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ABSTRACT 

 

Diana Fitria, 2022: Studentsô Motivation and Vocabulary Mastery: A 

Correlational Study 

Keywords: Motivation, Vocabulary Mastery 

 

Students' motivation for learning English becomes a crucial component of 

the teaching and learning process. Developing students' vocabulary mastery is one 

of the factors that determine students' success as they learn a second or foreign 

language. When students have a high level of learning motivation, they have a 

better chance of learning vocabulary faster and are enthusiastic, so they will be 

more likely to master it. The purpose of this study was to determine whether there 

is a correlation between motivation and vocabulary mastery in English. 

This research used quantitative research approach, employing a correlation 

method. A total of 140 students from five classes were included in this research, 

including students in grade IX at MTS "Unggulan" Nuris Jember. Therefore, 58 

students are selected from the general population as a sample for this study. To 

collect the data, a questionnaire was used to determine students' motivation for 

learning vocabulary, and a test to determine their vocabulary mastery. The data 

were analyzed using product moment. 

According to this study, the mean score of students' vocabulary learning 

motivation was 72.155, and the mean score of students' vocabulary 

mastery was 84,827. Furthermore, ὶ  scored 0,873 and ὶ  scored 0,258. So, 

ὶ  was higher than ὶ  (0,873 > 0.258), which indicates that there is a 

significant correlation between English learning motivation and vocabulary 

mastery at grade IX MTS "Unggulan" Nuris Jember. 

 

 

 

 

 

 

 

 

 



 

 ix 

TABLE OF CONTENTS  

COVER ......................................................................................................  i  

APPROVAL OF ADVISOR  ....................................................................  ii   

LEGITIMATION  ......................................................................................  iii   

MOTTO  .....................................................................................................  iv 

DEDICATION  ...........................................................................................  v 

ACKNOWLEDGEMENT  ........................................................................  vi 

ABSTRACT ...............................................................................................  viii  

TABLE OF CONTENT  ............................................................................  ix 

LIST OF TABLE  ......................................................................................  xi 

LIST OF APPENDICES  .........................................................................  xii  

CHAPTER I: INTRODUCTION  ............................................................  1  

A. Background of Study ....................................................................  1 

B.  Research Problem ........................................................................  6 

C. Research Objective .......................................................................  6 

D. Research Significant .....................................................................  6 

E. Research Scope  ............................................................................  7 

F. Definition of Key Terms...............................................................  8 

CHAPTER II:   LITERATURE REVI EW ..............................................  9 

A. Previous Studies ............................................................................  9 

B. Theoretical Framework .................................................................  13 

C. Research Assumption ....................................................................  32 

D. Hypothesis .....................................................................................  32 



 

 x 

CHAPTER III: RESEARCH METHOD  ................................................  34 

A. Research Design ............................................................................  34 

B. Population and Sample .................................................................  34 

C. Data Collection .............................................................................  37 

D. Validity and Reliability Instrument ..............................................  40 

E. Data Analysis Method ...................................................................  41 

CHAPTER IV: FINDING AND DISCUSSION  .....................................  43 

A. Description of The School ............................................................  43 

B. Description of Data .......................................................................  45 

C. Data Analysis ................................................................................  49 

D. Discussion .....................................................................................  51 

CHAPTER V: CONCLUSION AND SUGGESTION  ...........................  54 

A. Conclusion ....................................................................................  54 

B. Suggestion .....................................................................................  54 

REFERENCES ..........................................................................................  56 

APPENDICES  

 

 

  



 

 xi 

LIST OF TABLE  

 

Table 2.1 Similarities and Differences of The Previous Study ..................  11 

Table 3.1 Studentôs population ...................................................................  35 

Table 3.2 Sample of The Research .............................................................  37 

Table 3.3 Indicators of English Learning Motivation ................................  38 

Table 3.4 Indicators of Vocabulary Mastery ..............................................  39 

Table 3.5 Correlation Of XY ......................................................................  42 

Table 4.1 The Frequency Distribution of Studentôs Motivation ................  48 

Table 4.2 The Frequency Distribution of Studentôs Vocabulary Mastery .  49 

 

 



 

xii  

LIST OF APPENDICES  

Appendix 1 Declaration of Authenticity  ...................................................  60 

Appendix 2 Studentôs Motivation Questionnaire .......................................  61 

Appendix 3 Vocabulary Test......................................................................  63 

Appendix 4 Students Population ................................................................  66 

Appendix 5 Validity Test Of The Questionnaire .......................................  67 

Appendix 6 Validity Test Of Vocabulary Test ..........................................  68 

Appendix 7 Reliability Test Of The Questionnaire  ..................................  69 

Appendix 8 Reliability Test Of Vocabulary Test.......................................  70 

Appendix 9 Full Score of Validity and Reliability of Variables X ............  71 

Appendix 10 Full Score of Validity and Reliability of Variables Y ..........  76 

Appendix 11 The Score Of Studentsô Motivation Questionnaire ..............  82 

Appendix 12 The Score Of Studentsô Vocabulary Mastery .......................  84 

Appendix 13 The Full Score Of Studentôs Motivation Questionnaire .......  86 

Appendix 14 The Full Score Of Studentôs Vocabulary Test .....................  89 

Appendix 15 The Correlation Between Variables X and Y .......................  91 

Appendix 16 R-Table .................................................................................  93 

Appendix 17 Students Answer Sheets .......................................................  96 

Appendix 18 Curriculum Vitae  .................................................................  108  

 

 

 

 



 

1 

CHAPTER I  

INTRODUCTION  

A. Background of Study 

As a fundamental component of language and as a source or basis for 

mastering English, vocabulary plays an important role for studentôs 

performance. Studentôs performance is often limited by lack of vocabulary and 

strategies for acquiring new vocabulary. When students recognize more than 

one name of a noun, adjective, adverb, pronoun, verb, etc., that means students 

have a good vocabulary.
1
 Pavicic (2008) claimed in Taslim that language and 

vocabulary are two separate things that all humans share.
2
 Richards, (2002) 

asserted that vocabulary is languageôs most obvious component and is the first 

thing linguists use to distract.
3
 In another definition by Webster Meriam 

(2003), Vocabularies are sets of words or phrases listed alphabetically and 

identified in dictionaries.
4
  

Having a strong vocabulary will make it easier for students to master 

the four main skills of English, which include listening, speaking, reading, and 

writing. The importance of vocabulary in a foreign language may be proven 

by Thanh Huyen & Thi Thu Nga (2003) in Asyiah (2017) who define it as part 

                                                           
1
 Taslim, Andi Asrifan, Yan Chen, and Nurdania, ñCorrelation Between Studentôs 

Vocabulary Mastery And Speaking Skillò, Journal of Advanced English Studies, Vol.2, No.2, 

(August 2019): 67. 
2
 Taslim, Andi Asrifan, Yan Chen, and Nurdania, ñCorrelation Between Studentôs 

Vocabulary Mastery And Speaking Skillò. 
3
 Richard, J.C and Renandya, W.A, Methodology in Language Teaching an Anthology of 

Current Practice, (Cambridge University Press, 2022), 255. 
4
 Meriam Webster, Websterôs New Explorer  College Dictionary, (Federal Street Press, 

2003), 9. 
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of four language skills including listening, speaking, reading, and writing.
5
 

Richards and Renandya (2002) have also emphasized the importance of 

vocabulary in learning foreign languages and enhancing language proficiency. 

Vocabulary can determine how well learners speak, listen, read, and write a 

language.
6
 

If students are going to learn English properly, students must master 

vocabulary as much as possible. For some students, memorizing the 

vocabulary is difficult, and may have trouble pronouncing the vocabulary 

when students do. Many students feel intimidated and lazy about learning 

vocabulary. Due to the fact that students believe vocabulary is extremely 

difficult to learn, students feel this way. Additionally, students rarely or never 

use English in students daily lives, because of this it is also difficult for 

students to develop the vocabulary.
7
 

In Ryan and Deci's studies (2000) as cited in Gustiani, motivation is 

challenging learning activities that engage students actively and help students 

find appropriate strategies to facilitate students learning, enjoy the learning 

process, and demonstrate better persistence and creativity in the process.
8
 

According to Lai (2011) in Purmama (2019), motivation is a reason in the 

form of behavior that is characterized by willingness and volition. By getting 

                                                           
5
 Dewi Nur Asyiah, ñThe Vocabulary Teaching And Vocabulary Learning: Perception, 

Strategies, And Influences On Studentsô Vocabulary Masteryò, Jurnal Bahasa Lingua Scientia, 

Vol. 9, No.2, (November 2017): 294. 
6
 Richard, J.C and Renandya, W.A, Methodology in Language Teaching an Anthology of 

Current Practice, (Cambridge University Press, 2022), 255. 
7
 Eva Faliyanti, ñThe Influence Of English Song Toward Studentsô Vocabulary Mastery 

And Studentsô Motivationò, Premise Journal, Vol. 6, No. 1, (April 2017). 
8
 Sri Gustiani, ñStudentôs Motivation In Online Learning During Covid-19 Pandemic Era:A 

Case Study, Holistics Journalò, Vol.12. No 2, ( December 2020): 25. 
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motivated, students will be more enthusiastic about learning, so students will 

be motivated to study English well.
9
 However, Alizadeh, (2016) stated 

motivation  involves a constellation of beliefs, perceptions, values, interests, 

and actions, all of which are closely connected. In order to help learners to 

increase motivation to learn languages, teachers should be aware of the 

importance of motivation.
10

 

Harmer (2001) stated that there are two kinds of motivation, there are 

intrinsic and extrinsic motivation. A person's intrinsic motivation comes from 

within. This refers to an activity that is done with no obvious reward except in 

participating in the activity. Extrinsic motivation or motivation from the 

outside. There are a number of outside factors that cause this, such as the need 

to pass an exam.
11

  

There were several previous studies related to the importance of 

motivation in learning language skills, such as reading and english learning 

achievement. The first is written by Nur Ikhsan Entitle ñThe Correlation 

Between Studentsô Motivation And Reading Comprehension of Eighth Grade 

Students At State Junior High School N 4 Muaro Jambiò.
12

 The result of this 

study revealed that there was relationship between motivation and reading 

comprehension. The calculation of  Pearson Product Moment showed that r 

                                                           
9
 Neng Aprilia Purmama, Neng Sri Rahayu, Rasi Yugafiati, ñStudentsô Motivation In 

Learning Englishò, Professional Journal of English Education, Vol.2, No.4, (July 2019): 539 
10

 Mitra Alizadeh, ñThe Impact Of Motivation On English Language Learningò, 

International Journal Of Research In English Education, Vol. 1, No. 2, (November 2016). 
11

 Jeremy Harmer, The Practice Of English Language Teaching (Longman: 2001), 98. 
12

 Nur Ikhsan, ñThe Correlation Between The Studentsô Motivation And Reading 

Comprehension of Eighth Grade Students At State Junior High School N 4 Muaroò, (Thesis, UIN 

Sulthan Thaha Saifuddin, 2018). 



 

 

4 

value between variable X (motivation) and Y (reading comprehension) was 

0.89 with the degree of freedom were 25. Based on r-table size of coefficient, 

it was in interval 0.39 ï 0.50, it can be concluded that r-value is bigger than r-

table (0.89 > 0.396) that means there was strong correlation between variable 

X and variable Y. 

The second research is about speaking skills and written by Agus 

Rahardjo and Supratmi Pertiwi entitle ñLearning Motivation and Studentsô 

Achievement in Learning English: A case Study at Secondary School Students 

in the Covid-19 Pandemic Situationò.
13

 The final result shows that there was a 

low correlation between Studentsô Motivation and Studentsô Achievement in 

Learning English. The third research is about writing, written by Retno Puji 

Astuti entitle ñThe Correlation Between Studentsô Motivation in Learning 

English and Their Vocabulary Mastery At The First Semester Of The Eighth 

Grade Of SMP Negeri 21 Bandar Lampung In The Academic Year Of 

2019/2020ò. Retno found out that the level of the correlation between 

studentsô motivation and studentsô vocabulary mastery among the eighth-

grade students of junior high school is 0.838. It can be proved that there was a 

positive and significant correlation between studentsô motivation and studentsô 

vocabulary mastery.
14

 

                                                           
13

 Agus Rahardjo and Supratmi Pertiwi, ñLearning Motivation and Studentsô Achievement 

in Learning English: A Case Study at Secondary School Students in the Covid-19 Pandemic 

Situationò, Journal of English Language Teaching and Literature, Vol. 1, No. 2, 2020: 56-64. 
14

 Retno Puji Astuti, ñThe Correlation Between Studentsô Motivation In Learning English 

And Their Vocabulary Mastery At The First Semester Of The Ight Grade Of Smp Negeri 21 

Bandar Lampung In The Academic Year Of 2019/2020ò, (Thesis, UIN Raden Intan Lampung, 

2020). 
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Another research is about reading and witten by Siti Khoiriyah entitle 

ñThe Correlation Between Studentsô Motivation And Their Learning 

Achievement In Reading Comprehension At Eleventh Grade Of SMKN 3 

Salatigaò.
15

 The result of this study showed that students  motivations for 

reading questionnaire (MRQ) was 87.37, which means that the studentsô  

motivation was high and the mean score on the reading comprehension test 

was 70.80, which means that the students  achievement in reading 

comprehension was average.  The result also showed that there was a 

correlation between students  motivation and their learning achievement at the 

eleventh-grade students of SMK N 3 Salatiga. With ὶvalue = 0.496 > rtable 

5% = 0.361. 

In this case, if students want to develop language skills, students need 

to master vocabulary. And if students want to learn about vocabulary, students 

also need the motivation to reach it. As it was previously mentioned, it is 

depends on students' awareness and ability to solve the difficulties in learning 

vocabulary. Students can easily find solutions to overcome difficulties if 

students know what the difficulties are that impede studentôs vocabulary 

development. In order to increase student's vocabulary, students may study 

hard, but students also need motivation in order to do so. 

Several previous studies explained about motivation with several 

English skills, such as reading, and achievement in learning english. From 

that, very few the previous researchers discuss about the correlation of 

                                                           
15

 Siti Khoiriyah, ñThe Correlation Between Studentsô Motivation And Their Learning 

Achievement In Reading Comprehension At The Eleventh Grade Of SMKN 3 Salatigaò, (Thesis, 

IAIN Salatiga, 2019). 
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motivation with vocabulary mastery. That is why this research interested in 

knowing whether students' motivation is related to vocabulary mastery. This 

study is interested in conducting research with the title "Student Motivation 

and Vocabulary Mastery: Correlation Studies" at MTS "Unggulan" Nuris 

Jember. 

B. Research Problem 

According to the above explanation, the research problems are as 

follows: 

Is there any correlation between studentôs motivation in learning 

English and studentôs vocabulary mastery? 

C. Research Objective 

Related to the statement of the research problems, this study is 

intended to: 

To find out the significant correlation between studentôs motivation 

and studentôs vocabulary mastery at the ninth grade students of MTs 

ñUnggulanò Nuris Jember. 

D. Research Significant 

As a result of this study, the following results may be useful both 

theoretically and practically: 

1. Theoretically 

In this study, researchers hope to provide additional information on 

student motivation to learn vocabulary that can help future researchers. 
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2. Practically 

a. Students are expected to benefit from this research through improving 

studentôs vocabulary mastery and studentôs motivation to learn 

English, and thereby increasing studentôs proficiency.  

b. This result can be used as feedback by English teachers to help 

students learn vocabulary. 

c. The researcher hoped that this research will provide more information 

about the relationship between students' motivation in learning English 

and studentôs ability to master vocabulary. 

E. Research Scope  

In this study, the researcher examined students' difficulties in learning 

vocabulary as well as student's motivation for learning languages. In this 

research was conducted at the first semester of ninth grade at MTs "Unggulanò 

Nuris Jember that had higher English achievement participated in the study. 

The researcher found several weaknesses in this study. 

1. Participants in this study could not include all grade IX students because 

of the predetermined criteria. The researcher only took the representative 

students to explore students vocabulary and students motivation in 

learning language 

2. In this study, selection was not effective enough to select good 

participants. Researcher select participants based on representative 

students. Additionally, it may not always be possible to determine a 
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student's level of competence in the English language from their English 

subject scores. 

F. Definition of Key Terms 

1. Motivation 

A motivation is a desire to do something in a spirit of struggle because you 

want something that is the goal. 

2. Vocabulary 

Putting it simply, vocabulary is a set of familiar words in the language of a 

person. Vocabularies serve as a core tool for communication and 

knowledge acquisition, and are usually developed with age. 

3. Vocabulary Mastery 

Vocabulary mastery is the ability to understand and use the vocabulary 

effectively.Learning words and their meanings is the essence of 

vocabulary mastery. 
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CHAPTER II  

LITERATURE REVIEW  

A. Previous Studies 

Several previous studies have supported this research. Here are some 

of the previous studies: 

First, Based on the data collected by Nur Ikhsan, Nur Ikhsan was 

conducted the research used correlational study design. The participants were 

25 members of the eighth grade students at Junior High School N Muaro 

Jambi as the sample. Nur Ikhsan was collected the data by questionnaire and 

reading test. The final result showed that there was significant correlation 

between studentsô motivation and reading comprehension.
16

 

Second, the research by Desi Maharani Harahap conducted the 

research used correlational study design. The participants were VII grade SMP 

N 8 Padangsidimpuan, 70 students as the sample. Desi was collected the data 

by questionnaire and test. The final result showed that there was a significant 

correlation between studentsô motivation and studentsô vocabulary mastery.
17

 

Third, a study by Siti Khoiriyah conducted the research used 

correlational study design. The participants were 30 students over the 

population of all eleventh grade students of SMKN 3 Salatiga in the academic 

year 2019/2020. Siti Khoiriyah was collected the data by questionnaire and 

                                                           
16

 Nur Ikhsan, ñThe Correlation Between The Studentsô Motivation And Reading 

Comprehension of Eighth Grade Students At State Junior High School N 4 Muaroò, (Thesis, UIN 

Sulthan Thaha Saifuddin, 2018). 
17

 Desi Maharani Harahap, ñThe Correlation Between English Learning Motivation And 

Vocabulary Mastery At Grade VII SMP N 8 Padangsidimpuanò, (Thesis, IAIN Padangsidimpuan, 

2018). 
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test. The final result showed that there was correlation between studentsô 

motivation and studentôs learning achievement in reading comprehension.
18

 

Fourth, Retno Puji Astuti conducted the research  used correlational 

study design. The participants were eighth grade students of SMP Negeri 21 

Bandar Lampung, 29 students from VIII G class as the sample. Retno was 

collected the data by questionnaire and test. The final result showed that there 

was correlation between studentsô motivation in learning English and 

studentôs vocabulary mastery.
19

 

Fifth, based on Agus Rhardjo and Supratmi Pertiwiôs study, Agus and 

Supratmi were conducted the research  used correlational study design. The 

participants were second grade students of Senior High School, 84 students as 

the sample. Agus and Supratmi were collected the data by motivation 

questionnaire and test. The final result showed that there was a low correlation 

between studentôs motivation and students achievementin learning english.
20

 

As can be seen from the description above, motivation has a direct 

relationship with all subject areas, including vocabulary mastery, reading, and 

achievement in learning english. Motivation and student mastery of 

vocabulary had a strong  relationship, and the researcher hoped  to uncover a 

conclusion from the previous research. In other words, the researcher 

                                                           
18

 Siti Khoiriyah, ñThe Correlation Between Studentsô Motivation And Their Learning 

Achievement In Reading Comprehension At The Eleventh Grade Of SMKN 3 Salatigaò, (Thesis, 

IAIN Salatiga, 2019). 
19

 Retno Puji Astuti, ñThe Correlation Between Studentsô Motivation In Learning English 

And Their Vocabulary Mastery At The First Semester Of The Ight Grade Of Smp Negeri 21 

Bandar Lampung In The Academic Year Of 2019/2020ò, (Thesis, UIN Raden Intan Lampung, 

2020). 
20

 Agus Rahardjo and Supratmi Pertiwi, ñLearning Motivation and Studentsô Achievement 

in Learning English: A Case Study at Secondary School Students in the Covid-19 Pandemic 

Situationò, Journal of English Language Teaching and Literature, Vol. 1, No. 2, 2020: 56-64. 
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conducted research on "Studentsô motivation and vocabulary mastery: A 

Correlational Studyò. 

Table 2.1 

This Research And Previous Ones : Similarities And Differences 

N       No Title  Similarities Differences 

1 2 3 4 

1.  Agus Rahardjo and 

Supratmi Pertiwi 

with the tittle 

ñLearning 

Motivation and 

Studentsô 

Achievement in 

Learning English: A 

Case Study at 

Secondary School 

Students in the 

Covid-19 Pandemic 

Situationò, 2018. 

¶ Both of the 

research used 

correlational 

reseach. 

¶ Both of the study 

used test and 

questionnaire to 

collected the data. 

 

¶ Agus and Supratmiôs 

study is about 

correlation between 

motivation and 

achievement in 

learning english. 

¶ Agus and Supratmiôs 

study in the covid-19 

pandemic era, while 

in this study in the 

normal era. 

¶ Agus and Supratmiôs 

study were students 

of senior high school. 

2.  Desi Maharani 

Harahap with the 

title ñthe correlation 

between english 

learning motivation 

and vocabulary 

mastery at grade VII 

SMP N 8 

Padangsidimpuanò, 

2018. 

 

¶ Both of the 

research used 

quantitative 

research. 

¶ Both of the 

research used 

questionnaire and 

test in collecting 

the data. 

¶ Both of the 

research are 

discussed about 

motivation and 

vocabulary 

mastery. 

¶ The object of Desiôs 

research is the 

seventh grade of 

junior high school, 

but in this study is 

ninth grade of junior 

high school. 

3.  Siti Khoiriyah with 

the tittle ñthe 

correlation between 

studentôs motivation 

and their learning 

achievement in 

reading 

comprehension at 

¶ Both of the 

research used 

quantitative 

research. 

¶ Both of research 

used questionnaire 

and test in 

collecting the data. 

¶ The object of Siti 

Khoiriyahôs study is 

eleventh grade of 

senior high school. 

Yet, the object in this 

research is the ninth 

grade of junior high 

school. 
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N       No Title  Similarities Differences 

eleventh grade of 

SMKN 3 Salatigaò, 

2019. 

 ¶ The study of Siti 

Khoiriyah is focused 

on studentôs 

motivation and 

studentôs learning 

achievement in 

reading 

comprehension, but 

in this study is 

focused on studentôs 

motivation and 

studentôs vocabulary 

mastery. 

4.  Retno Puji Astute 

with the tittle ñThe 

Correlation Between 

Studentôs Motivation 

In Learning English 

And Their 

Vocabulary Mastery 

At The First 

Semester Of The 

Eighth Grade Of 

SMP Negeri 21 

Bandar Lampungò, 

2020. 

 

¶ Both of the 

research focused 

on studentôs 

motivation in 

learning English 

and studentôs 

vocabulary 

mastery. 

¶ Both of the 

research used 

quantitative 

research. 

¶ Both of the 

research used 

questionnaire and 

test in collecting 

the data. 

¶ In Retnoôs research 

the object was the 

first semester of 

eighth grade junior 

high school, yet in 

this study the object 

is ninth grade of 

junior high school. 

¶ In Retnoôs research 

focused to all the 

kinds of vocabulary, 

but in this study is 

only focused in 

Noun. 

 

 

 

5.  Nur Ikhsan, with the 

title ñThe 

Correlation Between 

The Studentsô 

Motivation And 

Reading 

Comprehension of 

Eighth Grade 

Students At State 

Junior High School 

N 4 Muaro Jambiò, 

2020 

¶ Both of the 

research used 

quantitative 

research. 

¶ Both of the 

research used 

questionnaire and 

test in collecting 

the data. 

¶ The object of Nur 

Ikhsanôs study is the 

students of eighth 

grade junior high 

school 

¶ Nur Ikhsanôs study is 

about correlation 

between motivation 

and reading 

comprehension. 
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Based on table 2.1, it shows that motivation has a very close 

relationship with several skills in learning English, such as the relationship 

between students' motivation and reading comprehension, and also students' 

motivation and achievement in learning english, while in this study it is about 

students' motivation and students' vocabulary mastery. However, there is also 

one previous study also on motivation and vocabulary mastery, but in different 

locations, different classes, and also different samples, therefore in this 

research want to know whether or not there is a relationship between 

motivation and vocabulary of students at MTs ñUnggulanò Nuris. 

B. Theoretical Framework 

An explanation theory will be the basis for this research in this chapter. 

The purpose is for this chapter to give an explanation framework. 

1. Concept of vocabulary 

Languages need vocabulary to be understood. Vocabulary is one of 

the most important aspects of any language. Without vocabulary, 

communication would be impossible. Misunderstanding or failure in 

communication occurs when the vocabulary is limited. A key aspect of 

language learning is developing vocabulary. To be able to speak, write, 

and listen, students must learn vocabulary first. 

a. Definition of vocabulary  

According to Thanh Huyen & Thi Thu Nga (2003) as cited in 

Rouhani & Purgharib (2013) described vocabulary as a language 
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element that links the four language skills of listening, speaking, 

reading, and writing in learning a foreign language.
21

 

Furthermore, Hornby (1995) defined vocabulary in three 

ways:
22

 

1) All the words in a language. 

2) All  the words users know or those printed in a book or article. 

3) List of words and the meanings. 

Vocabulary is a means of understanding the meaning of words, 

and the aim of a vocabulary test is to find out if the learners can 

identify each word with a synonym, a definition, or an equivalent word 

in their own language, as defined by Frank (2000) in Faliyanti 

(2017).
23

 However, according to Longman in Faliyanti (2017) 

described vocabulary as a list of words, usually in alphabetical order, 

with its definition, which is less complete than a dictionary so students 

need to know the meaning of the words listed.
24

 

By analyzing the explanation above, can conclude that 

vocabulary is one of the most important aspects of learning a new 

language. Students who know a lot of words will be able to understand 

what others say or can communicate with others. It is impossible for 

                                                           
21

 Maryam Rouhani, and Behzad Pourhgarib, ñThe Effect Of Games On Learning 

Vocabularyò, International Research Journal Of Applied And Basic Sciences, Vol. 4 (11): 3540-

3543, (2013).  
22

 A S Hornby, Oxford Advanced Learnerôs Dictionary Of Current English (Oxford 

University Press, 1995): 1417  
23

 Eva Faliyanti, ñThe Influence Of English Song Toward Studentsô Vocabulary Mastery 

And Studentsô Motivationò, Premise Journal, Vo. 6, No.1, (April 2017), 79. 
24

 Eva Faliyanti, ñThe Influence Of English Song Toward Studentsô Vocabulary Mastery 

And Studentsô Motivationò. 
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students to speak without vocabulary since vocabulary is a prerequisite 

for speaking. Using vocabulary, can determine a student's level of 

quality. students needed support from the teacher to memorize as many 

words as students could. 

b. The importance of learning vocabulary 

Learners of English need a large vocabulary. Hanson and Padua 

contend that learners must be able to multitask while using words that 

students recognize and understand in order to communicate 

effectively.
25

 Some major reasons that vocabulary is important: 

1) According to Gruber, vocabulary is essential to achieving a high 

score because, "If students want to score high, students need to 

improve the vocabulary". A student must master vocabulary to 

attain learning goals and to achieve high scores in English.
26

 

2) Schmitt argues that vocabulary acquisition is a significant part of 

mastering a second language. According to this statement, for 

students to learn a second language successfully, students must 

master an adequate vocabulary.
27

 

Following the expert's explanation, it can be conclude that 

vocabulary is crucial to learning English, because vocabulary is 

one of the most important aspects that should be mastered first 

                                                           
25

 Susan Hanson And Jennifer F. M. Padua, Teaching Vocabulary Explicitly (Hawaiôi: 

Pacific Resources For Education And Learning, 2011), P.5 
26

 Gary R Gruber, Word Master: The Most Effective Way To Learn The Most Important 

SAT Vocabulary Words, (New York: Sourcebooks, Inc, 2009).  
27

 Norbert Schmitt, Researching Vocabulary: A Vocabulary Research Manual (UK, 

Palgrave Macmillan, 2010), 3. 



16 
 

 

before any other language skills are taught. Students need 

knowledge of English vocabulary in order to be proficient in the 

language. It can also enable students to perform well on English 

tests. 

c. Kinds of vocabulary  

According to AKAR (2010) as cited in Astuti (2020) stated that 

there are two kinds of vocabulary: receptive and productive 

vocabulary.
28

 

1) Receptive vocabulary/passive vocabulary  

When people listen and read, people use receptive 

vocabulary to understand what people hear and see. People rarely 

use the receptive vocabulary, and it is impossible for someone to 

memorize all the vocabulary of a foreign language, but people can 

understand the ideas surrounding the utterance contextually, not by 

word by word. For listening and reading purposes, receptive 

vocabulary is necessary; however, it is not used in speaking or 

writing. 

2) Productive vocabulary/active vocabulary  

An active vocabulary can be used to speak or write. Besides 

knowing how to pronounce and spell the word, students have to 

know which words usually go together as well as what grammatical 

                                                           
28

 Retno Puji Astuti, ñThe Correlation Between Studentsô Motivation In Learning English 

And Their Vocabulary Mastery At The First Semester Of The Eighth Grade Of Smp Negeri 21 

Bandar Lampungò, (Thesis: State Islamic University Raden Intan Lampung, 2020). 
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patterns can use. In other words, producing productive vocabulary 

is an active process as learners write down the words students use 

to convey studentôs thoughts. 

The researcher concluded from this analysis that receptive 

vocabulary refers to the words understood when read and listen. 

Use a productive vocabulary to express ourselves in writing and 

speaking. As a matter of fact, the vocabulary is one thing that is 

essential for learning a language. 

d. Types of vocabulary 

Language is made up of words, and English vocabulary is full 

of lots of words. Depending on the function in the sentence, every 

word falls into a specific type. There are two types of vocabulary: 

function and content. It consists of noun, verb, adjective, adverb, 

conjunction, pronoun, interjection, and preposition. The categories are 

as follows:
29

 

1) Noun 

Words that describe a person, a place, a thing, or an 

activity, or refer to a quality or idea. Students can use nouns as the 

subject or object of a verb. Example word : Jacket, Karina, mall, 

running.
30

 

 

 

                                                           
29

 Jeremy Harmer, How To Teach English (Malaysia: Longman, 1998), 37 
30
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Example sentences: 

a) This is a jacket  

b) Karina brings a cake for Giselle. 

2) Pronoun 

A word that replaces a noun or noun phrase. Example word 

: her, she, him, they.
31

 

Example sentences: 

a) Krystal loves her sister so much. 

b) They donôt know about us. 

3) Adjective 

Words that provide additional information about a noun or 

pronoun. Example word : kind, best, better.
32

 

Example sentences: 

a) Sehun is always be kind to his brothers  

b) Jaehyun is the best man in my life 

4) Verb 

It is a word which describes an action, experience or state. 

Example word : teach, play, write, ride.
33

 

Example sentences: 

a) Seulgi teaches Wendy live on Instagram 

b) Yixing plays badminton with Yibo 
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5) Adverb 

Words can describe or explain a verb, adjective, another 

adverb, or even a complete sentence. Example word : in the 

kitchen, carefully, at home.
34

 

Example sentences: 

a) I always cooking in the kitchen  

b) Lisa brings a cake to her home carefully  

6) Preposition 

A word used to show the connection between other words.
35

 

Example word : with, of, in, for. 

Example sentences: 

a) She is angry with her boyfriend 

b) I will make a cup of coffee for you 

7) Conjunction  

This is a word used as a connector between sentences, 

phrases, or clauses. Example word : and, so, but. 

Example sentences: 

a) Krystal and Jessica are always together  

b) Krystal want to go to LA, so she buys a plane ticket. 

8) Determiner 
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Determiners are words which describe the type of a noun, 

for example, a, or the. Determiners complete nouns. Example word 

: the, a, an, my, your, this, that, these, those, some, many, few. 

Example sentences: 

a) The king of hearts  

b) Krystal is an ice princess  

There are some types of vocabulary, as can see from the 

explanation above. The success of learning vocabulary requires 

learning all types of vocabulary. When learning a new language, 

especially when learning English, vocabulary should be mastered. In 

this study, the researcher will be focused on vocabulary that consists of 

nouns. 

e. Noun 

Noun' is based on the Latin word nomen meaning 'name'. A 

noun is something that has a name.
36

 Whatever can see or not, 

everything has a name, even though a blind individual cannot see 

something, it does not mean that it does not exist. Sometimes we can 

only see things in our minds, such as hope, beauty or calories. 

The most common definition of a noun is that it describes 

someone, somewhere, or something.
37

 As a matter of fact, nouns can 

be used to express a wide range of additional meanings, such as 

                                                           
36

 Barbara Dykes, Grammar For Everyone Practical Tool For Learning And Teaching 

Grammar (Australia: Acer press, 2007), 22. 
37

 Martin Parrott, Grammar For English Language Teachers, 2nd Edition (Cambridge 

University Press, 2000),  9. 
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concepts, qualities, organizations, communities, sensations, and events. 

Many of the most important elements of a text are nouns. 

1) Kinds of nouns 

Nouns can be categorized into four types: 

a) Common nouns 

Those are the names of all the things that we see, hear, 

and touch on a daily basis.
38

 

b) Proper noun 

'Proper' comes from the French phrase propre, meaning 

own, belonging to someone or something.
39

In English, a proper 

noun is a name for someone, a place, or something particular. 

For example, days of the week, months of the year, or titles of 

books or TV shows. 

A few examples are Chanyeol, Town Hall, Korea, 

Switzerland, and The Wishing Chair. 

Due to the special and individual nature, these names begin 

with a capital letter. Apart from people, most of these things 

have only one name. 
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c) Collective noun 

Known generally as a collective term, refer to things, 

animals, or people who belong to the same group or share 

some traits.
40

 

A few examples are people, audience, passenger, crowd. 

d) Abstract noun 

A difficult thing to understand about abstract nouns is 

that are words that represent ideas, not things can see or touch, 

such as beauty, greed, intelligence.
41

 

Example:  Krystal was such a lovely woman, so kind 

and intelligence. 

2) Types of nouns 

The nouns can be classified into a few classes based on 

their meanings and grammatical characteristics. In common nouns, 

there is a difference. There are two kinds of common nouns: 

countable and uncountable. 

a) Countable nouns 

Countable nouns are things can count. Have both 

singular and plural forms.
42

 Plural forms usually end in ïs, as 

an example, boy/boys. Other plural forms are irregular, like 

mouse/mice. In some cases, countable nouns have the same 

                                                           
40

 Barbara Dykes, Grammar For Everyone Practical Tool For Learning And Teaching 
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form for singular and plural, such as dog and ten dogs.
43

 There 

are still many other countable nouns, such as umbrella, mango, 

hand phone, truck, piano, cow, boy, and girl. 

b) Uncountable nouns 

Uncountable nouns cannot be counted, don't have plural 

forms.
44

 In uncountable nouns describe parts or quantities of 

things such as a piece of news, a liter of milk, a bottle of water, 

or two bars of soap.
45

 Sand, gold, blood, sugar, water, air, 

money, and so on are also examples of countable nouns. 

Students must distinguish between countable nouns and 

uncountable nouns. The first category represents a countable 

text (therefore, it can be made plural), whereas the second 

category represents a non-countable text (therefore, it cannot be 

made plural).
46

  

Countable words are such as "banana.", for example, students 

can say "three bananas" or "fifty bananas". Words like 'table', 

'horse', and 'book' are also similar. And it is hard to say 'two 

furnitures' or 'eight comforts' because these terms are usually 

uncountable.
47
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When mean one thing, many words count as one word, 

but do not count when mean something else. A word like sugar 

has no count when use 'I like sugar' or 'I would like some 

sugar', but it can be counted when it say 'one sugar or two? In 

this case, sugar is equal to a spoon or cube of sugar.
48

 

A person's hair is a non-countable noun (don't say 'he's 

going bald, he hasn't got many hairs', instead, say 'he doesn't 

have a lot of hair'), however, can refer to 'a hair' or 'the hairs on 

his neck', which is a countable noun.
49

 

3) Numbers of nouns 

There are two types of nouns based on their number: 

a) Singular noun 

There are two types of English nouns: count nouns and 

non count nouns. When there is only one of the person, place, 

or thing it names, then the count noun is singular. Singular 

nouns should be preceded by an or a. It should be use the letter 

a for consonants and the letter an for vowels.
50

 Such as : a 

dentist, an actor, a watermelon, an apple. 
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b) Plural noun 

When there are more than one of something, person, or 

place it refers to, the count noun is plural. In order to make 

singular nouns plural, we must:
51

 

c) Add ñsò 

Example: one tree - three trees 

 

d) Add ñesò to a few words that end in (o): 

Example: one tomato - four tomatoes 

e) Add ñesò to nouns that end in (ch, -sh, -ss, and ïx): 

Example: one beach - two beaches 

one dish - four dishes 

one dress - two dresses 

one fax - three faxes 

f) Add ñiesò to nouns that end in a consonant followed by (y): 

Example: one puppy - six puppies 

g) Add ñvesò to nouns that end in (f or fe): 

Example: one knife - five knives 

one leaf - three leaves 

h) Use an irregular form for certain nouns: 

one child - two children 

one man - four men 

one person - three people 

one tooth - four teeth 

one mouse - three mice 

one woman - three women 
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Based on the definition above the researcher concludes that 

noun is one the major form or part of speech, it comprises word as 

shows similar grammatical behaviors. In this research, the researcher 

focused on proper noun, common noun, countable noun, and 

uncountable noun especially name of Indonesian food and drink, thing 

in the room, thing in the kitchen, fruit, animal and things. 

2. Concept of  motivation 

a. Definition of motivation 

According to Machr & Meyer (1997) as cited in Brophy (2010) 

motivation is a cognitive construct used to explain the initiation, 

direction, intensity, persistence, quality, and direction of behavior.
52

 

As Schunk describes motivation, it is what gets people moving, 

keeps people going, and makes people accomplish things. (2014).
53

 

According to Paris & Turner (1994) as cited in Gustiani (2020) 

described motivation as the 'engine of learning'.
54

 

Motivating students is regarded as an important element for 

them to succeed in learning English, as mentioned by Hayikaleng, Nair 

& Krishnasamy (2016).
55

 According to Alizadeh (2016) motivation 

also refers to a person's goal to do something or what makes students 
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want to repeat an act.
56

 Motivating a person is the process of a change 

of energy in an individual associated with feelings and actions to 

achieve goals, according to Pujals (1986) as cited in Rahardjo (2020).
57

 

Likewise, Smith (2012) as cited in Rahardjo (2020) asserted 

that motivation plays an important role in determining whether a 

learning process is successful or unsuccessful. Motivation is one factor 

that influences the frequency of utilizing learning strategies. Other 

factors that influence these strategies include learning power, goal 

setting, and persistence.
58

 

From the explanation above the researcher concludes that, it 

can be used to indicate that learning motivation is something that 

inspires people to act. Therefore, it is essential to maintain motivation 

so that students wish to act. 

b. Functions of studentôs motivation in learning 

Motivation is the most important thing that must be owned by a 

student, if a student doesnôt have a motivation student will not be able 

to reach a dream to get what students want. Motivation is an effort to 

get something aiming for.  

                                                           
56

Mitra Alizadeh, ñThe Impact Of Motivation On English Language Learningò, 

International Kournal Of Research In English Education, Vol. 1, No. 2, (November 2016).  
57

 Agus Rahardjo And Supratmi Pertiwi, ñLearning Motivation And Studentsô Achievement 

In Learning English: A Case Study At Secondary School Students In The Covid-19 Pandemic 

Situationò, Journal Jelita, Vol 1, No 2, (August 2020), 57. 
58

 Agus Rahardjo And Supratmi Pertiwi, ñLearning Motivation And Studentsô Achievement 

In Learning English: A Case Study At Secondary School Students In The Covid-19 Pandemic 

Situationò, 57. 



28 
 

 

Sardiman (1994) as cited in Purbo has identified three roles for 

motivation:
59

 

1) To motivate a person to carry out an action. It is an activator of 

energy that draws out of a human being. Motivating yourself is the 

movement of every activity will do. 

2) Finding the direction in which behavior should go toward the goal 

to be achieved. Motivating yourself can help determine the set of 

goals people wants to accomplish as well as the activity need to do. 

3) To choose an appropriate action, which is eliminating the useless 

and ineffective actions that must be done in order to achieve a goal. 

Considering the explanation above, it appears that studentôs 

motivation is one of the most important elements of learning 

something especially learning vocabulary. When students are 

motivated to learn vocabulary, studentôs performance is more 

efficient. 

c. Kinds of motivation 

Harmer (2001) stated that there are two kinds of motivation, 

there are intrinsic and extrinsic motivation.
60

 As Nayakama (2014) 

pointed out in Gustiani (2020) that intrinsic motivations, such as 
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personality and students' extrinsic motivations, such as environment, 

are affected differently.
61

 

1) Intrinsic motivation 

Motivating  yourself  intrinsically is what people do for 

themself, Essentially, it means that people are motivated from 

within to do something. As an example, students may study hard 

for a test when students enjoy the course content that is intrinsic 

motivation. 

Lepper & Henderlong  as cited in Sansone and 

Harackiewicz (2000), note that intrinsic motivation occurs when an 

activity satisfies an individual's need for competence and control, 

which results in the activity being interesting and likely to be 

performed without thought about its ultimate purpose.
62

 According 

to Decy (1975) as cited in Schunk (2012) stated that intrinsic 

motivation is a desire to engage in an activity for no apparent 

reward but the act itself.
63

 

According to this study, intrinsic motivation is personal 

energy that originates within people and can never be influenced 

by external factors. People who have intrinsic motivations are 

motivated to learn or do something because it makes happy and it 
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gives satisfaction. A teacher in the teaching-learning process has an 

important role to play, as well as motivating students. As Slavinôs 

statement, teachers are an essential part of the teaching-learning 

process, arousing students' interest, maintaining curiosity, 

employing a variety of modes of presentation, and letting the 

teacher set that teacherôs own goals.
64

 

2) Extrinsic motivation 

A person with Extrinsic motivation, as opposed to intrinsic 

motivation, becomes motivated to learn for its own sake or because 

they have a genuine interest in a task. According to Harmer, 

Extrinsic motivation is a result of a number of factors out of 

control.
65

 An example of an extrinsic motivation is someone who 

studies, knowing that tomorrow morning there is a test to attend, in 

the hope of getting a good mark. 

Extrinsic motivation is usually influenced by external 

incentives such as rewards and punishments. For example, a 

student may study hard for a test in order to perform well in class 

and obtain a good grade. A reward can be used to influence a 

person. For example, the boy studied hard because his father chose 

to reward him with the new robot if he got the best grade. When 

students are motivated by external factors (aside from themselves), 
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such as praise, grades, special privileges, certificates or material 

rewards, they are engaging in activities. 

Extrinsic motivation is motivation derived from outside the 

individual. Teachers can use extrinsic motivation by rewarding 

students, praising, or praising others inside the classroom, that 

motivates the students to learn. It is easy to find many sources of 

motivation but, in reality, motivation only has two main types, the 

first being intrinsic motivation, which stems from within the 

individual, and the second being extrinsic motivation, which 

appears from the outside and gives examples like giving incentives, 

social pressure, or punishment to the person. There are several 

factors that contribute to this motivation, including teachers, 

parents, and the environment.
66

 

a) Teachers 

Teacher, among the factors that continue to motivate 

students is the teacher. In most learning activities the teacher 

plays a significant role. The teacher must be able to motivate 

or guide the students in various learning activities as well as 

transmit knowledge to them. 

b) Parents 

The attitudes of parents regarding language learning 

are greatly affected by the people closest in addition to the 
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culture around parents. Parents and siblings must model a 

positive attitude toward language learning at home. When 

students are encouraged by studentôs parents, students will try 

new things and give the best efforts in order to receive rewards 

from the parents. This will lead to better achievements. 

c) Environment  

The environment, outside the classroom, is where 

attitudes towards learning languages and especially the English 

language are shaped. English as a second language should be 

investigated within society. Language learning in schools is 

part of the curriculum, so English has positive associations 

with culture. 

C. Research Assumption 

The relationship with the research assumptions of this study are as 

follows: 

1. The existence of the same ability of several classes studied. 

2. There is an influence of motivation on students' vocabulary mastery at 

MTs "Unggulan" Nuris Jember. 

D. Hypothesis 

 The researcher put forth the following the hypothesis based on the 

explanation above:  

Ὄ  : There is significant correlation between studentôs motivation in learning 

English and studentôs vocabulary mastery at MTS ñUnggulanò Nuris Jember. 
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Ὄ  : There is no significant correlation between studentôs motivation in 

learning English and studentôs vocabulary mastery at MTS ñUnggulanò Nuris 

Jember. 
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CHAPTER III  

RESEARCH METHOD  

A. Research Design 

This study uses correlations research design, L R Gay stated 

correlation research design is "Studies that investigate the relationships among 

two or more variables are termed correlational studies."
67

 In this research, the 

variables that is going to be investigated are variable X and variable Y. These 

variables are going to be identified whether they have correlation or not. 

 The variables X and Y in this study are studentsô motivation and 

vocabulary mastery, in which variable X (studentsô motivation) is a dependent 

variable, while variable Y (Vocabulary mastery) is an independent variable. 

B. Population and Sample 

1. Population 

 The researcher took a research at this school because there are 

English-based activities at the Nuris Islamic Boarding School such as the 

English club and M-science, from those activities they can use their skills and 

interests in English from these activities. Therefore, this study used MTS 

"Unggulan" Nuris as its research subjects in order to determine whether pupils 

who attend schools with English-based activity facilities also have strong 

language proficiency. Participants in the study were students from 5 classes at 

ninth grade of MTS ñUnggulanò Nuris. A total of 140 students participated in 

this study. Below is a table that illustrates the results: 
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Table 3.1 

Student population of ninth grade students in MTs ñUnggulanò Nuris 

No. Class Total Students 

1. IX ï 1 29 

2. IX ï 2 28 

3. IX ï 3 30 

4. IX ï 4 28 

5. IX ï 5 25 

Total 140 

 

Based on table 3.1, total students in each class is IX-1 with a total 

of 20 students, class IX-2 with a total of 23 students, class IX-3 with a 

total of 24 students, class IX-4 with a total of 24 students, class IX-5 with 

a total of 22 students, class IX-6 with a total of 28 students. After all is 

calculated, it can be concluded that the 5 classes are homogeneous, the 

calculated of the average is shown in detail in appendix 3. 

2. Sample 

A sample is chosen from a larger group that includes individuals, 

items or events, referred to as the population. Since all of the classes are 

homogeneous in this study the research subject is going to be selected 

from sample. The sample is chosen using Yamane's formula:
68

 

ὲ
ὔ

ρ ὔὩ
 

n = Sample size 

N = Population 

E = Significant error (5% and 10%) 
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According to this formula, the researcher uses a 10% significant 

error, and the sample can be determined using the following formula: 

Î
ρτπ

ρ ρτπ πȟρ
 

ὲ  
ρτπ

ςȟτ
 

ὲ υψȟτ  
ὲ υψ 
 

The researcher selected 58 students for the sample, which is within 

the criteria for a correlational study sample. This research only selected 58 

students from 140 students in five classes because this study want to get 

the representative sample. Since all of the classes are homogeneous then 

random sampling method was used. The simple random sampling method 

involves choosing a sample in such a way that all individuals in the 

defined population are given the same opportunity to be selected.
69

 

Random sampling is used in this research because random 

sampling is the most effective method for obtaining a representative 

sample. Despite the fact that no technique, not even random sampling, 

guarantees a representative sample, but this procedure has a higher 

probability of achieving one.
70

 

So one way to do this is to write each individual's name on a 

separate piece of paper, roll up the paper, then put it in a bottle, shake the 

bottle, and select a slip from the container until the desired number of 

participants is chosen. The sample for this study is shown below: 
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Table 3.2 

Sample of the Research 

No. Class Total Students 

1. IX ï 1 10 

2. IX ï 2 12 

3. IX ï 3 12 

4. IX ï 4 12 

5. IX ï 5 12 

Total 58 

 

Based on table 3.2, after the selection used random sampling 

method, then only a few students will be used for sample. Including IX-1 

with a total of 29 students, only 10 students will be used, class IX-2 total 

12 students and only 12 students will be used, class IX-3 total 30 students 

and only 12 students will be used, class IX-4 total 28 students and only 12 

students will be used, class IX-5 total 25 students and only 12 students will 

be used. 

C. Data Collection 

Every research needs an instrument to support it. To collect data, this 

study use questionnaire and test. 

1. Questionnaire 

This questionnaire was used to learn more about English learning 

motivation in Vocabulary Mastery. The questionnaire study use is an 

adaptation from Gardnerôs Attitude/Motivation Test Battery (AMTB). The 

adapted from this questionnaire is "Learning English" changed to 

"Learning Vocabulary" so that the discussion of the topic from the original 

questionnaire is not far from the research focus in this study. Sixteen items 

in the questionnaire were used to test studentsô motivation which consists 



38 
 

 

of eight items assessing intrinsic and eight items assessing extrinsic 

motivation. The details of the questionnaire is shown is appendix 1. 

The Likert Scale was used to score studentsô results for the 

questionnaire.
71

 With five possible choices and corresponding scores: 

a. Strongly Agree = 5 

b. Agree = 4 

c. Neutral = 3 

d. Disagree = 2, and 

e. Strongly Disagree = 1 

Table 3.3 

Indicators of English Learning Motivation (Variable X)  

No. Indicators Number Item 

1. 
Instrinsic 

motivation 

6 

1, 7, 16 

2, 3, 14, 15 

8 

2. 
Extrinsic 

motivation 

12 

13 

4, 5, 8, 9, 10, 

11 

8 

Total 16 16 

 

Based on table 3.3, the test is divided into two types, extrinsic 

questionnaires and intrinsic questionnaires. Each has eight items, including 

extrinsic motivation numbers 12, 13, 4, 5, 8, 9, 10, 11. And intrinsic 

motivation numbers 6, 1, 7, 16, 2, 3, 14, 15. 

Furthermore, in order to determine studentsô motivation, this 

research categorized the classification of studentsô motivation and ranked 
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the responses to the studentsô motivation questionnaire. The classification 

can be seen as follows: 

a.  Very high : 80-100 

b.  High : 60-79 

c.  Middle : 40-59 

d.  Low : 20-39 

e.  Very low : 0-19 

 

2. Test 

This research used a test to obtain data from studentsô vocabulary 

mastery. This test consists of 20 multiple-choice questions. In which 5 

questions about proper nouns, 5 questions about common nouns, 5 

questions about countable nouns, and 5 questions about uncountable 

nouns. The detail of the vocabulary test is shown in appendix 2. 

Table 3.4 

Indicators of Vocabulary Mastery (Variable Y) 

No Indicator  Sub Indicator 
Number of 

Test 
Items Score 

Total 

Score 

1. 

Students are 

able to identify 

proper noun 

Name of 

Indonesian 

food 

4, 9, 19, 13, 

15 
5 5 25 

2. 

Students are 

able to identify 

common noun 

Thing in the 

room 
1, 5, 6, 7, 8,  5 5 25 

3. 

Students are 

able to identify 

countable noun 

Thing in the 

room, a fruit 

and an animal 

2, 3, 10, 11, 

12,  
5 5 25 

4. 

Students are 

able to identify 

uncountable 

noun 

Thing in the 

kitchen 

16, 17, 18, 

20, 14 
5 5 25 

Total 20 20 20 100 
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Based on table 3.4, the questions are divided into 4 types, namely 

about proper nouns, common nouns, countable nouns, and uncountable 

nouns. Each of which is divided into 5 items, with a total of 20 questions, 

with a score of 5 each item. So the total score of proper noun is 25 scores, 

common noun is 25 scores, countable is 25 scores, uncountable noun is 25 

scores. The total of score is 100. To get the value of the test is calculated 

using the formula below. 

 

Multiple choice scoring: 

.
#ÏÒÒÅÃÔ ÁÎÓ×ÅÒ

4ÏÔÁÌ ÑÕÅÓÔÉÏÎÓ
ρππ 

D. Validity and Reliability Instrument  

1. Validity  

Measurement instruments should be evaluated and developed 

based on their validity. Donald Ary states that the definition of validity is 

how accurately a measurement measures what that measurement is 

supposed to measure.
72

 L R Gay suggests that "validity is the most 

fundamental concern in developing and evaluating tests." A test for a 

purpose, and measurements should assist in reaching that goal.
73

 As a 

result, validity means demonstrating the quality of a test. The test and the 

questionnaire in this research is going to be validated by using SPSS. 
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2. Reliability 

Reliable tests are consistent and dependable.
74

 It means that the 

data used must be reliable in order to know if the data is reliable. Creating 

a reliable test is also important because a measurement instrument must be 

reliable as well. The reliability of the test and the questionnaire in this 

research is going to be tested by using SPSS. Arikunto in Harahap (2018) 

describes the standard of reliability of an instrument as follows:
75

 

a.  0.80 ï 1.0 : very high reliability 

b.  0.60 ï 0.79 : high reliability 

c.  0.40 ï 0.59 : medium reliability 

d.  0.20 ï 0.39 : low reliability 

e.  0.0 ï 0.19 : very low reliability 

 

E. Data Analysis Method  

1. Correlational Analysis  

To find out the correlation between variables X and Y, the 

researcher used the product-moment formula. The formula is outlined 

below:
76

 

ὶ
 

В В В

В В  В В  
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According to which: 

 

ὶ coefficient correlation between variable X and Y 

Вὼ the scores of variable X 

Вώ the scores of variable Y 

ὔ total of sample 

In this case, the result should be interpreted according to the index 

of product-moment of correlation. Here is the interpretation of the 

results:
77

 

Table 3.5 

The Table Correlation Of XY 

Percentage Criteria  

0.80 ï 1.00 Very high correlation 

0.60 ï 0.79 High correlation 

0.40 ï 0.59 Enough correlation 

0.20 ï 0.39 Low correlation 

0.00 ï 0.19 Very low correlation 

(Source: syahrum and salim in book metodologi penelitian kuantitatif) 

Based on table 3.5, the result of the hypothesis test is if  the 

correlation get 0,00-0,20 which means very low, when the score is 0,20-

0,40 means low, if getting 0,40 until 0,60 it means enough, when the score 

is 0,60-0,80 which means high, and the last when the score is 0,80 until 

1,00 it means very high correlation. 
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BAB IV  

FINDING AND DISCUSSION 

In this research, the purpose is to find out the correlation between studentsô 

motivation and studentsô vocabulary mastery in the ninth grade at MTS 

ñUnggulanò Nuris Jember. The purpose of this chapter is to explain the research 

finding, the results, and the discussion regarding the research finding school 

identity, the profile data description, the vision and mission of the school. In the 

following sections, there is an instrument analysis, an introductory analysis, and a 

discussion. 

A. Description of The School 

1. School Identity 

  MTS ñUnggulanò Nuris is a school with an MTs level. MTS 

ñUnggulanò Nuris operates in accordance with the direction of the Ministry 

of Religion. Jl. Pangandaran 48, Antirogo Sumbersari Jember, postal code 

68125, East Java is where you can find MTS ñUnggulanò Nuris. MTS 

ñUnggulanò Nuris was established in 2008 and has A accreditation right 

now. You can call (0331) 339544, send an email to 

yayasannurisjember@gmail.com  or use Instagram (pesantrennuris_jember) 

to contact MTS ñUnggulanò Nuris directly if have any questions. For more 

detailed information can check through the website 

www.pesantrennuris.net.   

  

mailto:yayasannurisjember@gmail.com
http://www.pesantrennuris.net/
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2. History of MTS ñUnggulanò Nuris 

MTS ñUnggulanò Nuris is located in Pondok Pesantren Nurul 

Islam Jl. Pangandaran 48 Antirogo Sumbersari Jember. In the beginning, 

MTs were founded in response to concerns expressed by Kyai Haji 

Muhyiddin Abdusshomad (Founder and caretaker of Nurul Islam Islamic 

Boarding School) about the existence of various sects subverting 

Ahlussunnah wal Jama'ah (Aswaja) and classical or salaf science. As a 

forum for teaching and maintaining Aqidah Ahlussunnah Wal Jama'ah and 

salaf sciences, Kyai Haji Muhyiddin Abdusshomad wishes to establish an 

institution.
78

 

Thus, Kyai Haji Muhyiddin convened the family and 

administrators to discuss the wishes. In the meeting of the family, 

including Gus Robith Qosidi, Lc (Son of Kyai Haji Muhyiddin), Nyai 

Hajjah Hodaifah (Kyai Muhyiddin's wife), several administrators of Nurul 

Islam Islamic boarding school, such as Ustadz Huzaini, as well as Ustadz 

Imam, showed support for Kyai's initiative. During the meeting, Kyai 

Muhyiddin stated that Kyai wanted a school with more religious 

knowledge without compromising general knowledge. In order to achieve 

this, PKN, Arts, and Aqidah Akhlaq are changed into Mulok subjects, 

namely BMK, Aswaja, Nahwu, and Sharraf. 

A major characteristic of MTs "Unggulan" Nurul Islam's education 

is its Aswaja education, which is distinct from other Aswaja education 
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systems. So until now, MTs "Unggulan" Nuris have succeeded in 

convincing people of Jember of the need for religious and general 

education. MTs "Unggulan" Nuris was the only Madrasah Tsanawiyah in 

Jember to be named "Superior". It is also noted that MTs "Unggulan" 

Nuris has won many awards at district and provincial level competitions. 

3. Profile Data Description of MTS ñUnggulanò Nuris 

a. Vision 

Assuring the formation of students to attain excellence through 

faith and piety.  

b. Mission 

These are the missions of madrasas in order to realize the 

vision: 

1) Develop the Islamic attitude and practices of Ahlussunnah Wal 

Jama'ah. 

2) Ensure that learning and guidance take place effectively, to ensure 

each student's development is maximized according to students' 

abilities. 

3) To cultivate the spirit of excellence in both academic and non-

academic achievements for all madrasah residents.
79

 

B. Description of Data 

The data is described in this section as a sequence of variables, a 

description of the research results derived from variable (X), which is the 
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students' motivation, and variable (Y), which is the students' vocabulary 

mastery. Both variables' results or scores were examined in this part of the 

research. 

1. Validity Test 

Validity testing was performed after SPSS validated the 

instrument. At the 5% level of significance, if the value of validity is 

smaller than significant level is considered validated. If the value of 

validity is higher than significant level at the validity test, then the 

instrument is not considered validated. 

In order to test the validity of the vocabulary test taken from 

students, the researcher gave a written multiple-choice test. Researcher 

first gave the test to the 58 students in the experiment class in SMP Nuris 

before giving it to the students. Afterwards, the test was given to the 

control class in MTS ñUnggulanò Nuris. 

There are 16 items in the questionnaire, and 20 items in vocabulary 

test with answers provided by the researcher. Based on the analysis of the 

questionnaire by SPSS, the questionnaire proved to be valid (See appendix 

4). Vocabulary test questions also proven to be valid, with the number 

value of validity Ò significant level (See appendix 5). Full detail of the 

scores of validity test of the questionnaire and vocabulary mastery is 

shown in detail in appendix 8 and appendix 9. 

 

 



47 
 

 

2. Reliability Test 

 Reliability testing was performed by calculating the Pearson 

Correlation between participant's answers and ὶ . A significance level 

of 5% is assigned to ὶ  for N = 56 which is 0,258. In this case, the 

ὶ  must be higher than ὶ  at 5% significance level in order for an 

item to be reliable. If the ὶ  is less than ὶ  at 5% significance level, 

it is not reliable. 

 It could be concluded that the questionnaire had a reliability 

coefficient of 0.449 (See appendix 6). Which means ὶ  is higher than 

ὶ . Full details the scores of reliability test of the questionnaire is 

shown in detail in appendix 8. 

The vocabulary test had a reliability coefficient which was 0,564 

(See appendix 7). As can be seen, the ὶ  is higher than ὶ , it can be 

conclude that the vocabulary test is reliable. Full details the scores of 

reliability test of vocabulary mastery is shown in detail in appendix 9. 

3. Score of Variable X and Y  

a) Studentôs Motivation 

Based on the result of the research, which proposed 16 items for 

students based on the X variable of students' motivation. As a result, the 

research instrument was used to determine students' scores in variable 

X (See appendix 10), from the data is shown that the average student 

gets the smallest score is 60, and the largest score is 86. Full details the 
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scores of student's motivation questionnaire is shown is detail in 

appendix 12. 

The average score of the studentôs questionnaire was 72,155, it 

can be seen that the studentôs motivation learning in the high category. 

Following the computation of the group score frequency distribution, 

the table frequency distribution can be applied as follows: 

Table 4.1 

The Frequency Distribution of Studentôs Motivation 

Interval  Frequency Percentage 

0-19 0 0% 

20-39 0 0% 

40-59 0 0% 

60-79 49 84,48% 

80-100 9 15,51% 

Total 58 100% 

 

Based on the table 4.1 it can be seen that there were 0 students 

(0%) in the interval 0-19, 20-39, and also in interval 40-59 who 

revealed vocabulary learning motivation. As opposed to intervals 60-79, 

where 49 students (84,48%) appear, and intervals 80-100 consist of 9 

students (15.51%). 

b) Vocabulary Mastery 

Data was collected from the research of the Y-variable that used 

vocabulary tests to determine the mastery of a student's vocabulary, 

which consists of  20 items. Therefore, the research instrument was 

used to determine students' scores in variable Y (See appendix 11). 

From the data is shown that the average student gets the smallest score 
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is 60, and the largest score is 95. Full details the scores of student's 

vocabulary mastery is shown is detail in appendix 13. 

The average score of the studentôs questionnaire was 84,827, it 

can be seen that the studentôs vocabulary mastery in the high category. 

Following the computation of the group score frequency distribution, 

the table frequency distribution can be applied as follows: 

Table 4.2 

The Frequency Distribution of Studentôs Vocabulary Mastery 

Interval  Frequency Percentage 

15-39 0 0% 

40-49 0 0% 

50-69 3 5,17% 

70-89 30 51,72% 

90-100 25 43,10% 

Total 58 100% 

 

Based on table 4.2, it can be seen there were 0 students (0%) 

who responded to a variable revealing vocabulary mastery at intervals 

15-39 and intervals 40-49. As opposed to intervals 50-69, where 3 

students (5,17%) appear, the intervals 70-89 consist of 30 students 

(51,72%), whereas intervals 90-100 have 25 students (43,10%). 

C. Data Analysis  

1. Hypotheses Testing 

Following the collection and calculation of data, Pearson's "r" 

Product Moment correlation is used to analyze the data because the 

researcher wants to describe the relationship between two variables or two 

variables of X (motivation) and Y (vocabulary mastery). 
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The statistical analysis for hypothesis testing of the correlation 

between studentsô motivation and vocabulary mastery at grade IX MTS 

Nuris can be seen on appendix 14. This is the calculation of ὶ : 

N  : 58 

×X  : 4185 

×Y  : 4920 

×ὢ   : 304455 

×ὣ   : 421450 

×XY  : 355885 

ὶ
  

В В В

В В  В В  

 

= 
 

 

= 
 

 
 

= 
 

 

= 
Ѝ

 

=  

= πȟψχσ 

According to the calculation of the "R" Product Moment of rxy, it 

is 0,873. This is related to the R-table value (See appendix 15). In this 

study, there are 58 participants. Therefore, the value of the r table should 

relate to the total sample size (N), therefore It can be concluded that the 

two variables are significantly correlated. 
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The product-moment formula had calculated rxy to be 0,873 based 

on the calculation. There must then be a test of the hypothesis "motivation 

and vocabulary mastery correlate at grade IX MTs ñUnggulanò Nuris. Due 

to this, the researcher was able to recognize that students' motivation and 

vocabulary mastery at grade IX MTs ñUnggulanò Nuris are very highly 

correlated. 

Rtable was used to measure the score of rxy. There were 58 

samples used in the study, and the significance level was set at 5%. The 

significant level of 5% was calculated in the case of 58 - 2 = 56 as 0,258. 

Therefore, the hypothesis is accepted because ὶ  has a higher score than 

ὶ  (0,873 > 0,258). In grade IX MTs ñUnggulanò Nuris, motivation and 

vocabulary mastery are very high correlated. 

D. Discussion 

The researcher found that students' learning motivation is related to 

their vocabulary mastery as a result of the analysis of the data above. This was 

backed up by the theory stated in the previous chapter. Motivating a person is 

the process of a change of energy in an individual associated with feelings and 

actions to achieve goals.
80

 

Then, Research-related findings were compared with the results of the 

study. Firstly, Siti Khoiriyahôs study found that ὶ  > ὶ  (0,496 > 
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0,361).
81

 Secondly, the research done by Retno Puji Astuti found the result 

ὶ  > ὶ  (0,838 > 0,367).
82

 Thirdly, the research by Nur Ikhsan found 

the result of ὶ  > ὶ  (0,89 > 0,39).
83

 Fourth, Desi Maharani Harahap 

study found that ὶ  > ὶ  (0,448 > 0,235).
84

 The last the research done 

by Agus Rahardjo and Supratmi Pertiwi also found the result of  ὶ  > 

ὶ  (0,22 > 0,20).
85

 And also this study is about the correlation between 

studentsô motivation and studentsô vocabulary mastery at grade IX students 

MTS ñUnggulanò Nuris Jember found the result of ὶ = 0,873. 

As a result of the explanation above, it can be concluded that this study 

had the same result as other studies. This study was done to support that 

motivation and vocabulary mastery are indeed correlated. The previous study 

has been strengthened by this study. Vocabulary improvement is associated 

with the level of motivation a student has, in accordance with Harmer's theory 

that in order for students to be successful or to fail at learning English, their 

motivation level must be considered because motivation determines their 

success or failure. Even if students find English difficult or hard to learn, they 
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will try to understand it well when they are motivated to learn it. However, 

students who are unmotivated will do nothing in learning the subject, despite 

feeling that it is difficult, and that will have a negative impact on their success. 

Students' motivation to succeed appears to be the most important factor that 

determines how well they do.
86

 

The indicator is it appears that students who have a high level of 

learning motivation can learn vocabulary more easily and are enthusiastic 

about learning new words and also will master vocabulary more quickly, and 

it was found by testing hypotheses of the study that students' learning 

motivation correlated with studentsô vocabulary mastery at MTS "Unggulan" 

Nuris, grade IX. Accordingly, ὶ  has been found to be larger than 

ὶ (0,873 > 0,258). 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

A. Conclusion 

Following the research results, the researcher made the following 

conclusion: 

1. According to the questionnaire of students' motivation at grade IX MTS 

"Unggulan" Nuris, the student mean scored 72,155. It was placed in the 

high category, meaning students had a high motivation to learn 

vocabulary. 

2. A student's vocabulary mastery score at grade IX MTS "Unggulan" Nuris 

was 84,827 which was in a high category.  

3. Students' motivation and vocabulary mastery are significantly correlated at 

grade IX MTS "Unggulan" Nuris. Due to the fact that the calculated value 

of ὶ  is 1,428, while the calculated value of the ὶ  in Pearson 

Product Moment formulated with a degree of freedom of 5% significant is 

0,258. The ὶ  was higher than the ὶ  or 0,873 > 0,258, this 

indicates an accepted hypothesis because it has a strong correlation. 

B. Suggestion  

The researcher offers some suggestions based on the conclusion and 

the research discussed previously: 

1. In order to increase students' motivation to learn, English teachers should 

provide students with positive stimuli. 
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2. To develop the students' motivation, parents and the community hoped to 

provide regular support. 

3. The researcher hopes that other researchers will conduct research related 

to this research in order to identify other factors which influence 

vocabulary mastery. 

4. In an effort to improve students' vocabulary mastery, the teachers at MTS 

"Unggulan" Nuris hope to use English as a daily language to increase 

vocabulary mastery. 
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Appendix 2 

STUDENTôS MOTIVATION QUESTIONNAIRE 

Name : 

Class : 

Day/Date : 

 

A. Introduction 

1. This questionnaire is given to students only to obtain information from 

students according to research (Studentôs Motivation And Vocabulary 

Mastery: A Correlational Study). 

2. The information obtained from you is very useful for this research to 

analyze students' learning motivation. 

3. Your participation in providing the information is highly expected. 

B. Instructions 

1. Read and understand each statement carefully. 

2. Answer the questions below be honestly, by choosing five categories. 

3. Put a checkmark (ã) on the option you choose. 

Answer the questions below be honestly, by choosing five categories! 

SA : Strongly Agree 

A : Agree 

N : Neutral  

DA : Disagree 

SD : Strongly Disagree 

  

No. Questionnaires SA A N DA SD 

1. 

I feel confident when asked to 

speak of my vocabulary in my English 

Class 

     

2. 

My English teacher is a great 

source of inspiration to me in learning 

vocabulary 

     

3. 

I like my English class so much, 

I look forward to learning more 

vocabulary in the future 

     

4. 
I study vocabulary because I want 

to do well in my examination 

     

5. 

My parents encourage me to 

practice my vocabulary as much as 

possible 

     

6. 
I learned vocabulary in order to 

improve my English skill 
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7. I really enjoy learning vocabulary      

8. 

Learning vocabulary is important 

because it will allow me to meet 

and converse with more and 

varied people 

     

9. 

Learning vocabulary is important 

because I will need it for my 

career. 

     

10. 
My parents try to help me to 

learn vocabulary 

     

11. 

I always pay attentions for vocabulary 

used by my friends when speaking 

English 

     

12. 
I love to learn English vocabulary 

from English songs 

     

13. 
Learning vocabulary is useful in 

getting a good job 

     

14. 
Learning vocabulary in my English 

class is really waste of time 

     

15. 

To be honest, I really have little 

interest in learning vocabulary in 

English class. 

     

16. 
Vocabulary is very important part 

of the English school program 
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Appendix 3 

VOCABULARY TEST  

Name : 

Class : 

Day/Date : 

 

A. Introductions  

1. This test assesses a student's vocabulary mastery skills. So do 

yourself. 

2. Answering this question will have no effect on your position at this 

school. 

3. All answers are kept privately. 

 

B. Guidelines  

1. Read carefully  

2. If  you have a question, ask the researcher 

3. Choose the correct answer 

4. Time is given for 15 minutes only 

 

In this part of test, choose and make circle one of the words on the right 

answer! 

1. Call the éé to help patient to go to the hospital. 

a. Police office c. Ambulance   

b. Post office d. Clinic 

  

 

2. My mother is watching éé now. 

a. A TV c. A newspaper 

 b. A magazine d. A radio 

  

 

3. My father always remind me to brush my éé before sleeping. 

a. Foot c. Shoes 
 

b. Teeth d. Dress 

 

 

 

 

4. éé is a kind of Indonesian food. 

a. Pizza c. Fried rice  

b. Sushi d. Kimbab 
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5. Iôm so sorry, all éé in this restaurant have been booked . 

a. Rooms c. Pools  

b. Chairs d. Tables 

  

 

 

6. I need éé to write a letter. 

a. Money c. Book 

 b. Paper d. Wallet 

  

 

7. Will you and your sister go to the éé to watch a football match? 

a. Hospital c. Stadion  

b. Cinema d. Theater 

  

 

8. I donôt know the éé to buy some books. 

a. House c. Clinic 

 b. Studio  d. Place 

  

 

9.  éé is a food from Indonesia made from finely ground beef. 

a. Martabak  c. Meatball   

b. Mie Ayam  d. Satay 

  

 

10. My mother has éé in her kitchen that are sharp. 

a. Knive c. Knives  

 b. Knife  d. Knifes  

  

 

11. My teacher asked the students to bring two éé for the experiment. 

a. Mice  c. Mouses  

b. Mouse  d. Mices 

  

 

12. Mrs. Jenny buy three éé for the flowers in her living room. 

a. Vas  c. Vass  

b. Vases  d. Vase 

  

 

13. This food from Indonesia, named éé, usually people use chicken 

meat that is cut into small pieces, and then stabbed and burned 

a. Lumpia  c. Rendang  

 b. Satay  d.Rawon 

  



 

 

65 

 

14. Krystal spills éé near the stove. 

a. Sugar  c. Glass 

 b. Salt  d. Spoon 

  

 

15. Which one of these is typical Indonesian food? 

a. Taco  c. Tteokbokki 

 b. Lumpia d. Kimchi 

  

 

16. There is an éé on my plate. 

a. Apple  c. Aple  

b. Apples  d.Aplle 

  

 

17. My father drinks éé every morning. 

a. Rice  c. Bread 

 b. Coffee d. Apple 

  

 

18. She goes to the kitchen to take a little éé 

a. Potato  c. Egg 

 b. Tomato  d. Salt 

  

 

19. éé is one of food from  Padang. 

a. Rendang  c. Rujak  

 b. Batagor  d. Pempek 

  

 

20. Mrs. Krystalôs favorite food  is a éé of fried rice. 

a. Plate  c. Piece  

 b. Bottle  d. Glass 

  

 

Key Answers 

1) C. Ambulance 6) B. Paper 11) A. Mice 16) A. Apple 

2) A. TV 7) C. Stadion 12) B. Vases 17) B. Coffee 

3) B. Teeth 8) C. Stadion 13) B. Satay 18) D. Salt 

4) C. Fried rise 9) C. Meetball 14) A. Sugar  19) A. Rendang 

5) D. Tables 10) C. Knives 15) B. Lumpia 20) A. Plate 
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Appendix 4 

Students Population Of Ninth Grade Studentôs In MTS ñUnggulanò Nuris 

No. Class Total Students Average 

1. IX-1 29 48,827 

2. IX-2 28 64 

3. IX-3 30 65,866 

4. IX-4 28 71,678 

5. IX5 25 74,64 

Total 140 65,002 

 

 

 

 

 

 

 

 

 



 

 

67 

Appendix 5 

Validity Test of Motivation In Learning Vocabulary 

Questionnaire 

No Item Significant Validity  

1 Item 1 0,05 (2 tailed) 0,001 

2 Item 2 0,05 (2 tailed) 0,003 

3 Item 3 0,05 (2 tailed) 0,000 

4 Item 4 0,05 (2 tailed) 0,000 

5 Item 5 0,05 (2 tailed) 0,000 

6 Item 6 0,05 (2 tailed) 0,000 

7 Item 7 0,05 (2 tailed) 0,000 

8 Item 8 0,05 (2 tailed) 0,000 

9 Item 9 0,05 (2 tailed) 0,001 

10 Item 10 0,05 (2 tailed) 0,000 

11 Item 11 0,05 (2 tailed) 0,000 

12 Item 12 0,05 (2 tailed) 0,001 

13 Item 13 0,05 (2 tailed) 0,000 

14 Item 14 0,05 (2 tailed) 0,065 

15 Item 15 0,05 (2 tailed) 0,478 

16 Item 16 0,05 (2 tailed) 0,000 

Total 0,03 
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Appendix 6 

 

Validity Test of Vocabulary Test 

No Item Significant Validity  

1 Item 1 0,05 (2 tailed) 0,178 

2 Item 2 0,05 (2 tailed) 0,000 

3 Item 3 0,05 (2 tailed) 0,007 

4 Item 4 0,05 (2 tailed) 0,178 

5 Item 5 0,05 (2 tailed) 0,003 

6 Item 6 0,05 (2 tailed) 0,072 

7 Item 7 0,05 (2 tailed) 0,000 

8 Item 8 0,05 (2 tailed) 0,000 

9 Item 9 0,05 (2 tailed) 0,000 

10 Item 10 0,05 (2 tailed) 0,326 

11 Item 11 0,05 (2 tailed) 0,000 

12 Item 12 0,05 (2 tailed) 0,000 

13 Item 13 0,05 (2 tailed) 0,000 

14 Item 14 0,05 (2 tailed) 0,428 

15 Item 15 0,05 (2 tailed) 0,000 

16 Item 16 0,05 (2 tailed) 0,004 

17 Item 17 0,05 (2 tailed) 0,000 

18 Item 18 0,05 (2 tailed) 0,001 

19 Item 19 0,05 (2 tailed) 0,000 

20 Item 20 0,05 (2 tailed) 0,000 

Total  0,05 
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Appendix 7 

Reliability Test of Motivation In Learning Vocabulary 

Questionnaire 

No Item R.Table Pearson Correlation 

1 Item 1 0,258 0,440 

2 Item 2 0,258 0,380 

3 Item 3 0,258 0,584 

4 Item 4 0,258 0,471 

5 Item 5 0,258 0,598 

6 Item 6 0,258 0,622 

7 Item 7 0,258 0,484 

8 Item 8 0,258 0,503 

9 Item 9 0,258 0,415 

10 Item 10 0,258 0,533 

11 Item 11 0,258 0,469 

12 Item 12 0,258 0,424 

13 Item 13 0,258 0,452 

14 Item 14 0,258 0,244 

15 Item 15 0,258 0,093 

16 Item 16 0,258 0,474 

Total 0,449 
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Appendix 8 

Reliability Test of Vocabulary Test 

No Item R.Table Pearson Correlation 

1 Item 1 0,258 0,179 

2 Item 2 0,258 1,000 

3 Item 3 0,258 0,349 

4 Item 4 0,258 0,179 

5 Item 5 0,258 0,385 

6 Item 6 0,258 0,238 

7 Item 7 0,258 1,000 

8 Item 8 0,258 0,459 

9 Item 9 0,258 1,000 

10 Item 10 0,258 0,131 

11 Item 11 0,258 0,608 

12 Item 12 0,258 0,690 

13 Item 13 0,258 1,000 

14 Item 14 0,258 0,106 

15 Item 15 0,258 1,000 

16 Item 16 0,258 0,369 

17 Item 17 0,258 1,000 

18 Item 18 0,258 0,437 

19 Item 19 0,258 0,586 

20 Item 20 0,258 0,573 

Total  0,564 
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Appendix 9 

FULL SCORE OF VALIDITY AND RELIABILITY TEST OF THE QUESTIONNAIRE  

Correlations 

 Item1 Item

2 

Item

3 

Item4 Item5 Item

6 

Item

7 

Item8 Item9 Item10 Item

11 

Item1

2 

Item1

3 

Item14 Item1

5 

Item1

6 

Total 

Item1 

Pearson 

Correlatio

n 

1 .199 .335
*
 .147 .431

**
 .207 .154 .125 .183 .287

*
 -.003 .230 .116 -.222 -.211 .015 .440

**
 

Sig. (2-

tailed) 

 
.134 .010 .270 .001 .120 .247 .350 .168 .029 .981 .082 .387 .094 .112 .912 .001 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item2 

Pearson 

Correlatio

n 

.199 1 
.531

*

*
 

.083 .170 .268
*
 .335

*
 -.020 -.094 -.065 .321

*
 -.176 -.040 -.210 -.074 .279

*
 .380

**
 

Sig. (2-

tailed) 
.134 

 
.000 .534 .202 .042 .010 .883 .484 .627 .014 .187 .764 .114 .582 .034 .003 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item3 

Pearson 

Correlatio

n 

.335
*
 

.531
*

*
 

1 .191 .152 
.536

*

*
 

.643
*

*
 

.162 .052 .131 .321
*
 .096 .029 -.274

*
 -.141 .115 .584

**
 

Sig. (2-

tailed) 
.010 .000 

 
.152 .255 .000 .000 .225 .696 .328 .014 .473 .829 .038 .292 .390 .000 
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N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item4 

Pearson 

Correlatio

n 

.147 .083 .191 1 .126 .292
*
 .252 .314

*
 .091 .244 .237 .215 .220 -.202 -.131 .275

*
 .471

**
 

Sig. (2-

tailed) 
.270 .534 .152 

 
.347 .026 .056 .016 .497 .065 .074 .105 .098 .128 .327 .037 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item5 

Pearson 

Correlatio

n 

.431
**
 .170 .152 .126 1 .317

*
 .086 .176 .178 .534

**
 .024 .260

*
 .167 -.137 .091 .013 .598

**
 

Sig. (2-

tailed) 
.001 .202 .255 .347 

 
.015 .520 .187 .181 .000 .858 .049 .210 .304 .496 .925 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item6 

Pearson 

Correlatio

n 

.207 .268
*
 

.536
*

*
 

.292
*
 .317

*
 1 

.580
*

*
 

.446
**
 .200 .175 

.348
*

*
 

.094 .148 -.373
**
 -.219 .205 .622

**
 

Sig. (2-

tailed) 
.120 .042 .000 .026 .015 

 
.000 .000 .131 .189 .007 .483 .267 .004 .098 .123 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item7 

Pearson 

Correlatio

n 

.154 .335
*
 

.643
*

*
 

.252 .086 
.580

*

*
 

1 .387
**
 -.006 .033 .238 .158 -.109 -.107 -.373

**
 .083 .484

**
 

Sig. (2-

tailed) 
.247 .010 .000 .056 .520 .000 

 
.003 .967 .804 .072 .237 .415 .423 .004 .535 .000 
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N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item8 

Pearson 

Correlatio

n 

.125 -.020 .162 .314
*
 .176 

.446
*

*
 

.387
*

*
 

1 .500
**
 .112 .255 .430

**
 .290

*
 -.384

**
 -.378

**
 .171 .503

**
 

Sig. (2-

tailed) 
.350 .883 .225 .016 .187 .000 .003 

 
.000 .404 .053 .001 .027 .003 .003 .199 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item9 

Pearson 

Correlatio

n 

.183 -.094 .052 .091 .178 .200 -.006 .500
**
 1 .073 .256 .213 .455

**
 -.286

*
 -.169 .247 .415

**
 

Sig. (2-

tailed) 
.168 .484 .696 .497 .181 .131 .967 .000 

 
.585 .052 .109 .000 .030 .204 .062 .001 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item10 

Pearson 

Correlatio

n 

.287
*
 -.065 .131 .244 .534

**
 .175 .033 .112 .073 1 .080 .321

*
 .338

**
 -.005 -.080 -.005 .533

**
 

Sig. (2-

tailed) 
.029 .627 .328 .065 .000 .189 .804 .404 .585 

 
.551 .014 .010 .970 .549 .970 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item11 

Pearson 

Correlatio

n 

-.003 .321
*
 .321

*
 .237 .024 

.348
*

*
 

.238 .255 .256 .080 1 .114 .300
*
 -.447

**
 -.287

*
 .401

**
 .469

**
 

Sig. (2-

tailed) 
.981 .014 .014 .074 .858 .007 .072 .053 .052 .551 

 
.393 .022 .000 .029 .002 .000 
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N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item12 

Pearson 

Correlatio

n 

.230 -.176 .096 .215 .260
*
 .094 .158 .430

**
 .213 .321

*
 .114 1 .009 -.122 -.205 .064 .424

**
 

Sig. (2-

tailed) 
.082 .187 .473 .105 .049 .483 .237 .001 .109 .014 .393 

 
.944 .360 .122 .632 .001 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item13 

Pearson 

Correlatio

n 

.116 -.040 .029 .220 .167 .148 -.109 .290
*
 .455

**
 .338

**
 .300

*
 .009 1 -.305

*
 .084 .356

**
 .452

**
 

Sig. (2-

tailed) 
.387 .764 .829 .098 .210 .267 .415 .027 .000 .010 .022 .944 

 
.020 .531 .006 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item14 

Pearson 

Correlatio

n 

-.222 -.210 
-

.274
*
 

-.202 -.137 

-

.373
*

*
 

-.107 -.384
**
 -.286

*
 -.005 

-

.447
*

*
 

-.122 -.305
*
 1 .204 .005 -.244 

Sig. (2-

tailed) 
.094 .114 .038 .128 .304 .004 .423 .003 .030 .970 .000 .360 .020 

 
.124 .971 .065 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item15 

Pearson 

Correlatio

n 

-.211 -.074 -.141 -.131 .091 -.219 

-

.373
*

*
 

-.378
**
 -.169 -.080 

-

.287
*
 

-.205 .084 .204 1 -.016 -.093 

Sig. (2-

tailed) 
.112 .582 .292 .327 .496 .098 .004 .003 .204 .549 .029 .122 .531 .124 

 
.903 .487 
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N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item16 

Pearson 

Correlatio

n 

.015 .279
*
 .115 .275

*
 .013 .205 .083 .171 .247 -.005 

.401
*

*
 

.064 .356
**
 .005 -.016 1 .474

**
 

Sig. (2-

tailed) 
.912 .034 .390 .037 .925 .123 .535 .199 .062 .970 .002 .632 .006 .971 .903 

 
.000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Total 

Pearson 

Correlatio

n 

.440
**
 

.380
*

*
 

.584
*

*
 

.471
**
 .598

**
 

.622
*

*
 

.484
*

*
 

.503
**
 .415

**
 .533

**
 

.469
*

*
 

.424
**
 .452

**
 -.244 -.093 .474

**
 1 

Sig. (2-

tailed) 
.001 .003 .000 .000 .000 .000 .000 .000 .001 .000 .000 .001 .000 .065 .487 .000 

 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

*. Correlation is significant at the 0.05 level (2-tailed). 

**. Correlation is significant at the 0.01 level (2-tailed). 
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Appendix 10 

FULL SCORE OF VALIDITY AND RELIABILITY OF VOCABULARY TEST  

Correlations 

 Item1 Item2 Item3 Item4 Item5 Item6 Item7 Item8 Item9 Item10 Item11 Item12 Item13 Item14 Item15 Item16 Item17 Item18 Item19 Item20 Total 

Item1 

Pearson 

Correlatio

n 

1 .
a
 -.018 -.018 -.060 -.036 .

a
 -.057 .

a
 .031 .078 .147 .

a
 -.025 .

a
 -.036 .

a
 .701

**
 -.036 -.041 .179 

Sig. (2-

tailed) 

 
. .896 .896 .652 .788 . .672 . .818 .559 .271 . .852 . .788 . .000 .788 .762 .178 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item2 

Pearson 

Correlatio

n 

.
a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 1.00 

Sig. (2-

tailed) 
. 

 
. . . . . . . . . . . . . . . . . . .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item3 

Pearson 

Correlatio

n 

-.018 .
a
 1 -.018 .290

*
 -.036 .

a
 -.057 .

a
 .031 .078 .147 .

a
 -.025 .

a
 -.036 .

a
 -.025 .487

**
 .431

**
 .349

**
 

Sig. (2-

tailed) 
.896 . 

 
.896 .027 .788 . .672 . .818 .559 .271 . .852 . .788 . .852 .000 .001 .007 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 
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Item4 

Pearson 

Correlatio

n 

-.018 .
a
 -.018 1 -.060 -.036 .

a
 .309

*
 .

a
 .031 .078 .147 .

a
 -.025 .

a
 -.036 .

a
 -.025 -.036 -.041 .179 

Sig. (2-

tailed) 
.896 . .896 

 
.652 .788 . .018 . .818 .559 .271 . .852 . .788 . .852 .788 .762 .178 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item5 

Pearson 

Correlatio

n 

-.060 .
a
 .290

*
 -.060 1 .056 .

a
 -.070 .

a
 -.099 .061 -.044 .

a
 -.086 .

a
 .056 .

a
 .164 .596

**
 .185 .385

**
 

Sig. (2-

tailed) 
.652 . .027 .652 

 
.677 . .604 . .457 .649 .741 . .520 . .677 . .219 .000 .164 .003 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item6 

Pearson 

Correlatio

n 

-.036 .
a
 -.036 -.036 .056 1 .

a
 -.117 .

a
 .064 .161 -.109 .

a
 -.051 .

a
 .194 .

a
 -.051 .194 .159 .238 

Sig. (2-

tailed) 
.788 . .788 .788 .677 

 
. .383 . .635 .228 .417 . .701 . .144 . .701 .144 .234 .072 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item7 

Pearson 

Correlatio

n 

.
a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 1.00 

Sig. (2-

tailed) 
. . . . . . 

 
. . . . . . . . . . . . . .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 
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Item8 

Pearson 

Correlatio

n 

-.057 .
a
 -.057 .309

*
 -.070 -.117 .

a
 1 .

a
 .100 .253 .380

**
 .

a
 -.081 .

a
 .071 .

a
 .180 .071 .038 .459

**
 

Sig. (2-

tailed) 
.672 . .672 .018 .604 .383 . 

 
. .455 .055 .003 . .546 . .595 . .176 .595 .777 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item9 

Pearson 

Correlatio

n 

.
a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 1.00 

Sig. (2-

tailed) 
. . . . . . . . 

 
. . . . . . . . . . . .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item10 

Pearson 

Correlatio

n 

.031 .
a
 .031 .031 -.099 .064 .

a
 .100 .

a
 1 .040 .054 .

a
 .044 .

a
 -.244 .

a
 .044 .064 -.206 .131 

Sig. (2-

tailed) 
.818 . .818 .818 .457 .635 . .455 . 

 
.766 .687 . .742 . .065 . .742 .635 .121 .326 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item11 

Pearson 

Correlatio

n 

.078 .
a
 .078 .078 .061 .161 .

a
 .253 .

a
 .040 1 .453

**
 .

a
 -.320

*
 .

a
 .161 .

a
 .112 .161 .181 .608

**
 

Sig. (2-

tailed) 
.559 . .559 .559 .649 .228 . .055 . .766 

 
.000 . .014 . .228 . .404 .228 .173 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 
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Item12 

Pearson 

Correlatio

n 

.147 .
a
 .147 .147 -.044 -.109 .

a
 .380

**
 .

a
 .054 .453

**
 1 .

a
 -.170 .

a
 .302

*
 .

a
 .210 .165 .341

**
 .690

**
 

Sig. (2-

tailed) 
.271 . .271 .271 .741 .417 . .003 . .687 .000 

 
. .201 . .021 . .114 .215 .009 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item13 

Pearson 

Correlatio

n 

.
a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 1.00 

Sig. (2-

tailed) 
. . . . . . . . . . . . 

 
. . . . . . . .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item14 

Pearson 

Correlatio

n 

-.025 .
a
 -.025 -.025 -.086 -.051 .

a
 -.081 .

a
 .044 -.320

*
 -.170 .

a
 1 .

a
 -.051 .

a
 -.036 -.051 -.058 -.106 

Sig. (2-

tailed) 
.852 . .852 .852 .520 .701 . .546 . .742 .014 .201 . 

 
. .701 . .790 .701 .665 .428 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item15 

Pearson 

Correlatio

n 

.
a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 1.00 

Sig. (2-

tailed) 
. . . . . . . . . . . . . . 

 
. . . . . .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 
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Item16 

Pearson 

Correlatio

n 

-.036 .
a
 -.036 -.036 .056 .194 .

a
 .071 .

a
 -.244 .161 .302

*
 .

a
 -.051 .

a
 1 .

a
 -.051 -.074 .401

**
 .369

**
 

Sig. (2-

tailed) 
.788 . .788 .788 .677 .144 . .595 . .065 .228 .021 . .701 . 

 
. .701 .581 .002 .004 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item17 

Pearson 

Correlatio

n 

.
a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 .

a
 1.00 

Sig. (2-

tailed) 
. . . . . . . . . . . . . . . . 

 
. . . .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item18 

Pearson 

Correlatio

n 

.701
**
 .

a
 -.025 -.025 .164 -.051 .

a
 .180 .

a
 .044 .112 .210 .

a
 -.036 .

a
 -.051 .

a
 1 .321

*
 .279

*
 .437

**
 

Sig. (2-

tailed) 
.000 . .852 .852 .219 .701 . .176 . .742 .404 .114 . .790 . .701 . 

 
.014 .034 .001 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Item19 

Pearson 

Correlatio

n 

-.036 .
a
 .487

**
 -.036 .596

**
 .194 .

a
 .071 .

a
 .064 .161 .165 .

a
 -.051 .

a
 -.074 .

a
 .321

*
 1 .401

**
 .586

**
 

Sig. (2-

tailed) 
.788 . .000 .788 .000 .144 . .595 . .635 .228 .215 . .701 . .581 . .014 

 
.002 .000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 
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Item20 

Pearson 

Correlatio

n 

-.041 .
a
 .431

**
 -.041 .185 .159 .

a
 .038 .

a
 -.206 .181 .341

**
 .

a
 -.058 .

a
 .401

**
 .

a
 .279

*
 .401

**
 1 .573

**
 

Sig. (2-

tailed) 
.762 . .001 .762 .164 .234 . .777 . .121 .173 .009 . .665 . .002 . .034 .002 

 
.000 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

Total 

Pearson 

Correlatio

n 

.179 .
a
 .349

**
 .179 .385

**
 .238 .

a
 .459

**
 .

a
 .131 .608

**
 .690

**
 .

a
 -.106 .

a
 .369

**
 .

a
 .437

**
 .586

**
 .573

**
 1 

Sig. (2-

tailed) 
.178 . .007 .178 .003 .072 . .000 . .326 .000 .000 . .428 . .004 . .001 .000 .000 

 

N 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 58 

**. Correlation is significant at the 0.01 level (2-tailed). 

*. Correlation is significant at the 0.05 level (2-tailed). 
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Appendix 11 

The Score of Studentsô Motivation Questionnaire 

Number Initial Name Score 
Conversion 

Score 

1 ADL 59 73 

2 HTA 58 72 

3 NAT 54 67 

4 DP 63 78 

5 NM 58 72 

6 SBNS 61 76 

7 NUH 61 76 

8 SNH 53 66 

9 FN 50 62 

10 NMS 55 68 

11 ADK 52 65 

12 ANF 59 73 

13 AAP 63 78 

14 DNF 55 68 

15 NCP 60 75 

16 NHM 53 66 

17 SRTZ 62 77 

18 ONF 58 72 

19 MDA 55 68 

20 AES 61 76 

21 ZSR 51 63 

22 ZFFW 57 71 

23 NKP 54 67 

24 ISA 57 71 

25 VF 61 76 

26 LAA  66 82 

27 RPR 57 71 

28 APS 58 72 

29 DPR 57 71 

30 ANA 50 62 

31 LNR 69 86 

32 AMAP 60 75 

33 KNM 65 81 

34 SFZ 55 68 

35 ZK 60 75 

36 LJ 58 72 

37 ZA 58 72 

38 AHA 61 76 

39 RMPW 50 62 

40 RRM 52 65 
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41 GDF 61 76 

42 NA 58 72 

43 AF 67 83 

44 NMA 65 81 

45 IK  65 81 

46 FAA 63 78 

47 AM 67 83 

48 FNI 66 82 

49 NS 52 65 

50 ANAE 68 85 

51 LSZ 57 71 

52 DZM 48 60 

53 TNR 56 70 

54 FNAR 51 63 

55 MRW 51 63 

56 ASD 50 62 

57 RDA 62 77 

58 FH 54 67 

Total 3367 4185 

Average 58,051 72,155 
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Appendix 12 

 

The Score of Studentsô Vocabulary Mastery 

Number Initial Name Score 

1 ADL 75 

2 HTA 60 

3 NAT 95 

4 DP 80 

5 NM 75 

6 SBNS 75 

7 NUH 80 

8 SNH 80 

9 FN 70 

10 NMS 75 

11 ADK 85 

12 ANF 85 

13 AAP 80 

14 DNF 85 

15 NCP 85 

16 NHM 75 

17 SRTZ 85 

18 ONF 85 

19 MDA 85 

20 AES 75 

21 ZSR 65 

22 ZFFW 80 

23 NKP 90 

24 ISA 90 

25 VF 80 

26 LAA  95 

27 RPR 85 

28 APS 80 

29 DPR 85 

30 ANA 65 

31 LNR 85 

32 AMAP 85 

33 KNM 90 

34 SFZ 90 

35 ZK 95 

36 LJ 90 

37 ZA 85 

38 AHA 95 

39 RMPW 90 

40 RRM 95 

41 GDF 95 
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42 NA 95 

43 AF 95 

44 NMA 95 

45 IK  90 

46 FAA 90 

47 AM 90 

48 FNI 90 

49 NS 85 

50 ANAE 85 

51 LSZ 90 

52 DZM 90 

53 TNR 90 

54 FNAR 90 

55 MRW 95 

56 ASD 70 

57 RDA 95 

58 FH 85 

Total 4920 

Average 84,827 
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Appendix 13 

THE FULL SCORE OF STUDENTôS MOTIVATION QUESTIONNAIRE 

No. Name Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Total 

1 ADL 4 3 4 4 4 4 3 4 5 4 3 3 4 3 3 4 59 

2 HTA 3 3 4 5 3 4 5 4 2 5 2 5 3 5 1 4 58 

3 NAT 3 4 4 4 3 3 3 3 3 4 4 4 4 2 3 3 54 

4 DP 3 5 4 4 3 3 4 5 4 4 4 4 5 4 2 5 63 

5 NM 3 4 4 3 5 4 3 3 5 4 3 3 4 3 3 4 58 

6 SBNS 4 4 4 4 3 4 3 4 4 5 5 5 5 1 2 4 61 

7 NUH 3 3 4 4 4 4 3 4 5 5 5 4 5 2 2 4 61 

8 SNH 3 3 3 4 4 3 3 4 3 4 3 3 5 2 3 3 53 

9 FN 3 2 1 4 3 3 2 5 5 3 2 4 4 3 2 4 50 

10 NMS 3 3 3 4 3 5 3 4 4 4 3 3 5 2 3 3 55 

11 ADK 2 4 4 4 2 4 3 4 4 4 2 4 4 2 2 3 52 

12 ANF 4 5 5 4 5 5 4 3 3 3 3 3 3 3 3 3 59 

13 AAP 4 3 4 5 3 4 3 4 5 5 3 5 5 3 3 4 63 

14 DNF 3 3 4 4 3 4 3 4 4 2 4 5 4 1 3 4 55 

15 NCP 3 4 4 3 3 3 3 4 5 3 2 5 5 4 4 5 60 

16 NHM 3 5 5 4 2 4 3 4 4 1 3 1 5 1 3 5 53 

17 SRTZ 4 3 4 5 5 3 3 4 5 5 3 5 5 2 2 4 62 

18 ONF 4 3 3 5 4 3 3 5 5 3 3 5 4 2 3 3 58 

19 MDA 3 4 4 4 3 4 4 5 4 3 3 3 4 1 3 3 55 

20 AES 4 3 4 4 4 4 3 5 5 4 4 5 5 1 2 4 61 

21 ZSR 5 3 3 4 3 3 3 4 4 3 2 5 4 1 1 3 51 

22 ZFFW 3 3 4 4 2 4 3 4 5 3 4 4 5 2 2 5 57 

23 NKP 3 4 3 3 4 3 3 4 4 3 3 5 4 2 3 3 54 

24 ISA 3 4 4 4 3 3 3 4 4 3 3 5 4 3 3 4 57 

25 VF 3 3 2 5 4 4 3 5 5 4 3 5 4 3 3 5 61 
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26 LAA  3 3 4 4 5 5 4 5 5 5 4 5 5 1 3 5 66 

27 RPR 3 4 4 4 3 4 4 5 4 3 3 5 4 1 3 3 57 

28 APS 3 3 3 4 5 4 3 5 5 3 2 5 5 2 3 3 58 

29 DPR 3 3 3 4 3 4 3 5 4 3 3 5 4 3 3 4 57 

30 ANA 3 4 3 4 3 3 3 3 3 3 3 5 3 2 2 3 50 

31 LNR 3 4 5 5 4 5 5 5 5 4 5 5 5 2 2 5 69 

32 AMAP 3 3 3 5 4 3 2 3 4 5 2 5 5 3 5 5 60 

33 KNM 4 4 5 4 5 5 4 4 3 4 3 5 4 2 5 4 65 

34 SFZ 4 4 4 4 2 4 3 4 4 4 2 4 4 2 2 4 55 

35 ZK 3 3 4 4 3 4 3 5 5 3 3 5 5 2 4 4 60 

36 LJ 3 3 4 5 3 4 3 4 4 3 3 4 5 2 4 4 58 

37 ZA 4 5 5 4 3 3 3 3 4 3 3 4 4 2 4 4 58 

38 AHA 3 3 4 4 3 5 4 5 5 4 3 5 5 1 3 4 61 

39 RMPW 3 3 3 4 2 4 3 3 3 2 2 3 4 3 4 4 50 

40 RRM 3 3 2 4 2 4 3 4 5 1 4 4 5 2 1 5 52 

41 GDF 3 4 5 5 1 4 4 5 5 3 5 4 5 1 2 5 61 

42 NA 3 4 5 4 1 5 5 5 4 1 5 5 3 2 1 5 58 

43 AF 4 5 5 5 5 5 4 5 5 3 4 5 4 1 2 5 67 

44 NMA 4 5 5 5 4 5 4 4 4 3 3 4 4 3 3 5 65 

45 IK 4 5 5 5 4 5 4 5 5 4 4 4 5 1 2 3 65 

46 FAA 4 5 5 4 5 5 4 5 5 4 3 5 3 1 1 4 63 

47 AM 3 5 4 5 5 5 3 5 5 3 5 5 5 1 3 5 67 

48 FNI 3 5 4 5 4 5 3 5 4 5 5 5 5 1 2 5 66 

49 NS 2 5 2 5 2 3 3 3 4 2 4 2 4 2 4 5 52 

50 ANAE 4 5 5 5 5 5 4 5 4 5 4 5 5 1 1 5 68 

51 LSZ 3 4 5 4 2 4 5 4 5 2 3 4 4 3 2 3 57 

52 DZM 2 3 3 3 2 3 2 3 4 3 4 4 3 3 3 3 48 

53 TNR 3 3 4 5 2 4 3 5 5 3 3 5 4 2 2 3 56 

54 FNAR 2 3 4 5 2 3 3 4 3 2 3 5 3 2 3 4 51 

55 MRW 3 4 3 3 3 3 3 4 4 2 2 4 3 3 3 4 51 
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56 ASD 2 3 3 4 3 4 3 4 3 3 2 3 4 3 3 3 50 

57 RDA 3 3 5 5 4 5 5 5 5 4 3 5 4 1 2 3 62 

58 FH 3 3 4 4 3 4 3 4 4 3 3 4 3 3 3 3 54 
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Appendix 14 

THE FULL  SCORE OF STUDENTôS VOCABULARY TEST 

No. Name T1 T2 T3 T4 T5 T6 T7 T8 T9 T10 T11 T12 T13 T14 T15 T16 T17 T18 T19 T20 Total 

1 ADL 5 5 5 5 0 0 5 5 5 0 0 5 5 5 5 5 5 5 0 5 75 

2 HTA 5 5 5 5 0 5 5 0 5 0 0 0 5 5 5 5 5 0 0 0 60 

3 NAT 5 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 95 

4 DP 5 5 5 5 5 5 5 5 5 5 0 0 5 5 5 0 5 5 5 0 80 

5 NM 0 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 0 5 5 75 

6 SBNS 5 5 5 5 0 5 5 5 5 0 0 0 5 5 5 0 5 5 5 5 75 

7 NUH 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 0 80 

8 SNH 5 5 5 5 5 5 5 0 5 0 0 0 5 5 5 5 5 5 5 5 80 

9 FN 5 5 5 5 5 0 5 5 5 0 0 0 5 5 5 0 5 5 5 0 70 

10 NMS 5 5 5 0 5 5 5 0 5 0 0 0 5 5 5 5 5 5 5 5 75 

11 ADK 5 5 5 5 5 0 5 5 5 0 0 5 5 5 5 5 5 5 5 5 85 

12 ANF 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

13 AAP 5 5 5 5 5 5 5 0 5 0 0 0 5 5 5 5 5 5 5 5 80 

14 DNF 5 5 5 5 0 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 85 

15 NCP 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

16 NHM 5 5 5 5 5 5 5 0 5 0 0 0 5 5 5 0 5 5 5 5 75 

17 SRTZ 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

18 ONF 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

19 MDA 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

20 AES 5 5 5 5 0 5 5 5 5 0 0 0 5 5 5 5 5 5 0 5 75 

21 ZSR 5 5 0 5 0 5 5 5 5 0 0 0 5 5 5 5 5 5 0 0 65 

22 ZFFW 5 5 5 5 5 5 5 0 5 0 0 0 5 5 5 5 5 5 5 5 80 

23 NKP 5 5 5 5 5 5 5 5 5 0 5 0 5 5 5 5 5 5 5 5 90 

24 ISA 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

25 VF 5 5 5 5 5 5 5 0 5 0 0 0 5 5 5 5 5 5 5 5 80 

26 LAA  5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

27 RPR 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 
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28 APS 5 5 5 5 5 5 5 0 5 0 0 0 5 5 5 5 5 5 5 5 80 

29 DPR 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

30 ANA 5 0 5 5 5 0 5 5 5 0 0 0 5 5 5 5 0 5 5 0 65 

31 LNR 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

32 AMAP 5 5 5 5 5 5 5 5 5 0 0 0 5 5 5 5 5 5 5 5 85 

33 KNM 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

34 SFZ 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

35 ZK 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

36 LJ 5 5 5 5 0 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 90 

37 ZA 5 5 5 5 5 5 5 0 5 0 0 5 5 5 5 5 5 5 5 5 85 

38 AHA 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

39 RMPW 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

40 RRM 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

41 GDF 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

42 NA 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

43 AF 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

44 NMA 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 95 

45 IK 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

46 FAA 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

47 AM 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

48 FNI 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

49 NS 5 5 5 5 0 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 85 

50 ANAE 5 5 5 5 0 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 85 

51 LSZ 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

52 DZM 5 5 5 5 5 5 5 5 5 0 0 5 5 5 5 5 5 5 5 5 90 

53 TNR 5 5 5 5 5 5 5 5 5 0 5 5 5 0 5 5 5 5 5 5 90 

54 FNAR 5 5 5 5 5 5 5 5 5 0 5 5 5 0 5 5 5 5 5 5 90 

55 MRW 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

56 ASD 0 5 5 5 0 5 5 5 5 0 5 0 5 5 5 0 5 5 5 0 70 

57 RDA 5 5 5 5 5 5 5 5 5 0 5 5 5 5 5 5 5 5 5 5 95 

58 FH 5 5 5 5 5 0 5 5 5 0 0 5 5 5 5 5 5 5 5 5 85 
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Appendix 15 

The Correlation Between Studentôs Motivation And Vocabulary Mastery 

No Name X Y X
2
 Y

2
 XY 

1 ADL 73 75 5329 5625 5475 

2 HTA 72 60 5184 3600 4320 

3 NAT 67 95 4489 9025 6365 

4 DP 78 80 6084 6400 6240 

5 NM 72 75 5184 5625 5400 

6 SBNS 76 75 5776 5625 5700 

7 NUH 76 80 5776 6400 6080 

8 SNH 66 80 4356 6400 5280 

9 FN 62 70 3844 4900 4340 

10 NMS 68 75 4624 5625 5100 

11 ADK 65 85 4225 7225 5525 

12 ANF 73 85 5329 7225 6205 

13 AAP 78 80 6084 6400 6240 

14 DNF 68 85 4624 7225 5780 

15 NCP 75 85 5625 7225 6375 

16 NHM 66 75 4356 5625 4950 

17 SRTZ 77 85 5929 7225 6545 

18 ONF 72 85 5184 7225 6120 

19 MDA 68 85 4624 7225 5780 

20 AES 76 75 5776 5625 5700 

21 ZSR 63 65 3969 4225 4095 

22 ZFFW 71 80 5041 6400 5680 

23 NKP 67 90 4489 8100 6030 

24 ISA 71 90 5041 8100 6390 

25 VF 76 80 5776 6400 6080 

26 LAA  82 95 6724 9025 7790 

27 RPR 71 85 5041 7225 6035 

28 APS 72 80 5184 6400 5760 

29 DPR 71 85 5041 7225 6035 

30 ANA 62 65 3844 4225 4030 

31 LNR 86 85 7396 7225 7310 

32 AMAP 75 85 5625 7225 6375 

33 KNM 81 90 6561 8100 7290 

34 SFZ 68 90 4624 8100 6120 

35 ZK 75 95 5625 9025 7125 

36 LJ 72 90 5184 8100 6480 

37 ZA 72 85 5184 7225 6120 

38 AHA 76 95 5776 9025 7220 

39 RMPW 62 90 3844 8100 5580 

40 RRM 65 95 4225 9025 6175 
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41 GDF 76 95 5776 9025 7220 

42 NA 72 95 5184 9025 6840 

43 AF 83 95 6889 9025 7885 

44 NMA 81 95 6561 9025 7695 

45 IK 81 90 6561 8100 7290 

46 FAA 78 90 6084 8100 7020 

47 AM 83 90 6889 8100 7470 

48 FNI 82 90 6724 8100 7380 

49 NS 65 85 4225 7225 5525 

50 ANAE 85 85 7225 7225 7225 

51 LSZ 71 90 5041 8100 6390 

52 DZM 60 90 3600 8100 5400 

53 TNR 70 90 4900 8100 6300 

54 FNAR 63 90 3969 8100 5670 

55 MRW 63 95 3969 9025 5985 

56 ASD 62 70 3844 4900 4340 

57 RDA 77 95 5929 9025 7315 

58 FH 67 85 4489 7225 5695 

Total ×X = 4185 ×Y = 4920 
×X

2 
= 

304455 
×Y

2 
= 

421450 
×XY = 

355885 
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Appendix 16 

R-Table 

Tabel r untuk df = 1 - 100 

 

 

df = (N-2) 

Tingkat signifkansi untuk uji satu arah  

 0.05 0.025 0.01 0.005 0.0005  

 Tingkat signifkansi untuk uji dua arah  

 0.1 0.05 0.02 0.01 0.001  

 1 0.9877 0.9969 0.9995 0.9999 1.0000  

 2 0.9000 0.9500 0.9800 0.9900 0.9990  

 3 0.8054 0.8783 0.9343 0.9587 0.9911  

 4 0.7293 0.8114 0.8822 0.9172 0.9741  

 5 0.6694 0.7545 0.8329 0.8745 0.9509  

 6 0.6215 0.7067 0.7887 0.8343 0.9249  

 7 0.5822 0.6664 0.7498 0.7977 0.8983  

 8 0.5494 0.6319 0.7155 0.7646 0.8721  

 9 0.5214 0.6021 0.6851 0.7348 0.8470  

 10 0.4973 0.5760 0.6581 0.7079 0.8233  

 11 0.4762 0.5529 0.6339 0.6835 0.8010  

 12 0.4575 0.5324 0.6120 0.6614 0.7800  

 13 0.4409 0.5140 0.5923 0.6411 0.7604  

 14 0.4259 0.4973 0.5742 0.6226 0.7419  

 15 0.4124 0.4821 0.5577 0.6055 0.7247  

 16 0.4000 0.4683 0.5425 0.5897 0.7084  

 17 0.3887 0.4555 0.5285 0.5751 0.6932  

 18 0.3783 0.4438 0.5155 0.5614 0.6788  

 19 0.3687 0.4329 0.5034 0.5487 0.6652  

 20 0.3598 0.4227 0.4921 0.5368 0.6524  

 21 0.3515 0.4132 0.4815 0.5256 0.6402  

 22 0.3438 0.4044 0.4716 0.5151 0.6287  

 23 0.3365 0.3961 0.4622 0.5052 0.6178  

 24 0.3297 0.3882 0.4534 0.4958 0.6074  

 25 0.3233 0.3809 0.4451 0.4869 0.5974  

 26 0.3127 0.3739 0.4372 0.4785 0.5880  

 27 0.3115 0.3673 0.4297 0.4705 0.5790  

 28 0.3061 0.3610 0.4226 0.4629 0.5703  

 29 0.3009 0.3550 0.4158 0.4556 0.5620  

 30 0.2960 0.3494 0.4093 0.4487 0.5541  

 31 0.2913 0.3440 0.4032 0.4421 0.5465  

 32 0.2869 0.3388 0.3972 0.4357 0.5392  

 33 0.2826 0.3338 0.3916 0.4296 0.5322  

 34 0.2785 0.3291 0.3862 0.4238 0.5254  

 35 0.2746 0.3246 0.3810 0.4182 0.5189  
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 36 0.2709 0.3202 0.3760 0.4128 0.5126  

 37 0.2673 0.3160 0.3712 0.4076 0.5066  

 38 0.2638 0.3120 0.3665 0.4026 0.5007  

 39 0.2605 0.3081 0.3621 0.3978 0.4950  

 40 0.2573 0.3044 0.3578 0.3932 0.4896  

 41 0.2542 0.3008 0.3536 0.3887 0.4843  

 42 0.2512 0.2973 0.3496 0.3843 0.4791  

 43 0.2483 0.2940 0.3457 0.3801 0.4742  

 44 0.2455 0.2907 0.3420 0.3761 0.4694  

 45 0.2429 0.2876 0.3384 0.3721 0.4647  

 46 0.2403 0.2845 0.3348 0.3683 0.4601  

 47 0.2377 0.2816 0.3314 0.3646 0.4557  

 48 0.2353 0.2787 0.3281 0.3610 0.4514  

 49 0.2329 0.2759 0.3249 0.3575 0.4473  

 50 0.2306 0.2732 0.3218 0.3542 0.4432  

 51 0.2284 0.2706 0.3188 0.3509 0.4393  

 52 0.2262 0.2681 0.3158 0.3477 0.4354  

 53 0.2241 0.2656 0.3129 0.3445 0.4317  

 54 0.2221 0.2632 0.3102 0.3415 0.4280  

 55 0.2201 0.2609 0.3074 0.3385 0.4244  

 56 0.2181 0.2586 0.3048 0.3357 0.4210  

 57 0.2162 0.2564 0.3022 0.3328 0.4176  

 58 0.2144 0.2542 0.2997 0.3301 0.4143  

 59 0.2126 0.2521 0.2972 0.3274 0.4110  

 60 0.2108 0.2500 0.2948 0.3248 0.4079  

 61 0.2091 0.2480 0.2925 0.3223 0.4048  

 62 0.2075 0.2461 0.2902 0.3198 0.4018  

 63 0.2058 0.2441 0.2880 0.3173 0.3988  

 64 0.2042 0.2423 0.2858 0.3150 0.3959  

 65 0.2027 0.2404 0.2837 0.3126 0.3931  

 66 0.2012 0.2387 0.2816 0.3104 0.3903  

 67 0.1997 0.2369 0.2796 0.3081 0.3876  

 68 0.1982 0.2352 0.2776 0.3060 0.3850  

 69 01968 0.2335 0.2756 0.3038 0.3823  

 70 0.1954 0.2319 0.2737 0.3017 0.3798  

 71 0.1940 0.2303 0.2718 0.2997 0.3773  

 72 0.1927 0.2287 0.2700 0.2977 0.3748  

 73 0.1914 0.2272 0.2682 0.2957 0.3724  

 74 0.1901 0.2257 0.2664 0.2938 0.3701  

 75 0.1888 0.2242 0.2647 0.2919 0.3678  

 76 0.1876 0.2227 0.2630 0.2900 0.3655  

 77 0.1864 0.2213 0.2613 0.2882 0.3633  

 78 0.1852 0.2199 0.2597 0.2864 0.3611  

 79 0.1841 0.2185 0.2581 0.2847 0.3589  
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 80 0.1829 0.2172 0.2565 0.2830 0.3568  

 81 0.1818 0.2159 0.2550 0.2813 0.2547  

 82 0.1807 0.2146 0.2535 0.2796 0.3527  

 83 0.1796 0.2133 0.2520 0.2780 0.3507  

 84 0.1786 0.2120 0.2505 0.2764 0.3487  

 85 0.1775 0.2108 0.2491 0.2748 0.3468  

 86 0.1765 0.2096 0.2477 0.2732 0.3449  

 87 0.1755 0.2084 0.2463 0.2717 0.3430  

 88 0.1745 0.2072 0.2449 0.2702 0.3412  

 89 0.1735 0.2061 0.2435 0.2687 0.3393  

 90 0.1726 0.2050 0.2422 0.2673 0.3375  

 91 0.1716 0.2039 0.2409 0.2659 0.3358  

 92 0.1707 0.2028 0.2396 0.2645 0.3341  

 93 0.1698 0.2017 0.2384 0.2631 0.3323  

 94 0.1689 0.2006 0.2371 0.2617 0.3307  

 95 0.1680 0.1996 0.2359 0.2604 0.3290  

 96 0.1671 0.1986 0.2347 0.2591 0.3274  

 97 0.1663 0.1975 0.2335 0.2578 0.3258  

 98 0.1654 0.1966 0.2324 0.2565 0.3242  

 99 0.1646 0.1956 0.2312 0.2552 0.3226  

 100 0.1638 0.1946 0.2301 0.2540 0.3211  
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Appendix 17 

STUDENTS ANSWER SHEETS 
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