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ABSTRACT 

 

Numerous academics have advocated using English as a medium of 

instruction (EMI). However, little focus has been placed on how an EFL teacher 

used EMI in a rural area in Pesantren in East Java. This study details the usage of 

EMI in EFL classes with students of various ethnic backgrounds, in particular. 

This study employs a narrative inquiry to examine two teachers' experiences 

teaching English as a second language over their roughly 16 years in senior high 

schools and teachers who spend approximately four years teaching English in the 

Pesantren. The information was gleaned from a narrative mediated by a voice note 

and video call. Thematic analysis was used to examine the data. The findings 

indicate that there are two aspects to using EMI in EFL classes: (1) looking back, 

(2) looking both internally and externally, and (3) looking forward. The study's 

implementation is that the teacher's pedagogical expertise and language ability 

become the primary supports in EMI classes. Keywords: EMI; EFL class; rural 

area; Pesantren. 
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Appendix 2 

Matrix of Research 

 

TITLE VARIABLE INDICATOR SOURCE RESEARCH 

METHODS 

RESEARCH 

QUESTIONS 

English   as   a 

Medium of 

Instruction (EMI) in 

EFL Class: a Story 

From Two EFL 

Teachers in a Rural 

Area in Pesantren in 

East Java 

Implementation of 

EMI 

 

 

 

 

Teachers' 

Experiences with 

EMI 

1. Use of English in 

teaching 

2. Translanguaging 

and code-switching 

strategies 

 

3. Use of everyday 

expressions in class 

 

1. Motivation to 

become an English 

teacher 

 

2. Challenges in 

implementing EMI 

(passive students, 

local accents, etc.) 

 

3. Teacher 

reflections and 

expectations 

Data: Two EFL 

teachers 

Research approach: 

Qualitative 

approach 

Research Design: 

Narrative Inquiry 

RQ1: How do EFL 

teachers think about 

EMI's 

implementation in 

East Java's 

Pesantren? 

RQ2: What 

obstacles and 

strategies do they 

face when 

implementing EMI? 

 

RQ3: What do the 

teachers at 

Pesantren hope will 

happen to EMI in 

the future? 
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TITLE VARIABLE INDICATOR SOURCE RESEARCH 

METHODS 

RESEARCH 

QUESTIONS 
 

Teacher 

Background 

1. Educational 

qualifications 

2. Length of 

teaching experience 

 

3. Language and 

pedagogical 
competencies 
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Appendix 8 

Review Results 

Reviewer 1: Applied Linguistics Perspective 

 

1. Theoretical Grounding 

While the study mentions Zimmerman’s Self-Regulated Learning Theory briefly, it could 

more explicitly link EMI challenges (e.g., student passivity, teacher confidence) to broader SLA 

theories (e.g., Krashen’s Affective Filter Hypothesis or Vygotsky’s ZPD).  

Answer: In accordance with Krashen's Input Hypothesis (1985), the use of 

translanguaging in Pesantren classrooms facilitates the delivery of input that is comprehensible to 

students. After students have gained enough knowledge, speaking programs naturally develop. 

These methods show that, with modifications for the multilingual and religious-cultural setting, 

Krashen's paradigm may be successfully used in the context of teaching English in Pesantren. In 

the Pesantren setting, students learn English as a foreign language by becoming comfortable 

speaking it. They begin by learning and practicing every word, sentence, and expression until they 

can converse in English while maintaining their regional accent. 

 

2. Participant Diversity 

The sample is limited to two teachers with contrasting backgrounds (one trained in 

English Education, the other not). Consider discussing how this dichotomy impacts 

generalizability. For instance, does Mrs. Najwa’s lack of formal English training highlight 

systemic issues in *Pesantren* staffing?  

Answer: A significant problem with teacher placement and training in Islamic boarding 

schools, especially in rural areas, is shown by the stark contrast between the two participants, one 

having a formal background in English language education and the other not. Mrs. Najwa's 

assignment to teach EMI despite her lack of formal pedagogical experience points to a larger 

systemic issue. The finding implies that some Pesantren do not prioritize or have access to 

qualified English teachers. This contradiction highlights the significance of capacity building, 

continuous training, and more targeted teacher recruitment practices, even though the study does 

not seek to generalize the findings. 

 

3. Policy Implications 

The conclusion could better articulate recommendations for policymakers. For example, 

how might Indonesia’s Ministry of Religious Affairs address teacher training gaps in rural 

*Pesantren*?  

Answer: This study reveals a disparity in the quality of English lecturers among EFL 

instructors at Islamic boarding schools in rural areas. Therefore, for teachers without a formal 

background in English language education, the Ministry of Religious Affairs of the Republic of 

Indonesia should be able to develop an approved English language training program. Furthermore, 

regulations must be put in place to match the actual ability of English language teachers with the 

placement of these teachers in Islamic boarding schools. The goal of these initiatives is to increase 

the efficacy of providing high-quality EMI in the setting of Islamic boarding schools. 

Minor Edits: 

- Clarify the term "linear" in the conclusion (p. 22): Do you mean teachers’ qualifications must 

align with their teaching assignments? 

Answer: We have edited it 

- Fix grammatical inconsistencies (e.g., "students must spoke Arabic" → "must speak Arabic," p. 

5). 

Answer: We have edited it 

 

Reviewer 2: Qualitative Research/Teacher Education Perspective 
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1. Participant Voices 

While the teachers’ perspectives are central, including student voices (even indirectly) 

could strengthen claims about EMI’s effectiveness. For example, how do students perceive their 

teachers’ strategies? 

Answer: The teachers' reflections provided oblique insights into the viewpoints of the 

students. For instance, according to both teachers, a large number of students were apprehensive 

and passive in class, which may indicate that they were nervous or lacked confidence while 

speaking English. Some students were hesitant to engage or be active because they were afraid of 

mispronouncing words or using improper grammar. Students started to respond more actively, 

though, as teachers used English more frequently and employed helpful techniques, such as 

repeating helpful phrases and offering translations. Some students began showing greater 

confidence and were able to use English outside of the classroom, based on the teachers' 

observations. This student conduct serves as an indirect example of how students perceive and 

adjust to the EMI method used in the Pesantren context. 

 

2. Comparative Analysis 

The study contrasts rural *Pesantren* with urban EMI contexts but could delve deeper. 

For instance, how do the challenges (e.g., teacher confidence, student accents) compare to those in 

Malaysian or Bangladeshi madrasas? 

Answer: The difficulties that teachers and students in this study's rural Islamic boarding 

schools faced such as teachers' insecurity and students' hesitation to speak because of regional 

accents occur in other nations as well. In a study by Karim et al. (2023) it was found that the 

efficiency of learning is impacted by the low English language ability of EMI teachers in 

Bangladesh. Similarly, Marudadorai et al. (2023) found that because of the variety of languages 

spoken by students in EFL classes, students in Malaysian international schools feel nervous when 

speaking English. This demonstrates that the difficulties in implementing EMI in Indonesian 

Islamic boarding schools are comparable to those in other developing nations, particularly with 

regard to teacher preparedness and students' comfort level with the English language. 

 

3. Practical Scaffolding 

The paper suggests "familiarizing students with English" as a strategy but could provide 

concrete examples. What specific activities (e.g., daily expressions, peer modeling) did Mrs. 

Hanun use to "build a classroom environment"? 

Answer: Mrs. Hanun introduced a straightforward exercise that required students to learn 

at least two expressions in every meeting, such as "May I go to the toilet?" and "How do you say 

this in English...?" to foster a positive learning environment in the classroom (when students are 

unable to pronounce it correctly in English). To boost their confidence, students practice using 

English in class conversations with classmates and teachers. Mrs. Hanun also invites children to 

use English outside of the classroom by encouraging them to do so. 

 

Minor Edits: 

- Standardize verb tenses (e.g., "teached" → "taught," p. 10). 
Answer: We have edited it 

- Clarify the term "smells of English" (p. 20), which may be a translation artifact. 
Answer: We have edited it 
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Documentation 

 

Story from Mrs. Hanun 
 

Story from Mrs. Najwa 
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