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from Tanjungpura University, Pontianak, with the aim of investigating the 

use of comic strips in improving students' vocabulary in narrative text 

learning. This study used the Classroom Action Research (CAR) method 

applied to 24 students of class VIII B of SMPN 2 Putussibau in the 

2017/2018 academic year. Comic strips were used as learning media with an 

interactive approach, where students were invited to discuss and analyze the 

content of the story to improve their understanding. The results showed a 

significant improvement in vocabulary mastery, from an average score of 

59.79 (Poor) in the first cycle to 78.75 (Average) in the second cycle, as well 

as increased student enthusiasm and engagement in learning.12 Another study 

was conducted by Bambang Suwastomo at SMAN 1 Muntok aimed to 

examine the implementation of comics as media in improving students' 

vocabulary acquisition. The focus of the study was to analyze the significant 

difference in vocabulary achievement between students who were taught 

using comics and those who were not. Using a quantitative approach and a 

quasi-experimental design, the study involved 55 students from a total 

population of 212 tenth grade students. Data were analyzed using Paired 

Sample t-test and Independent Sample t-test, as well as Correlation 

Coefficient and Cronbach Alpha to test the validity and reliability of the 

instruments. The results showed that the average post-test score (73.81) was 

higher than the pre-test (61.43), and the t-test proved the significant effect of 

using comics in vocabulary learning. In addition, the p-output value of 0.000 

                                                             
12

 Gito Budiman and Sada. 
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(2017/2018) focuses on the use of comic strips in narrative text learning 

through the Classroom Action Research (CAR) method, with the results 

showing a significant increase in vocabulary acquisition and student 

engagement. However, the study was still limited to a classroom action 

research model that focused more on improvements in the learning cycle 

without a stricter control comparison. Furthermore, Bambang Suwastomo 

examined the effectiveness of comics as vocabulary learning media through a 

quantitative approach with a quasi-experimental design, which showed 

significant differences between the experimental and control groups. 

However, this study was conducted at the high school level, so it is not 

possible to describe the effectiveness of this method for junior high school 

students who have a different level of language comprehension. Meanwhile, 

Juliana's study highlights how comic strips can increase students' motivation 

in mastering vocabulary in a boarding school environment, but it does not 

highlight the concrete aspects of vocabulary acquisition in the context of 

narrative texts.  According to there gaps, This study offers novelty in several 

key aspects. First, this study does not only examine the use of comic strips to 

increase learning motivation or simply compare the results between the 

control and experimental groups, but also specifically explores how this 

media can help in vocabulary mastery in narrative texts at the junior high 

school level. Second, the approach used in this study more systematic by 

considering not only the quantitative results of vocabulary improvement but 

also the learning strategies that can maximize the use of comic strips in 
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understand and master the vocabulary needed to compose a good narrative 

text. 

Based on the background of the research above, the researcher 

presents the research Focus as follows : 

1. How does teacher plan to use english comic strips in teaching 

vocabulary mastery on narrative text for eighth grade studemts at 

MTs Negeri 1 Jember ? 

2. How does the teacher implement English comic strips in teaching 

vocabulary mastery on narrative text at eighth grade student of 

MTs Negeri 1 Jember ? 

3. How does the teacher evaluate the use of English comic strips in 

teaching vocabulary mastery on narrative text at eighth grade 

student of MTs Negeri 1 Jember ? 

Based on the research focus above, the aims of the research above 

are: 

1. To describe how the teacher plans to use English comic strips in 

teaching vocabulary mastery on narrative text at eighth grade 

student of MTs Negeri 1 Jember. 

B. Research Question

C. Research Objective
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2. To describe how the teacher implements English comic strips in 

teaching vocabulary mastery on narrative text at eighth grade 

student of MTs Negeri 1 Jember. 

3. To describe how the teacher evaluates the use of English comic 

strips in teaching vocabulary mastery on narrative text at eighth 

grade students of MTs Negeri 1 Jember. 

 

The researcher hopes that this study can provide benefits for the 

teaching and learning process of English, especially in teaching 

vocabulary. This research has theoretical and practical benefits which is 

described as follows : 

1. Theoritical 

The results of this study are expected to contribute to the 

knowledge of English, especially in vocabulary learning through 

English comic strips on narrative text. This research can enrich and 

increase knowledge about strategies in the teaching and learning 

process. 

2. Practical 

a. For other researcher 

For other researchers, this study can be used as a 

reference for learning strategies that are more fun and less 

D. Research Significance



13 
 

 

boring in learning new vocabulary, especially in learning 

narrative texts. 

b. For readers 

For readers, this study provides a deep insight into 

how the use of creative media such as English comic strips 

can be an effective tool in vocabulary learning, particularly 

in the context of narrative text. Readers, especially 

educators, can understand how this strategy not only 

improves students' vocabulary skills but also provides a 

more interactive and engaging learning experience. 

c. For teachers and students 

The findings of this study can be a solution for 

teachers and students in teaching and learning, especially 

when the learning process of English vocabulary is still less 

interactive 

The definition of key terms is about understanding important terms 

that are the focus of researchers in the research title. The aim is to avoid 

misunderstandings in interpreting the contents intended by the researcher. 

These terms are : 

1. English comic strips 

English comic strips are short English comics that usually 

consist of several panels and feature dialogue or short narration. 

E. Definition of key terms
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Comic strips often contain humor, a short story, or a specific 

message delivered through a combination of text and images.  In 

the context of English language learning, comic strips are used as a 

media to improve reading skills, understand vocabulary, and 

develop an understanding of language structure and expression in 

everyday communication. Due to their concise and engaging 

format, comic strips can help students understand the meaning of 

words and phrases through visual clues, thus accelerating the 

language learning process in a more fun and interactive way. 

2. Teaching Vocabulary 

Teaching vocabulary is the process of helping students 

acquire, understand, and use words accurately and effectively in 

communication. This process includes teaching word meanings, 

pronunciation, spelling, and how to use words in different contexts. 

Vocabulary learning is essential for improving reading 

comprehension, writing skills, and overall language 

proficiency.There are several methods used in vocabulary teaching. 

One common approach is explicit instruction, where teachers 

directly explain the meanings of words, provide examples, and 

encourage students to use them in sentences. Another effective 

strategy is contextual learning, where students learn new words 

naturally through reading, listening, and engaging in real-life 
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conversations.Repetition and reinforcement are also crucial in 

helping students remember new words. 

3. Narrative Text  

Narrative text is a text that tells an event or series of events 

in the form of fiction or nonfiction. This text has a structure that 

consists of the introduction of characters and settings, the 

development of conflicts, and the resolution of the story. 
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them in everyday communication. Teaching vocabulary requires 

the use of various techniques, such as visual aids, games and 

interactive activities, to make teaching vocabulary more interesting 

and effective, because vocabulary is a key element in learning 

English as a second language. Teachers' experience shows that 

students need to learn thousands of words used by English speakers 

and writers.  

According to Allen, teaching vocabulay should not be done 

in isolation, but should involve students in real or relevant 

situations where the words are used. Contextualized teaching helps 

students to associate new words with their experiences, resulting in 

deeper understanding and retention of vocabulary. Allen also 

points out the importance of repetition and repeated use of new 

words in different contexts. This encourages students to become 

familiar with the vocabulary taught and use it actively in 

communication. For example, in vocabulary teaching on recount 

text, students can be asked to write or discuss their personal 

experiences using the newly learned vocabulary. This makes the 

vocabulary teaching more relevant and easier to remember.are 

some challenges faced by teachers in teaching vocabulary to 

students. Especially for students who are still at an earlier stage of 

cognitive development. In addition, teachers also have to face the 

challenge of making vocabulary teaching more interesting and 



29 
 

 

interactive, so that students do not feel bored and can understand 

vocabulary better.  

Teaching vocabulary is elaborated in depth through some 

fundamental principles. First, it is important to understand that 

vocabulary is a key element in language learning, and students 

should feel a need to learn new vocabulary. This can be achieved 

by linking vocabulary to real experiences and relevant contexts in 

students' daily lives. Secondly, vocabulary teaching should be done 

contextually, where students not only learn the meaning of the 

word, but also how the word functions in the sentence. Allen 

emphasizes that a deep understanding of how words work in 

sentence structure is essential for effective communication. Third, 

the use of multiple senses in the learning process, such as seeing, 

hearing and touching, can improve students' recall of the 

vocabulary taught, thus creating a more holistic learning 

experience.  

Allen also suggests that there are techniques in teaching 

vocabulary that include the use of visual aids, such as pictures and 

flannelgraphs, which can help students understand the meaning of 

words better. Allen also recommends active repetition techniques, 

where students are expected to use new vocabulary in sentences or 

dialogues, so that they can internalize the words. In addition, the 

use of games and group activities can create a fun and interactive 
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learning atmosphere, so that students are more motivated to learn. 

Another method emphasized is the use of dictionaries, especially 

dictionaries designed for learners, which allow students to discover 

the meaning of words independently and understand the use of 

words in a wider context. The importance of creating real 

communication experiences, where students can use new 

vocabulary in relevant situations. 

Teachers not only function as conveyors of information, but 

also as facilitators who create a conducive learning environment. 

Teachers must be able to recognize students' needs and level of 

understanding, and adjust the teaching methods used. In addition, 

teachers are also responsible for providing constructive feedback 

and encouraging students to actively participate in the learning 

process. In this context, teachers are expected to utilize techniques 

that have been proven effective in vocabulary teaching, as well as 

adapt their approach based on classroom dynamics. Thus, teachers 

act as guides who help students develop their language skills 

independently, so that they can continue to learn and use new 

vocabulary in various contexts. Allen emphasizes that the success 

of vocabulary teaching depends largely on positive interactions 

between teachers and students and on the application of techniques 

that suit the needs of students. There are various challenges faced 

by teachers in teaching vocabulary to students, especially in 



31 
 

 

creating an effective environment for understanding and using new 

words. Allen also identifies some key challenges in vocabulary 

teaching that can affect the effectiveness of learning, including : 

a) Large amount of vocabulary to learn 

Students are expected to learn thousands of words, 

which can lead to a sense of overwhelm and frustration. 

b) Lack of a Sense of Need 

Students often feel no need to learn new vocabulary 

because they already have words in their native language 

that fulfill their communication needs. 

c) Differences in Comprehension Levels 

Variations in ability and learning experiences 

among students require different approaches to vocabulary 

teaching. 

d) Difficulties in Teaching Meaning 

Word meanings are often complex and cannot 

always be taught directly, especially when words have 

multiple meanings or nuances. 

e) Using Vocabulary in Context 

Students may have difficulty applying new 

vocabulary in real situations, which is essential for effective 

language acquisition. 
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f) Time Limitations 

Limited time in the classroom often hinders 

teachers' ability to teach vocabulary in depth and 

thoroughly. 

g) Student Motivation 

  Maintaining students' motivation to learn new 

vocabulary can be challenging, especially if they don't see 

the relevance of the vocabulary in their daily lives. 

h) Effective Use of Aids 

  Selecting and using appropriate aids to teach 

vocabulary can be difficult, especially when resources are 

limited. 

The selection of appropriate methods in vocabulary 

teaching is very important to achieve effective results. Appropriate 

methods can help students feel more engaged and motivated to 

learn. For example, the use of visual aids, games and 

communication activities can make vocabulary learning more 

interesting and relevant to students. In addition, appropriate 

methods can also help students overcome the challenges they face 

in learning new vocabulary, such as creating a sense of need to use 

the words in real contexts. Therefore, teachers need to consider 
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students' characteristics and the learning context when choosing 

vocabulary teaching methods. 

2. Formative and Summative Assessment in Language Learning 

According to Brown, assessment in language learning can 

be divided into two main categories, namely formative assessment 

and summative assessment. Both have different but complementary 

roles in the learning process. Formative assessment is an 

assessment carried out during the learning process with the aim of 

monitoring student progress and providing feedback that is useful 

for improving learning. This assessment is informal and can be 

done through observation, oral questioning, class discussion or 

teacher notes on student engagement. Formative assessment aims 

to help students realize their strengths and weaknesses during the 

learning process, as well as giving teachers the opportunity to 

adjust teaching strategies flexibly. In the context of language 

learning, this assessment is particularly important to capture 

students' learning processes that are not always visible in the final 

results, such as speaking courage, participation in discussions, or 

vocabulary use in context 

Meanwhile, summative assessment is an assessment 

conducted at the end of a learning period to determine the extent to 

which students have achieved the set learning objectives. This 

assessment is formal and usually takes the form of a final product 





35 
 

 

with the corresponding word, they can more easily 

understand and remember the meaning of the word. Each 

comic strip has a variety of stories, which can be humor, 

action, mystery, thriller, adventure, and so on. Comic strips 

also often affect students' emotions and feelings when 

understanding the story. Comic strips are a fun medium for 

students and also develop their imagination. Comic strips 

also often use varied and repetitive vocabulary, providing 

opportunities for students to strengthen their understanding 

of newly learned words through natural repetition in the 

storyline. 

b) Differences between comic book and comic strips 

There are two commons form of comic, They are 

comic strip and comic book. According to Gavigan and 

Tomasevich, a comic strip is a short form of comic that 

usually consists of three to eight panels. This type of 

comic can generally be found in newspapers. Meanwhile, 

comic books refer to paperback-format comic publications 

with many pages that are usually published monthly. 

When talking about Japanese comic books, the term used 

is manga. Manga has gained great popularity and has a 

widespread fan base in various countries around the 
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world.25 The following are four differences between comic 

strips and comic books explored by Duncan & Smith in 

terms of the in terms of art form perspective : 

Table 2.2 

Differences between comic book and comic strips 

Comic book Comic strip 

Many panels Few panels 

Units of encapsulation include 

the page, the two-page spread 

and inset panels 

The panel is the only unit of 

encapsulation 

Layout can be creative Layout is normally rigid. 

Composition can be complex 
Composition is usually 

simple 

 

Unlike comic books, comic strips have a much more 

compact format. Comic strips feature only a few panels 

because they are designed to be read in seconds or 

minutes.26 comics do not show every moment of a story, 

but only key moments are captured-a process known as 

encapsulation. In comic strips, the panel is usually the 

main encapsulation unit. On the other hand, comic books 

offer a wider variety of encapsulation units than comic 

strips, including not only panels, but also pages, spreads, 

                                                             
25

 Gavigan, K. W., & Tomasevich, M. (2011). Connecting comics to curriculum. 
26

 Duncan, R., & Smith, M. J. (2009). The power of comics: History, form and culture. 

A&C Black. 
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obtained from these subjects will shape the researcher's understanding of 

the broader social and cultural context.31 

Basically, research subjects are participants who provide data 

sources related to the focus of research accompanied by volunteers and 

data collection methods. Informants or participants used in this study 

include : 

1. The English teacher of eighth grade at MTs Negeri 1 Jember 

Although the researcher has conducted observations and 

interviews, the 8th grade English teacher was also chosen to be the 

subject of this study. With the aim of obtaining data related to the 

use of English comic strip towards vocabulary teaching. The 

selection of teachers as research subjects is based on the 

consideration that teachers are direct practitioners who understand 

the characteristics of students and the dynamics of learning in the 

classroom. 

2. The students of eighth grade at MTs negeri 1 jember 

The next subjects were the eighth grade students. The 

selection of grade VIII students as research subjects is based on the 

fact that students are at the critical cognitive development stage 

which allows them to start thinking abstractly but still in the 

                                                             
31

 Zuchri Abdussamad, Metode Penelitian Kualitatif, Sustainability (Switzerland), vol. 11 

(CV. Syakir Media Press, 2021), 

http://scioteca.caf.com/bitstream/handle/123456789/1091/RED2017-Eng-

8ene.pdf?sequence=12&isAllowed=y%0Ahttp://dx.doi.org/10.1016/j.regsciurbeco.2008.06.005%0

Ahttps://www.researchgate.net/publication/305320484_SISTEM_PEMBETUNGAN_TERPUSAT

_STRATEGI_MELESTARI. 
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natural environment. Through observation, researchers can collect 

in-depth and contextual information about the phenomenon under 

study, which cannot always be obtained through interviews or 

questionnaires. The observation procedure in qualitative research 

involves several important steps that must be followed to ensure 

effective and valid data collection. First, the researcher needs to 

clearly formulate the purpose of the observation, including the 

specific phenomenon or behavior to be observed. After that, the 

researcher must choose the right location and context to conduct 

the observation, ensuring that the environment is relevant to the 

research topic. Researchers should also decide whether to use a 

participatory observation approach, where they are directly 

involved in the activities being observed, or non-participatory 

observation, where they only observe without getting involved. 

Next, researchers should prepare data collection tools, such as field 

notes, audio or video recordings, and other instruments needed to 

document the findings. During the observation process, researchers 

should carefully record all relevant details, including the context, 

interactions, and behaviors of the participants. Once the 

observation is complete, the researcher then analyzes the data 

collected to identify patterns, themes, and meanings that emerge 

from the observation. This process allows the researcher to gain 

deep insight into the phenomenon under study and to develop a 
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students from grade 8 were also selected as informants using a 

purposive sampling technique, taking into account different ability 

categories, namely highly able, moderately able and less able. This 

selection aims to obtain direct perspectives from students regarding 

the difficulties they experience in mastering vocabulary, so that the 

data collected can describe the learning conditions more 

comprehensively. 

3. Document Review 

Document review is a data collection method in qualitative 

research that involves analyzing documents relevant to the research 

topic. These documents can be reports, notes, archives, letters, or 

other written materials that can provide additional information 

about the phenomenon being studied. Through document analysis, 

researchers can gain deeper insights and a broader context 

regarding the research subject.35 

Researchers collect documents, including written, physical, 

and visual objects, such as public documents or private documents, 

during the research process. . In this study, the researcher needed 

some documents as follows: 

a) Student Photographs, Observation and Interviews 

b) Learning Module 

                                                             
35

 John W. Creswell.11 
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2. Data display 

Data analysis in this stage focuses on organizing the data 

that has been collected in the form of descriptions to gain a deeper 

understanding of the phenomenon under study. By organizing the 

data in a structured way, the writer or researcher can identify 

patterns, trends, or relationships between data, which will help in 

determining the next steps. In this process, data presentation is 

carried out so that the information obtained can be seen more 

clearly and in detail. For example, if the data is related to the 

teaching and learning process between educators and students, then 

researchers group the data according to the research objectives. 

Thus, the data presented facilitate researchers in drawing relevant 

conclusions or recommendations in accordance with the findings of 

the analysis process.  

3. Conclusion and drawing verification 

Drawing conclusions is the final stage in the data analysis 

process, which is carried out after the data is presented and 

understood in depth. In this stage, researchers try to connect the 

data that has been collected with theory or previous research and 

new relevant data, to strengthen the conclusions obtained. 
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The Pre-Field Stage is the initial preparation stage before 

researchers go to the field to collect data. This stage includes 

various important activities aimed at ensuring that the research runs 

smoothly and the data obtained is accurate and reliable. Some 

aspects of the pre-field stage include : 

a) Developing the research design 

The researcher's plan after considering factors such 

as research title, research reason, research focus, 

objectives, advantages, subjects, and research method. 

b) Selecting research field 

A researcher must first choose a research field 

before starting to conduct research. MTsN 1 jember was 

chosen as the research field 

c) Processing of permits 

Before the researcher conducts research, the 

researcher takes care of licensing through the university 

website, visits the research location to get permission, then 

begins the process of research stages. 

d) Asses the stage of the field 

After obtaining permission, researchers began to 

conduct in-depth field research and evaluation to better 

understand the past of the object of research. This is done 
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to facilitate data collection for researchers. Prepare 

research equipment. 

2. Field research stage 

Research data was collected at this stage. Three methods 

were used by the researcher to collect data for this study: document 

review, interviews, and observation. 

3. Post field stage 

After researchers collected data from observations, 

interviews, and document reviews, the miles Huberman and 

Saldana model was used to analyze the data. Then the data was 

detailed in the form of a report and consulted with the supervisor. 

Furthermore, the making of research results in the form of a thesis 

in accordance with applicable provisions and requirements. This 

was done in accordance with university policy in terms of writing. 

After all is done, the research is tested and revised for the last time 

after the exam. 
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CHAPTER IV 

FINDING AND DISCUSSION 
 

1. The history of Madrasah Tsanawiyyah Negeri 1 Jember 

MTsN 1 Jember, or Madrasah Tsanawiyah Negeri 1 

Jember, is a public junior high school located in Jember, East Java. 

The school was established to provide quality education by 

combining general curriculum and religious education. The school 

was established on February 1, 1969, at the initiative of the 

Founding Board of the IAIN Jember Pembina Foundation. Initially, 

the school was named Madrasah Tsanawiyah School of the State 

Islamic Institute of Jember (MTs IAIN Jember) and was located at 

Jalan WR. Supratman Street No. 1 Jember, within the complex of 

the Faculty of Tarbiyah IAIN Jember. In 1978, through a Decree of 

the Minister of Religious Affairs, the name of this school was 

officially changed to Madrasah Tsanawiyah Negeri (MTsN) 

Jember 1. Since its inception, MTsN 1 Jember has been committed 

to producing a generation that is not only academically intelligent, 

but also has good morals. The school continues to grow with better 

facilities and professional teaching, thus becoming the first choice 

for people in Jember and surrounding areas. In addition, MTsN 1 

Jember is also active in various extracurricular activities and 

A. Description of research subject
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competitions, helping students develop talents in various fields. 

Currently, this madrasah continues to strive to improve the quality 

of education and services to produce a quality generation in the 

modern era. 

2. School Identity 

Name : Madrasah Tsanawiyah Negeri 1 Jember  

School Statistic Number : 121135090001  

NPSN : 20581496  

Address : Jl. Imam Bonjol No. 1 Jember \ 

Village / Sub-district : Kedungpiring, Tegal Besar  

Regency : Jember  

Province : East Java  

Sub-district : kaliwates  

Phone No. : (0331)337146  

Postal Code : 68133  

Email : mtsn_jember1@yahoo.com  

School Status : State  

Accreditation : A 

3. Vision 

The vision of MTsN 1 Jember generally focuses on creating 

a generation that is superior, noble, and has high academic 

competence. The school strives to integrate general education and 

religious education, so that students are not only intellectually 

mailto:mtsn_jember1@yahoo.com
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intelligent, but also have strong moral values. Its vision is 

Innovative, Smart, Independent and Islamic. 

4. Mission 

a) Realizing fair and equitable education  

b) Play a role in building an education-conscious society  

c) Realizing students who excel in multi-competencies  

d) Realizing a quality, efficient and relevant curriculum system 

e) Realizing a madrasah that runs an Integrated Quality 

Management System.  

f) Realizing a madrasah that has a compact and smart teamwork. 

g) Realizing madrassas that have a good management 

transparency system. 

h) Realizing madrasah that has a good monitoring and evaluation 

system for all aspects of madrasah support. 

i) Realizing an accountable madrasah  

j) Realizing madrasah that is able to produce students who excel 

in academic or non-academic fields at the regional, national 

and international levels. 

k) Realizing madrasahs that have effective communication media. 

l) Realizing madrasah that has a high level of participation of 

madrasah and community members. 

m) Realizing a madrasah culture and environment that is Islamic, 

comfortable, safe, shady, beautiful, clean.  
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The data collection process in this study was conducted 

systematically through several stages to obtain accurate and relevant 

information regarding the use of English comic strips media in teaching 

vocabulary mastery in narrative texts. The researcher used a descriptive 

qualitative approach, with a primary focus on the implementation process 

and evaluation of the teaching strategies applied by English teachers at 

MTs Negeri 1 Jember. Before data collection was conducted, the 

researcher first obtained permission from the school authorities and 

coordinated with the English teacher to determine a suitable observation 

schedule. Data collection was conducted in april 2025, involving eighth-

grade students who had received narrative text material. Three main 

techniques were used in this data collection, namely: observation, 

interviews, and documentation. These three techniques were chosen to 

provide a comprehensive overview of the use of comic strips, students' 

responses to the media, and the development of their vocabulary mastery 

during the learning process. During the observation phase, the researcher 

directly recorded classroom learning activities related to the use of comic 

strips in vocabulary teaching. After that, interviews were conducted with 

the teacher and several selected students to obtain in-depth information 

about their learning experiences. In addition, the researcher also reviewed 

supporting documents such as student worksheets, comic strip assignment 

results, and the teaching modules used by the teacher. 

B. Data presentation and analysis
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1. The Plan before implementing the use of English comics in 

teaching vocabulary acquisition on narrative texts for eighth 

grade students at MTs Negeri 1 jember 

Based on the result of interviews with 8th grade English 

teachers at MTs Negeri 1 Jember, of lesson planning activities 

carried out by the 8th grade English teacher at MTs Negeri 1 

Jember, It is known that before applying comic strip media in 

learning vocabulary in narrative text, the teacher first develops a 

lesson plan that focuses on achieving learning objectives 

contextually. The teacher, in this case Mrs. Selly, explained that the 

main purpose of the plan was for students to not only recognize 

new vocabulary in narrative texts, but also to be able to use it 

actively in context, one of which was through writing dialogues in 

comic strips. To support the achievement of this goal, the teacher 

chose the Timun Mas folktale as the main teaching material. The 

selection of this story is based on the consideration that Timun Mas 

is a story that most students are familiar with, so they have no 

difficulty in understanding the storyline and can focus more on 

learning the vocabulary. The teacher then compiled a condensed 

version of the narrative text in English and prepared an illustrated 

comic strip sheet without dialogue, which visually illustrated the 

Timun Mas storyline. In the lesson plan, the teacher also 

determines a number of foreign vocabulary that the focus of 
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learning material is the introduction and understanding of 

foreign vocabulary that is rarely used in daily conversation, but 

is relevant in the context of folklore. Some examples of 

vocabulary taught by Ms. Selly include giant, trap, escape, 

magic cucumber, shrub, shrimp paste, and widow. These 

words appear contextually in the Timun Mas text and are the 

main learning materials in that day's activity. After students 

read the text, the teacher writes the foreign vocabulary on the 

board and explains its meaning in Indonesian, including its use 

in the context of the sentence. The teacher then asks the 

students to understand the meaning of the words and rewrite 

the vocabulary in their notebooks. The comic material 

distributed to students by Mrs. Selly consists of a series of 

pictures that visually depict the Timun Mas storyline without 

any accompanying text or dialog. The comic strip is designed 

to encourage students to use the vocabulary learned from the 

previous text and arrange it into appropriate conversations 

creatively according to their own ideas as long as it does not 

change the storyline. This comic strip not only reinforces the 

understanding of vocabulary visually, but also provides an 

opportunity for students to apply the words in a 

communicative context through their self-made dialog. Thus, 

the materials used not only serve as a means of understanding 
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activity provides a fun, challenging learning experience and 

encourages students' active involvement in the creative use of 

vocabulary. 

b) The Procedures of using English comic strips in teaching 

vocabulary mastery on narrative text for eighth grade student 

at MTs Negeri 1 Jember 

Procedures are phases or processes created by the 

teacher to help pupils grasp the material gradually and 

methodically. Related to observations on May 2, 2025 at MTs 

Negeri 1 Jember, researchers found that in learning activities 

that took place in class 8 MTs Negeri 1 Jember, researchers 

observed that teachers implemented comic strip media through 

several systematic and structured stages. Learning begins with 

reading prayers together, then continued with greetings and ice 

breaking in the form of light games that introduce connecting 

words. After the class atmosphere was more conducive and 

students' attention was focused, the teacher reviewed the 

material about the structure of narrative text that had 

previously been taught. Next, the teacher introduces the 

learning topic of the day, which is the Timun Mas folktale. The 

teacher distributes two types of teaching materials, namely an 

English narrative text entitled Timun Mas and an illustrated 

comic strip sheet without dialog. In the initial stage, students 
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are asked to read the text independently and mark the 

vocabulary that is considered unfamiliar or not understood. 

The teacher then wrote some of the vocabulary on the board 

and explained its meaning classically, as well as giving 

examples of its use in sentences. After the reading session and 

vocabulary exploration are finished, the teacher asks the 

students to identify the text structure in the form of orientation, 

complication, and resolution of the Timun Mas story that has 

been read. Then, the teacher distributes blank comic strip 

sheets that only contain illustrations without text. Students 

were given time to write dialog in English on the available 

conversation balloons, based on the storyline and vocabulary 

learned from the previous text. During the process of filling in 

the comics, the teacher went around the class, providing 

guidance and helping students who were having difficulties, 

both in terms of vocabulary selection and sentence 

construction. After all students had completed their tasks, some 

of them were asked to present the results of their dialogs in 

front of the class by reading out the contents of their comics. 

The activity ends with a reflection session, where the teacher 

asks about some vocabulary words that have been discussed 

previously, such as giant, magic cucumber, and trap. The 

teacher invites students to define or use these words in simple 
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reflection session from the teacher. Each step is implemented 

in stages and involves students actively in the learning process. 

3. The evaluation of using English comic strips in teaching 

vocabulary mastery on narrative text for eighth grade student 

at MTs Negeri 1 jember 

Procedures are stages or processes made by the teacher to 

help students understand the material gradually and methodically. 

Related to observations on May 2-3, 2025 in class VIII A and class 

VIII B at MTs Negeri 1 Jember with a total of 60 students. the 

evaluation process in vocabulary learning using English comic 

strips media was carried out in a planned manner and was divided 

into two approaches, namely formative evaluation and summative 

evaluation. During the lesson, the class atmosphere was quite 

lively. The teacher was actively moving from one table to another 

while paying attention to the students' work. Some students were 

seen discussing and asking each other about the English words they 

wanted to use in the comic strip. The teacher occasionally stopped 

and provided assistance to students who seemed to be struggling. 

There was no formal assessment sheet in sight, but the teacher was 

seen carrying a small notebook and occasionally writing something 

down after observing students' work or interactions in groups. 

Assessment seems to be done directly in the classroom by noticing 

how students work together and how active they are in following 
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the activities. At the end of the lesson, after all students had 

finished filling in the dialog in the comic strip, the teacher asked 

some students to come forward and read out their work.Some 

students looked confident, while others still looked shy.The teacher 

still gave support, smiled, and occasionally gave praise after the 

students read out their dialogs.After the presentation session is 

over, the teacher invites all students to reflect by asking some 

vocabulary that has appeared before in the narrative text.The 

questions were asked orally to the whole class, and students 

answered spontaneously. Some students answered fluently, while 

some seemed hesitant. The teacher did not immediately correct the 

answers, but provoked other students to help. After the lesson 

ended, the teacher collected all the comic strips that the students 

had filled in. She mentioned that the results would be checked 

outside of class time. There was no specific explanation of the 

assessment aspects used, but from the conversation with the 

teacher earlier, it was mentioned that she paid attention to the 

accuracy of vocabulary use, the suitability of the dialog content 

with the story, and the sentence structure used by students. The 

teacher also mentioned that the assessment is done in combination 

between the process and the final product, so students' involvement 
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Table 4.1 

      Data presentation and analysis 

No Focus Finding 

1 The Plan before implementing 

the use of English comics in 

teaching vocabulary acquisition 

on narrative texts for eighth 

grade students at MTs Negeri 1 

jember 

 

Before using comic strips, the 

teacher (Mrs. Selly) first develops a 

lesson plan that focuses on achieving 

learning objectives contextually. The 

goal is that students not only 

recognize new vocabulary from 

narrative texts, but are also able to 

use it in context, such as through 

writing dialog in comic strips. The 

material chosen is the Timun Mas 

folktale because it is familiar to 

students, so they can focus more on 

vocabulary learning. The teacher 

prepared a short version of the story 

in English as well as an illustrated 

comic strip sheet without dialog. 

Key vocabulary was written on the 

board and adapted to the context of 

the story. In anticipation of students' 

difficulties, the teacher also provides 

a list of simple sentences and a direct 

mentoring strategy during the dialog 

writing activity, as well as a question 

and answer session at the end of the 

lesson. This planning demonstrates a 

technical approach that is both 

reflective and responsive to students' 

learning needs. 

2 The implementation of using 

English comic strips in 

teaching vocabulary mastery 

on narrative text for eighth 

grade student at MTs Negeri 1 

jember 

 

The results show that the material 

used in vocabulary learning through 

English comic strips media is the 

Timun Mas folktale, which is 

presented in two forms: English 

narrative text and illustrated comic 

strip sheets without dialog. The 

teacher starts the learning with 

prayer, greeting, and vocabulary ice 

breaking, followed by reading the 

Timun Mas text, identifying foreign 
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vocabulary, and discussing the text 

structure. After that, students fill in 

the dialog on the comic strip based 

on their understanding of the story 

and the vocabulary they have 

learned. The learning process was 

closed with the presentation of 

students' work and reflection through 

vocabulary question and answer. 

This activity shows that the 

implementation of comic media is 

carried out through coherent steps 

and involves students actively in the 

use of vocabulary contextually and 

creatively. 

 

3 The evaluation of using 

English comic strips in 

teaching vocabulary mastery 

on narrative text for eighth 

grade student at MTs Negeri 1 

jember 

 

Based on observations and 

interviews, teachers evaluate 

learning through a combination of 

formative and summative 

assessments. Formative assessment 

is seen from observations of 

students' activeness, cooperation 

while working on the comics, as well 

as oral questions and answers to test 

vocabulary understanding at the end 

of the lesson. Summative assessment 

is done through students' work in the 

form of comic strips that have been 

filled with dialog, focusing on the 

use of vocabulary, sentence 

structure, and the suitability of the 

content with the storyline. This 

evaluation provides an overall 

picture of the students' learning 

process and outcomes. 

 

C. Discussion  

This stage outlines the discussion of research findings regarding 

the use of English comic strips media in teaching vocabulary of narrative 
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texts to eighth-grade students at MTs Negeri 1 Jember. The discussion is 

conducted by linking the findings obtained in the field through 

observation, interviews, and documentation with the theories presented in 

the literature review in Chapter II as well as the results of previous 

research. This discussion is structured based on three main focuses: the 

objectives, implementation, and evaluation of using English comic strips 

as media in vocabulary learning. 

1. The implementation of using English comic strips in teaching 

vocabulary mastery on narrative text for eighth grade student 

at MTs Negeri 1 jember 

Based on the results of research conducted in eight class 

MTs Negeri 1 Jember, the implementation of English comic strips 

media in vocabulary learning on narrative text is carried out 

through planned steps and contextualized activity-based. The 

process begins with opening activities that create a conducive 

learning atmosphere, followed by reading the narrative text of 

Timun Mas, exploring foreign vocabulary, and filling in dialog in 

illustrated comic strips without text. The activity ended with the 

presentation of student work and joint reflection. The whole 

process shows students' active involvement and provides space for 

them to use vocabulary in a visual and communicative context. The 

implementation is in line with the principles presented by Virginia 

French Allen in vocabulary teaching. Allen emphasizes that 
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effective vocabulary teaching should involve students in 

meaningful contexts, not done separately from its use in 

communication. In this learning activity, students are not only 

asked to memorize the meaning of words, but also to use them in 

sentences and dialogues that they make themselves. This shows a 

direct application of the principle of contextualized vocabulary 

learning, where students learn vocabulary while arranging it in the 

context of a story that they understand visually and narratively.53 

In addition, the use of comic strips as a teaching medium 

shows strong relevance to the ideas put forward by Karen W. 

Gavigan in Connecting Comics to Curriculum. Gavigan highlights 

the role of comics in increasing student engagement through visual 

literacy and contextualized learning. In classroom practice, blank 

comic strips give students the opportunity to fill in and build their 

own dialog based on the pictures, which indirectly encourages 

them to think critically and creatively in using the vocabulary they 

have learned. This media also proved to change the classroom 

atmosphere to be more active and collaborative, as students seemed 

more excited and focused while working on the task.54 

Learning activities with comic strips also support the use of 

multiple senses in the learning process, as suggested by Allen. 

When students see the illustrations, hear the teacher's explanation, 

                                                             
53

 Allen, Techniques in Teaching Vocabulary (Teaching Techniques in English as a 

Second Language). 
54

 Gavigan, K. W., & Tomasevich, M. (2011). Connecting comics to curriculum. 
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students' memory of the vocabulary learned as they relate it 

directly to the stories and pictures they have created themselves. 

This multisensory learning experience provides an opportunity for 

students to build a deeper and longer-lasting understanding of the 

English vocabulary they learn. Overall, the implementation of 

English comic strips media in vocabulary learning not only helps 

students understand and use new vocabulary, but also creates a 

learning environment that supports active engagement, creativity 

and contextual understanding. This is in line with the view that 

language learning is not only about memorizing words, but about 

using language in real, relevant and meaningful contexts. 

In the implementation of vocabulary learning through 

English comic strips media, teachers are faced with real challenges 

related to the effectiveness of students' vocabulary acquisition. 

Although the use of comics has been proven to increase students' 

enthusiasm and engagement during the learning process, it has not 

been fully followed by a significant increase in their in-depth 

understanding of vocabulary. One of the main challenges is the 

tendency of students to understand vocabulary superficially, only 

to the extent of translation or literal meaning without 

understanding its function and use in the context of the sentence. 

This is in line with Virginia French Allen's view that vocabulary 

teaching should not be done in isolation, but should be given in a 
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meaningful context so that students can internalize its meaning 

functionally.17 Learning using comic media is fun and visual, but 

the limited learning time makes the deepening of the meaning and 

use of vocabulary often not optimal. Most of the time is spent 

reading stories, discussing word meanings, writing dialogs, and 

doing presentations, while there is not enough applicative and 

reflective practice on vocabulary. Allen emphasizes the importance 

of repetition and re-use of new vocabulary in various contexts, 

which unfortunately is not optimal in this lesson. 

Another challenge is the different abilities of students. 

Some students are able to understand and use new vocabulary 

quickly, while others show confusion even when given 

explanations. This imbalance meant that teachers had to work extra 

hard to ensure that all students were at the same level of 

understanding. In addition, the distraction of the visual aspect of 

the comics made some students focus too much on the pictures or 

storyline without giving full attention to the language elements 

being learned. This goes against Allen's principle that students 

should feel the need for new words and be encouraged to use them 

in real or near-real situations. teachers need to develop advanced 

strategies that support the principle of contextualized vocabulary 

                                                             
17

 Allen, Techniques in Teaching Vocabulary (Teaching Techniques in English as a Second 
Language). 
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learning. One approach is to provide additional exercises that 

involve not only recognizing the meaning of words, but also 

applying the words in sentences, conversational situations, or other 

short stories. Activities such as completing sentences, creating 

short dialogs outside of comics, or answering contextual multiple 

choice questions can help strengthen understanding. Furthermore, 

teachers also need to apply vocabulary recycling strategies as 

suggested by Allen, which is reintroducing the same vocabulary in 

a different context at the next meeting. Providing a word bank or 

mini glossary can also be a tool for students to learn independently. 

Evaluation can also be expanded, not only from the comic products 

that students have made, but also through periodic quizzes, 

vocabulary journals, or reflection tasks that require the reuse of 

learned words. 

2. The evaluation of using English comic strips in teaching 

vocabulary mastery on narrative text for eighth grade student 

at MTs Negeri 1 jember 

The results show that the evaluation of the use of English 

comic strips media in vocabulary learning is carried out by teachers 

formatively and summatively. Formative assessment is seen during 

the learning process, when the teacher directly observes students' 

involvement in discussing, composing dialog, and answering 

questions. The teacher records the level of students' participation as 
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well as their cooperation in completing the comic assignment. At 

the end of the lesson, the teacher continues the evaluation with an 

oral reflection, which is asking back some of the vocabulary that 

has been learned in the Timun Mas text. In addition, the teacher 

also conducts summative assessment by assessing students' work in 

the form of comic strips that have been filled with dialog, which 

are collected after the activity ends. 

The evaluation approach taken by the teacher is in line with 

the concept proposed by Brown regarding formative and 

summative assessment in language learning. According to Brown, 

formative assessment serves as a tool to monitor students' progress 

during the learning process and provide immediate feedback. In the 

context of this study, formative evaluation is seen in how the 

teacher provides attention and assistance when students compose 

dialogs, as well as creating discussion spaces to test vocabulary 

understanding. This evaluation is conducted informally, but has a 

direct impact on the students' learning process.18 

Meanwhile, summative assessment serves to assess 

students' final achievement of learning objectives. In practice, 

teachers assess the results of students' comic assignments based on 

several aspects such as the accuracy of vocabulary use, sentence 

structure, and the suitability of dialog with the content of the story. 

                                                             
18

 BROWN, H. DOUGLAS, LANGUAGE ASSESMENT Principles and Classroom 

Practices. 
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Brown explains that summative assessment is usually conducted at 

the end of the learning cycle and is used as the basis for evaluating 

overall learning outcomes. In this kind of project-based learning, 

students' work reflects their understanding of the vocabulary 

material and their ability to apply it contextually. The evaluation 

applied by the teacher also shows a comprehensive assessment 

approach, where both process and outcome are equally considered. 

This supports the principle of evaluation in language learning 

which not only assesses students' cognitive aspects, but also 

affective and social aspects, such as engagement, creativity, and 

courage in conveying ideas. By using comic strip media, teachers 

can directly observe how students understand and use vocabulary 

in real forms of communication, and assess their work as a final 

product that reflects their thinking and learning process.Thus, the 

evaluation conducted by the teacher through English comic strips 

media shows the integration between process and outcome 

assessment. This approach is in line with the practice of authentic 

assessment in language learning, where students are not only tested 

through questions, but also through meaningful activities that 

reflect their ability to use language contextually. 
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CHAPTER V 

CONCLUSION 

 Conclusion 

1. The plam before implementing the use of English comic strips in 

teaching vocabulary mastery on narrative text for eighth grade 

student at MTs Negeri 1 jember 

Lesson planning before the application of comic strip media 

was carried out in a directed and contextual manner. Teachers design 

learning with the aim that students not only recognize new 

vocabulary in narrative texts, but also can use it actively in real 

contexts, one of which is through writing dialogue in comics. The 

selection of the Timun Mas story as teaching material was done with 

consideration of the simplicity of the story and students' familiarity 

with its content, so that students can focus more on vocabulary 

learning. In addition to preparing the story text and comic media, 

teachers also determine the vocabulary to be focused on, compile a 

list of simple sentences as additional support, and design direct 

guidance strategies and question and answer sessions as a form of 

anticipation if the learning objectives have not been fully achieved. 

This planning shows that teachers not only prepare materials and 

media technically, but also pay attention to possible learning barriers 

and students' needs reflectively. 

A.
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comic media on students' vocabulary mastery, as well as examining 

the integration of digital or interactive comics in English language 

learning. Involving a larger sample is also recommended to make the 

research results more representative. 
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  INFORMASI UMUM 

  KOMPONEN UTAMA 

Appendix 2 

Learning Module 

MODUL AJAR 

BAHASA INGGRIS 

 

1 SATUAN PENDIDIKAN MTs NEGERI 1 JEMBER 

2 MATA PELAJARAN BAHASA INGGRIS 

3 KELAS VIII 

4 MATERI PELAJARAN Narrative Text 

5 MODEL PEMBELAJARAN PJBL ( Project based learning) 

6 METODE PEMBELAJARAN English Comic Strips 

7 ALOKASI WAKTU 2 JP (90 Menit) 

8 PROFIL PELAJAR Mandiri, Kreatif Dan Bernalar 

Kritis 

 

 

1 
CAPAIAN 

PEMBELAJARAN 

Pada akhir Fase D, peserta didik 

mengomunikasikan ide dan pengalaman 

mereka melalui paragraf sederhana dan 

terstruktur, menunjukkan perkembangan dalam 

penggunaan kosakata spesifik dan struktur 

kalimat sederhana. Menggunakan contoh, 
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mereka membuat perencanaan, menulis, dan 

menyajikan teks informasi, imajinasi dan 

persuasi dengan menggunakan kalimat 

sederhana dan majemuk untuk menyusun 

argumen dan menjelaskan atau 

mempertahankan suatu pendapat. 

2 ELEMEN  Menulis - Mempresentasikan 

3 TUJUAN 

PEMBELAJARAN 

1. Mengidentifikasi struktur dan unsur 

kebahasaan teks naratif. Siswa mampu 

memahami cerita dari teks berbasis 

komik/percakapan dengan memperhatikan 

fungsi sosial, struktur teks naratif (orientation, 

complication, resolution), serta unsur 

kebahasaan seperti vocabulary, tenses, dan 

konjungsi. 

 

2. Merencanakan dan menulis cerita naratif 

dalam bentuk komik strip. Siswa mampu 

mengubah dialog (percakapan) dalam komik 

menjadi teks naratif sederhana menggunakan 

struktur dan unsur kebahasaan yang sesuai. 

 

3. Menyajikan atau mempresentasikan. Siswa 

mamaparkan cerita mereka berdasarkan komik 

strip yang telah dibuat. 

 

4 ALOKASI WAKTU 2 X 45 MENIT (1 pertemuan) 
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  KEGIATAN PEMBELAJARAN 

5 PERTANYAAN 

PEMANTIK 

1. Do you like reading ?  

2. What kind of story that you like? 

 

 

 

SET INTRODUCTION (10 MINUTES) 

1. The teacher greeting the students 

2. One of the students lead for prayers 

3. The teacher check the attendance list 

4. The teacher conducts ice breaking 

5. Teacher convey the learning objectives today  

 

MAIN ACTIVITIES (70 MINUTES) 

 

1. The teacher divides the students into small groups (2 people per group, i.e. my 

peers).. 

2. Each group receives one folklore narrative text (worksheet). 

3. Students read and understand the content of the story by marking new or 

important vocabulary. 

4. Students discuss together the meaning of the story and identify the text 

structure (orientation, complication, resolution). 

5. The teacher distributes blank comic strip sheets (without text). 

6. The students' task is to write narration and dialog into the comic strip based 

on the folktale they read, with their own creativity. 

7. Students are given the freedom to choose the language style and expression as 

long as it is still in accordance with the content of the story. 

8. The teacher provides guidance and assistance in terms of vocabulary and 
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Appendix 3 

Research Instrument 

Interview with Mrs. Intan Shely amanda as English Teacher of eighth 

students at MTsN 1 Jember 

R : Assalamu'alaikum warahmatullahi wabarakatuh, Mrs. Selly. Thank you for 

your time and willingness to be interviewed in the context of preparing my thesis. 

T : Wa'alaikumussalam warahmatullahi wabarakatuh. You're welcome, please, I 

hope it can help. 

R : First of all, I would like to ask, why did you choose to use English comic strip 

media in learning vocabulary in narrative text? 

T : I chose comic strip media because in my opinion, this media can make 

learning more interactive and not boring. Especially for junior high school 

students, they tend to like visuals. Comics can also help them understand the story 

more easily because there are pictures. In addition, comics provide space for 

students to be creative, especially in composing dialog using the vocabulary they 

have learned. 

R : For the material used in the lesson, can you explain in more detail? 

T : The material I used was the Timun Mas folktale. I made a short version of it in 

the form of an English narrative text, but it's still complete-there are orientation, 

complication, and resolution parts. In addition to the narrative text, I also made a 

comic strip containing pictures of the Timun Mas story without text or dialog. So 

students can fill in the dialog themselves after reading and understanding the 

story. 
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R : How about the vocabulary taught? Is that part of the learning focus? 

T  ; Yes, that's right. I focus on foreign vocabulary that they rarely encounter in 

daily conversation, but is relevant in the context of folklore. For example, words 

like giant, trap, magic cucumber, shrimp paste, widow, and bushy. After students 

read the text, I ask them to mark the difficult words. Then I write some on the 

board and explain their meaning and use in sentences. 

R : Then what are the learning steps, ma'am? 

T : I start by reading the prayer together, then greeting the students and doing 

some light ice breaking. I usually introduce connecting vocabulary or common 

words first to reactivate their knowledge. After that, I briefly review the narrative 

text material, then I distribute two sheets: one is the English version of the Timun 

Mas story text, the other is a blank illustrated comic. I ask students to read the text 

and mark the words they don't understand. I help explain them on the board. 

R : After students understand the story and vocabulary, what happens next? 

T : I direct them to start filling in the dialog balloons on the blank comic based on 

the storyline and the vocabulary they have learned. They write in English in group 

. I go around the class, helping students who are struggling, both in choosing 

vocabulary and constructing sentences. 

R : Is there a presentation session on the students' work? 

T : There is. After everyone is finished, I ask some students to read the dialog 

from their comics. Some were confident, some were shy, but I supported them and 

gave them praise to encourage them. 

R : As for the evaluation itself, how do you do it? 
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T : I do formative and summative evaluation. During the process, I pay attention 

to who is active, who is cooperating, and who is struggling. I record that in my 

little book, which is part of the formative assessment. Then after the comic 

assignments are collected, I assess the content-I see if the vocabulary they use is 

appropriate for the context, the sentence structure is correct, and the content of the 

dialog does not deviate from the story. That's part of the summative assessment. 

R : Is there a reflection activity at the end of the lesson? 

T : Yes, I end with an oral question and answer session. I mention some of the 

vocabulary we learned earlier, then I ask students to explain the meaning or make 

example sentences. If there are mistakes, I help correct them or ask their friends to 

help answer. This is also a kind of reinforcement for them. 

R : Thank you very much, Ms. Selly. Your explanation was very useful and 

helped me understand the implementation of the lesson that I was researching. 

T :You're welcome, I hope the research goes well. 

Interview with jallaludin azzam and bagas as students of eighth class 

R : Assalamu'alaikum. Thank you for joining the interview today. I want to ask 

you about yesterday's English lesson that used comic strips. May I? 

Jallaludin: Wa'alaikumussalam, okay, Sir. 

Azzam : Yes, please. 

R : Do you still remember what material Ms. Selly used? 

Jallaludin: Yes, at that time Ms. Selly used the story of Timun Mas, but in 

English. 
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Azzam: We were given two sheets. One was the text of the story in English, the 

other was a comic picture but it was blank, there was no dialog. 

Bagas: So we read the text first, then look for words that we don't know the 

meaning of. 

R : What are the words that you find difficult or unfamiliar? 

Jallaludin: I found the words giant, trap, and magic cucumber. 

Azzam: I also just learned the words shrimp paste and bushy. Ms. Selly wrote 

them on the board and explained them one by one. 

Bagas: There's also widow, sis. We were told to copy it and understand it, then 

later use it in the dialog. 

R : After reading the text and learning the vocabulary, what is the next activity? 

Jallaludin : After that we were given blank comics, which only contained pictures 

from the Timun Mas story. 

Azzam : We were told to make our own dialog in the comic, using English and the 

vocabulary that we had explained earlier. 

Bagas : The dialog must match the story. So you can't just make it up, but you can 

use your own words. 

R : Did you work alone or in groups? 

Jallaludin : We work in groups  Ms. Selly also goes around to help. 

Azzam: Yes, Ms. Selly really pays attention one by one. Sometimes she helps me 

find words or correct sentences. 

Bagas: At that time there were also friends who were confused, but Mrs. Selly 

helped them directly. 
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