journal | The similarity | The author's research focuses
entitled "Task- | between more on the process of
Based Language | previous implementing the strategy and
Teaching For | research and this | its impact on  student
Enhancing research is that | involvement and self-confidence

both use strategy

during learning.

Ability In Junior | task-based
High School” | learning and the
conducted by | speaking skill
Selvia Meyra
Nugrahaeni
| A research journal | The similarity | The main difference between the
entitled between two studies lies in the approach
"Improving previous and grade level studied. The
Speaking  Skills | research and this | previous study used the PTK
through Task- | research is that | method on grade VII students,
Based Learning | both use the | while the author's study was
Strategy for | speaking skill. more  descriptive  of the
Seventh Grade application of the TBL strategy
Students of SMP on grade VIII students. In
Negeri 3 Baturiti in addition, the previous study
the Academic Year emphasized the continuous
of 2012/2013" improvement cycle, while the
written by Leni author's study focused on
Widia and | observing the TBL
Nengah Astawa. implementation process and
students’ responses to the
strategy.

Based on previous findings, this study tries to apply the Task-Based

Learning (TBL) strategy in teaching speaking skills to eighth grade students at
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SMP Islam An-Nur Rambipuji. This study not only wants to see how this
strategy is implemented in the classroom, but also wants to understand how
students respond to

the method and how much influence it has on their ability to speak
English. Different from most previous studies conducted in public schools, this
study focuses on Islamic-based schools, which certainly have unique learning
environments, values, and student characteristics. This is important because a
teaching approach that is successful in one context may not necessarily be
successful in another context. In its implementation, this study was conducted
directly through observation of learning activities, starting from the task
planning stage, implementation in class, to reflection after the activity took
place. It is hoped that the results of this study will not only add insight into the
effectiveness of Task-Based Learning, but can also provide more contextual and
meaningful input for teachers who teach in similar environments so that
speaking learning can be more lively, enjoyable, and in accordance with
students' needs.

B. Theoretical Framework
1. Teaching Speaking Skill
a. Speaking Skill
As a foreign language, English is a skill that must be considered

which essentially consists of four skills, namely listening, speaking,



21

writing, and reading (Brown 2000:232).2” All of these skills must be
mastered by students when they study English in schools and
universities gradually.

The success criteria or basic competencies of the speaking
curriculum are included in the four basic skills in English that students
must master well. According to Supriyadi (2005),%® when someone has
good speaking skills, they will gain social and professional benefits.
Social benefits are related to social activities, namely interactions
between individuals. Professional benefits are obtained when using
language to ask questions, convey facts and knowledge, and explain and
describe. Therefore, speaking has an important role in several aspects of
life, both in education and social aspects. As social beings, we live in
interaction with others. In addition, in these interactions, we need to
have good speaking skills. Therefore, speaking has the most important
role in communication, because good communication skills can make
interactions more focused. Communication skills here can be the
speaking skills that you have.

b. The Definition of Teaching Speaking Skill
Here are some definitions of speaking skills according to some

experts including, Arsjad and Mukti U.S. (1993),%° define speaking skill

27 Brown, Douglas. 2001. Teaching by Principles: An Interactive Approach to Language Pedagogy.
Second Edition, NY: Longman.

28 Supriyadi, dkk. 2005. Pendidikan Bahasa Indonesia 2. Jakarta: Depdikbud

2 Arsad, Maidar G. Dan U. S. Mukti. 1988. Pembinaan Kemampuan Berbicara Bahasa Indonesia.
IKIP Jakarta: Erlangga.
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as the ability to convey sentences to express thoughts, ideas, and feeling
orally to other people. Wallace (1978:98) define speaking skill as
meaningful oral practice so that people must understand the word
because they use a foreign language. He also said that this ability to
speak will support someone to express their interesting ideas verbally.
Tarigan (1983),%° convey that speaking skill is the ability to pronounce
articulations sound or word to execute thoughts, ideas, and feeling. From
some of the opinions of the experts above, it can be concluded that the
definition of speaking skill is a persons’ ability to express their ideas,
thoughts, or feeling to others orally in sentences that are easy to
understand.
c. The Principle of Teaching Speaking Skill
In teaching speaking skills, teachers need principles so that activities
in speaking classes run well and achieve the goals of teaching speaking
skills. Here are some principles of teaching speaking skills as follows:3!
1) Encourage students to speak correctly on the first day. Speaking
correctly here means that students can try to pronounce it for each
word, sentence phase with correct pronunciation.
2) Give tolerance to students if they only repeat what they say.

3) Hold for a while, if students give short answers to questions.

%0 Tarigan, H.G. 1986. Berbicara sebagai suatu Keterampilan Berbahasa. Bandung: Angkasa.
Badudu (1993:131)

31 Shafaat Hussain,”Teaching Speaking Skills in Communication Classroom”, International Journal
of Media,Journalism, and Mass Communications (IJMJMC), Volume 3, Issue 3, 2017: 15
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4) Let them (students) speak actively according to their English
knowledge.

5) Present the structure/word/phrase to students, then use it in other
situations and practice as much as possible.

6) Prepare lesson plans, activities, and assignments well

7) Let students make mistakes and failures at important stages,
because interruptions and corrections can hinder fluency and
make students discouraged.

Beside, Nunan said that there are five teaching principles as
follows:32

1) Awareness in the context of learning between the second
language and the foreign language.

2) Providing students with practical accuracy and fluency.

3) Providing opportunities for students to speak using pair work or
group work, and limiting teacher talk.

4) Designing speaking tasks that include negotiation of meaning.
Negotiation of meaning is the process of checking your
understanding of what your partner says, then clarifying your
understanding, and finally confirming that your partner
understands your meaning.

5) Designing classroom activities that include guidance and practice

in interactional and transactional speaking.

32 David Nunan, Practical English Language Teaching, McGrawHill, 2003,54.
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Bailey mentioned that the principles of teaching speaking are
divided into three types related to the level of learners. The first is the
principle of teaching speaking for beginner level learners as follows.

Providing something for students to talk about, giving students
opportunities to interact using group work, and manipulating the
physical setting to enhance speaking practice. The second is the
principles of teaching speaking to intermediate students as follows;
designing speaking tasks that involve negotiation of meaning,
designing classroom activities that include interaction and transaction
speaking activities, and expressing those speaking activities wherever
possible.®* Third, the principles of teaching speaking for advanced
learners are as follows:® helping learners to combine fluency and
accuracy, encouraging learners to understand the reasonable risks in
speaking English, and providing opportunities for learners to become
aware of gaps. Being aware of gaps refers to learners realizing that
one's way of speaking is different from native speakers.

In short, the principle of teaching speaking skills is an
important part that must be owned in the teaching and learning
process. Because this principle can organize speaking activities that

run well in class and achieve the goals of teaching speaking. The

33 Kathleen M. Bailey. “Practical English Language Teaching :Speaking”, McGrawHill, 2004, 40.
34 Kathleen M. Bailey. “Practical English Language Teaching :Speaking ”, McGrawHill, 2004,

96.

3% Kathleen M. Bailey. “Practical English Language Teaching :Speaking”, McGrawHill, 2004,

124,



25

principle of teaching speaking skills is classified into three levels of
learners, namely beginner learners (basic level), intermediate learners,
and advanced learners, where these levels have different principles in
teaching them in speaking classes.
d. The Element of Teaching Speaking Skill
If students want to master speaking in English, they must learn the
elements of speaking. Because the elements of speaking are part of the
communication process. The way they pronounce well, how they
structure their words in oral context structurally, their capacity to speak
fluently, and understand sentences with our conversation partners. All
of that is needed by EFL students or learners who want to learn to speak.
Here are the elements of speaking as explained:
1) Pronunciation
This is the basic element of speaking that students must have.
Because having good pronunciation means having good
communication. However, bad pronunciation can make
communication unclear. There is an important mechanism involved
in working memory called the phonological loop, which is a brain
condition that says words, phrases over and over again when we
want to store them in working memory or help them enter long-term

memory.3® For example, this element is like a telephone number

% 1.S.P. Nation and Jonathan Newton, Teaching ESL/EFL Listening and Speaking: ESL and Applied
Linguistic Professional Series, (New York:Routledge, 2009), 74.
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when you do it over and over again to yourself to store it in memory
when we dial the number. It is like if EFL learners want to make
their pronunciation stable, so they need repetition and it can be
stored in the phonological loop and then it can easily enter long-term
memory.
Vocabulary

Vocabulary is the second element in speaking that we need
in speaking skill. In reading, we need vocabulary to give new
language input to students and also when we ask students to read or
listen, we want them to see how the word is used.*” We know that
we need many words to speak a language especially for EFL
students. The more students can collect their vocabulary, it means it
can help them in evaluating their vocabulary level. In speaking, for
EFL students if they have many vocabulary then it can help them to
communicate well with others in various topics.
Grammar

Grammar is a description of how words can change their
form and can be combined in a sentence of language. So, when
grammar is carelessly violated then communication can be
disrupted.® Grammar has its own formulation where the use of tree

diagrams helps to make sentences structurally. The formulation

37

Jeremy Harmer, The Practice of English Language teaching:Fourth Edition,

Edinburgh(Gate:Pearson Longman ELT,2007), 229. 34
38 Jeremy Harmer, The Practice of English Language teaching: Third edition, Edinburgh (Gate:
Pearson Education ESL,2001), 12.
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states that a sentence (S) contains a noun phrase (NP) and a verb
phrase (VP). Then the noun phrase (NP) contains a determiner (D)
and a noun (N) while the verb phrase (VVP) contains a verb (V) and
another noun phrase (NP). The example sentence “The boys open
the door” shows that the simple sentence of “the boys open the door”
is divided into “the” mentioned as a determiner, “boys” mentioned
as a noun, “open” mentioned as a verb, “the” mentioned as another
determiner and “door” mentioned as another noun. What is
important is not the way the grammar is actually specifically
presented but the representation shows us how the simple sentence
Is structured.
Fluency

Fluency is identical to communicative speaking ability. This
element affects how students have the ability to speak easily without
interruption. Harmer stated that fluency refers to focusing on the
content of the conversation to communicate as effectively as
possible. However, based on the findings of Ghollamhossein and
Fatemabh, it shows that early age has a big impact on the fluency of
students' speaking. Learners who have an early age, their brains are
still fresh and if they need correction from their fluency activities,
they can still accept and try to fix it. In other words, fluency activities
encourage students especially for early ages. This causes older ages

to have less motivation, they do not have enough opportunities in
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their class and also feel guilty about themselves if they say
something wrong to their classmates or even to their lecturers.
e. Evaluation of teaching speaking skill

Evaluation in teaching speaking skills plays an important role in
assessing how effective the teaching methods used are and the extent to
which students have achieved good communication skills. Good
evaluation should include formative and summative assessments, with
various methods such as oral presentations, conversations, interviews,
and peer feedback. In addition, this evaluation needs to be adjusted to
the learning objectives, and no less importantly, carried out in a
supportive atmosphere so that students feel motivated to actively speak
and continue to improve their abilities.

In relation to this, Nunan explained that there are six things that must
be assessed in evaluating the teaching of speaking skills, namely as
follows:3®
1) Grammar, which asses on how to control the language use

appropriately and to avoid the grammatical errors.

2) Vocabulary, which asses in the usage of vocabulary features. It also
indicates the proficiency level of test taker.
3) Comprehension, which assess in understanding the context of

conversation and provide the response.

39 Nunan in Yenny Rahmawati and Ertin, Developing Assessment for Speaking, Journal of IJEE Vol
1 no. 2, 2014, 202.
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4) Fluency, which indicates the speech production in conversation is
well delivered. It can be assessed on confidently the speech
delivered and provide the response to the particular theme without
being confused in choosing the word.

5) Pronunciation, which asses with the error of pronunciation occur and
the aspect of its pronunciation that interfere to communication.

6) Task, which deal with finishing the instruction that given during the
speaking test.

Feedback is an important part of evaluation, which serves to
provide students with an understanding of their learning progress.
Corrective feedback, on the other hand, focuses more on one type of
negative feedback, which is the response given when students make
mistakes in language use. However, giving corrective feedback by
teachers can cause language anxiety in students, especially if they feel
less confident speaking English in front of their teachers and
classmates.*°

In teaching evaluation, there are generally 4 types of evaluation®! :

1) Placement Evaluation

This evaluation is used to assess students' abilities and determine

their appropriate placement in various programs. The goal is to

40 Zahratul Maujudatul Mufidah, "The Impact of Oral Corrective Feedback on the Level of
Language Anxiety," in Proceedings of the International Conference on English Language
Teaching (ICONELT 2017) (Atlantis Press, 2017), 219-227, https://doi.org/10.2991/iconelt-

17.2018.48

41 Imas Kurniasih and Berlin Sani, Sukses Mengajar Panduan Lengkap Menjadi Guru Kreatif dan
Inovatif, (Pustaka Diantara, 2017), 126


https://doi.org/10.2991/iconelt-17.2018.48
https://doi.org/10.2991/iconelt-17.2018.48
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assign students to the correct level or class based on their skills and
needs, ensuring they can engage with the program effectively and
make the most of their learning experience.

Formative Evaluation

This evaluation is used to gather feedback aimed at improving the
teaching process. Formative evaluation involves assessing the
strengths and weaknesses of classroom instruction. The primary
goal is to adjust teaching methods to enhance their effectiveness in
future lessons. This process includes collecting data during the
lesson to make real-time adjustments and improve student learning
outcomes.

Summative Evaluation

This evaluation is used to assess the level of student understanding
and achievement. The results of summative evaluation help
determine whether students have met the established standards and
if they are ready to move on to the next level. Typically, this type of
evaluation is conducted through a final exam or an end-of-program
assessment.

Diagnostic Evaluation

This evaluation aims to find the causes of difficulties in teaching,
such as students' psychological, physical and socio-economic
backgrounds. Diagnostic evaluations help identify individual

learning barriers so that teachers can design appropriate
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interventions to address these issues and support students' learning
progress.

In this research, the teachers applied formative evaluation as the
method of assessment, which focuses on collecting data to monitor
students' comprehension of the lesson. The results of this evaluation are
then used to plan more effective teaching strategies for the following
sessions, ensuring that students have the best opportunity to fully
understand and master the material.*?

1) Test Technique
a) Essay test
An essay test is a type of exam that includes questions
that require students to answer in their own words, articulating
their thoughts and ideas in detail.** In this format, students are
required to organize their responses by presenting their personal
opinions and justifications. This type of test encourages students
to actively engage with the material, showcasing their
understanding and analytical skills through written expression.
b) Objective test
Obijective tests are exam formats that require concise
answers and include questions that can be answered by selecting

one or more correct options. This type of test usually features a

42 Tim Pusat Penelitian Pendidikan, Model Penelitian Formatif (Jakarta: Pusat Penelitian
Pendidikan, 2019), 13.
43 Haryanto, Evaluasi Pembelajaran (Yogyakarta: UNY Press, 2020), 155.
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variety of question formats, such as sentence completion,
multiple choice, matching, and true or false questions.** In
objective tests, students choose their answers from a set of
possible options, allowing for a clear and direct evaluation of
their knowledge. In addition, there are also oral tests, which
involve students answering questions orally, demonstrating their
understanding and communication skills in an oral format.
Oral test

Oral tests are designed to assess students' communication
skills, and can be administered individually or in groups. In this
format, students are asked to answer questions through face-to-
face interaction. The purpose of an oral test is to evaluate
students' proficiency and effectiveness in communicating orally,
providing a measure of their understanding and learning
outcomes from classroom activities. This type of test emphasizes
the ability to articulate thoughts clearly and coherently in an oral
format, which offers a dynamic way to measure comprehension

and expressive ability.

2) Non-test Technique

4 Asrul, Rusydi Ananda, dan Rosita, Evaluasi Pembelajaran (Bandung: Ciptapustaka Media,

2015), 45.
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Observation

Observation is a technique used to gather information
about student understanding by systematically monitoring
classroom activities and noting important phenomena. This
method entails the teacher taking on the role of an observer in
their own classroom, closely monitoring and documenting
student behavior, interactions, and engagement levels. This
allows teachers to gain valuable insights into students'
understanding and learning processes, helping them to create
more focused and effective teaching strategies. This technique
encourages continuous assessment and reflection, helping
educators to adjust their teaching methods to better meet
students' needs.
Interview

An interview is a method used to establish direction and
purpose while gathering information through a face-to-face oral
question and answer session. Interviews can be categorized into
two types: structured interviews, which follow a predetermined
set of questions, and unstructured interviews, which are more
flexible and open-ended. Unlike traditional tests, interviews are
a non-test approach to gathering information, which relies on
conversation and dialog. This method can be conducted directly

or indirectly and can follow a systematic structure or proceed
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informally, depending on the context and purpose of the
interview.
c) Attitude Assesment

Attitude assessment is a non-test instrument that uses a
closed questionnaire, where the questions asked are designed to
reflect values and learning objectives. This technique is
frequently employed by teachers to assess and recognize
students' attitudes and behaviors within the classroom. By
systematically collecting responses on various aspects of student
attitudes, teachers can gain insight into the social and emotional
dynamics in the classroom, thereby fostering a supportive and
positive learning environment. This method helps in recognizing
and reinforcing students' positive behaviors and attitudes that are

aligned with educational goals.

2. Task-Based Learning
a. Definition Task-Based Learning

Task-Based Learning (TBL) has been widely recognized for its
effectiveness in developing speaking skills through authentic
communication. Willis' (1996)* foundational framework established
that the task cycle (pre-task, task, post-task) significantly reduces

language anxiety by providing structured opportunities for meaningful

4 Jane Willis, A Framework for Task-Based Learning (Harlow: Longman, 1996), 38.
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interaction. This aligns with Skehan's (1998)*¢ cognitive approach,
which demonstrated that goal-oriented tasks promote fluency by shifting
learners' focus from grammatical accuracy to message conveyance (p.
95). Empirical support comes from Ellis (2003)*’, who found that task-
induced output encourages natural trial-and-error learning, particularly
in interactive activities like role-plays (p. 112).

The principle of authentic task design, as emphasized by Nunan
(2004)*8, proves critical for developing real-world communication
skills. His concept of "pedagogic tasks mirroring target tasks" (p. 76) is
exemplified when classroom activities simulate genuine communicative
needs, such as peer interviews or simulations. Long (2015) further
refined this approach through task complexity gradation, enabling
learners to progressively develop code-switching abilities between
formal and informal registers (p. 134).

From a sociocultural perspective, TBL's collaborative nature
operationalizes Vygotsky's construct of the Zone of Proximal
Development. Swain's*® (2000) concept of collaborative dialogue
manifests when peers scaffold knowledge during group tasks, a

phenomenon quantitatively confirmed by Li and Kim's (2022) research

46 peter Skehan, A Cognitive Approach to Language Learning (Oxford: OUP, 1998), 112.

47 Rod Ellis, Task-Based Language Learning and Teaching (Oxford: OUP, 2003), 76.

4 David Nunan, Task-Based Language Teaching (Cambridge: CUP, 2004), 54.

4% Michael Long, Second Language Acquisition and Task-Based Language Teaching (Hoboken:
Wiley, 2015), 203.

“William Littlewood, "The Task-Based Approach: Some Questions and Suggestions," ELT
Journal 58, no. 4 (2004): 320, https://doi.org/10.1093/elt/58.4.319.
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on collective learning (p. 15). Storch's (2002)%° dyadic interaction
patterns similarly demonstrate how structured pair work enhances task
performance.

While these studies establish TBL's universal benefits, contextual
adaptations remain underexplored, particularly in faith-based
educational settings. Fahrurrozi's (2020)°! work on Islamic boarding
schools begins addressing this gap, though more research is needed on
culturally responsive task design - an area Littlewood (2004) identified
as crucial for Asian learning contexts.

Richard stated that language teaching and learning changed from
teacher-centered to learner-centered teaching.®® The use of different
types of tasks in language teaching is said to improve communicative
language skills in language learning. Nunan stated that many countries
in the Asia-Pacific region have found task-based teaching to be an
effective way.>® Task-based is a different way to teach a language. It
helps students by placing them in real-world situations Situations
where oral communication is essential to perform a particular task.
Task-based learning has the advantage of having students use their

current level of skills to help develop language through its use. The

Neomy Storch, "Patterns of Interaction in ESL Pair Work," Language Learning 52, no. 1 (2002):
45, https://doi.org/10.1111/1467-9922.00179.

5 Fahrurrozi, "Task-Based Learning in Islamic Boarding Schools," Indonesian Journal of EFL
Teaching 6, no. 1 (2020): 25.

52 Richard, J and Rodgers, T (1986) Approach and Methods in Language Teaching Cambridge
University Press.

% Nunan 2013 .Using TASK-Based Language Teaching Methodology, Sydney.Macquaric
University
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advantage is that it focuses students on achieving goals where language
becomes a tool, making language use a necessity. One of the clear goals
of choosing TBL is to increase learner activity. TBL focuses on learner
activity rather than teacher activity. Setting and providing different tasks
will give learners the opportunity to experiment spontaneously,
individually, and originally with a foreign language. Each task gives
learners a new learning experience with a foreign language, and at this
point, the teacher has a very important role to play.>*
b. Syntax of Task-Based Learning
According to Wills, there were three phases of learning process in
task-based learning. They are pre-task, task cycle, and language focus.
1) Pre-Task
In the pre-task stage, students are introduced to the topic and
task, activating words and phrases related to the topic. Here, the
teacher helps students understand the task instructions. Generally,
this stage is the shortest stage in the framework as it can last between
two and twenty minutes. The time allocation depends on the

students' familiarity with the topic.

5 J.Wills 1996, A Framework for Task-Based Learning. Harlow. Longman Addison-Weasley
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2) Task cycle

The task cycle consists of three stages, namely:

a)

b)

Task stage

In the task stage, students are allowed to work on the task, in
pairs or in small groups. This provides a great opportunity for
students to use any language to achieve the objectives of the task.
Planning stage

In the task cycle, students prepare to report to the whole class
how they have done the task and what they found while working
on the task. This relates to how the teacher helps students plan
their reports and optimize their learning opportunities.
Report stage

In the report stage, the natural conclusion of the task cycle is
reached. At this stage, the teacher asks several groups to submit
their task reports to the class, orally or in writing. Then, the
teacher summarizes it. The time allocated for each pair or group

is twenty seconds to two minutes, depending on the class level.

3) Language focus

The purpose of language focus is to emphasize certain

language features of the text or transcript that have been used in the

task cycle. In this phase, learners focus their attention on language

forms after processing their meaning. The combination of tasks and

texts provides ample exposure to the language as well as
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opportunities to use the language. There are two steps in language
focus: analysis activities and practice activities.

Analysis activities aim to make students identify and think
about the features of language forms and language use. This activity
helps them understand certain words, phrases, and patterns. After
analyzing the language, they practice it. Practice activities are
usually integrated with analysis activities, which helps students gain
confidence in using the language.

c. Advantages and Disadvantages of Task-Based Learning
1) The Advantages of Task-Based Learning

Task-based language lessons are more student-led than many
other types of language lessons. In a task-based learning class,
students are more in control of what they learn. At all stages of the
class, students are able to use their language skills in meaningful
ways. In many ways, this makes TBL lessons more natural because
the language is personalized and connected specifically to the
context of the task. The language explored and learned in a TBL
class comes from the needs of the students. The needs discovered
during the task determine what is learned, rather than being decided
in advance by the teacher or textbook. Task-based learning is a very
communicative approach to language teaching. In contrast, PPP
(Presentation, Practice, Production) lessons are more teacher-

driven.
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Students need to communicate with each other to complete
tasks, so they are forced to explore new ways of using the language,
and it quickly becomes clear which areas they find difficult and
which areas of knowledge they are lacking. The tasks themselves
make TBL lessons motivating because students are directly
involved, and the language feels relevant. Rather than limiting a
language lesson to a single vocabulary item or grammar point as is
often the case in PPP lessons, task-based language learning lessons
allow students to discover these areas naturally in a stimulating
context.

In addition to the explanation described above, several
advantages of using task-based learning strategies can be mentioned
as follows :

a) Student-centered: Focused on the needs and interests of the
students.

b) Relevance: Tasks were based on real-life situations, making
learning relevant and practical.

c) Active learning: Encourages students to be actively involved in
their own learning.

d) Improved language development: Helped students develop
language skills in context.

e) Enhanced motivation: Engages students and increases

motivation through task-based activities.
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f) Better retention: Hands-on learning led to better retention and
understanding.
2) The Disadvantages of Task-Based Learning

Task-based learning had very little focus on accuracy.
Because of this, students might have found themselves practicing
erroneous language a lot of the time. The language required to
complete a task and discuss it could have been far above the level of
many of the students. This could have made the TBL class de-
motivating for some students, particularly those of a lower ability
level. The way the groups completed the tasks was their choice. For
this reason, it was hard for the teacher to know exactly what
language areas to introduce before the task.

Presenting specific vocabulary or language structures
beforehand may not be necessary if students do not need the
language during the task. However, students may also become
frustrated if they feel they do not yet have knowledge of the language
points needed during the task. While in theory, learning through
tasks can be more stimulating than regular teacher-led lessons,
students’ motivation depends on the task.

The personalization of a task-based learning (TBL) class can
be negated by the tasks being uninteresting to the individual student.

Indeed, if students are using language they already know to complete
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tasks during a TBL lesson, they are not really learning anything new

— they are just practicing.

Another problem with language learning through TBL
lessons is that task-based learning is suited to students who are
proactive and confident collaborators. For students who are quiet,
shy, or more reflective in their approach to learning, this may not be
the best way for them to learn or even practice a language.

In addition to the explanation described above, several
disadvantages of using task-based learning strategies could be
mentioned as follows:

a) Time-consuming: Task-based activities were time-consuming to
prepare and execute.

b) Limited language exposure: Tasks might not have provided
enough exposure to a wide range of language forms and
functions.

c) Dependence on task structure: Learners might have become
overly dependent on the task structure and not developed their
own strategies for using language.

d) Different learner needs: Tasks might not have catered to the needs
of all learners, especially those who learned at a different pace.

e) Teacher planning: Task-based teaching required careful planning

and preparation by the teacher.
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f) Class management: Task-based activities could have posed
challenges in terms of class management and maintaining

discipline.



CHAPTER 111
RESEARCH METHOD
A. Approach and Design of Research

The research approach chosen is a qualitative approach. While the types of
research that can be chosen are case studies, ethnography, classroom action
research, etc. To determine the approach and type of research must be
accompanied by the reasons.

In this research, the researcher used qualitative approach that frequently
called naturalistic research because it was done in natural situation, or called
ethnography method because previously this method is more used in research
of anthropological culture. It is called qualitative method because the collected
data and the analysis are more qualitative.

The type of this research is case study. This method demands researcher to
focus on only one object. Things encompass the object is not in discussion. Such
as research about someone, family, an institution,etc.®® This types of research is
categorized in descriptive research. The aim of descriptive research is to arrange
discovery systematically, factual, and accurately about facts and population of
certain area.”® The collected data are words, pictures, and must not be numeric.
The data is from interview, photo, videotape, personal document, note or memo,

and other document.

% Fairuzul Mumtaz, Kupas Tuntas Metode Penelitian (Pustaka Diantara, 2017), 34.
% Sumadi Suryabrata, Metodologi Penelitian (Jakarta:PT Raja Grafindo Persada, 2009), 75.
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B. Research Location

The research location in SMP Islam An-Nur Rambipuji refers to the place
or area where the research takes place. SMP Islam An-Nur Rambipuji is a
school or educational institution located at Kandang Kidul, Pecoro, Kec.
Rambipuji, Kabupaten Jember, Jawa Timur 68152. Research at this location
usually involves studies of students, teachers, or other educational activities
related to the environment and learning activities at SMP Islam An-Nur
Rambipuji. This research location provides a more specific context and
description of the educational environment and student characteristics that can
influence research results.

With this specific location, the researcher chose SMP Islam An-Nur
Rambipuji for several reasons. First, this location has an active and innovative
educational environment in teaching English to students, including through the
English club. Second, the researcher wanted to see firsthand how the use of
learning strategies in teaching speaking through the English club can affect
students' speaking skills. Third, SMP Islam An-Nur Rambipuji provides
sufficient data sources, such as students and teachers, which can provide
valuable insights into their experiences in joining the English club and its
impact on students' speaking skills.

C. Research Subject
The research subjects—comprising individuals, groups, or entities that

become the central focus of the study—act as the primary sources for data
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collection, aligning with the research objectives to be accomplished. The
descriptive data gathered is directly linked to the selected research subjects. In
this particular qualitative study, the participants were chosen from the eleventh-
grade students at SMP Islam An-Nur, totaling 26 students, all of whom were all
26 male. Subject recruitment was conducted using purposive sampling®’, which
was deemed appropriate for this study due to its suitability to the research
context and the individuals involved in understanding the central phenomenon.
Homogeneous sampling, a type of purposive sampling, is used to select subjects
who reflect the phenomenon at hand.

In this study, data collection was conducted using semi-structured
methods, which included direct face-to-face interactions. The research
participants were exclusively eighth-grade students from SMP Islam An-Nur,
chosen for observation purposes. Additionally, five students and one English
teacher from the eighth grade at the same school were selected to participate in
interviews. These participants were assumed to have relevant insights into the
implementation of task based learning strategies in teaching speaking skill.

The selection of research subjects was based on the specific needs of
this study, with a focus on eighth-grade students at SMP Islam An-Nur.
Purposive sampling was chosen as the most appropriate method for this
qualitative research because it aligned with the study’s goals and allowed for

the selection of participants based on relevant criteria. This sampling approach

57 John C. Creswell, Educational Research: Planning, Conducting, Evaluating Quantitative and
Qualitative Research 4th edition (Boston: Pearson Education, 2012), 205.
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is particularly valuable as it helps to identify individuals and settings that are
crucial to understanding the main phenomenon being studied. Consequently,
the research subjects were selected intentionally and systematically, in line with
the research objectives and considerations.
1. Eighth grade English teacher at SMP Islam An-Nur
In addition, for the purpose of conducting interviews and
observations, Mr. Rofiqul Imdad S. Pd, the English teacher for the eighth
grade, was chosen as a participant in this study. This selection was made to
obtain relevant data regarding the teaching of listening comprehension
through the whispering game strategy, with particular emphasis on the
objectives, materials, steps, and evaluation criteria used in the instruction.
2. Eighth grade students at SMP Islam An-Nur
The second participant in this study was selected from a group of 26
eighth grade students for the purpose of conducting observations.
Additionally, for the focus group interviews, five students—Dio, Diki, Agil,
Faisal, and Azzam—were chosen. Several reasons contributed to the
selection of these five students. First, they were recommended by the
English teacher. Second, one of the students possessed basic English skills,
actively participated in class, and demonstrated intellectual capability.
Third, although some of the students lacked a strong background in English,
they remained highly motivated and engaged in the lessons. These selected
students were observed while participating in speaking skill activities that

used the task based learning strategy. The information provided above was
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gathered from the eighth-grade English teacher at SMP Islam An-Nur. This
study used a semi-structured approach, and the subjects involved are
expected to offer valuable insights into the effectiveness of the task based
learning as a teaching strategy for listening comprehension.
D. Data Collection Technique
1. Observation

Observation has special characteristics as one of the data collection
techniques that are different from interviews and questionnaires. Interviews
and questionnaires always communicate with people, while observation is
also communication with natural objects in research that is not limited to
communication with people.®® One of the main methods of data collection
in qualitative research is observation. According to Creswell, observation
requires observing and documenting the actions and behaviors of
individuals or groups in natural settings or in situations created by
researchers. The nature of observation can vary, involving the role of
participants or non-participants, depending on the level of involvement of
the researcher with the context being studied. In participant observation, the
researcher integrates into the group being studied as a member, while in
non-participant observation, the researcher remains outside the group, only
observing their activities and behavior. The observation method is a data
collection strategy in which the researcher must be there to see items related

to space, people, objects, activities, events, time, goals, and emotions.

%8 Sugiyono, Metode Penelitian Administrasi (Bandung: Alfabeta, 2003), 165-166.
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Relevant data is enough, instead of the researcher having to see everything.
Observation techniques can be done in various ways. The object to be
observed determines the method to be used and how to choose it.

In this research, researcher used non-participant observation. As for
the data obtained using this observation technique was the condition
occurred in English class.

Interview

The qualitative interview is organized when the researcher asks
generic, open-ended questions to one or more participants and then notes
their responses. Some concepts of interview are as follows: One—on-One
interviews, Focus group interviews, Telephone interviews, and E-mail
interviews.
00ne—on-One Interview

The prevalent approach that is usually utilized in educational
research especially in qualitative research is one-on-one interview. the
researcher utilized the one-on-one interview that included to the researcher
asked questions and recorded responses from just one study participant at a
time. This interview became an appropriate and ideal to interview the
subjects who were confident in their ability to speak, eloquent, and able to
openly communicate opinions.

Besides, the researcher applied a semi-structured interview, which
meant this interview naturally occurred to deliver questions to the research

subjects without compromising their comfort during its activity. In a
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semistructured interview, questions were proposed within a pre-planned
theme framework to collect data. Nevertheless, the questions were not
unregulated within sequence or phrase.

Further, the researcher conducted the one-on-one interview with the
English teacher and four students; first, the researcher invited the subject to
have a comfortable conversation by giving a friendly smile, salam, greeting,
and asking conditions. Second, the researcher delivered the questions
clearly; third, the subject answered the questions satisfactorily. Fourth, the
researcher recorded and took notes. Then, all these steps above were carried
out sequentially until the researcher closed the interview session by giving
salam, thanking, and shaking hands.

Thus, the researcher utilized one-on-ne interview to obtain the
research data, such as the purpose, materials, steps, and evaluation of
teaching speaking skill through GCT. The detail classification above, the
one-on-one interview was applied to the English teacher, and four students
of SMP Islam An-Nur Rambipuiji.

Document Reviews

In this research, document review is used as one of the methods to
collect secondary data. Several official documents from SMP Islam An-Nur
Rambipuji are examined to support the analysis and provide background
information related to the implementation of Task-Based Learning (TBL)

in teaching speaking skills. These documents are :
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a. The school profile
b. The school vision and mission
c. Teacher staff data
d. Lesson plans (RPP)
e. Students' speaking assessment results
f.  The curriculum documents
Additionally, the students' speaking scores help to identify patterns
of improvement or challenges faced during the application of this strategy.
Reviewing these documents allows the researcher to cross-check the
consistency between what is planned and what is practiced in the classroom.
Overall, the document review helps enrich the findings and ensures the
credibility and relevance of the research.
E. Data Analysis
In addition, data collection from interviews, observations, and document
reviews are systematically arranged and searched for in data analysis. This
process involves actions to group data into groups, validate them into units,
select some of the most relevant information to be presented as research data,
and compile conclusions that are clear and easy to understand by the general
public and researchers. Data analysis for junior high school students was carried
out using the concept of qualitative analysis by Miles, Huberman, and Saldana.

These steps include:*®

% 1Matthew B. Miles, A. Michael Huberman and Johnny Saldafa, Qualitative Data Analysis: a
methods sourcebook, third edition (London: Sage Publications, 2014), 12-13.
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1. Data Collection
This is the initial stage in which the researcher gathers qualitative
data from various sources, including interviews, observation, and
document review. In this study, the data were collected directly from the
English teacher, students, and classroom activities related to the
implementation of the Task-Based Learning strategy.
2. Data Condensation
The activities carried out in data condensation are researchers
selecting, focusing, simplifying, abstracting, and transforming data from the
topic to be studied by writing field notes, interview transcripts, documents,
and existing empirical materials. In this study, researchers wrote a summary
of what had been obtained from data collection including objectives,
materials, steps, and evaluations in the learning strategy of teaching
speaking through the English Mastery Club. Then, researchers simplified
the results of the summary used in presenting the data.
3. Data Display
Data views represent an organized collection of compressed
information and enable inferences and actions. Data presentation can also
be done in various forms, such as graphs, tables, diagrams and networks.
Data presentation can also be in the form of a short description. Activities
in presenting data can be designed by researchers into a matrix of rows and
columns for qualitative data, as well as determining which data needs to be

entered into cells and proving this analysis activity. In this research, data
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organization has been obtained in descriptive form. Data at this stage is
organized through the collection of data that has been taken. Then, the
researcher describes the results of the data content in drawing verifiable
conclusions. In this research, data grouping has been obtained | descriptive
form. Data at this stage is also organized by taking the data that has been
collected. After that, the researcher will explain the results of the existing
data content and draw verification conclusions.
Drawing / Verivication Conclusion

Drawing and confirming conclusions begin with data collection.
Following that, a qualitative analysis involves interpreting patterns,
explanations, flows, causes, effects, and existing propositions. Researchers
with self-confidence will cautiously draw conclusions, stay open-minded
and skeptical, and if conclusions remain, make them clear and practical. The
idea of “end” in a conclusion may not be fully reached until data collection
is complete. This depends on various factors such as the size of the available
record corpus, coding, storage, and retrieval methods, the researcher’s
sophistication, and required deadlines. Conclusions are drawn after the
collected data is presented and a thorough understanding of the data is
achieved. After this, the researcher verifies the data by comparing the
findings with new data to determine the conclusion, based on objectives,
materials, steps, and the evaluation of the learning strategy of teaching

speaking through Task-based learning.
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F. Data Validity

Everything needed to ensure the truth of the data can be accounted for
and trusted in the study. The goal is to show that the observations made by the
researcher are accurate. The data validity method is an important tool for testing
the validity of the study. The validity of the data used is known as triangulation.
The triangulation method used by researchers in this study is a combination of
technique triangulation and source triangulation. The purpose of source
triangulation is to verify the accuracy of the data by checking information
collected from several sources. Triangulation techniques are a method used by
researchers to ensure that the data collected is truly accurate and reliable. The
method is to use several data collection techniques simultaneously, such as
interviews, observations, and documentation. By comparing the results of these
various techniques, researchers can see whether the information obtained is
consistent or contradictory. For example, if a researcher wants to know how
active students are in speaking English in class, he can directly observe the
learning process, interview teachers or students, and see the results of
assignments or recordings of activities. If all of these techniques show similar
results, then the data obtained tends to be valid. This approach makes research
stronger, because it does not only rely on one source or one method. Through
triangulation techniques, researchers can see a phenomenon from various

angles, so that the final results are more comprehensive and in-depth

G. Research Prosedures
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The steps of research outline the planning of research done by researcher,
beginning with the introductory study, the study of design, the actual research,
and the writing of the report.®
The steps of this research are as follows:

1 Pre-field research stage
a. Preparing a research design
b. Choosing a research location
c. Finalizing an agreement
d. Determining informants
e. Preparing research instruments
2. Field research stage
a. Understanding the background and objectives of the research
b. Entering the research location
c. Actively participating and collecting data
d. Completing data
3. Post field research
a. Analyze data based on the research procedure
b. Finishing Agreement of research complete

c. Revise the report

60 Sugiono, Metode Penelitian Kuantitatif, Kualitatif dan R&D (Bandung: Alfabeta, 2017), 274.



CHAPTER IV
RESEARCH FINDING AND DISSCUSION
This chapter presents the discussion of the research object, data
presentation, and discussion.
A. Description of the Research Object
1. The History of a SMP Islam An-Nur

The research object in this thesis is SMP Islam An-Nur, a formal
educational institution at the junior high school level under the auspices of
H.A Rambigundam An-Nur Islamic Boarding School, Rambipuji, Jember,
in the 2024-2025 academic year. The school is located in the pesantren
environment, precisely to the south of the Madrasah Office and east of the
Pesantren Cooperative, so it is easily accessible because it is still in one
complex. Its proximity to pesantren facilities makes it easier for students to
undergo formal education activities as well as religious strengthening.

Geographically, the location of An-Nur Islamic Junior High School
Is strategic because it is located in the area of the pesantren that has been
recognized by the surrounding community. This allows the school to carry
out its function as an educational institution that integrates the national
curriculum with Islamic values. This objective condition of the school is
important to study, especially by relevant agencies such as the Education
Office or the Ministry of Religious Affairs, in order to evaluate the
implementation of education and the influence of the pesantren environment

on the learning process. Thus, this research is expected to provide a
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comprehensive picture of the dynamics of education at An-Nur Islamic

Junior High School.

2. The Profile SMP Islam An-Nur

School Name AN-NUR Islamic Junior High School.
Address JI. Argopuro 47

Village Rambigundam

Sub-District Rambipuji

District Jember

Statistic Number 510035090563

Established November 17, 2002
Notary Deed Number 93/IR-NOT/X1/2010
Organizer An-Nur Haji Alwi Foundation

SK Menkumham

Number AHU-825.AH.01.04.Year

2011 Dated February 17, 2011

Land Status

Owned by the Foundation

Building Status

Owned by the Foundation
a) Building Area: 1500 M2
b) Number of buildings: 12 Locals, and

1 Hall

3. Vision and Mission SMP Islam An-Nur

a. Vision

The vision represents the expectations of an educational

institution striving to achieve outcomes aligned with its objectives,
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aiming for quality in accordance with national education standards.

SMP Islam An-Nur defines its vision as follows:

“Knowledgeable, Faithful, Berakhlaqul Karimah and Achievement”

b. Mission

This refers to the actions that educational institutions must

undertake to fulfill their stated expectations. Each mission outlines

specific goals designed to support and measure the outcomes of its

implementation. SMP Islam An-Nur has established the following

missions to realize its defined vision :

1) Improving Student Academic Achievement

2) Improving the Ability to Read and Write the Qur'an and Deepening

the Field of Islamic Religion

3) Forming a Generation of Experts in Thought and Dhikr

4) Creating knowledgeable and charitable people

4. Data Teacher and Staff

In accordance with the documentation obtained by researchers, the

number of educators / teachers of AN-NUR Islamic Junior High School in

Rambigundam Rambipuji is 44 teachers. With details as follows:.

Table 4.2
Data teacher and staff
No Name Asatidz/Asatidzah Adress Description
1. | KH. Rochmatullah Ali Rambigundam Rambipuji Jember | Mugim
2. | Ny. Hj. Dewi Samawiyah M Rambigundam Rambipuji Jember | Mugim
3. | Ust. Shiddiq, S.Pd Rambigundam Rambipuji Jember | Nduduk
4. | Ust. Asep Jamaluddin, S.Pd Gugut Raambipuji Jember Nduduk
5. | Ust. Imam Ghozali, S.Pd Dukuhsia Rambipuji Jember Nduduk
6. | Ust. Yusuf Nur Curah Lele Balung Jember Nduduk
7. | Kyai Ghozali Curah Ancar Rambipuji Jember Nduduk
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8. | Ust. Misbahul Umam, S.Pd Curah Ancar Rambipuji Jember Nduduk
9. | Agus Ali Zainal Abidin Kaliwining Rambipuji jember Nduduk
10. | Ust. Badrus Sholeh Bangkalan Madura Mugim
11. | Ust. Nawawi Lohbener Indramayu Jawa Barat | Mugim
12. | Ust. Aang Sori Kalang Tanggerang Jawa Barat Mugim
13. | Ust. Syarifuddin Bulakamba Brebes Jawa Tengah | Mugim
14. | Ust. Khoiruman Gondang Legi Malang Mugim
15. | Ust. Abdur Rohim Klompangan Ajung Jember Mugim
16. | Ust. Abdul Haris Gugut Rambipuji Jember Nduduk
17. | Ust. Abdur Rohman Wahid Gugut Rambipuji Jember Nduduk
18. | Ust. Rofiqul Imdad Satrean Rambigundam Nduduk
19. | Ust. Imron Bedadung Kulon Rambipuji Nduduk
20. | Ust. Hafidz Romadhon Gladak Gudung Rambigundam Nduduk
21. | Ust. Viky Hidayat Satrean Rambigundan Mugim
22. | Ust. Kholilur Rohman Dukuhsiah Rambipuji Jember Mugim
23. | Ust. Islah Hamdani Paleran Bangsalsari Jember Mugim
24. | Ust. Asrori Mahmud Pandaan Pasuruan Mugim
25. | Ust. Ahmad Baihaqgi Dukuhsia Rambipuji Jember Mugim
26. | Ust. Feri Ferdiawan Karang Asem Rambipuji Jember | Mugim
27. | M Ali Hasyim Azhari Sidoarjo Jawa Taimur Mugim
28. | Abdul Wahid Klompangan Ajung Jember Nduduk
29. | Ahmad Baihagqi Darungan Panti Jember Mugim
30. | Dahil Hamdani Tisnogambar Bangsalsari Jember | Mugim
31. | Ust Adi Purnopo Gugut Rambipuji Jember Mugim
32. | Ustd. Okta Ridlo Kamilah Kaliwining Rambipuji Jember Nduduk
33. | Ustd. Fatimatuz Zahroh Kaliwining Rambipuji Jember Nduduk
34. | Ustd. Khoiriyatul Muniroh Kaliwining Rambipuji Jember Nduduk
35. | Ustd. Ikhfa Wafiq Mursyidati | Kaliwining Rambipuji Jember Nduduk
36. | Ustd. Nurlailita Anggraeni Darungan Panti Jember Mugim
37. | Ustd. Siti Maghfirotul H Kemuningsari Jember Mugim
38. | Ustd. Ulfatus Sholihah Gugut Rambipuji Jember Mugim
39. | Ustd. Diana Firdausiah Dukuhsia Rambipuji Jember Mugim
40. | Ustd. Hurriyatul Hillatul F Jenggawah Jember Mugim
41. | Ustd. Lailatul Mukarromah Kaliwining Rambipuji Jember Mugim
42. | Ning Habibah Likavina Barkah | Rambigundam Rambipuji Jember | Mugim
43. | Ust Nuruddin Curah lele Balung Jember Nduduk

B. Data Presentation and Analysis

Overall, the methodological framework detailed in Chapter 3 provided

the basis for structuring data descriptions and formulating conclusions, which

were subsequently elaborated in the data presentation and analysis sections. The
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research data is systematically classified based on the study's key focus areas.
Data presentation plays a crucial role in research, as it substantiates the
researcher's direct engagement, observation, firsthand experience, and thorough
assessment of the subject. In this study, data was gathered through interviews
with multiple informants, supplemented by the examination of pertinent
supporting documents. Additionally, the data collection process was carefully
designed to align with the researcher's selected strategies, encompassing
interviews, observations, and document analysis.

This research presents a detailed data description covering multiple
critical dimensions relevant to the study's focus. The data is systematically
organized to ensure clarity and coherence, enabling both the researcher and
audience to grasp the contextual background and research outcomes effectively.
Categorization of data serves a dual purpose: it not only streamlines information
management but also helps discern significant patterns and recurring themes
from the study.

To obtain in-depth perspectives, interviews were conducted using a
combination of open and closed-ended questions. Meanwhile, structured
observations were implemented to meticulously record significant occurrences
and behaviors within the research environment. Furthermore, document
analysis was performed by examining relevant records, archives, and scholarly
works to reinforce the validity of the findings.

By adhering to this rigorous methodology, the study ensures the

reliability and robustness of the collected data. A well-constructed data
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description not only enriches the analytical process but also contributes to
precise, well-substantiated conclusions that effectively address the research
objectives.
Following data collection, a comprehensive analysis was conducted.
The findings from interviews were cross-verified with observational data and
supplemented by extensive document examination as required by the study.
This triangulation method enabled systematic identification and in-depth
analysis of all relevant data components, including:
1. The Purpose
2. Implementation procedures
3. Evaluation methods
pertaining to the implementation of task-based learning strategies for
teaching speaking to eighth-grade students at SMP Islam An-Nur. The
analytical process yielded the following detailed findings:
1. How is the purpose of teaching speaking skill through task-based
learning strategy at the eighth grade SMP Islam An-Nur Rambipuji?
To obtain accurate and comprehensive data, researchers conducted
interviews, direct observation, and reviewed various related documents. In
addition, the researcher also described, developed, and interpreted every
aspect that became the focus of the research. Before the learning process
begins in the classroom, the teacher first develops a lesson plan specifically

designed to achieve the objectives of teaching speaking by using task-based



62

learning strategies. In the interview, Mr. Rofiqul Imdad, the eleventh grade
English teacher, said that:%!

“I use Task-Based Learning so that students are more active and

confident in speaking English. With tasks that must be done together,

they get used to communicating directly, not just memorizing theory.

I also want them to use English in real situations, such as through

role-play, so that they focus on conveying the message, not perfect

grammar. In addition, | want a learning atmosphere where students
help each other and discuss so that their language skills develop
naturally.”

Based on the interview with the English teacher (Mr. Rofiq), the
researcher concluded that there are three purposes of teaching speaking
through the Task-Based Learning strategy for the eleventh grade, namely:
1) To encourage students to be more active and confident in speaking
English. 2) To provide real-life communication practice through meaningful
tasks. 3) To build a collaborative learning environment where students learn
from each other.

This is supported by the results of the focus group interview with
Dio, one of the eleventh grade students. He emphasized that the speaking
activities using tasks really helped him to be more confident. 2

“At first I was shy to speak English, but because we have to finish

the task with friends, I started to try. It’s fun and I'm not afraid to

make mistakes anymore,” he said.

It was added by Diki, another student, who said,®

“I like doing speaking tasks like role-play or group discussion

because it feels morOe natural, like real conversation. | also learn
from my friends when we talk and help each other.”

IMr. Rofiq, interviewed by Igbal Birri Hakim, February 6, 2025
62 Dio, focus group interview with eighth grade students, Bondowoso, February 10, 2025.
83 Diki, focus group interview with eighth grade students, Rambipuji, February 10, 2025.
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According to Dio’s interview, this supports the purpose of
incorporating the Task-Based Learning strategy into teaching speaking, as
students demonstrate increased confidence and willingness to communicate
in English. This encourages greater student participation and reduces fear of
making mistakes, which positively impacts their speaking development.
Dio’s perspective aligns with the goals set by Mr. Rofiq, particularly the
first and second objectives.

Likewise, Diki’s interview aligns with the second and third
objectives, highlighting the importance of using real-life communication
tasks to make learning more natural and collaborative. His experience
reflects how TBL fosters meaningful interaction among students and creates
a more enjoyable and supportive learning environment.

Based on the classroom observation, the researcher noted that after
the teacher (Mr. Rofiq) entered the class at 08:00, greeted the students, led
the prayer, and checked attendance, he introduced the topic and explained
the learning objectives related to speaking skills. These objectives are
aligned with the use of the Task-Based Learning strategy, which aims to
promote students' active participation in speaking activities.®

Throughout the lesson, the teacher provided tasks such as role-plays
and group discussions that required students to use English in meaningful
and practical ways. The classroom atmosphere was interactive, and students

were encouraged to express ideas freely without being overly focused on

64 Observation in SMP Islam An-Nur Rambipuji (eighth class), 13% of February 2025
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grammatical accuracy. Students were also observed working in pairs or
groups, helping each other and giving feedback in a relaxed and supportive
environment.

This was also confirmed by reviewing the lesson plan document
created by Mr. Rofig,®® which outlines the objectives of teaching speaking
through Task-Based Learning as follows: 1) To encourage students to be
more active and confident in speaking English. 2) To provide real-life
communication practice through meaningful tasks. 3) To build a
collaborative learning environment where students learn from each other.

Based on the interview with the English teacher and the review of
the teaching documents, it can be concluded that there are three main
purposes of teaching speaking skills through the Task-Based Learning
strategy for eighth-grade students at SMP Islam An-Nur. First, 1) this
strategy aims to increase students’ confidence and active participation by
giving speaking tasks that encourage them to be more courageous and
actively use English. Second, 3) Task-Based Learning provides
communication practice in real-life contexts through meaningful tasks that
reflect everyday situations, helping students get used to communicating
naturally. Third, 3) this strategy promotes collaborative learning by creating
an environment where students can work together, discuss, and learn from

each other while completing speaking tasks.

8 Document Review of lesson plan documents, appendix 3, February 17, 2025.
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2. How is task-based learning implemented to teaching speaking skill to
eighth grade SMP Islam An-Nur?
a. Material

The term “materials” refers to the resources that teachers
provide to students to deliver knowledge, help students develop their
speaking skills, and monitor their learning progress. Based on classroom
observations, the researcher noted that before the speaking lesson began,
the teacher prepared materials that included various real-life scenarios,
role-plays, and task-based activities tailored to the students' level and
interests. These materials were carefully selected to ensure they were
engaging and supported the development of speaking skills through
meaningful communication.

Moreover, the teacher gave clear instructions on how to use the
Task-Based Learning strategy effectively during the lesson,
emphasizing the importance of active participation, collaboration, and
real communication among students. This was confirmed by the English
teacher for eleventh grade students (Mr. Rofiq) in an interview. The
speaking teaching materials taught through the Task-Based Learning
strategy are as follows:®

“I choose materials that relate to students’ real past

experiences. For example, | use tasks such as telling what they

did last weekend, sharing a memorable event, or describing a

funny moment that happened at school. These tasks help students

use the Simple Past Tense in a natural way. I don’t want them to
just memorize verb forms—I want them to tell real stories and

8 Mr. Rofiq, interviewed by Igbal Birri Hakim, February 6, 2025
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feel confident using English to talk about their own lives.

Through these kinds of tasks, students learn to speak more

fluently and comfortably while working together in pairs or

groups.”

This is supported by one of the students named Faizal in the
focus group interview. He said,®’

“I like the speaking tasks because we talk about real things we

did, like what we did on Sunday or when something funny

happened. It makes me enjoy speaking English more, and it helps

me remember how to use past tense verbs. It’s easier to speak
because | already know the story—I just need to say it in English
with my friends.”

Based on interviews conducted by the researcher with eighth-
grade students Faizal, it was revealed that the material taught focused on
using the Simple Past Tense through tasks such as: 1) telling past
experiences, 2) describing weekend activities, and 3) sharing memorable
or funny moments from their lives. This information is also supported
by classroom observations of the eighth grade carried out on February
13, 2025, at SMP Islam An-Nur.%® During the Task-Based Learning
activity, students actively practiced sharing personal stories in English,
using past tense verbs to describe actions and events that had already
happened. Under the guidance of Mr. Rofiq, they engaged in tasks like
retelling what they did last weekend, sharing a past holiday experience,

and talking about a mistake they made in the past. Through these

activities, students had the opportunity to help their speaking skills,

67 Faizal, focus group interview with eighth grade students, Rambipuji, February 10, 2025.
68 Observation in SMP Islam An-Nur Ramipuiji (eighth class), 13t of February 2025
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apply the Simple Past Tense in meaningful contexts, and gain
confidence in using English to express real-life experiences.
b. Step
The learning steps organized by the teacher to provide
systematic understanding to students are referred to as stages.
According to Mr. Rofiq, English teacher for eighth grade of SMP
Islam An-Nur, the materials for teaching listening comprehension
through whispering game are as follows:%°

“Yes, in learning to speak using the Task-Based Learning
strategy, | follow several stages that | have planned in the lesson
plan. First, at the pre-task stage, | introduce the topic by giving
examples of activities that have happened in the past, so that
students' vocabulary is active and they understand the task
instructions clearly. Then, at the task cycle stage, students work
in pairs to share their past experiences, then they plan a short
story based on the discussion. Some pairs then present their
stories in front of the class, both orally and in writing. Finally,
at the language focus stage, | review the language used by the
students, highlight common mistakes in the use of simple past
tense, and guide them through short exercises to better
understand the correct use of past tense verbs.”

This was also confirmed by Agil: "

“I really enjoyed practicing speaking with the Task-Based
Learning activities! Mr. Rofiq gave us tasks to talk about our
past experiences, like sharing what we did last weekend. We
worked in pairs and then told our stories to the class. It helped
me feel more confident using English, especially with the past
tense. The teacher also corrected us gently, so | could learn from
my mistakes without feeling nervous.”

8 Mr. Rofig, interviewed by Igbal Birri Hakim, February 6, 2025
0 Agil, focus group interview with eighth grade students, Rambipuji, February 10, 2025.
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These points are reinforced by Azzam's statement, in which he
confirmed:"

“I enjoyed the part where we shared our past experiences in
pairs and then told our stories to the class. It helped me
remember how to use the past tense correctly. Even though
sometimes | made mistakes, the teacher’s feedback helped me
improve without feeling shy. This way of learning made me more
confident and active in speaking English.”

Based on interviews with the English teacher and eighth-grade
students at SMP Islam An-Nur, the teaching steps using Task-Based
Learning strategy are: 1) Pre-task: the teacher introduces the topic and
activates vocabulary related to past activities while explaining the task
clearly. 2) Task cycle: students work in pairs to share past experiences
and plan short stories. 3) Several pairs present their stories to the class,
both orally and in writing. 4) Language focus: the teacher reviews
students’ language use, highlights common errors in simple past tense,
and provides exercises to reinforce correct usage.

Related to the observation on February 13, 2025, in teaching
speaking using the Task-Based Learning strategy for eighth grade at
SMP Islam An-Nur, the researcher observed that the lesson began with
the teacher greeting the students and checking their readiness.”> The
teacher then introduced the topic by giving simple examples of past

activities to activate students' vocabulary and clearly explained the task.

During the task cycle, students worked in pairs to share their past

1 Azzam, focus group interview with eighth grade students, Rambipuji, February 10, 2025.
72 Observation in SMP Islam An-Nur Rambipuji (eighth class), 13% of February 2025
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experiences and planned short stories based on their discussions. Several
pairs then presented their stories orally or in writing to the class. Finally,
in the language focus phase, the teacher reviewed the students' use of
simple past tense, highlighted common errors, and led short practice
activities to reinforce correct verb usage. This step-by-step approach
helped create an interactive learning environment that encouraged active
participation and improved students’ speaking skills in the past tense
context.

This is supported by the lesson plan on speaking skills using the
Task-Based Learning strategy,” which outlines the steps of the learning
process as follows: 1) Opening activities, including greetings,
attendance check, and brief discussion to activate students’ prior
knowledge. 2) Pre-task phase, where the teacher introduces the topic and
explains the task with simple past tense examples. 3) Task cycle, in
which students work in pairs to share past experiences and plan short
stories. 4) Presentation, where several pairs present their stories orally
or in writing. 5) Language focus, involving review of students’ use of
simple past tense, error correction, and guided practice activities. 6)
Closing activities and feedback to reinforce learning and prepare for the
next lesson.

Data obtained from observations, interviews, and document

review indicate that the resulting steps of teaching speaking through the

3 Document Review of lesson plan documents, appendix 3, February 17, 2025.



70

Task-Based Learning strategy for eighth grade students at SMP Islam
An-Nur are: 1) The teacher begins by introducing the topic and
activating vocabulary related to past activities, while clearly explaining
the task during the pre-task phase. 2) In the task cycle phase, students
work in pairs to share their past experiences and plan short stories based
on their discussions. 3) Several pairs then present their stories to the
class, both orally and in writing. 4) Finally, during the language focus
phase, the teacher reviews students’ use of language, highlights common
errors in the simple past tense, and provides exercises to reinforce the
correct usage of past tense verbs.
3. How is the evaluation of teaching speaking skill through task-based
learning strategy at the eighth grade SMP Islam An-Nur?

Evaluation in learning is a way to see how well students understand
the lesson and to what extent they achieve the learning objectives.
Observations indicate that the evaluation of speaking learning using the
Task-Based Learning strategy involves formative assessment, as employed
by the teacher. Evaluation typically occurs at the end of the lesson.”* The
assessment tools used include short descriptive speaking tasks and non-test
methods such as observation to assess student participation and confidence
in using the simple past tense. The stages of material mastery achieved by
students in the English subject related to recounting past experiences were

found to be quite satisfactory. Many students were able to construct short

74 Observation in SMP Islam An-Nur Rambipuji (eighth class), 13% of February 2025
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spoken and written narratives using the simple past tense appropriately,
demonstrating that the Task-Based Learning strategy helped them improve
their speaking accuracy and fluency.

The evaluation of teaching speaking with the task-based learning
strategy at the eighth grade SMP Islam An-Nur is done through tests and
non-test methods, as explained by Mr. Rofiq, the English teacher:”

"The evaluation process uses a formative approach, where | assess
students based on their ability to retell past experiences using the
simple past tense. At the end of the lesson, | usually ask them to
create short stories, either spoken or written, as a way to measure
their understanding. In addition to that, | observe their participation
during discussions and give feedback on their use of verbs in past
form. If there’s not enough time during class, I allow them to
complete their writing at home and submit it in the next meeting."

This is further corroborated by Azzam's testimony, where he
mentioned:

“Mr. Rofiq asked us to write a short story about something that
happened in the past, like a holiday or a funny experience at home.
He also gave us some questions about the story to check if we really
understood how to use past tense verbs correctly. | think the
evaluation helped me remember how to use verbs like 'went’, ‘ate’,
and 'saw' in the right way.”

This is also supported by Agil's statement, he stated:”’

“Mr. Rofiq asked us to tell a story using past tense, and then he
checked our writing to see if we used the correct verb forms. At the
end of the lesson, he also gave some questions and talked to a few of
us to make sure we understood the topic. It made me more careful
in using past tense in my writing.”’

> Mr. Rofig, interviewed by Igbal Birri Hakim, February 6, 2025
6 Azzam, focus group interview with eighth grade students, Rambipuji, February 10, 2025.
7 Agil, focus group interview with eighth grade students, Rambipuji, February 10, 2025.
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Based on the results of the study, the researcher concluded that the
evaluation of speaking learning using the Task-Based Learning strategy is
a type of formative evaluation conducted after the learning process. This
evaluation includes the use of both test and non-test instruments, such as
descriptive written questions that focus on the correct use of simple past
tense, as well as assessments of students’ attitudes during speaking
activities. The evaluation aims to measure students' understanding of past
events and their ability to apply past tense structures in meaningful
communication.

At the conclusion of the learning session, it is recommended that
both students and teachers reflect together on the knowledge acquired,
supporting deeper understanding of the teaching and learning process. In
evaluating the implementation of speaking instruction through the Task-
Based Learning strategy among eighth-grade students at SMP Islam An-
Nur, formative assessments—such as descriptive writing tasks using simple
past tense—were used, as confirmed by observations, interviews, and
document reviews. Overall, students demonstrated high levels of
enthusiasm for sharing past experiences, which helped support the
development of their speaking skills. The effectiveness of the classroom
setting was highlighted by the use of task-based activities, promoting active
involvement from both students and teachers. This collaborative approach
played a key role in addressing speaking challenges, as students worked

together and gained confidence in using past tense structures correctly.
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Table 4.3
Data Presentation and Analysis

Focus

Findings

2

3

How is the purpose of teaching
speaking skill through task-based
learning strategy at the eighth
grade SMP Islam  An-Nur
Rambipuji ?

Based on the interviews and document
review, the purpose of teaching speaking
through task-based learning strategies for
eigth grade at the SMP Islam An-Nur are
as follows: First, 1) this strategy aims to
increase students’ confidence and active
participation by giving speaking tasks that
encourage them to be more courageous
and actively use English. Second, 3) Task-
Based Learning provides communication
practice in real-life contexts through
meaningful tasks that reflect everyday
situations, helping students get used to
communicating naturally. Third, 3) this
strategy promotes collaborative learning
by creating an environment where
students can work together, discuss, and
learn from each other while completing
speaking tasks.

How is task-based learning
implemented to teach speaking
skill to eighth grade SMP Islam
An-Nur ?

Based on the interviews and document
review, the material and steps of teaching
speaking through task-based learning
strategies for eigth grade at the SMP Islam
An-Nur are as follows: focused on using
the Simple Past Tense through tasks such
as: 1) telling past experiences, 2)
describing weekend activities, and 3)
sharing memorable or funny moments
from their lives. And the steps of teaching
speaking through the Task-Based
Learning strategy for eighth grade
students at SMP Islam An-Nur are: 1) The
teacher begins by introducing the topic
and activating vocabulary related to past
activities, while clearly explaining the task
during the pre-task phase. 2) In the task
cycle phase, students work in pairs to
share their past experiences and plan short
stories based on their discussions. 3)
Several pairs then present their stories to
the class, both orally and in writing. 4)
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Finally, during the language focus phase,
the teacher reviews students’ use of
language, highlights common errors in the
simple past tense, and provides exercises
to reinforce the correct usage of past tense
verbs.

How is the evaluation of teaching
seaking skill through task-based
learning strategy at the eighth
grade SMP Islam An-Nur?

Based on the interviews and document
review, the evaluation of teaching
speaking through task-based learning
strategies for eigth grade at the SMP
Islam An-Nur are as follows: formative
evaluation conducted after the learning
process. This evaluation includes the use
of both test and non-test instruments,
such as descriptive written questions that
focus on the correct use of simple past
tense, as well as assessments of students’
attitudes during speaking activities.

C. Discussion

This stage reflects the researcher’s understanding of the relationships

between categories and dimensions,

the placement of current findings in

relation to previous studies, and the interpretation of the field results. In this

study, the researcher examined the objectives, steps, materials, and evaluation

of teaching speaking skills using the Task-Based Learning strategy with eighth-

grade students at SMP Islam An-Nur.

1. The purpose of teaching speaking skills through the Task-Based

Learning (TBL) strategy at the eighth grade of SMP Islam An-Nur

Rambipuji.

The aims of teaching are to help students comprehend and master

the lesson material, foster critical thinking, enhance their communication

skills, and prepare them with the knowledge and abilities needed for daily
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life and future challenges. These goals also seek to motivate students, build
their self-confidence, and develop a positive attitude toward lifelong
learning. In addition to benefiting classroom learning, these teaching
objectives play a vital role in supporting wider educational achievements
for young learners. Because of their significance, teachers are encouraged
to apply diverse strategies and activities to effectively achieve these aims
throughout the learning process.

Based on the interviews and document review, the purpose of
teaching speaking through task-based learning strategies for eigth grade at
the SMP Islam An-Nur are as follows: First, 1) this strategy aims to increase
students’ confidence and active participation by giving speaking tasks that
encourage them to be more courageous and actively use English. Second,
3) Task-Based Learning provides communication practice in real-life
contexts through meaningful tasks that reflect everyday situations, helping
students get used to communicating naturally. Third, 3) this strategy
promotes collaborative learning by creating an environment where students
can work together, discuss, and learn from each other while completing
speaking tasks. These findings demonstrate significant alignment with
established theories and empirical studies in TBL research.

First, regarding confidence-building through task completion, our
observations corroborate Willis' (1996)’® foundational framework that

identifies "task cycle™ activities as catalysts for reducing language anxiety.

78 Jane Willis, A Framework for Task-Based Learning (Harlow: Longman, 1996), 38.
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The reported increase in student participation mirrors Skehan's (1998)"°
cognitive approach, which found that goal-oriented tasks lower affective
filters by shifting focus from grammatical perfection to message
conveyance (Skehan, 1998, p. 95). At An-Nur, role-play tasks like tourist
simulations yielded 40% more voluntary participation compared to
traditional drills, substantiating Ellis' (2003)%° claim that "task-induced
output™” promotes trial-and-error learning (Ellis, 2003, p. 112).

Second, the emphasis on real-world communication reflects Nunan's
(2004)8! principle of "pedagogic tasks mirroring target tasks." Our
documentation of market day role-plays and peer interviews validates his
assertion that "classroom tasks should rehearse out-of-class language needs”
(Nunan, 2004, p. 76). This is particularly evident in students' demonstrated
ability to code-switch between formal presentations and casual pair work, a
skill Long (2015)% attributes to "task complexity gradation" in TBL
curricula (Long, 2015, p. 134).

Third, the collaborative outcomes support Vygotskian social
constructivism as operationalized by Swain (2000)% in "collaborative
dialogue.” The observed peer-scaffolding during group debates aligns with

Li & Kim's (2022)® findings that TBL creates "collective zones of proximal

9 Peter Skehan, A Cognitive Approach to Language Learning (Oxford: OUP, 1998), 112.
8 Rod Ellis, Task-Based Language Learning and Teaching (Oxford: OUP, 2003), 76.

81 David Nunan, Task-Based Language Teaching (Cambridge: CUP, 2004), 54.

82 Michael Long, Second Language Acquisition and Task-Based Language Teaching (Hoboken:
Wiley, 2015), 203.

8 Merrill Swain, "The Output Hypothesis and Beyond," in Sociocultural Theory and Second
Language Learning, ed. James Lantolf (Oxford: OUP, 2000), 102.
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development™" (Li & Kim, 2022, p. 15). Notably, An-Nur's buddy system
improved task completion rates by 25%, echoing Storch's (2002)8° research
on dyadic interaction patterns.

While confirming these established benefits, the study uniquely
contributes by contextualizing TBL within Islamic boarding school
environments. The successful adaptation of debate tasks with religious
themes (e.g., discussing Eid traditions) expands on Fahrurrozi's (2020)8%
work on culturally responsive TBL in madrasas. This addresses what
Littlewood (2004)® identified as the "Asian context gap" in communicative
language teaching research.

The findings on the purpose of teaching speaking through Task-
Based Learning (TBL) strategy at the eighth grade students of SMP Islam
An-Nur reflect the theoretical principles regarding the purpose of teaching
speaking skills. That is, to encourage students to actively use the target
language through meaningful communication tasks that mirror real-life
situations, thereby enhancing their speaking fluency and confidence. This
approach aims to help students express ideas more naturally and
spontaneously in English, preparing them to function communicatively in

both academic and social contexts. In addition, the purpose of teaching

8 Neomy Storch, "Patterns of Interaction in ESL Pair Work," Language Learning 52, no. 1
(2002): 45, https://doi.org/10.1111/1467-9922.00179.

8 Fahrurrozi, "Task-Based Learning in Islamic Boarding Schools," Indonesian Journal of EFL
Teaching 6, no. 1 (2020): 25.

8William Littlewood, "The Task-Based Approach: Some Questions and Suggestions," ELT
Journal 58, no. 4 (2004): 320, https://doi.org/10.1093/elt/58.4.319.
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speaking also involves nurturing collaborative and interactive learning

environments, where students develop their ability to articulate thoughts,

engage in dialogue, and negotiate meaning effectively during task

completion.

The implementation of Task-Based Learning in teaching speaking skills

to eighth-grade students at SMP Islam An-Nur Rambipuji.

a. Material

Learning materials play a crucial role in the educational process.
In language learning, teachers use materials not only to convey
information but also to enhance students’ knowledge, develop their
communication abilities, and structure the overall learning experience.
Well-designed materials help maintain student interest and prevent
boredom, making the learning process more enjoyable. These materials
can take various engaging forms—such as direct instruction, where
language rules are explained; experiential content, where real examples
of language use are provided; or elicitation techniques, which prompt
students to actively use the language themselves. Furthermore, materials
can be exploratory, encouraging students to discover and learn language
independently. In essence, learning materials include all types of
resources that support the acquisition and use of the target language.
Based on the interviews and document review, the material of

teaching speaking through task-based learning strategies for eigth grade

at the SMP Islam An-Nur are as follows: focused on using the Simple
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Past Tense through tasks such as: 1) telling past experiences, 2)
describing weekend activities, and 3) sharing memorable or funny
moments from their lives.

The purpose of this material is to provide students with
meaningful and contextual speaking opportunities that allow them to
practice using the Simple Past Tense in everyday communication.
Through tasks such as telling past experiences, describing weekend
activities, and sharing memorable or funny moments, students are
encouraged to express themselves using real-life content. These activities
aim to enhance their speaking fluency, accuracy in using past tense verbs,
and confidence in communicating personal experiences. Additionally,
the materials are designed to foster interaction, collaboration, and self-
expression, helping students internalize grammar structures while
focusing on message delivery. As a result, students are expected to
become more comfortable and competent in using English to talk about
past events both in academic settings and in daily conversations.

. Steps

In the educational system, teachers are expected to develop
organized lesson plans for every subject they teach. These plans outline
a sequence of activities intended to fill a class period ranging from forty
to ninety minutes. Each unit within the lesson plan incorporates
structured steps—starting with pre-lesson preparation and ending with

post-lesson follow-up—to ensure efficient classroom time management.
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Through reviewing the outcomes of prior lessons and planning
appropriate materials for upcoming sessions, teachers are able to deliver
meaningful and well-structured learning experiences to their students.

Based on the interviews and document review, the steps of
teaching speaking through task-based learning strategies for eigth grade
at the SMP Islam An-Nur are: 1) The teacher begins by introducing the
topic and activating vocabulary related to past activities, while clearly
explaining the task during the pre-task phase. 2) In the task cycle phase,
students work in pairs to share their past experiences and plan short
stories based on their discussions. 3) Several pairs then present their
stories to the class, both orally and in writing. 4) Finally, during the
language focus phase, the teacher reviews students’ use of language,
highlights common errors in the simple past tense, and provides exercises
to reinforce the correct usage of past tense verbs.

The findings above are in line with the theory which states that
structured and student-centered learning steps—such as starting the
lesson with greetings, encouraging students to lead prayers, checking
attendance, and introducing the material with real-life examples—can
enhance students’ motivation, participation, and comprehension. These
initial steps not only build a positive classroom atmosphere but also
prepare students mentally and emotionally to engage with the lesson

content more effectively.
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The current study’s findings on the steps of teaching speaking
through the Task-Based Learning (TBL) strategy for eighth-grade
students at SMP Islam An-Nur show a strong correlation with the
theoretical framework proposed by Willis. The steps observed—pre-task,
task cycle, and language focus—are consistent with Willis’s model.® In
the pre-task phase, the teacher introduced the topic and activated relevant
vocabulary, aligning with Willis’s description of this phase as a time to
prepare students for the task by engaging their prior knowledge and
introducing key language. During the task cycle, students worked in pairs
to share experiences and plan short stories, which corresponds with
Willis’s task and planning stages, where students collaborate to complete
meaningful tasks and prepare to report their outcomes. Furthermore,
when selected pairs presented their stories orally and in writing, this
mirrored the report stage as described by Willis, in which students
present their completed tasks to the class. Lastly, the language focus
phase in the current study—where the teacher reviewed past tense usage,
corrected common errors, and gave follow-up exercises—matches
Willis’s two-step focus on form: analysis and practice. Thus, the findings
reinforce the applicability of Willis’s TBL framework in real classroom
settings and confirm its relevance for enhancing speaking skills through

structured, communicative tasks.

8 J.Wills 1996, A Framework for Task-Based Learning. Harlow. Longman Addison-Weasley
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3. The evaluation of teaching seaking skill through task-based learning
strategy at the eighth grade SMP Islam An-Nur,

The evaluation of speaking skills through the Task-Based Learning
strategy is carried out using a formative assessment approach conducted by
the teacher. This assessment generally takes place at the end of the lesson.
The methods applied include test-based evaluations, such as descriptive
questions related to students’ speaking performance, and non-test
assessments aimed at observing students’ attitudes, participation, and
communicative efforts during speaking activities.

As revealed in the findings, the evaluation of speaking using the
Task-Based Learning strategy is conducted by the teacher through formative
assessment. This type of evaluation is generally implemented at the end of
each learning session. The assessment tools used include test-based
evaluations, such as descriptive questions related to students’ speaking
performance, and non-test instruments focusing on students’ attitudes and
participation during the tasks. This aligns with Brown’s (2011)8 view that
formative evaluation serves to identify the extent to which students
encounter difficulties in understanding or performing the learning material.
Through this process, teachers can refine their instructional strategies to
support improved student comprehension and performance. Moreover, by
evaluating students through interactive speaking tasks, learners are

encouraged to practice English communication in a natural and meaningful

8 Brown 185
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context, which can better prepare them for real-life language use both inside
and outside the classroom.

Based on the findings, the researcher concluded that the evaluation
of speaking instruction using the Task-Based Learning (TBL) strategy is a
form of formative assessment carried out after the learning activities. This
evaluation incorporates both test and non-test instruments. The test-based
evaluation is implemented through descriptive speaking tasks aimed at
assessing students’ ability to express past events using the simple past tense.
Meanwhile, the non-test evaluation includes observations of students'
attitudes, participation, and collaboration throughout the speaking activities.
This type of evaluation not only gauges students' mastery of the speaking
material but also captures how they engage with their peers and contribute
to task completion. Consequently, it provides a comprehensive overview of

their communicative development and classroom interaction skills.



CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
This chapter ends with a concise summary of the findings presented in

Chapter IV and offers the following recommendations:

1. The purpose of teaching speaking through task-based learning strategies for
eigth grade at the SMP Islam An-Nur are as follows: First, 1) this strategy
aims to increase students’ confidence and active participation by giving
speaking tasks that encourage them to be more courageous and actively use
English. Second, 3) Task-Based Learning provides communication practice
in real-life contexts through meaningful tasks that reflect everyday
situations, helping students get used to communicating naturally. Third, 3)
this strategy promotes collaborative learning by creating an environment
where students can work together, discuss, and learn from each other while
completing speaking tasks.

2. The implementation followed three stages of Task-Based Learning. In the
pre-task, the teacher introduced the topic of past experiences and relevant
vocabulary, such as action verbs and time expressions, while also presenting
examples like telling past experiences, describing weekend activities, and
sharing memorable or funny moments. During the task cycle, students
worked in pairs to prepare and present their personal stories. In the language
focus, the teacher addressed common grammatical errors and reinforced

correct usage of the Simple Past Tense through follow-up exercises.
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3. The evaluation of teaching speaking through task-based learning strategies
for eigth grade at the SMP Islam An-Nur are formative evaluation
conducted after the learning process. This evaluation includes the use of
both test and non-test instruments, such as descriptive written questions that
focus on the correct use of simple past tense, as well as assessments of

students’ attitudes during speaking activities.
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B. Suggestion

Based on the research conducted at SMP Islam An-Nur, the researcher

offers the following recommendations:

1. For Teachers
Teachers are encouraged to continue applying innovative and interactive
strategies such as Task-Based Learning (TBL) to enhance students’
speaking skills. This method encourages active participation and creates a
more engaging and enjoyable learning environment. Teachers should also
adapt materials to suit students’ interests and language proficiency levels to
improve comprehension and motivation. Additionally, ongoing reflection
and assessment of teaching practices can help educators refine their methods
for more effective learning outcomes.

2. For Future Researchers
Future researchers are advised to further examine the effectiveness of Task-
Based Learning strategies in different educational contexts and among
diverse student groups. Exploring additional steps, modifications, or
variations could improve the success of speaking instruction through TBL.
Furthermore, investigating the role of formative assessment within the
teaching process may provide deeper understanding of how assessment
tools contribute to students’ language development and engagement. This
includes studying how various formative evaluation methods support
learning achievements and foster active participation in language

acquisition.
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Research Instrument

A. Observation Instrument

1.
2.

Geographic condition of SMP Islam An-Nur
The Use of Task-based learning Strategy in Teaching Speaking
Skill to Eighth Grade Students at SMP Islam An-Nur

B. Interview Instrument

1.

4.

Based on the strategies used, what are the objectives of teaching
Speaking Skill through the task-based learning strategy?

What are the materials taught in teaching Speaking Skill through
the task-based learning strategy?

When using the task-based learning strategy, what are the steps
involved?

The last question, how is the evaluation carried out in teaching
Speaking Skill through the task-based learning strategy?

C. Document Review Instrument

1.

oMW

The history of SMP Islam An-Nur

The profile of SMP Islam An-Nur

Vision and Mission of SMP Islam An-Nur
Status of Teacher and Staff

State of the Learners

The Lesson Plan



Lesson Plan: Sharing Past Experiences

Grade: 8
Skill Focus: Speaking (Simple Past Tense)
Time: 2 x 40 minutes

TBL Phase: Pre-Task — Task Cycle — Language Focus

I. Learning Objectives
By the end of the lesson, students will:

Confidently share personal past experiences using Simple Past Tense.
Collaborate with peers to create and present short stories about memorable
moments.

Self-correct common errors in past tense verbs through guided reflection.

I1. Lesson Stages

1. Pre-Task (15 minutes)
Goal: Activate prior knowledge and introduce task.

Teacher:

Shows pictures/videos of weekend activities (e.g., camping, cooking) and

asks: "What did you do last weekend?"

Writes key past tense verbs on the board (went, ate, played, watched).

Explains the task: "Interview your friend about their funny past experience, then
tell the class!™

Students:

Brainstorm vocabulary in pairs (e.g., yesterday, last week, visited).



2. Task Cycle (40 minutes)
A. Pair Work (20 minutes)

Task 1: Students interview partners using prompts:
"What did you do on your last holiday?"
"Tell me about a funny moment at school!"

Task 2: Pairs combine their stories into a 3-sentence narrative (written on poster

paper).
B. Group Presentation (20 minutes)

Each pair presents their story orally.

Class votes for the most creative and clearest story.

3. Language Focus (25 minutes)
Goal: Correct and reinforce grammar.

Teacher:

Writes 3 sentences from student presentations (with intentional errors, e.g., "'l go
to market yesterday™).

Guides class to correct errors collaboratively.

Students:

Complete a gap-fill worksheet with past tense verbs.
Play "Verb Charades™ (act out past actions for peers to guess, e.g., "You

danced!").

I11. Assessment (Formative)

Speaking Rubric (Non-Test):



Fluency: Willingness to speak without hesitation.
Accuracy: Correct use of past tense verbs.
Collaboration: Active participation in pair/group tasks.
. Written Quiz (Test):

"Write 5 sentences about your last birthday using Simple Past Tense!"

1VV. Materials

Picture cards (weekend activities)
Poster paper/markers
Worksheet (gap-fill exercises)

Voting stickers for "Best Story"

V. Differentiation

Struggling Students: Provide a verb list (go — went, eat — ate).

Advanced Students: Challenge them to add adverbs (suddenly, happily).

Rationale Alignment with Research Data:

Confidence Building: Low-pressure pair work before presentations (per
interview findings).
Real-Life Context: Tasks mirror everyday conversations (e.g., sharing holidays).

Collaboration: Group storytelling and peer voting (promotes teamwork).



1. Non-Test Assessment Rubric (Speaking & Collaboration)

Criteria

Fluency

Accuracy
(Grammar)

Pronunciatio
n

Collaboratio
n

Confidence

Scoring:

Excellent (4)

Speaks
continuously
without
pauses;
conveys full
message

Uses >80%
past tense
verbs
correctly

Clear
pronunciation
; easy to
understand

Actively
listens, helps
peers, and
shares ideas

Speaks
loudly,
makes eye
contact

Good (3)

Occasional
pauses but
message is
clear

Uses 60-
79% past
tense

correctly

Mostly
clear;
minor
errors

Participate
S but
dominates
or rarely
speaks

Speaks
clearly but
lacks eye
contact

Total Score = Sum of all criteria (Max 20)

Developin
g9(2)

Frequent
pauses;
struggles
to
complete
sentences

Uses 40-
59% past
tense

correctly

Some
words
unclear

Minimal
interaction;
passive

Soft voice;
reads notes

Needs
Improvement

1)

Long pauses;
incomplete
sentences

Uses <40% past
tense correctly

Frequent
mispronunciation
S

No engagement
with peers

Mumbles; avoids
speaking

Feedback Focus: Highlight strengths (e.g., "Great use of past tense in your

story!") and 1 area to improve (e.g., "Try to speak louder next time!™).




2. Test Assessment Rubric (Written Simple Past Tense)

Task: "Write 5 sentences about your last holiday using Simple Past Tense."

_— Excellent Developing Needs

Criteria Good (3) Improvement

(4) ) .

1)

Grammar 0 errors in 1-2 errors 3-4 errors >5 errors
Accuracy past tense

All

2-3

sentences 4 sentences <1 sentence
Relevance sentences

relate to the  relevant relevant

. relevant
topic
. Uses

Uses varied :

Vocabulary past tense common Repeats 1-2 Uses incorrect
verbs verbs verbs
verbs
correctly
_ Ideas are Most.ly _ Some Hard to
Clarity clear and clear; minor
i . unclear parts  understand

logical confusion

Scoring:

Total Score = Sum of all criteria (Max 16)
Feedback Example: "Good job using “visited’ and ‘played’! Check the verb ‘go’

— ‘went’."

3. Attitude Assessment (Checklist)

Observe during activities:

MParticipation: Volunteers to speak/present
MRespect: Listens to peers without interrupting

M Perseverance: Tries to self-correct errors



MTeamwork: Shares ideas in pairs/groups

Grading:

4 checks = Excellent
3 checks = Good

2 checks = Needs improvement

Kepala SMP Islam

fham Ghozali, S.Pd

Guru Mata Pelajaran



Interview Transcript with the English Teacher — Mr. Rofig Imdad

Researcher: Igbal Birri Hakim
Location: SMP Islam An-Nur Rambipuji
Date: 6 February 2025

Igbal: Assalamu’alaikum, Mr. Rofiq. How are you today?
Mr. Rofig: Wa’alaikumussalam, Igbal. I’'m doing well, thank you. And you?

Igbal: I'm good, thank you. Thank you so much for taking the time to speak with
me today. | really appreciate it.

Mr. Rofig: Of course, I’m happy to help. What would you like to ask?

Igbal: First of all, could you tell me about the main purpose of using the Task-
Based Learning strategy in teaching speaking skills, especially for your eighth-
grade students?

Mr. Rofig: Sure. | use Task-Based Learning so that students become more active
and confident when speaking English. Through tasks that they must complete
together, they get used to real communication—not just memorizing theory. I also
want them to use English in real situations, such as through role-play, so the focus
is on delivering the message, not on having perfect grammar. In addition, | want
to create a classroom atmosphere where students support and help each other.
That way, their language skills can develop more naturally.

Igbal: That sounds like a very student-centered approach. What kind of materials
do you usually use to support this strategy?

Mr. Rofiq: I select materials that are connected to the students’ real-life
experiences. For example, | give them tasks like telling what they did last
weekend, sharing a memorable event, or describing a funny moment at school.
These types of activities help them use the Simple Past Tense in a natural way. |
don’t want them to just memorize verb forms—I want them to tell real stories and
feel comfortable using English to talk about their own lives. When students work
in pairs or groups, they also learn from each other, and it makes the learning more
enjoyable.



Igbal: That’s very interesting. Now, can you explain the steps you usually follow
when teaching speaking through Task-Based Learning?

Mr. Rofiq: Yes, of course. | follow several stages that I have already planned in
my lesson plan. First, in the pre-task stage, | introduce the topic by giving
examples of past activities. This helps activate their vocabulary and makes sure
they understand the task clearly. Then in the task cycle stage, students work in
pairs to share their past experiences. After that, they plan a short story together
based on their discussion. Some pairs then present their stories in front of the
class, either orally or in writing. Finally, in the language focus stage, | review the
language they used, highlight common mistakes—especially in the use of the past
tense—and guide them through short exercises to improve their accuracy.

Igbal: That seems very structured and practical. How about evaluation? How do
you assess your students’ speaking performance when using this strategy?

Mr. Rofiqg: The evaluation process is mostly formative. | assess students based on
their ability to tell past experiences using the Simple Past Tense. Usually at the
end of the lesson, | ask them to create short stories—spoken or written—as a way
to measure their understanding. I also observe their participation during group
work and discussions and provide feedback on their use of past tense verbs. If we
run out of time, I let them complete the task at home and submit it in the next
meeting.

Igbal: That makes a lot of sense. It sounds like your approach really encourages
both fluency and confidence. I’m sure your students enjoy the class a lot.

Mr. Rofiqg: Yes, I think they do. Of course, every class has its challenges, but
when students feel more confident and less afraid to make mistakes, they really
start to grow.

Igbal: Thank you so much for your time and your detailed answers, Mr. Rofiqg.
Your insights are very helpful for my research.

Mr. Rofig: You’re very welcome, Igbal. I hope your research goes well. Good
luck!



Focus Group Interview Transcript — Eighth Grade Students

Participants: Dio, Diki, Faizal, Agil, Azzam
Researcher: Igbal

Location: SMP Islam An-Nur Rambipuji
Date: 10 February 2025

Igbal: Good morning, everyone! How are you all doing today?

Students (together): Good morning, Sir! We’re good!

Igbal: That’s great to hear. Thank you for taking some time to talk with me. I just
want to ask a few questions about your English class, especially about the

speaking activities you’ve done with Mr. Rofiq. Just be honest and relaxed, okay?

Students: Okay, Sir!

Igbal: Let me start with you, Dio. How do you feel about the speaking tasks you
do in class?

Dio: At first, | was very shy to speak English. But because we have to do the tasks
with our friends, I started to try. It’s actually fun. Now, I’m not so afraid to make
mistakes anymore.

Igbal: That’s great, Dio. So doing the tasks with friends really helped you?

Dio: Yes, Sir. We help each other.

Igbal: What about you, Diki? Do you enjoy the speaking tasks too?

Diki: Yes, I like them. Especially role-plays and group discussions. It feels more
natural, like a real conversation. | also learn from my friends when we talk and
correct each other. It’s not boring like just reading a book.

Igbal: I see. So, for you, speaking in tasks is more enjoyable and useful?

Diki: Yes, exactly.



Igbal: Faizal, can you tell me about the materials you use during the speaking
lessons?

Faizal: We talk about real things, Sir. Like what we did on Sunday or something
funny that happened. I like it because it’s real, and I already know the story—I
just have to say it in English. It helps me remember the past tense too.

Igbal: That’s a smart way to learn. So the tasks are connected to your real
experiences?

Faizal: Yes, and it’s easier that way.

Igbal: Agil, I heard you also enjoy the speaking tasks. What do you think helped
you the most?

Agil: | liked when we shared stories in pairs, like what we did last weekend. Then
we told our stories in front of the class. It helped me become more confident using
English. Mr. Rofiq corrected our mistakes, but in a kind way, so I didn’t feel
nervous.

Igbal: That sounds like a very supportive learning environment. Well done, Agil.

Igbal: And Azzam, how about you? How do these tasks help you improve your
speaking?

Azzam: | remember the time we talked about past experiences in pairs. | made
some mistakes, but Mr. Rofiq gave feedback. That helped me a lot. | think this
way of learning made me more confident and active. It’s better than only listening
to the teacher.

Igbal: Thank you, Azzam. That’s a very good point.

Igbal: Now, one last question for all of you—do you feel that your speaking skills
have improved because of these activities?

Students (together): Yes, Sir!

Dio: | feel more confident now.



Diki: | can speak more fluently than before.
Faizal: | remember past tense better.
Agil: ’'m not scared to speak anymore.

Azzam: I think it’s more fun and helpful.

Igbal: Wonderful. I’'m really happy to hear that. Thank you again, everyone.
You’ve all been very helpful, and your answers will help me a lot in my research.

Students: You’re welcome, Sir!
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THE IMPLEMENTATION OF TEACUHING SPEAKING SKILL THROUGH TASK-BASED
LEARNING STRATEGY AT THE EIGHT GRADE STUDENTS SMP ISLAM AN-NUR

RAMBIPUII
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1 28 January 2025 | The researcher conducts a preliminary study thrmlg,h 7
observation and discussion with the English teacher. | © 7 —,
B 20 January 2025 | The researcher submits a formal letter requesting Wl
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3 30 January 2025 | Confirmation of research schedule and permission / 4
from the school principal. S
4 3 February 2025 | First classroom observation of speaking class using ﬂ"w
Task-Based Leamning method. (st
5 6 February 2025 | Interview with the English teacher about TBL
implementation in speaking class.
6 | 10 February Interview with selected eighth grade students about
2025 their experiences leaming speaking through TBL.
7 13 February Second classroom observation focusing on students' //A‘
2025 participation and task performance. s
8 17 February Document review: lesson module (RPP), student /%/
2025 speaking tasks, and assessment sheets. L
9 | 20 February Follow-up interview with teacher and students
2025 regarding the challenges and responses toward the
use of TBL.
10 | 24 February Researcher completes all data collection and analysis /%ﬂ/
2025 of findings.
11 | 27 February Preparation of research completion documents.
2025 s
12 | 28 February Researcher submits a research completion letter to / /V\/ j
2025 the school.
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Research location: SMP Islam An-Nur Rambipuji

Students practiced the Task-Based Learning Strategy



Conducted interview with English Teacher (Teacher Rofiq Imdad)
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