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ABSTRACT

Zaenol Abidin, 2021: An Analysis of Cognitive Process Dimension in the
Reading Test of English Textbook Entitled “Bupena English” for Ninth-
Grade Students of Junior High School.

Keywords: cognitive process dimension, reading test, textbook.

One of the materials that should be represented in the English Textbook is
the reading test. It is aimed to find the result of the teaching and learning process.
Based on preliminary study, the researcher found the student couldn’t remember
the material given in the class, and they were lack of vocabulary and unconfident
to produce sentences in English. Thus, the reading test in the textbook should be
based on the cognitive process dimension of revised Bloom's Taxonomy in
increasing the thinking skills. Therefore, it is important to know the category of
cognitive processes dimension used in the reading test of an English textbook.

There are two research questions in this research, which are: 1) what
category of cognitive process dimension is in the reading test of English textbook
entitled “Bupena English" for ninth-grade students of junior high school? and 2)
what are the types of reading tests in the English textbook entitled "Bupena
English for ninth-grade students of junior high school?

The objectives of this research are: 1) To find out the category of cognitive
process dimension in the reading test of English textbook entitled “Bupena
English™ for ninth-grade students of junior high school and 2) To find out the
types of reading test provided in the English textbook entitled “Bupena English"
for ninth-grade students of junior high school.

To answer those research questions, the researcher used qualitative as the
approach and content analysis as the type in analyzing cognitive processes
dimension in the reading test of an English textbook. Document analysis was used
in collecting the data. The data of this research was the reading test in an English
textbook entitled "Bupena English" for ninth-grade students of junior high school.

After analyzing the data, the researcher found some findings. 1) There
were six categories of cognitive process dimension found in the reading test of
this English textbook. Based on the finding, the most dominant category
represented was "understand” category which consist of 322 items or 40%.
Remember was 167 items or 21%, apply was 126 items or 16%, analyze was 90
items or 11%, evaluate was 68 items or 9%, and the lowest was create which
consist 21 items or 3%. 2) There were seven types of reading tests represented in
the English textbook. The most dominant type of reading test was "open-ended
and miscellaneous items" which consist 21 times or 27%. The matching test was
10 times or 13%, true or false reading test was 6 times or 8%, multiple choices
were 18 times or 23%, completion items was 12 times or 16%, rearrangement
items was 2 times or 3%, cloze procedure was 8 times or 10%. There was one of
type reading test which didn't represent in the English textbook. It was cursory
reading. In addition, the entire reading test was represented by the cognitive
process dimension of revised bloom's taxonomy.

viii
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CHAPTER |
INTRODUCTION

A. Background of Research

English becomes a communication tool in the world as an
international language and should become a compulsory subject at all
education levels in Indonesia. English has four skills in English that should be
learned by the students in the English learning process; the four skills are
speaking, writing, listening, and reading. Especially, reading is a basic skill; it
becomes an interaction between text which gives information and the reader.
Besides, in the Islamic religion, reading has been taught for a long time even
during the times of Prophet Muhammad SAW and reading becomes the
greatest miracle of Prophet Muhammad SAW. Therefore, Allah commands us
to do reading for increasing our knowledge and it explains clearly in the Holy

Qur’an (Al- ‘Alaq 1-5);
Lale codll 3 a8 W1 85158 2 gle (e (i Y I 1 Gl el &l ol
5 s Al ¢ Liyideq
The meaning; “Recite in the name of your God who made? 2) He has
made human by a clot of blood, 3) Read! And your God is most
courteous, 4) who teach human using kalam, 5) He taught human
what they did not understand”. (Q.S Al- Alaq verses 1-5). Surah Al-

‘Alag contained basic skills in education which those could be

2 William Grabe, Reading in a Second Language: Moving from Theory to Practice (New York:
Cambridge University Press, 2009), 15.



developed in further education based on the development of soul and
absorption of students. As for explained in Surah Al- ‘Alag, the verse of 1%
and 3" are about reading, 4™ verse is writing, and 2" is to understand oneself
through biological creation.®> According to this verse, Allah commanded us to
read in understanding knowledge in textbook and social activities. So that, the
more you read, the more you have insight and abilities. Usually, we can do
reading activity by reading newspaper, workbooks, textbooks, etc.

Textbooks together with workbooks, cases, and educator guides are
mutual form of schooling materials in the language education. Usually,
textbooks are used in dissimilar ways in language programs.® Besides, a
textbook can be ideal in one situation because it is suitable to the needs of the
situation perfectly. The textbook can be used with a little groundwork by
inexperienced educators and it has equal attention to grammar and the four
skills.> Therefore, students and teachers could use a good textbook as media
in English education process for the teaching and learning process could run
as well.

The use of textbooks in teaching has mutually advantages and
disadvantages, based on how the textbooks are used and the contexts for their
usage.® The author of a textbook is generally concerned to produce a text that

teachers will find advanced, creative, and relevant to their student’s needs,

% Ahmad Islahud Daroini, “Tafsir Ayat Pendidikan dalam Q.S. Al- ‘Alaq Ayat 1-5 Menurut
Quraish Shihab” (A Thesis, UIN Raden Intan Lampung, 2018), 38-39.

* Jack C. Richards, Curriculum Development in Language Teaching (New York: Cambridge
University Press, 2001), 254

% Jack C. Richard, 256.

® Jack C. Richard, 254.



and they will adore in education process.” So that, teacher became the most
important role to select a textbook appropriately based on learners’ need.

In addition, the content of the textbook consists such as materials,
instruction, illustrations, and questions or tests. Especially in the test section,
the test is a technique for assessing an individual’s ability, knowledge, or
performance in an assumed domain. The test is a subset of assessment, it is
certainly not the only system of assessment that a teacher can create. The
assessment itself is a continuing process that includes a much broader domain
whenever students reply to a question, proposal a comment, or try out a new
word or structure; the teacher creates an assessment of the students’ show.?
Therefore, the assessment was significant to measure the students’ thoughtful
during education process did. The result of the assessment could be an
evaluation of the teacher and students in creating a better teaching process.

One of the tests which must be assessed is the reading test. Reading
test is very carefully connected to the type of practice material used by the
teacher to progress the reading skills. Some teachers would contend the
importance of reading; what are still immediately compulsory in many
classroom tests are better mindfulness of the definite process complex in
reading and the manufacture of suitable exercise and test materials to support
the mastery of these processes. The types of reading tests which are used in
English textbooks are matching tests, true or false reading tests, multiple

choices (short and long tests), completion items, rearrangement items, cloze

7 Jack, C. Richard, 257.
® H. Douglas Brown, Language Assessment Principles and Classroom Practices (California:
Longman, 2003), 3- 4.



procedure, open- ended and miscellaneous items, and cursory reading.” Types
of reading test could be implemented to the assessment test for knowing the
result of the learning process.

The reading test must deal to increase the individual’s ability and
skills in dissimilar topics and corrections. Thoughtful skills can be measured
as one of the required skills which it is extremely obligatory to ease learners’
life with the bang of information. Their recollections couldn’t to bear the
marvelous quantity of information and digits. It supports students to deal with
the changes in the 21" century; those are cognitive skills and competencies
that need to be increased in different levels.'® Besides, based on the revised
curriculum 2013, students must be increased in 4 main united factors in
lesson design, encompassing charm building, literateness, 4C (creative,
critical thinking, communicative, and collaborative), and higher-order
thinking skill (HOTS).™ Therefore, reading test must be considered carefully.
It could treat students improve their thinking level toward facing problems at
their social lives. Thinking skills should be enhanced by put on it in the
teaching-learning process. Then, it would deal with one educational objective

which is called as cognitive process dimension.

° J. B. Heaton, Writing English Language Tests (London and New York: Longman, 1975), 105-
133.

10 Rania Qasrawi, Abdullah BeniAbdelrahman “The Higher and Lower- Order Thinking Skills
(HOTS and LOTS) in Unlock English Textbook (1% and 2™ Editions) Based on Bloom’s
Taxonomy: An Analysis Study”, A Journal of International Online Journal of Education and
teaching (IOJET), (June, 2020). 744.

1 Bustami Usman, Asnawi Muslem, “Analysis of Reading Comprehension Questions by Using
Revised Bloom’s Taxonomy on Higher Order Thinking Skill (HOTS)”, A Journal of English
Education Journal, (January, 2019), 2.



According to the cognitive process dimension, it involves the process
of information as well as the growth of thinking skills and abilities*?. The
cognitive process dimension of revised bloom’s taxonomy has Six levels
which it has been revised by Anderson and Krathwohl; remember,
understand, apply, analyze, evaluate, and create.*® Those are needed by the
students to manage with stresses of the 21" century and the revised
curriculum 2013. The stresses require learners to have a suitable equal of
communication, teamwork, critical thinking, and creativity among additional
skills. Therefore, those could help students to get invention, life, occupation
skills, and technology skills.

Based on my experience, when | was doing PLP at one of MTsN in
Bondowoso, the researcher found how students couldn’t remember the
material given in the class; but they could understand even produce the
example of the question when the researcher helped the students to remember
the material. It could be proved by the fact when the researcher asked
students, “Please, mention the characteristic of procedure text!” and the
student answered, “Goals, ingredients”. Those were the structure of the
procedure text. Then, the researcher mentioned one of the characteristics of
procedure text. “Do you remember the meaning of imperative sentence?” The

students answered “kalimat perintah”. The researcher said “Give me an

2 Randip K. V. Singh, Azianura H. Shaari, “The Analysis of Higher Order Thinking Skils in
English Reading Comprehension Tests in Malaysia”, Malaysian Journal of Society and Spaces,
(February, 2019), 14.

3 Lorin W. Anderson, David R. Krathwohl, A Taxonomy for Learning, Teaching, and Assessing
(New York: Longman, 2001), 66- 87.



example of it!”. The students said, “Close the door!™.** According to the
conversation above, we could understand how if the students didn’t have a
reminder to help them in remembering what they have learned; they would
fail to get the result of teaching and learning process. Whereas, remembering
knowledge is crucial for evocative learning and problem solving as that
knowledge is used in a more complex task.”®> Therefore, the thinking skills
must be implemented and developed as well as possible in the teaching and
learning process.

In a preliminary study, the researcher found that the students had
difficulties in the education process. In this case, the researcher provided the
students a question but they couldn’t answer the question because the student
didn’t have enough vocabulary, and were unconfident to produce sentences in
English.'® Whereas, in the English education process, students could
remember, understand, apply, analyze, evaluate, and create what they have
learned in the class.

Agreeing the explanation above, the researcher was concerned to
examine the reading test that found in English Textbook entitled “Bupena
English” by Erlangga for ninth-grade students of junior high school. The
researcher chosen this English textbook because it became a recommendation
of English teacher in the 2" Islamic Junior High School of Bondowoso ( MTs

N 2 Bondowoso ). The English teacher was excited because the result of this

 Irmawati, Helena Nasywa, Anggun Safitri, interviewed by researcher, Bondowoso, 27 October
2021.

> Lorin W. Anderson, David R. Krathwohl, 66.

18 Irmawati, Helena Nasywa, Anggun Safitri, interviewed by researcher, Bondowoso, 27 October
2021.



research would help the teacher to continue applying this textbook or not in

the teaching and learning process. As the teacher, we must know the quality

of English textbook which used in our English teaching and learning."” Then,
the researcher decided to analyze the English textbook entitled “Bupena

English” by Erlangga which used in the 2™ Islamic Junior High School of

Bondowoso.

According to the explanation above, the researcher tried to analyze
and interpret it under the title “An Analysis of Cognitive Process Dimension
in the Reading Test of English Textbook Entitled *"Bupena English* For
Ninth-Grade Students of Junior High School”.

B. Research Questions

The researcher analyzed the reading test in the English textbook
entitled “Bupena English” for ninth-grade students of junior high school. So,
the researcher formulated the following research questions that would be
answered in the result of this research;

1. What category of cognitive process dimension is in the reading test of
English textbook entitled “Bupena English” for ninth-grade students of
junior high school?

2. What are the types of reading test in English textbook entitled “Bupena

English” for ninth-grade students of junior high school?

17 Agustia Nurul Bararah, S.Pd., interviewed by researcher, Bondowoso, 26 Oktober 2021.



C. Research Objective
According to the research question above, the objectives of this study
were;

1. To find out the category of cognitive process dimension in the reading test
of English textbook allowed “Bupena English” for ninth-grade students of
junior high school.

2. To find out the types of reading test provided in English textbook entitled
“Bupena English” for ninth-grade students of junior high school.

D. Research Significances
The result of the research was fully predictable to give some
contributions to;

1. Students of English Department

Hopefully, this research contributes and can be used as reference
material for all students of English department to explore further
knowledge about something which it is relevant to this study.

2. English Teacher

The result of this study is expected to give inputs to the English
teacher in order they can pay attention in developing thinking skills of
students by choosing the appropriate textbook.

3. Other Researcher

This research will give a motivation for other researchers to find new

ideas who are interested in conducting similar research.



E. Definition of Key Term
The researcher had two definitions of key term that used to clarify the

meaning of the key term. It would be explained as follows:

1. Cognitive Process Dimension of Revised Bloom’s Taxonomy
Cognitive process dimension of revised bloom’s taxonomy is thinking
ability level that has 6" categories to increase the students’ thinking
ability in the teaching and learnig process. It was implemented in the
English textbook entitled “Bupena English” by Erlangga for ninth-grade
students of junior high school. The 6™ categories of cognitive process
dimensions consist remember, understand, apply, analyze, evaluate, and
create.

2. Reading Test
Reading test is a method to measure the students’ understanding of
reading skills. It can be created by the teacher as practice materials in
increasing the thinking ability of students. It has some of types; there are
matching test, true or false reading test, multiple choice, completion
items, rearrangement items, cloze procedure, open- ended and
miscellaneous items, and cursory reading.

3. English Textbook
English textbook is a material of learning process that can be used in the
classroom following the students’ need. The textbook provides material,
illustration, and exercise based on its program. For instance, the reading

textbook provides practice materials to increase the students’ reading
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skills through reading test provided in the textbook. In this research, the
researcher has decided to analyze the English textbook entitled “Bupena
English” by Erlangga that is being used for ninth-grade students of junior
high school.

F. Structure of the Report

This research had five chapters. Each chapter had some sub chapters
but having relevance one another. Generally, research had three parts. They
were preliminary part, essential part, and final part that would be described
below;

The first was preliminary part. It concluded the research tittle,
approval sheet, approval from board examiners, motto, dedication,
acknowledgment, abstract, table of content, and list of table. The second was
the core part. It concluded;

1. Chapter 1 discussed about introduction of thesis. It consist research
background, research questions, research objectives, research
significances, and definition of key terms, and structure of the report.

2. Chapter 11 discussed about review of connected literature which consist
of previous research of this research, and theoretical framework.

3. Chapter 11l discussed research methodology of this research which
consists of research approach and type of research, data and source of
data, technique of data collection, technique of data analysis, and validity

of data.
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4. Chapter 1V discussed findings of data analysis and discussion. The data
in this research was about category of cognitive process dimension in the
reading test of English textbook entitled “Bupena English” and types of
reading test.

5. Chapter V discussed conclusion and suggestion of this study.

The third was last part including references, statement of authenticity
of writing, and appendixes consisting of research matrix, bibliography of
researcher, declaration sheet, research journal, code of data, and sheets of

analysis.



CHAPTER II

RELATED LITERATURE REVIEW

A. Previous Research

This research is not the first research in analyzing reading test. The

researcher found some research that related to this study, some of them are;

1.

The first study was conducted by Kurnia Atiullah, Sri Wuli Fitriati, and
Dwi Rukmini, state university of Semarang, 2019, entitled “Using Revised
Bloom’s Taxonomy to Evaluate Higher Order Thinking Skills (HOTS) in
Reading Comprehension Questions of English Textbook for X of High
School”. This research was shown to evaluate the obtainability of higher-
order thinking skills in reading comprehension questions of the English
textbook for year X of the high school published by the ministry of
education. This research used an intuitive approach to the analysis of
qualitative data. The data was examined qualitatively to decide the
cognitive level of each question based on revised Bloom’s Taxonomy,
questions types according to which cognitive process is essential to
answer, and forms of questions. The result of this research is determined
that the reading comprehension questions of the English textbook for year
X of high school is the absence of higher-order thinking skills.

The second was conducted by Yasya Indillah, University of
Muhammadiyah Sumatera Utara, 2020, entitled “An Analysis of Reading

Comprehension Question by Using Revised Bloom’s

12
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Taxonomy through Quizizz Application. This research is pointed to catch
out the level of cognitive domain that was used in reading comprehension
questions according to Revised Bloom’s Taxonomy through Quizizz
application. This research used qualitative research. The data was taken
from Quizizz application which had 35 questions. The result of this
research is concluded that the most domain cognitive domain level of
Revised Bloom’s Taxonomy found on the reading comprehension question
in the Quizizz application was remember level. It was categorized as the
lowest level of the cognitive domain.

The third research was conducted by Maha Nader Tayyeh, Asst. Prof.
Sabeeha Hamza Dehham, and Asst. Prof. Dr. Hadeel Aziz Muhammed,
University of Babylon, 2021, entitled “An Analysis of Reading
Comprehension Questions in English Textbook “English for Iraq”
According to Revised Bloom’s Taxonomy”. This research was aimed to
examine reading comprehension questions available in the English
textbook “English for Iraq” for 2" middle grade based on the cognitive
domain of Bloom’s taxonomy. This research used a mixed-method of
content analysis. The research sample was all reading comprehension
questions in the textbook. A checklist as an instrument was used to
accumulate, list, and categorize questions based on the level of Bloom’s
Taxonomy. The result was concluded that the lower-level of the cognitive
process was the most dominant of the questions. Therefore, the textbook

failed to involve learners in the questions of higher-order levels. It was
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because of the unprovoked spreading among the six levels of the cognitive

domain.

Table 2.1

Similarities and Differences of Previous Research
Previous Research and the Researcher’s Study

Researcher’s

No Name and Title Similarities Differences
2 3 4
Article in Both researchers analyzed | 1. Previous research
Journal by the reading test based on analyzed English
Kurnia Atiullah, | Revised Bloom’s textbook by ministry
Sri Wuli Fitriati, | Taxonomy. of education while
and Dwi this research analyzed
Rukmini “Using English textbook by
Revised Erlangga.
Bloom’s 2. Previous research
Taxonomy to analyzed the order
Evaluate Higher thinking skills
Order Thinking (HOTS) while this
Skills (HOTS) research analyzed the
in Reading cognitive process
Comprehension dimension.
Questions of 3. Previous research
English applied intuitive
Textbook for X approach  to  the
of High analysis of qualitative
School”, 2019. data  while this
research used the
qualitative approach,
content analysis by
Donald Ary, at, al.

2 | Thesis by Yasya | 1. Both researchers | Previous research
Indillah, “An analyze the reading test | analyzed Quizizz
Analysis of in the textbook | Application while this
Reading according to cognitive | research analyzed
Comprehension domain of Revised | English textbook.
Question by Bloom’s Taxonomy.

Using Revised | 2. Both researchers used
Bloom’s qualitative approach.
Taxonomy

through Quizizz

Application”,

2020.
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Muhammed,
“An Analysis of
Reading
Comprehension
Questions in
English
Textbook
“English for
Iraq” According
to Revised
Bloom’s
Taxonomy”,
2021.

1 2 3 4

3 | AJournal by Both researchers analyze | 1. Previous research
Maha Nader the reading test in the analyzed textbook
Tayyeh, Asst. textbook according to “English for Iraq”
Prof. Sabeeha cognitive  domain  of while this research
Hamza Dehham, | Revised Bloom’s analyzed textbook
and Asst. Prof. | Taxonomy. “Bupena English”
Dr. Hadeel Aziz . Previous research

used mixed method of
content analysis while
this research used the
qualitative approach,
content analysis by
Donald Ary, et al.

Based on the similarities and differences above, it could be

understood that all the researchers had their ways to analyze the subject

of research. The similarities of the pieces of previous research above with

this research were they analyzed the cognitive process dimension of

Revised Bloom’s Taxonomy in the reading test. Meanwhile, the

differences between this research with three pieces of previous research

were to examine the types of reading tests by J.B. Heaton in the English

textbook entitled “Bupena English” for ninth-grade students in junior

high school and the researcher applied the content analysis by Donald

Ary, et al. as the type of qualitative approach.
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B. Theoretical Framework
In analyzing this research, it needed the existence of several theories
related to this research. This theoretical framework would help the researcher
to answer the research question. However, it would be explained in the
following below;
1. Educational Obijective
a. The Nature of Educational Objective
Educational objectives are designs of how students are projected
to be transformed by the educative process. Educational objectives will
be able to change students’ thinking, approaches, and movements. Some
the possible changes can happen in the students as a result of learning
experiences, but the school has limited time and resources. Therefore, it
is urgently required that the major objectives of the school or unit of
instructions be recognized not to waste the time and effort doing
something less important. The work of school could be guided by some
plan to create a few possibilities that can be realized in students’
learning.® We could understand that educational objectives are
important to design a good teaching and learning process.
According to Benjamin S. Bloom, the educational objectives are
cognitive, affective, and psychomotor. Cognitive is dealing with
intellectual abilities and skills development, and knowledge of recall and

recognition, the objectives which describe changes in interest, values,

18 Benjamin S. Bloom, Taxonomy of Educational Objectives (America; Longman, 1956), 28.
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and attitudes were included in affectives. Lastly, psychomotor is the
manipulative or motor- skill area.

Based on the research questions of this study, the researcher
would only attention to the cognitive process dimension objectives
which it was delivered and revised by Lorin W. Anderson and David R.
Krathwohl. That’s called the cognitive process dimension of revised
Bloom’s Taxonomy.

b. Cognitive Process Dimension of Revised Bloom’s Taxonomy
1) The Nature of Cognitive Process Dimension of Revised Bloom’s
Taxonomy
The cognitive process dimension involves the information
process as well as thinking skills and abilities development. It also
includes specific evidence and concepts recognition for developing
one’s intellectual abilities and skills. The cognitive process
dimension consists of six levels. It starts from the lowest level
includes the information and the ability to recall knowledge or that’s
called retention and ends at the thinking highest level such as critical
thinking and the ability to evaluate and create.*
According to Anderson and Krathwohl, the most important of
educational goals are retention and transfer. Retention is the skill to
remember material in the same way at a later time according to

presented during instruction. A transfer is the ability to find problem-

¥ Randip K. V. Singh, Azianura H. Shaari, “The Analysis of Higher Order Thinking Skils in
English Reading Comprehension Tests in Malaysia”, Malaysian Journal of Society and Spaces,
(February, 2019), 14.
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solving, find answer of the question, or ease learning the new subject
matter. Therefore, retention orders students not to only remember but
they can apply what they have learned in the classroom.?

Agreeing to explanation above, cognitive process dimension
is a process of thinking and ability development. It can help students
maximally through implementing the six levels of cognitive process
dimension in learning process.

2) The History of Cognitive Process Dimension of Revised Bloom’s
Taxonomy

The taxonomy system idea was designed at an informal
meeting of college examiners presence the 1948 American
Psychological Association Convention in Boston. At this meeting,
interest was uttered in a theoretical framework that could be used to
assist communication examiner one another. The examiner has
considered problems that happened in the classification of
educational objectives and other problems in analyzing the research
education. There were some of the anxieties expressed in the early
meeting that the availability of taxonomy might tend to abort the
thought and plan of teachers based on the curriculum. Therefore, it
was suggested that the taxonomy was useful to the teachers who
have gone through some steps in thinking about educational

objectives and curriculum.

2% | orin W. Anderson, David R. Krathwohl, A Taxonomy for Learning, Teaching, and Assessing
(New York: Longman, 2001), 63,
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The result of discussing taxonomy principles that could be
developed was agreed that the taxonomy is an educational, logical,
and psychological classification system. First, it could be an
educational consideration. Insofar as possible, the boundaries
between categories must be related to the differences in what
teachers made in designing curriculum or choosing study situations.
Second, the taxonomy should be a logical classification and each
effort must be done to define the term as good as and used
consistently. The last, taxonomy must be consistent based on
principles and psychological theories. Therefore, the taxonomy
consists of three domains; cognitive, affective, and psychomotor.?

Dr. Benyamin Bloom as an educational psychologist was
born in Pennsylvania and got a doctorate in education from Chicago
University in 1941. Bloom’s Taxonomy was recognized in 1956
under his leadership. Bloom Taxonomy was applied as the tool for
evaluation and as the model design to extend the low-level skills and
higher-level skills in 1970. In 1980, the validity of Bloom’s
Taxonomy and the teaching of higher-order thinking levels were
measured to be repaired. ASCD (association for supervision and
curriculum development was agreed to the problem of students’ poor
performance with higher-order thinking duties but they did not create

a revision of Bloom’s Taxonomy.

2! Benjamin S. Bloom, 4-7.
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A revision of Bloom’s Taxonomy was published by
Anderson, Krathwohl, and colleagues in 2001. It was named
Bloom’s Revised Taxonomy. It repaired the original one by adding
the two dimensional frameworks; there were cognitive process
dimension and the knowledge dimension. The cognitive process
dimension is similar to the original one. The significant changes are
the use of the verb to describe an action and the position of cognitive
level that evaluate (C5) comes before create (C6). Those are

described in the following;?

1956 . 20m
:
Evaluation g Create
- : nann
Appilcation g Aoy
Comprobension é Unttorstand
Knawledge E Nemember
Woun : to Verh Form
Picture 2.1

The Differences of Bloom’s Taxonomy and
Revised Bloom’s Taxonomy

Those are bloom’s taxonomy history. It means the taxonomy
Is created toward useful to the teachers who have gone through some
of the steps in thinking around educational objectives and
curriculum. Besides, the taxonomy is concerned with the 3 domains;

cognitive, affective, and psychomotor. Those were suitable to the

22 Bystami Usman, Asnawi Muslem., 6.
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psychological theories. According to the research objective, this
research only focused on the cognitive process dimension of Revised
Bloom’s Taxonomy.
3) The Categories of Cognitive Process Dimension
a) Remember
Remember involves recovering related knowledge from
long-term memory. Remembering knowledge is an important
thing in the learning process to find problem-solving because
knowledge is implemented in other complex tasks. Students can
be assess in the simplest process category by giving them
recognition or recall task in a similar task to what the student
learned in the material. For instance, the student learned the
Indonesia equivalent of 25 English words, and then a test of
remembering can include ordering the students to match the
English words in a suitable list with their Indonesia counterparts
in a second list (i.e., recognize) or to pen the matching Indonesia
word next to every English word provided in the list (i.e.,
recall). The two related cognitive processes are recognizing and
recalling.
1. Recognizing
Recognizing is saving related knowledge from long-
term memory by requesting to compare it with the existing

information. In recognizing, the student seeks long-term
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memory aimed at some material that is identical even the
same one to the existing material (as denoted in working
memory). If the teacher provided new material, the student
defines whether that material appropriates the before
learned material or looking for an equal. Recognizing can
be called identifying.
2. Recalling
Recalling is recovering related knowledge from
long-term memory. In recalling, students seek long-term
memory to find some material and carry the material to the
functioning memory where it can be processed.
b) Understand
Understand means the student creates a relation between new
knowledge that will be gotten with their previous knowledge.
Especially, their understanding is united with presented schemas and

cognitive frameworks. Moreover, understand means the students
can build meaning from the instructional messages, containing
oral, written, and graphic communications, or those are
represented to students; through lectures, in books, or on
computer displays. The categories of understand contain
interpreting, exemplifying, classifying, summarizing, inferring,

comparing, and explaining.
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Interpreting

Interpreting means students can translate the
material from one representational form to another.
Interpreting is such as translating words to words (e.g.,
paraphrasing), images to words, words to images, numbers
to words, words to numbers, musical notes to tones, and etc.
Other words of interpreting are such as translating,
paraphrasing, representing, and clarifying.
Exemplifying

Exemplifying means students can give a specific
example of a general or principle concept. It is such as
identifying decision features, general concepts, and
principles. Those can be used to choose or make certain
example. Other words of exemplifying are illustrating and
instantiating.
Classifying

Classifying means the student recognizes something
based on its category. Classifying is detecting a relevant
feature or pattern with a specific example and principle or
concept. Classifying is begun with an example, and the
student is ordered to find general concepts. The terms of

classifying are; categorizing, and subsuming.
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Summarizing

Summarizing is suggesting a statement that presents
existing material or summaries a general one which is
delivered by students such as the meaning of a scene in a
role play and extracting a summary from it. Other words of
summarizing are; generalizing and abstracting.
Inferring

Inferring is finding a series instances pattern.
Student can convert a concept that it explains a set of
instances by encoding each suitable features and noting
connection among them. Besides, inferring is the student
can make comparison among the entire of instances. For
instance, to decide what number will come up in the series
above, the student should identify the concept. Other words
of inferring are; extrapolating, interpolating, predicting, and
concluding.
Comparing

Comparing means students are able to detect the
matches and dissimilarities between two or other items,
occasions, thoughts, complications, or conditions. Other

words of comparing are; contrasting, matching, and

mapping.
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7. Explaining
Explaining is creating and using a cause and effect
model that is supplied by students. A complete explanation
includes the made of cause and effect model, and each main
part or event in the chain. Therefore, the cause and effect
model is used to decide how a change that happened in one
part of the system influences the change of another part.

Another word of explaining is constructing a model.
c) Apply

Apply is closely related to the procedural knowledge. It
means, the student can apply the knowledge by suing procedures
to do exercises or find problem solving. An exercise is
assignments to students who are already know the appropriate
process to use, and the students have developed approach to it
routinely. Therefore, if the task has an acquainted exercise to the
students, they will recognize what procedural information to
use. Besides, if the task is an inexperienced difficult, they must
define what understanding they will use. The apply category
consist of two cognitive processes; executing and implementing.

1. Executing
Executing is doing the procedure when met with a

familiar task. The similarity of the problem often gives a
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proper clue to finish the problem easily. Another word for
executing is; carrying out.
2. Implementing
Implementation is choosing and applying an
inexperienced task because the selection is needed. The
students must have an understanding of the types of a
problem faced and the provided procedures. The alternative
term for implementing is using.
d) Analyze
Analyze is flouting material to be its component and
deciding how the parts related to one another in the overall
structure. Analyzing educational communication is a goal in
many studies and one of their important objectives such as
science teacher, social study, humanities, and arts. Other words
for analyze are differentiating, organizing, and attributing.
1. Differentiating
Differentiating is the student separates relevant from
irrelevant material or important from unimportant material
and focuses on the relevant or important material.
Therefore, differentiating is separating the parts from the
entire structure of relevance and importance. Other words of
differentiating are discriminating, selecting, distinguishing,

and focusing.
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2. Organizing
Organizing is  recognizing the parts of
communication and distinguishing how they relate to one
another in a coherent structure. The student will build the
pieces of existing material to be coherent and systematic
relation. Other words of organizing are; structuring,
integrating, finding coherence, outlining, and parsing.
3. Attributing
Attributing is the student can decide the author’s
intention, provided material, and make sure the point of
view, prejudices, moral, or the intention of the basis of
communication. Therefore, attributing is a process of
deconstruction.  Another term  for attributing is;
deconstructing.
e) Evaluate
Evaluate is the student could create a judgment
according to criteria and standards. The criteria are mostly used
such as; value, effectiveness, efficiency, and consistency.
Besides, the standards consist of quantitative, and qualitative.
For instance, the students create a decision about the certain
procedure to the problem happened or they create judgment
whether the two objects are same or different. Other words of

evaluate are; checking and critiquing.



f)

28

1. Checking
Checking is examining for discrepancies or errors in
a process or a product. For instance, the student examines
whether or not a conclusion appropriates its grounds,
whether the data supports or disconfirms a hypothesis, or
whether existing material contradicts one another. Other
words of checking are; testing, detecting, monitoring, and
coordinating.
2. Critiquing
Critiquing is a student could differentiate the
positives and negatives feature of a product and make
judgment according to those features. Critiquing can be
called judging.
Create
Create is the student can unite the components to be a
coherent one. The student makes a new product by reorganizing
some parts in a clear structure. The student must take a function
of components from sources and put them together in the
relative pattern toward the previous knowledge. A new result
that may be observed and more than the students’ beginning
materials is resulted by create category itself. Other words of

create are; generating, planning, and producing.
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1. Generating
Generating is hypothesizing or demonstrating the
problem based on certain criteria. Sometimes, one way to
represent a problem can suggest a possible solution, but
redefining carries out new representations of the problems
to propose a dissimilar solution, that’s is called as creative
thinking. Thus, another term of generating is hypothesizing.
2. Planning
Planning is devising or designing a solution based
on the problem’s criteria. Planning is when a student carries
out the secret as long as the sequence of creating a product.
Another term for planning is designing.
3. Producing
Producing is using a plan in problem solving based
on specification. In create objective category, originality
and uniqueness are one of the specification. Other word of
producing is constructing.?®
According to explanation of cognitive process dimension
by Revised Bloom’s Taxonomy, the six categories may extent
the students’ understanding and develop students’ thinking

ability about material given in education process. The cognitive

23 | orin W. Anderson, David R. Krathwohl, 66- 87



30

process dimension may be implemented in the English skills,
especially reading skills.
2. Reading
a. The Nature of Reading

Reading is a comprehending process and linguistic process. It is
a communication between the reader and the writer. It will give an
understanding to readers of what the writer delivered in written text. In
doing the reading activity, the reader carries out the background
knowledge to build the meaning of the text what the writer means.
Besides, reading adopts a clear understanding that the cognitive process
is related to the fundamental goal.**

Reading is closely related to the meaning by transferring it from
the mind to the mind. It becomes a message from the writer to the
readers. Besides, it is not only simple of it; we can make any
interpretations of the word reading because it is not a central one. The
reader can explore how he gets an understanding by doing a reading
activity. The teacher, reader, and text are contributed to each process.”

Reading is an interaction process between the reader and the
writer. The reader does not only see the printed, but he also pays

attention to punctuation on each page, and decides what the meaning of

it is and how they relate to one another. The reader also thinks about

24 William Grabe, Reading in a Second Language: Moving from Theory to Parctice (New York:
Cambridge University Press, 2009), 16.

2% Christine Nuttall, Teaching Reading Skills in a foreign language (Hong Kong: Macnillan, 1996),
03.
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what they read, how the existing information relates to the prior
understanding, and what they wish in the next text happened. Besides,
the student can think about how useful, entertaining, bored, crazy, the
text is.° Therefore, reading test is needed to practice and develop
students’ reading skills.

We could understand that reading is a communication between
the text and the reader. Reader can take some of understanding about the
text to be his insight in the education process. The reader feels useful,
bored, crazy, and even sad in reading the text. Exactly, there is a useful
insight that author delivered inside.

b. Reading Test

Reading test is most related to the material practice types used
by the teacher to increase students’ reading skills. The urgently required
reading test is a better awareness of the actual process included in the
reading, the suitable test production, and the test material to help the
mastery of these processes. But the test maker should make sure the
competency of students’ reading skills. Although the student has
mastered the first language in reading, it can’t guarantee at all that the
student can transfer those skills to another language. Besides, the
difficulties of reading tests will help the teacher to identify the students’

skills in reading.”’

26, Charles Alderson, Assessing Reading (Cambrige: Cambridge University Press, 2000). 3
273, B. Heaton, Writing English Language Tests: New Edition (London and New York: Longman
Group, 1988). 105.
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Agreeing to explanation above, reading test is practice material

of the teacher to develop students’ reading skills. It is aimed to give

specific understanding of the reading material itself. So, it will be useful

to enrich insight which it will be expedient in further future.

c. Techniques of Testing Reading

1)

2)

Discrete Point Versus Integrative Technique

Discrete- point or analytic approaches is the intention
which is to examine one thing at the same time. Besides,
integrative approach is the test designer which aims to increase a
much general idea of how well students read. In the letter case, it
happens may be because we recognize that the all thing is more
than the sum of the parts. Moreover, it is because there is no time to
examine one thing at the same time, or the test’s purpose may not
require a detailed assessment of a students’ understanding or skills.

A discrete approach is to test the students’ flawed reading.
It is better not to analyze the reading into each part because it may
distort the reading nature. Therefore, the validity is a much global,
unitary, and approach.
The Cloze Test and Gap- Filling Test

Cloze test is usually built by erasing selected text and the
student is ordered to complete the deleted word. The test maker
should provide a word that makes sense in the gap, although the

word is not originally deleted.
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Gap filling test is a bit different because the test make
doesn’t use a random procedure to identify the word that will be
deleted. They decide based on some the rational basis which word
will be deleted, but it doesn’t leave fewer than five or six words in
the gap.

Although these two types of test are potentially very
different from each other. They are often called as cloze test, or
gap- filling procedures are also known the rational cloze technique.
Multiple Choice Technique

Multiple choices test is a task to test the students’
comprehension. The test maker can control some possibilities for
comprehension test, and process students’ thoughts when they are
doing the test. The students can learn how to answer the multiple
choices test by removing the impossible answer. Then, the multiple
choices test can be marked by a machine.

Matching Technique

Matching test is a test that provides one set but is
separated to be two parts. Therefore, the student is ordered to
match both in good order. For instance, the suitable title to the

paragraphs is to their suitable paragraphs, etc.
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5) Ordering Task
Ordering task is a group of words, sentences, paragraphs,
or texts which are scrambled. The student is ordered to arrange
those in good order.
6) Dichotomous Items
Dichotomous items test is one of the popular techniques.
This test provides a related statement to the text target and has to
decide whether the statement is false or true, or whether the text is
agreed or disagreed with the statement. But, the test maker should
reduce the guessing possibilities by involving the third category
which doesn’t be said in the text; especially it intends to test the
students’ ability how to infer the meaning.?®
Agreeing the explanation above, the test maker could choose the
technique which fits to the assessment’s need. It will be useful for
teachers in knowing the result of students learning. Besides, the test
maker should consider which technique that appropriate to the students’
ability in doing the test. The techniques of testing reading are discrete
point versus integrative technique, the cloze test and gap filling,

multiple choice, matching, ordering, and dichotomous items.

%8 ). Charles Alderson, 202- 222.
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d. Reading Performances
1) Perceptive
Perceptive reading is a task that appears the parts of larger
stretches of discourse; letters, words, punctuation, and other
grapheme symbols.
2) Selective
Selective is generally an artifact of the assessment form. It is
to make sure the students’ understanding of lexical, grammatical, or
discourse language features within a shorter language. The types of
reading performance of selective are picture-cued tasks, matching,
true or false, multiple choices, etc. The test involves sentences, short
paragraphs, simple charts, and graphs. Therefore, a brief respond is
also included.
3) Interactive
Interactive type is stretches of language in some paragraphs
till one page or more where the reader must interact with the text.
Interactive tasks are identifying the appropriate feature. Those are;
lexical, symbolic, grammatical, and discourse) in a brief text with the

objective of maintaining the information that is processed.
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4) Extensive
Extensive type is used to text that is more than one page. The
texts are such as; professional articles, essays, technical reports,
short stories, and textbooks. The assessment is to know the students’
understanding of the text globally.?

In short, the reading performances consist of perceptive,
selective, interactive, and extensive. The teacher or test maker could
consider or identify which reading performance is suitable for the
students’ reading assessment.

e. Types of Reading Test

1) Matching Test
Matching test is focused in word and sentence recognition.
In matching tests, the students separate among words which are
spelt in related ways. Therefore, the students have gained the
familiarity and confidence in doing the text, because their
performances should be timed to force them reading the test under

some pressure.

a) Word matching
The test is ordered the student to draw a line under the
similar word with the words which are on the left. In instance,

now bow/ not/ how/ now/ mow

» H. Douglas Brown, Language Assesment: Principles and Classroom Practices
(California: San Fransisco State University, 2003), 189.
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sheep shop/ shape/ sleep /heap /sheep
b) Sentence matching
The sentence matching is closely related to the word
matching. The students identify sentence which has the same
word in the same order. Example;
Beni and Dava are not going to your school
1. Beni and Dava are not going to your school
2. Beni and Dava are going to your school
3. Beni and Dava are not coming to your school
4. Beni and Dava are not coming to your school
c) Pictures and sentence matching
Pictures and sentence matching test are the students
focus on word and sentence comprehension by applying
pictures to test this skill. The test maker provides one sentence
and some of different pictures but there is one picture which
fits to the sentence. Therefore, the student chooses the correct
answer by choosing the picture which is suitable to the
sentence order.
2) True or False Reading Test
True or false reading test is a usually used test in reading
comprehension. It can be useful in the progress class because the
test is created easily and fast. Therefore, it gives much time to the

teacher in doing other tasks.



38

The true or false reading test items should be fully
understood, clear and concise. True or false reading test gives true
and false statements to the students. Although, this test is easier for
the students, it gives a clear statement of the problems. True or
false reading test has two types. As follows;

a) The first type is possible to build true or false items which are
complete in themselves. The items are examined by a set of
general truth. Students are given statements and the student
puts circle around the letter T or F according to the statement
given.

b) The second type deciding the items of true or false reading
items based on a reading form. A passage or text is given to the
student. After reading the passage, some statements are given
to the student. Then, the student is ordered to put letter T or F
in the box next to the statement given.

3) Multiple Choice

Multiple choices test is a useful test to examine students’
reading comprehension but not all multiple choices test is a good
tests. As far as the test is successful to measure the students’
reading comprehension is based on the effectiveness of each item
used. It was because the certain general aspects of reading tests

may be suspect.
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Multiple choices can be used in the short or long text but
the long test must be related to the difficulty level. The difficulty
level of text should be suitable for the student’s skills in English.
The test maker should remember that the reading test material used
in test outside must be selected for enjoyment and at a lower level
rather than the actual standard of reading skills acquired.

Multiple choices have a correct answer which it must be
based on the reading text’s comprehension than on general
knowledge. The correct answer should be the same length as the
distractors. Besides, all the options must be grammatically correct
and appropriate in some the distractors.

4) Completions Items

Completion items test measures recall than recognition.
Completion items are the same as the open-ended test in reading
comprehension. It is often recognized as belonging more to be
objective of the item test. Completion items test is ordered the
student to supply a word or short phrase except if great care is
given to make sure that there is a correct answer. The assessment
will be hardly proven when the student is faced with some answer
that can be acceptable and unacceptable. All valid interpretations
should be whether this is available or unavailable in the writer’s

thought when test construction must be recognized as correct one.
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Completion items test consists of two types of completion items.
As follows;
a) Typel
The first type becomes a matching test where the word
and phrase are needed and suitable in the completion items.
Nevertheless, less emphasis is put on writing skills. For
instance, this type describes how short informal letters can be
used to give a basis for the completion item test.
b) Type?2
This type is ordered the student to fill the blank space
provided in the reading test. The blank has been replaced with
what the writer considers are most significant words.
Therefore, a possible weakness of the test can result from the
failure to give acceptable guidance to the students.
5) Rearrangement Items
Rearrangement item is much useful to examine the
competency in understanding a sequence of steps in a narrative
process. Rearrangement item is used to test students in rewriting
the jumbled sentences become their correct sequence. The students
are ordered to write simply the text by choosing the numbers or
letters of jumbled sentence itself. The test maker is suggested to
give answers options by one or more. The test is ordered the

student to arrange it by starting from the first sentence; two or three
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are arranged in the false order. It will be impossible for the student
to arrange the remaining sentences in good order. Other words, one
wrong answer will influence to the second wrong answer, and so
on. The types of rearrangement items are;
a. Typel
The first type provides random sentences, and the
student is ordered to arrange the jumbled sentences in good
order. The student is ordered to put the letter of sentence in
their good order.
b. Type2
The second type provides reading comprehension
texts. The students are ordered to arrange those in the light of
the light of the material included in the text. The student only
writes the letter of sentence in their good order in the box at
the final of the items given. This type also orders the students
to understand the text before answering the item.
6) Cloze Procedure
Completion items and cloze test are different tests.
Completion items delete the words subjectively. The cloze
procedure test deletes the words systematically. The blank spaces
which are replaced the deleted word should be suitable for the

length of the deleted word. Generally, the cloze procedure test has
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the same blank spaces except for the photocopy of the actually
printed texts are being applied.

The most common aim of cloze procedure tests is to
measure the students’ reading comprehension. It also measures the
independence of phrase, sentence, and paragraph in the text. The
types of cloze procedure tests consist of elementary and advanced
level. Both have similar form but different difficulty level of text.

7) Open Ended and Miscellaneous ltems

Open-ended is a test that is ordered the student to produce
a subjective answer. The response required is about one or two
sentences. Open-ended assessment is suggested to give a reward
such as two or three scores for each correct answer, although the
item requires a complete sentence. It will be useful to write how to
give the score, even if only one marks the item. This assessment
scheme will be a reminder for all items. If there is more than one
examiner, it will be most important to write brief assessment
guidelines for open-ended test.

8) Cursory Reading

Cursory reading is a general term to indicate the reading
skills quickly; it consists of skimming and scanning. Skimming is
used to become familiar with the text content. Scanning is used to
find specific information. The reading test of cursory reading is

given a limited time to the student in doing the reading activity.
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The test hopes the student to avoid creating questions about
irrelevant point and is familiar with the arranged step. The reading
test speed is suggested not to be more than 300 words per minute
because many people read the text slower under the condition when
they are asked to answer the question of the text.

Skimming gives a rubric for the student to glance through
the text and make note of the main point generally. The students
are given a piece of short question about the main point and general
thing of the text. The student is given some minutes to take a note
that they want to make at the end of skimming, but they are usually
allowed to read the text. If the student is allowed to retain the text,
the students are given limited time to answer the questions. It is
done to avoid referring back to the text.

Scanning gives questions to the student before reading the
text, because they are ordered to read the text specifically and know
the detailed information. It will be more useful to set simple open-
ended questions than multiple choices. The last type of item is only
to confuse the students because they are required to remind four or
five options for each item they read.*

Some ways to examine the students’ reading comprehension can
be done as the explanation above. Several item types are suitable to

examine certain reading comprehension rather than other types.

9. B. Heaton, 107- 134.



44

Although the multiple choices test is the most appropriate instrument to
examine reading comprehension, it can’t be used over. Based on the
explanation above, there are a lot of interested reading test types and

useful to the students’ reading skills development.

3. English Textbook
a. The Nature of Textbook

Textbook is such as workbooks, cassettes, and teachers’ guides
that those are used in the teaching and materials in language teaching.
The textbook is used in different ways in language programs. For
instance, a reading textbook might be the basis for the teaching and
learning process on reading skills, providing both a set of reading texts
and exercises for skills practices. In writing skills, the textbook provides
model compositions and a list of topics for students to write about. The
grammar textbook provides exercises to develop grammatical
knowledge. The speaking textbook provides passages for students to be
read and discussed. A listening textbook provides an audiocassettes or
CDs as the primary Iistening.31 It means textbook is a material of
teaching and learning process that can be used in the classroom following
the students’ need. The textbook will help the students and teachers to get

success in the process of learning.

31 Jack C. Richards, Curriculum Development in Language Teaching (New York: Cambridge
University Press, 2001), 254
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b. The Use of English Textbook

Textbook in teaching and learning process has advantages and

disadvantages based on how the textbook is used and the context for their

use. According to Jack C. Richards, the advantages of textbooks are;

1)
2)
3)
4)
5)
6)
7)

8)

1)
2)
3)
4)

5)

It provides structure and a syllabus for a program
It helps standardize instruction
It maintains quality
It provides a variety of learning resources
It is efficient
It can provide affective language models and input
It can train teachers
It is visually appealing
Whereas, the disadvantages of textbooks are;
It may contain inauthentic language
It may distort content
It may not reflect students’ needs
It can deskill teachers
It can be expensive®

Therefore, the role of teacher is needed to choose a textbook as

well as possible. The teacher is able to choose the textbook in accordance

with the students’ need. It helps the students to get success in the result of

learning process.

32 Jack C. Richards, 254-256.



46

c. English Textbook Entitled “Bupena English”

One of English textbooks for ninth-grade students of junior high
school is English textbook entitled “Bupena English”. This English
textbook is published by Erlangga of 2017 revised edition. The writer is
Nur Zaida. It has been edited by E. Tyas Utami, Tania Saraswati, and
Dwi Wahyu P.

This textbook is based on curriculum 2013 for junior high
school. 2013 curriculum is designed to carry out 21* century learning
model. This textbook is emphasized to build attitude, knowledge, and
student skills in reading through reading test provided. Nevertheless, this
textbook will help students to achieve 4 main competences in 2013
curriculum. In this textbook, the students will find some information that
is related to their daily activity. It is because this book designed to
improve language skills as well text learning. The design is completed
with some picture to illustrate the situation of the reading test to make the
students easy to understand.

There are some reasons to choose this English textbook for the
research. First, this textbook is based on 2013 curriculum for junior high
school. Second, this textbook is aimed to build attitude, knowledge, and
skill students through test. Third, the researcher can find many reading
test in accordance with cognitive process dimension of revised bloom’s
taxonomy. The fourth, this textbook is cheap but it has a good quality.

The last, it was written by academician.



CHAPTER 111
RESEARCH METHODOLOGY
A. Approach and Type of Research

This research used a qualitative approach. Qualitative researchers
seek to understand a phenomenon by focusing on the total picture rather
than breaking it down into variables. The goal is a holistic picture and depth
of understanding rather than a numeric analysis of data.* In brief, the result
of this study was provided in the form of a description.

This research used content analysis as a type of qualitative approach.
The content analysis focuses on analyzing and interpreting recorded
material to learn about human behavior. The material may be public records,
textbooks, films, tapes, letters, themes, reports, or other documents. Content
analysis usually begins with a question that the researcher believes can best
be answered by studying documents.® In this research, the researcher
analyzed and interpreted the category of cognitive process dimension based
on Revised Bloom’s Taxonomy and types of reading test based on J. B.
Heaton in the reading test of English textbook entitled “Bupena English” for

ninth-grade students' junior high school.

%% Donald Ary at al., Introduction to Research in Education: 8" edition (Belmont, USA:
Wadsworth, 2010), 29.
%Ary, et al, 29- 30.
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The data was taken from the entire reading test in the textbook.

There were sixty-five reading tests as the total of assignment and evaluation

tests provided in the English textbook. The detail could be seen in the

following table;

Table 3.1
Total Reading Test in the Textbook
No Chapter Assignment | Evaluation Total Page
1. | Chapter | 3 1 4 1-12
2. | Chapter Il 3 1 4 13-24
3. | Chapter Ill 3 1 4 25-40
4. | Chapter IV 5 1 6 41-60
5. | Chapter V 6 1 7 61-72
6. | Chapter VI 7 1 8 73-84
7. | Chapter VII 7 1 8 85-102
8. | Chapter VIII 7 1 8 103-114
9. | Chapter IX 7 1 8 115-136
10. | Chapter X 7 1 8 137-155
Total
Reading Test 3 10 65

According to the table above, it was known that the totals of reading

test in the textbook were 65 reading tests. There were different totals of

reading tests in each chapter. Chapter | consists of four (4) reading tests,

chapter Il consists of four (4) reading tests, chapter Il consists of four (4)

reading tests, chapter IV consists of six (6) reading tests, chapter V consists

of seven (7) reading tests, chapter VI consist of eight (8) reading tests,

chapter VII consists eight (8) reading tests, chapter VIII consists eight (8)

reading tests, chapter IX consists eight (8) reading test, and chapter X

consists eight (8) reading tests.
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In this research, the main sources of data were taken from an English
Textbook Entitled "Bupena English” for Ninth-Grade Students of Junior
High School. It was published by Erlangga.

C. The Technique of Data Collection

The researcher used document analysis to collect the data. Document
analysis can be off written or text-based artifacts (textbooks, novels,
journals, meeting minutes, letters, etc.) or non-written records (photographs,
audiotapes, videotapes, etc.).*® This research applied document analysis
because the data was in form of a document or written text. The data

collection was taken from a textbook.

% Ary, et al., 442.
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Preliminary study:

Interviwed the English teacher and students to decide the
textbook

Deciding:

English Textbook “Bupena English” for ninth-grade students
of junior high school

Document analysis:

Buying the English textbook entitled “Bupena English” by
Erlangga

Familiarizing the English textbook deeper

Identifying the reading test based on categories of
cognitive processs dimension of revised bloom’s
taxonomy and the types of reading test based on J. B.
Heaton

Classifying the reading test based on its categories and
types
Deciding the reading test to be analyzed

Picture 3.1
The Technique of Data Collection

The textbook analyzed was an English textbook entitled “Bupena
English” for ninth-grade junior high school. Some steps were done by the
researcher in collecting data. The steps were; preliminary study, deciding,
and document analysis. In the preliminary study, the researcher interviewed
the English teacher, and the students to decide the English textbook that
could be analyzed. In deciding, the researcher decided to analyze the
English textbook entitled “Bupena English” for ninth-grade students of
junior high school based on the interview result. In the document analysis,

the researcher bought the English textbook, the researcher familiarized the
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English textbook deeper, the researcher identified the reading test based on
cognitive process dimension of revised bloom’s taxonomy and types of
reading test based on J. B. Heaton, the researcher classified the reading test
based on its category and types, and the researcher decided the reading test
to be analyzed.
D. The Technique of Data Analysis

In this research, the researcher used content analysis based on

Donald Ary et, al, theory to analyze the data. There were some steps used to

analyze the data. Those would be explained as follows;*®

Familiarizing
and
Organizing

Coding and
Reducing

Interpreting
and
Representing

Picture 3.2
The Technique of Data Analysis

% Ary, et al, 481.
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Familiarizing and Organizing

a.

Familiarizing

The researcher must be immersed in the data. Therefore,
the researcher was familiar with the data through reading and
rereading the reading test in the textbook. The researcher chose
the entire reading test represented in the textbook.
Organizing

The researcher could create a complete list of data
sources. The researcher organized and managed how many
reading tests would be analyzed by reading the entire chapters
carefully. Therefore, the data could be easily analyzed by the

researcher.

Coding and Reducing

a. Coding

The researcher read and reread all of the data that had
been organized. The researcher gave code the assignment and
evaluation test. The assignment and evaluation test consists of the
reading test which was appropriate to the cognitive process
dimension by Bloom’s Taxonomy and types of reading test.
Therefore, the researcher also made some codes for each test.
Then researcher gave the codes to each data that would be
analyzed. The example of data coding used in the research is as

follows;
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CH1.P3.Al = Chapter (1), Page (3), Assignment (1)
CH1.P8-12.EV = Chapter (1), Page (8-12), Evaluation
b. Reducing
The researcher also described the reading test that
indicated the cognitive process dimension of Bloom’s Taxonomy
and types of reading test in the textbook. The researcher started
by taking the data apart and breaking them into small pieces. The
researcher remarked on the reading test which represented of
cognitive processes dimension category of revised bloom's
taxonomy, and reading test types. Then, the researcher concluded
that the reading test was included in its category.
3.  Interpreting and Representing
a. Interpreting
The researcher could provide an explanation that could be
supported by data and theory. Therefore, the researcher restated
the statement about reading tests based on cognitive process
dimension by bloom's taxonomy and types of reading in the
textbook.
b. Representing
The researcher represented the findings based on the
qualitative approach taken and by the types of data analyzed.
Therefore, the researcher could demonstrate the data through

descriptive detail.
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E. Validity Data
The researcher used triangulation to test the validity of the data.
Triangulation is a powerful way of demonstrating concurrent validity,
particularly in qualitative research.’’ There were some types of
triangulation; those are time triangulation, space triangulation, theoretical
triangulation, investigator triangulation, etc. The steps of validity data were

described in the diagram as follows;

Researcher analyzes the data individually

Researcher meets and discusses with two investigators

The researcher checks and compares the result of analyzing data
from investigators

The researcher decides whether it needs to be revised or not based
on the validity result

Picture 3.3
Validity Data

This research applied an investigator triangulation. The type of this
triangulation is often used by the researcher who used library research.
Investigator triangulation engages independently by more than one

observer.®® The investigators of this research were a researcher and English

%" Louis Cohen, Lawrence Manion, and Keith Morrison, Research Methods in Education, (New
York: routledge, 2018), 265.
%8 Louis Cohen, Lawrence Manion, and Keith Morrison, Research Methods in Education, 265.
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lecturers that experts in linguistic studies. However, there were some steps
done by the researcher in the data validity. First, the researcher analyzed the
data individually. Second, the researcher met and discussed with two
investigators. Third, the researcher checked and compared all of the results
of analyzing data from investigators. Lastly, the researcher decided whether

it needed to be revised or not based on the validity result.



CHAPTER IV

THE RESULT OF THE ANALYSIS

A. Source Data

The researcher used an English textbook for Junior High School entitled
“Bupena English” for IX grade of SMP/ MTs as the recommendation from one of
the English teachers in Junior High School. The English textbook was published
by Erlangga. It contains one hundred and fifty-eight (158) pages and has ten (X)
chapters.

The data themselves were collected from the reading test in English
textbook entitled “Bupena English” for IX grade of SMP/ MTs started from
chapter I-X. The chapters were analyzed; Chapter I “Good Luck!”, Chapter II “I
Agree with You”, Chapter III “Read before You Eat”, Chapter IV “Follow the
Steps”, Chapter V “I was Having A Good Time”, Chapter VI “I have Cleaned the
Room”, Chapter VII “Happily Ever After”, Chapter VIII “The Classroom is
Cleaned Every Day”, Chapter IX “Amazing World”, and Chapter X “Grab It
Fast!”.

B. Result of Data Analysis

The researcher presented the data analysis of research focuses. Further,
the data analysis would be presented based on research questions. There were (1)
what category of cognitive process dimension is in the reading test of English

textbook entitled “Bupena English” for ninth-grade students of Junior High

56



57

School? and (2) what are the types of reading test in English textbook entitled
“Bupena English” for ninth-grade students of Junior High School?

The research was analyzed based on Lorin W. Anderson, and David R.
Krathwohl’s theory to find out the result of the first research question, there were
six categories; remember, understand, apply, analyze, evaluate, and create.
Besides, the researcher used J. B. Heaton’s theory to find out the types of reading
test included in the English textbook. The types of reading tests based on J. B.
Heaton’s theory were matching test, true of false reading test, multiple-choice,
completion items, rearrangement items, cloze procedure, open-ended and
miscellaneous items, and cursory reading. Then, the researcher analyzed the data
as follows;

1. Cognitive Process Dimensions category represented in the reading test of

English textbook entitled “Bupena English”.

a) Remember

The researcher found remember category in the entire chapters;
Chapter | consist 12 (twelve) items, chapter Il consist 20 (twenty) items,
chapter 111 consist 28 (twenty eight) items, chapter 1V consist 13 (thirteen)
items, chapter V consist 20 (twenty) items, chapter VI consist 20 (twenty)
items, chapter VII consist 9 (nine) items, chapter VIII 21 (twenty one)
items, chapter 1X consist 13 (thirteen) items, and chapter X consist 11
(eleven) items. Therefore, the total of remember category represented in the

English textbook entitled “Bupena English” for ninth-grade students of
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junior high school was 167 (one hundred sixty-seven) items. The total
percentage of remember category in the textbook was 21%. The indicators
of remember category that appeared in the reading test were recognizing

and recalling. One of remember category data was;

Read the dialogues and choose the correct answers,
The following dialogue is for questions 1-4.

Dandi : | do hope so. Thanks.

Nia What's the matter? You lock sad | ‘
Dandi: My father got sick. He is now in the J

hospital, 1 ﬁ -l
Nia : I'm sorry to hear that. What kind of 1 ‘

sickness? ( ol - 4 /II
Dandi : The doctor said he has a lung disease - -
Nia  : | hope he gets well soon. “4

3
a S
fa 2

3. What kind of sickness did Dandi‘s father
have?
A. A heart attack
B. A skin disease.
C. Lung disease.

Picture 4.1
Data: CH1.P4.A2
Question Number: 3
The reading test provided a dialogue between Nia and Dandi which
talked about “Dandi’s father was sick” and a question that had some
answers option. The answer options were a correct answer and two wrong
answers. Then, the test ordered the student to cross a correct answer based
on the question. In doing the test, the student was given recognition to seek
his long-term memory about what they read in the dialogue and absolutely

the information of the Dandi’s father’s disease included in the dialogue. The

student could remember the information in the dialogue itself.
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b) Understand

The researcher found understand category in some chapters; chapter
| consist 22 (twenty two) items, chapter Il consist 6 (six) items, chapter 111
consist 24 (twenty four) items, chapter 1V consist 48 (forty eight) items,
chapter V consist 65 (sixty five) items, chapter VIl consist 47 (forty seven)
items, chapter VIII consist (four) items, chapter IX consist 46 (forty six)
items, and chapter X consist 60 (sixty) items. Therefore, the total of
remember category represented in the English textbook entitled “Bupena
English” for ninth-grade students of junior high school was 322 (three
hundred twenty-two) items. The total percentage of remember category in
the textbook was 40%. The indicators of understand category that appeared
in the reading test were interpreting, exemplifying, classifying,
summarizing, inferring, comparing, and explaining. One of understand

category data was;

The following dialogue is for questions 8-10.

Elli < You look happy. What's up? W H —_—
Sam : 1 got B0 for my English test. F s ‘
Elll  : Well done, Sam \ ‘
Sam : Thanks. You know, this is the first time =

I got BO, | usually get 50 or 60. /' '\
Ell : I'm happy for you

= K\ n,a

8. Why did Sam look so happy?
A. He failed to follow an English
test.
B. He found what he'd lost.
C. He got a good mark.

Picture 4.2
Data: CH1.P5.A2
Question Number: 8
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The reading test provided a dialogue between Elli and Sam which
talked about “English test score” and a question that had some options. The
options were a correct answer and two wrong answers. Then, the test
ordered the student to cross a correct answer according to the question. In
doing the test, the student could understand the reason why Sam looks so
happy. It meant the student could explain the cause and effect system and
absolutely the test measured the students’ understanding deeply.

Apply

The researcher found understand category in some chapters; chapter
| consist 6 (six) items, chapter Il consist 9 (nine) items, chapter VI 60
(sixty) items, chapter VII consistl (one) item, and chapter VIII consist 50
(fifty) items. Total of apply category represented in the English textbook
entitled “Bupena English” for ninth-grade students of junior high school
was 126 (one hundred twenty-six) items. The total percentage of remember
category in the textbook was 16%. The indicators of apply category that
appeared in the reading test were executing and implementing. One of apply

category data was;
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Look at the pictures. What has happened? Choose from the following list.
close the wash her stop take a finish the |
door go to bed shoes raining bath party
" No. | Before | Now . .l,,; Activity —_—]
i - ¢ ‘ A He has taken a
1 —
B— — M bath.
v sy -—
_il N
. mﬂ
-
= o - &
Picture 4.3

Data: CH5.P79.A1
Question Number: 2

The reading test provided two pictures and some utterance options.
The test ordered the student to choose an utterance that described the two
pictures themselves. In doing the test, the student could choose an utterance
which related to the pictures and they must change the utterance to be
perfect tense form. Therefore, they could implement what they learned
about perfect tense in doing the test.
Analyze

The researcher found analyze category in some chapters; chapter |
consist 10 (ten) items, chapter Il consist 25 (twenty five) items, chapter 11
consist 1 (one) items, chapter IV consist 17 (seventeen) items, chapter VII
consist 12 (twelve) items, chapter VIII consist 10 (ten) items, chapter X
consist 1 (one) items, and chapter X consist 14 (fourteen) items. The total of

analyze category represented in the English textbook entitled “Bupena
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English” for ninth-grade students of junior high school was 90 (ninety)
items. The total percentage of analyze category in the textbook was 11%.
%. The indicators of analyze category that appeared in the reading test were
differentiating, organizing, and attributing. One of analyze category data

was;

® ®

O "o T
1. | think we need to change the
colour of the wall, I

® a. It's annoying. It bites my shoes.

Picture 4.4

Data: CH2.P17.A3

Question Number: 1
The reading test provided a statement and some responses. The
statement provided was “I think we need to change the color of the wall”.
The test ordered the student to choose an appropriate response to the
statement itself. In doing the test, the student could analyze the statement
and responses options to recognize how they relate to each other in a

coherent structure. Therefore, the statement and response would be a

coherent connection.
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e) Evaluate

The researcher found evaluate category in some chapters; chapter
Il consist 27 (twenty seven) items, chapter IV consist 1 (one) items,
chapter VI consist 5 (five) items, chapter VII consist 10 (ten) items, chapter
VI consist 5 (five) items, and chapter IX consist 20 (twenty) items. The
total of evaluate category represented in the English textbook entitled
“Bupena English” for ninth-grade students of junior high school was 68
(sixty-eight) items. The total percentage of analyze category in the textbook
was 9%. The indicators of evaluate category that appeared in the reading

test were checking, and critiquing. One of evaluate category data was;



Read the explanation provided and tick TRUE or FALSE based on it.
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high or low. They are red, amber, and green. Red & for high, amber means medium,
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N IR 5 S = | TRUE | FALSE |
i 1. | Keal is an abbeeviation of kilocalares T

Picture 4.5
Data: CH3.P28.A2
Question Number: 1
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The reading test provided an advertisement and some statements

according to the advertisement itself. The statement was “Kcal is an

abbreviation of kilocalories” which was provided in the column. The test

ordered the student to tick the column true or false option next to the

statement. In doing the test, the student could make a judgment about the

appropriateness between the statement and the information provided in the

advertisement. The student could check the data whether it was a true or
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false statement. Therefore, the student could evaluate the data provided in
the advertisement itself.
Create

The researcher found create category in some chapters; chapter |
consist 15 (fifteen) items, and chapter VII consist 1 (one) items. The total of
create category represented in the English textbook entitled “Bupena
English” for ninth-grade students of junior high school was 21 (twenty one)
items. The total percentage of analyze category in the textbook was 3%. The
indicators of create category that appeared in the reading test were

generating, planning, and producing. One of create category data was;

Give a response to each situation. You may use “Enjoy..., Have a ..., Good ..."
1. | won the singing contest.

Picture 4.6
Data: CH1.P7.Al
Question Number: 1
The reading test provided a sentence. The sentence was “I won the
singing contest”. The test ordered the student to give an appropriate
response to the sentence itself by using “Enjoy...., Have a..., Good....”. In
doing the test, the student could understand the utterance provided and
produce a response according to their prior knowledge which had

originality. Therefore, the student could produce the response by

themselves.
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2. Types reading test represented in the reading test of English textbook entitled
“Bupena English”.
a) Matching Test
The researcher found matching test in some chapters; chapter |
consist 1 (one) type, chapter Il consist 1 (one) type, chapter Ill consist 1
(one) type, chapter IV consist 2 (two) types, chapter V consist 1 (one) type,
chapter VI consist 1 (one) type, chapter VII consist 1 (one) type, and
chapter X consist 1 (one) type. Therefore, the total matching test types in
the English textbook entitled “Bupena English” for ninth-grade students of
junior high school was 10 (ten) types. The percentage of matching test types

in the textbook was 13%. One of matching test data was;
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Picture 4.7
Data: CH2.P17.A3
Question Number: 1

67

The test provided statements and its responses. The test ordered the

students to choose appropriate response to the statements provided. The

student could analyze the statements and its responses to recognize how

they related each other in order a coherent structure. Therefore, this test was

included in the term of matching test as the type reading test.
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b) True or False Reading Test
The researcher found true or false reading test in some chapters;
chapter 1l consist 2 (two) types, chapter VII consist 1 (one) type, and
chapter IX consist 3 (three) types. The total of true or false reading test in
the English textbook entitled “Bupena English” for ninth-grade students of
junior high school was 6 (six) types. The percentage of true or false reading

test types in the textbook was 8%. One of true or false reading test data was;



Read the story. Decide if each statement is true or false.

The ic Box
A m”ﬁ‘& Taiwan)

Once upon a time, there was a poor farmer. He lived with his wife. One day, when
he dug his field, he found a big box.

“What's this? he asked. He brought the box home and showed it to his wife. They did
not know what to do with the box. After they had cleaned it, they kept it in their house.

One morning, his wife accidentally dropped an apple into the box. Amazingly,
the apple multiplied quickly. Soon the box was filled with apples. The wife was so
surprised. She took one appie from the box but another apple replaced the missing
one. No matter how many apples were taken out, the box was never empty of apples.

‘How about if | drop a coin into this box?’ asked the farmer. Surprisingly, the apples

disappeared and coins started to multiply inside the box. Soon, the box was full of coins.,

The farmer and his wife were very happy. Every day, they collected hundreds of
coins from the box. They became very rich.

One day, the farmer's grandfather came and lived with them, He was very old and
weak, so the farmer asked him to only take the coins out of the box. After some days,
the grandfather was so tired. He wanted to rest, but the farmer got angry with him,

'You are so lazy! You should work harder,’ the farmer yelled at his grandfather,

The old man did not say anything. He continued working. Suddenly he fell into
the box and died. At once, all the money in the box disappeared and the box was
filled with dead grandfathers, The farmer regretted his words, but it was too late. He
pulled all the grandfathers out of the box. But there were so many. And the farmer
had to use all his money for the funeral,

At the end, the box broke. The farmer became poor again. If only the farmer had
treated his grandfather well, he would not have become this unfortunate.

False

1. The farmer made a wooden box for keeping his
coins,

2. The wife accidentally dropped an apple into the
box.

3. The old man was old and weak.

The old man insisted to help the farmer to collect
the money.

The old man died and fell into the box.

The old man died because he was too tired.
The farmer didn't find the old man body.

The farmer treated his grandfather well,

The farmer spent all of his money for the funeral.

ol

00000000 0 Of
000000000 O

10. The box finally was given to the old man.

Picture 4.8
Data: CH7.P91-92.A5
Question Number: 1
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The test provided a text, correct and incorrect statements, and blank
space of true and false column. The test ordered the student to choose or
tick true or false in the column based on the information provided. The
student could check which one correct and incorrect statement is according
to the text. Therefore, this test was included in term of true or false reading
test type.

Multiple Choices

The researcher found multiple choices in the entire chapters;
chapter I consist 2 (two) types, chapter Il consist 2 (two) types, chapter 11l
consist 1 (one) type, chapter IV consist 3 (three) types, chapter V consist 1
(one) type, chapter VI consist 1 (one) type, chapter VII consist 3 (three)
types, chapter VIII consist 1 (one) type, chapter X consist 2 (two) types,
and chapter X consist 2 (two) types. The total of multiple choices in the
English textbook entitled “Bupena English” for ninth-grade students of
junior high school was 18 (eighteen) types. The percentage of multiple

choices types in the textbook was 23%. One of multiple choice data was;
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Read the previous procedure text again. Choose the correct answers.

1. What are the main materials for making the object?
A. Cardboard and scissors, C. A jar lid and scissors,
B, A jar lid and cardboard, D. Glue and cardboard.

2. What is the aim of writing the text?
A. Showing how beautiful a photo frame a jar lid can be become.
B. Describing the materials used to make a photo frame.
C. Describing how to make a photo frame using a jar lid.
D. Explaining the process of decorating a photo

3. The title of the procedure is "Cap Photo Frame.” What Is the synonym of cap?
A Jar, C. Gift
B. Lid. D. Shape,

4, "After that, cut out the picture and then glue it ...." (Step 3)
The bold word has a similar meaning to ...

A fix C. push
8. fold D. attach
5. Which shape goes with the word triangle?
A C
B D
Picture 4.9

Data: CH4.P45.A4
Question Number: 1

The test provided a question, and some option. The option consist
one correct answer and three incorrect answers. The test ordered the student
to choose the correct answer according to the question given. Therefore, this
test was included in the term of multiple choices type.

Completion Items

The researcher found completion item in some chapters; chapter 11
consist 1 (one) type, chapter V consist 2 (two) types, chapter VI consist 3
(three) types, chapter VII consist 1 (one) type, chapter VIII consist 2 (two)

types, chapter 1X consist 2 (two) types, and chapter X consist 1 (one) type.
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The total of completion items type in the English textbook entitled “Bupena
English” for ninth-grade students of junior high school was 12 (twelve)
types. The percentage of completion items types in the textbook was 16%.

One of completion items data was;

Complete the following sentences. Use already and the present perfect tense,

1. When are you going to finish your
new book?

2. Don't forget to turn off the stove

3. When does Antonio start his new He it
class? ‘
| 4. Do you want to read the newspaper? No, | it
5. When is Reyhan leaving Semarang? He —
6. When will Andi and Supinah send They them,

their emails? ‘

Picture 4.10
Data: CH6.P80.A2
Question Number: 2
The test provided fifth incomplete sentences. The deletion words
are selected subjectively. The test ordered the student to complete the test
by supplying words or phrase. The student could implement what they

learned in the classroom to answer the question. Therefore, this test was

included in term of completion items as the type of reading test.
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e) Rearrangement Items
The researcher found rearrangement items in some chapters;
chapter 1V consist 1 (one) type, and chapter VIII consist 1 (one) type. The
total of rearrangement items type in the English textbook entitled “Bupena
English” for ninth-grade students of junior high school was 2 (two) types.
The percentage of rearrangement items type in the textbook was 3%. One of

rearrangement items data was;

Order the following words to make good sentences.

1. onion - and - set - it — aside — slice — the

2. grate - squeeze - it — the - coconut - and

3. some - attach — the — using — glue - beads

4. end - of - make - a knot - at - the - the - rope

5. soup - for — simmer - the — about - three — minutes

6. the - from — the — dirt — apples — thoroughly — wash

7. with = a - tip - poke ~ the - cardboard - of - a knife
8. cheese - as - sprinkle - some - grated - the - topping
9. drawing - some - decorate - the - craft - by ~ pictures

10. the - paper - into - an - envelope - in - half - and - fold - put -~ It

Picture 4.11
Data: CH4.P43.A1
Question Number: 2
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The test provided jumbled sentences. The test ordered the student to
arrange the jumbled sentences to be in correct order. The student could
organize or find coherences how the words relate each other. Therefore, this
test was included in the term of rearrangement items as the type of reading
test.

Cloze Procedure

The researcher found cloze procedure in some chapters; chapter 1l
consist 1 (one) type, chapter Ill consist 1 (one) type, chapter VI consist 2
(two) types, chapter VII consist 1 (one) type, chapter VIII consist 2 (two)
types, and chapter X consist 1 (one) type. The total of cloze procedure type
in the English textbook entitled “Bupena English” for ninth-grade students
of junior high school was 8 (eight) types. The percentage of cloze procedure

type in the textbook was 10%. One of cloze procedure data was;
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Picture 4.12

Data: CH2.P15.A1
Question Number: 2

The test provided incomplete vocabularies, and clues. The test
ordered the student to complete the blank spaces based on clue given. The
student could recall the vocabularies through understanding the clues. The
test was deleted systematically to measure the interdependence word.
Therefore, this test was included in the term of cloze procedure as the types
of reading test.

Open-Ended and Miscellaneous Items

The researcher found open-ended and miscellaneous items in some
chapters; chapter | consist 2 (two) types, chapter Il consist 2 (two) types,
chapter IV consist 2 (two) types, chapter V consist 5 (five) types, chapter VI

consist 2 (two) types, chapter VI consist 2 (two) types, chapter VIII consist
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3 (three) types, chapter IX consist 2 (two) types, and chapter X consist 1
(one) type. Therefore, the total of open-ended and miscellaneous items type
in the English textbook entitled “Bupena English” for ninth-grade students
of junior high school was 21 (twenty one) types. The percentage of open-

ended and miscellaneous items type in the textbook was 27%. One of cloze

procedure data was;

Arrange the following words 10 form negative sentences. Use the present continuous
tense. One has been done for you 23 an example

(Vwashvmy clother) m not washing my Clothes
! . I‘ ~)
(Wstion a chawr)

(the wurwhine)

) |

3

3

H

S Awearihoes)
6 Vintento mus)

7. (Mearningiah)

8 hevread'a cOMX)

2 NAMYNGa song

10. Imy saterieatiried rice)

11. (youwdrink/s cup of ten)

Picture 4.13
Data: CH5.P67.A1
Question Number: 2
The test provided incomplete sentences. The test ordered the
student to write one sentence based on its clue. The student could
implement what they learned in the class about present continuous tense.
The students’ answer would be a completely subjective response. Therefore,

this test was included in the term of open-ended and miscellaneous items as

the type of reading test.
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Cognitive Process Dimension of
Revised Blooms Taxonomy

m Remember
m Understand
= Apply

= Analyze

= Evaluate

u Create

Picture 4.14
The Percentage of Cognitive Process Dimension of Revised Blooms’ Taxonomy
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The Reading Test Types

m Matching Test

® True or False Reading Test
= Multiple Choices

m Completion Items

m Rearrangement Items

m Cloze Procedure

= Open-Ended and
Misscellaneous Items

Picture 4.15
The Percentage of Reading Test Types
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Based on the data above, all cognitive process dimension categories of
revised Bloom’s Taxonomy were presented in the textbook. Remember category
represented 167 times or 21%, understand category represented 322 times or 40%,
apply category represented 126 times or 16%, analyze category represented 90 items
or 11%, evaluate category represented 68 times or 9%, and create category
represented 21 times or 3%. Therefore, the total of cognitive process dimension
categories represented in the textbook was 794 times. On another hand, the totals of
reading test types represented in the textbook were 77. It was consisted of 10
matching tests or 13%, 6 true or false reading tests or 8%, 18 multiple choices or
23%, 12 completion items or 16%, 2 rearrangement items or 3%, 8 cloze procedures
or 10%, 21 open-ended and miscellaneous items or 27%. There was one reading test
type which didn’t include in the reading test called cursory reading. However, the
result showed that the totals of cognitive process dimension more represent than the
totals of the reading test types. It was because each category reading test accounted
for item by item in the reading test type. Thus, all the categories of cognitive
processes dimension were presented in the reading test of English textbook based on

Lorin W. Anderson, and David R. Krathwohl’s theory.
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C. Discussion
In this section, the researcher discussed findings, there were two
important points here;
1. Cognitive Processes Dimension category represented in the reading test of
English textbook entitled “Bupena English”.
The researcher discussed six categories represented in the reading test of
English textbook. Those were;
a.  Remember
The finding showed 167 (one hundred sixty-seven) times or 21%
of remember category (C1l) which was represented in the English

textbook. One of the data was;

1

2. the opposite of 'low'

Picture 4.16
Data: CH3.P27.A1
Question Number: 2
The data showed that the reading test provided a blank box that had
a letter and clue under the box. The test ordered the student to complete
the blank spaces to complete the word which represented the clue given.
The word was started from the letter “H”, and the clue was “the opposite

of low”. In doing the test, the student was given a recall to seek his long-

term memory which was suitable to the clue given. The student could
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recall the opposite of the word “/ow” which was started from the letter
“H” and only less than three letters to complete the uncompleted word
itself.

According to Lorin W. Anderson, and David R. Krathwohl’s
theory, remember is recovering relevant knowledge from the long-term
memory. Remembering knowledge is meaningful learning to solve the
problem in more complexes. The students can be assessed in the simplest
process category by giving them recognition or recall task under
conditions very similar to those in which students learned the material.*
In recalling, the students seek long term memory to find a few of
information and bring the information to the working memory which it
can be processed. Therefore, the student could recall what they learned
about vocabularies itself to answer the question given.

b.  Understand

The finding showed 322 (three hundred twenty-two) times or 40%

of understand category (C2) which represented in the English textbook.

One of the data was;

% Lorin W. Anderson, David R. Krathwohl, A Taxonomy for Learning, Teaching, and Assessing (New
York: Longman, 2001), 66-69.
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The following dialogue is for questions 8-10.

I You look ¥ fhat's & £ .
3 ou look happy. What's up? 'r'«‘" "‘H ‘
Seen | got 80 for nw English test - 3
Ell = Well done, Sam % &F- » ‘
Sam : Thanks. You know, this is the first time - & )

I got 80, | usually get 50 or 60 F J’ @ -"-'g \

£l I'm happy for you po n 9

-~ N R
-

8. Why did Sam look so happy?
A. He failed to follow an English
test
B. He found what he'd lost.
C. He got a good mark,

Picture 4.17
Data: CH1.P5.A2
Question Number: 8

The data showed that the reading test provided a dialogue between
Elli and Sam which talked about “English test score” and a question that
had some options. The options were a correct answer and two wrong
answers. The test asked “why did sam look so happy?” and the answers
options were “a. He failed to follow an English test., b. He found what
he’d lost., and c. He got a good mark”. Then, the test ordered the student
to cross a correct answer according to the question. In doing the test, the
student could understand the reason why Sam looks so happy. It meant
the student could explain the cause and effect system and absolutely the
test measured the students’ understanding deeply.

Based on Lorin W. Anderson, and David R. Krathwohl’s theory,

understand means the students build a connection between the new

knowledge to be gained and their prior knowledge which is integrated
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with existing schemas and cognitive framework.“® In understand category,
includes explaining indicator. Explaining is constructing and using a
cause and effect model of a system which could be delivered by the
students.”* The test had a question “why did Sam look so happy?”.
Therefore, the student could understand the cause and effect of why did
Sam look so happy by crossing a correct answer.
c.  Apply

The finding showed 126 (one hundred twenty six) times or 16% of

apply category (C3) which represented in the English textbook. One of

the data was;

Look at the pictures. What has happenad? Choose from the following list.
cote the ks wash her s10p take & finish the
goor 99 ta bed shoes raining bath party
No. Before _ Now [ Activity ]
1 =¥ f Q » He has taken a
S~ — “ bath.
v .
- L /
\ AT ’1
a .
2 \ Y — \ .
-‘\ . ‘_ 1 4
Picture 4.18

Data: CH5.P79.A1
Question Number: 2

“0'|orin W. Anderson, David R. Krathwohl, 70.
1 Lorin W. Anderson, David R. Krathwohl, 75.
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The data showed that the reading test provided two pictures and
some utterance options. The test ordered the student to choose an
utterance that described the two pictures themselves. The utterance
options were “close the door, go to bed, stop raining, take a bath, and
finish the part”. In doing the test, the student could choose an utterance
which related to the pictures and they must change the utterance to be
perfect tense form. Therefore, they could execute what they learned about
perfect tense in doing the test.

According to Lorin W. Anderson, and David R. Krathwohl’s
theory, apply category is procedural knowledge. It means the student can
apply the knowledge by using procedures to perform exercises or solve
the problem. When the task is a familiar exercise to the students, they will
know what procedural knowledge to use. Whereas, when the task is an
unfamiliar problem, they must determine what knowledge they will use.
Apply had executing and implementing indicators. In executing, it is
routinely carrying out a procedure when confronted with a familiar task.
The familiarity of the situation often provides appropriate clues to guide
the choice of the proper procedure to use.*? Therefore, the student could
execute what they learned about perfect tense to do the test based on the

pictures provided and an example given.

2 |_orin W. Anderson, David R. Krathwohl, 77.
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d. Analyze
The finding showed 90 (ninety) times or 11% of analyze category

(C4) which was represented in the English textbook. One of the data was;

Order the following words to make good sentences.

1. onion - and - set — it - aside - slice - the

Picture 4.19
Data: CH4.P43.A1
Question Number: 1
The reading test provided a jumbled sentence. The test ordered the
student to arrange the word to be a correct sentence. In doing the test, the
student analyzed word by word and arranged those to be the correct order.
The student could build and find the coherences among the words.
Therefore, the sentence would be coherent and systematically arranged.
Based on Lorin W. Anderson, and David R. Krathwohl’s theory,
analyze is breaking material into its parts and defining how the parts are
related to one another and to an overall structure. Analyze has
differentiating, organizing, and attributing indicators.*® In organizing, it is
an identifying the elements of a communication or situation and
recognizing how they relate each other into a coherent structure.**

Therefore, the student could organize the words to be correct order by

finding coherences among the words.

3 Lorin W. Anderson, David R. Krathwohl, 79.
* Lorin W. Anderson, David R. Krathwohl, 81.
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The finding showed 68 (sixty-eight) times or 9% of evaluate

category (C5) which was represented in the English textbook. One of the

data was;

Read the axplanation provided and tick TRUE or FALSE based on it.

22
in order to know the amount of foods you're eating, you can check %E;&G
it from nutrition labels that you can find on the products, From the Ji@
fabels, you can get information on energy, fat, carbohydrates, protein, @

and salt. For example, kilojoules (k)) 5
and kilocalorles {keal), which usually | Nutrition Information
referred 10 as calories are often {
found on both food and drink labels. |
Additional information on certain :‘,’.:' ,.,,..',.o:.‘ l"';'::)‘::npt::? :' ....'.’..".‘1,':'.;
nutrients can also be found there ‘
which is usually provided per 100 tnergy sash) 4350 BAsck |
grams or per portion of the food. 235k toskeal 5% J00¢kzal |
The food label ition | 15 gL n
Vi od ef provided the nutrition |7t (%8 ol ™ g |
ormation of a loaf of white bread, | st |
To know if a food & high or fow in :.:T«:::T;:flz "!“:: m» 50y |
fat, saturated fat, salt, or sugar, we |Fites 139 12 ;
Pronein Lay 34
can take a look at the guidelines ey 109 d4g % [
Thes padk Contamt 16 swrvingy

*hefernrnn tate of an sverage sduh SA00E 2000k M)

[Nutition [ Wigh | Low
Total Fat  more than 17.5 g of fat per 100 g |3 g of fat or !-e_!.;-ﬁev 100 g
Saturated more than 5 g of saturated fat per|15 g of saturated fat or h‘:;r,.

fat 009 100 g

Sugars | more than 22.5 g of total sugars 5 g of tatal sugars of less per 100 g |

! | per 100 g -

Sait ‘move than 1.5 g of salt per 100 g 0.3 g of salt of less per 100 g (oe:
(or 0.6 g sodium) |01 g sodium)

Some nutrition labels have colourcoding to differentiate whether the amounts are
high or low. They are red, amber, and green. Red is for high, amber means medium,
and green shows low, The more you see green on the labels mean the haealthier the
contents in the food

=W . - SENTENCE s N tl:f_R-UEI FALSE ‘:
1. |Kcal 15 an abbreviation of kilocalories l
I~ e~ Y A p i e —- +—

Picture 4.20
Data: CH3.P28.A2
Question Number: 1

The data showed that the reading test provided an advertisement

and some statements according to the advertisement itself. The statement

was “Kcal is an abbreviation of kilocalories” which was provided in the

column. The test ordered the student to tick the column true or false
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option next to the statement. In doing the test, the student could make a
judgment about the appropriateness between the statement and the
information provided in the advertisement. The student could check the
data whether it was true or false statement. Therefore, the student could
evaluate the data provided in the advertisement itself.

According to Lorin W. Anderson, and David R. Krathwohl’s
theory, evaluate is the student could make judgments based on criteria
and standards. For example, the students make a judgment about the
appropriateness of a particular procedure for a specified problem or they
make a judgment whether two objects are similar or different. Besides,
evaluate has checking and critiquing indicators. In checking, the student
can test the errors in an operation even a product®. According to the test,
the test ordered the student to evaluate whether the statements included in
the false or true judgment. Therefore, the student could tick the true or

false in the column according to the information of advertisement.

* Lorin W. Anderson, David R. Krathwohl, 83.
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f. Create
The finding showed 21 (twenty-one) times or 3% of create category

(C6) which was represented in the English textbook. One of the data was;

Read the follewng eats. Than compiete the table briow.
Tuxt |
r—-, - —— v “

o

Chephalopacys Bancinis Saltore i o wantific nam foe Hostiodds Tamers, which fee &
Beftiung. The ‘el cal thaw srimeds Zedle'an

Tarsmers aw wrwd wimal ® s 9k that ®e tarvers ww the triet gomate i te
wudd cdue to their e than 150 grims weight. Tasien hove & JINCTAR ppoinies
with long s which ew losget thae the entine body and big epee that see
dagraportionaty 1o the Idtle hesds Lke mvery amimal which has » tl tarsdesr tb
ako function 0 mantan balece Token' har dai 2 woique shide which b betweet
grayidebrown 20 eddah boown. They a%0 have long hind legn that hels thes mewe
from one trew o ancater Ther loog leo e robably due 5o the dlongation of teas
in an arse cilled e ocated aroond the Toot Ths & how they get Seit rars
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Thare aee many qiechs uf bewn. Thevs sre arousd 20,000 species Som arownd 9 |
farribes. Howwear, thews ace not thee actual number Secwas sxpars dam Tat thek |
spacies and amiles ace most probably more vaced than that. Bees can be fousd |
arpwhere But Antartica. It may De bedse they are Psects That live in plece thet |
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No Characteristics | Text 1 Toxt 2
1. | Physical appearance ‘ S

Picture 4.21

Data: CH9.P122.A4
Question Number: 1
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The data showed that the reading test provided two different texts
and a question in the table. The table had two columns of text 1 and 2
next to the characteristic column. The test ordered the student to complete
the blank spaces in column text 1 and 2. In doing the test, the student
observed the text as his resource to create sentences that represented the
characteristic itself. Therefore, the student could produce sentences
according to the physical appearance information in both of texts.

According to the Lorin W. Anderson, and David R. Krathwohl
theory, create is when a student must take a function of elements from
many sources and put them together into a structure or pattern relative to
his or her prior knowledge. A new product that it can be observed and
more than students’ beginning materials is resulted by create category
itself. Create has generating, planning, and producing indicators.”® In
producing, the student carries out a plan for solving a problem based on
certain specifications and it has originality and uniqueness in one
specification.*” Based on the test, the student could produce some words
even sentences to explain the characteristic asked. Therefore, they could
create the sentences based on their prior knowledge and sources of text

that they read.

“6 |orin W. Anderson, David R. Krathwohl, 85.
7 Lorin W. Anderson, David R. Krathwohl, 87.



92

2. Types reading test represented in the reading test of English textbook entitled
“Bupena English”

The finding showed that there was one of type reading test that it didn’t
include in the English textbook. Therefore, there were seven types of reading
test in the English textbook. Those were as follows;

a.  Matching Test
The finding showed 10 (ten) times of matching test which

represented in the English textbook. One of the data was;

(ongruml.mum ‘

Have a nice
dream.

ﬂ»“‘i’

on your
SUCCess

| — S
.-‘ Napm Have a nice Get well
- i' Dirthday trip soon,
= h | B — ——
ﬁ Have 2 great Enjoy your ;
married lifel ‘ class! ‘ Good luck!
Home sweet |
! — homet Enjoy the story! |
Picture 4.22

Data: CH4.P3.Al
Question Number: 1

The data showed that the reading test provided a picture and some
sentences. The test ordered the student to match the vocabulary to the
appropriate sentence. According to the J. B. Heaton theory, matching test
is focused on word and sentence recognition. The student discriminates

visually between words that are spelled in similar ways. In matching test,
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there are three kinds of matching test; word matching, sentence matching,
and pictures and sentence matching.

According to the test provided, the test was into pictures and
sentence matching. Pictures and sentence matching are the students
concentrating on word and sentence comprehension by using pictures to
test this skill.*® The test maker provided a picture and some the different
sentence but there was a sentence that fits the picture itself. Thus, this test
included in the term of matching test.

b. True or False Reading Test
The finding showed 6 (six) times of true or false reading test which

was represented in the English textbook. One of the data was;

“8 J. B. Heaton, Writing English Language Tests: New Edition (London and New York: Longman
Group, 1988). 108.
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Read the story. Decide if each statement is true or false,

The Magic Box
(A Story from Taiwan)

Once upon a time, there was a poor farmer. He lived with his wife, One day, when
he dug his field, he found a big box.

"What's this?’ he asked. He brought the box home and showed it to his wife. They did
not know what to do with the box, After they had cleaned it, they kept it In their house

One morning, his wife accidentally dropped an apple into the box. Amazingly,
the apple multiplied quickly. Soon the box was filled with apples. The wife was o
surprised, She tock one apple from the box but another apple replaced the missing
one. No matter how many apples were taken out, the box was never empty of apples

‘How about if | drop a coin into this box?” asked the farmer. Surprisingly, the apples
disappeared and coins started to multiply inside the box. Soon, the box was full of coins

The tarmer and his wife were very happy. Every day, they collected hundreds of
coins from the box They became very rich

One day, the farmer's grandfather came and lived with them. He was very old and
weak, so the farmer asked him to only take the coins out of the box. After some days,
the grandfather was so tired. He wanted to rest, but the farmer got angry with him

'You are 5o lazy! You should work harder,’ the farmer yelled at his grandfather

The old man did net say anything. Me continued working. Suddenly he fell into
the box and died. At once, all the money in the box disappeared and the box was
filled with dead grandfathers. The farmer regretted his words, but it was too late. He
pulled all the grandfathers out of the box. But there were so many. And the farmes
had to use all his money for the funeral.

At the end, the box broke. The farmer became poor again. If only the farmer hac
treated his grandfather well, he would not have become this unfortunate.

1. The farmer made a wooden box for keeping his (
coins. :

Picture 4.23
Data: CH7.P92.A1
Question Number: 1
The data showed that the reading test provided a narrative text
entitled “The Magic Box”, a statement, and true or false choices. The test
ordered the student to analyze the statement and put the letter (T) true or
(F) false according to the appropriateness of the statement in the narrative

text itself. Based on J. B. Heaton’s theory, true or false reading is a

widely used test in reading comprehension. The true or false reading test
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items should be fully understood, clear, and concise.* Indeed, the correct
and incorrect statements were given to the students.

According to this test, the test ordered the student to read a passage
and the student was given a statement. The student was ordered to put the
letter T or F in the box next to the statement given. Therefore, this test
was included in the term of true or false reading test.

c. Multiple Choices
The finding showed 18 (eight teen) times of Multiple Choices

which represented in the English textbook. One of the data was;

Read the dialogues and choose the correct answers,
The following dialogue is for questions 1-4.

Nia What's the matter? You look sad

! |

Dandi: My father got sick. He is now in the ; J
hospital, 1 n T

Nia I'm sorry to hear that. What kind of a0\
sickness? ( ol 3 /II

Dandi : The doctor said he has a lung disease : -

Nia : | hope he gets well soon. 4 - 'b‘

Dandi : | do hope so. Thanks. H“ 4 ; (

’ .

3. What kind of sckness did Dandi's fathe
have?
A A heart attack
8. A skin dsease
C Llung dinease

Picture 4.24
Data: CH1.P4.A2
Question Number: 3
The reading test had a dialogue between Nia and Dandi which

talked about Dandi’s father was sick, a question, and three answers

choices. The answer choices were a correct answer and two wrong

49 J. B. Heaton, 114.
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answers. After reading the dialogue, the student was ordered to choose a
correct answer. Based on J. B. Heaton’s theory, multiple choices are a
useful way to test reading comprehension. The test is successful in
measuring what it is measured depending on the effectiveness of each of
the items used. Indeed, all the choices must be grammatically correct and
appropriate in some of the distractors.® It meant, the test could be
recalled as the multiple choices test when the test had more than two
answers choices and the student was ordered to cross a correct answer.
Therefore, the test of data included in the term of multiple choices test
which.
d. Completions Items
The finding showed 12 (twelve) times of completion items which

was represented in the English textbook. One of the data was;

Complete the following sentences with the words in brackets.

1. The soccer players cannot play in the stadium. It (renovate)

Picture 4.25
Data: CH8.P106.A4
Question Number: 1
The reading test provided an uncompleted sentence and a

vocabulary next to the sentence. The test ordered the student to supply a

word even phrase to complete the sentence itself. According to the J. B.

3. B. Heaton, 117.
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Heaton theory, completion items were one the test in reading
comprehension. The test ordered the student to supply a word or short
phrase. The assessment will prove very difficult when the student is
confronted with some the answers ranging from acceptable to
unacceptable. Completion items had type 1 and type 2. The test of data
included in the term of completion items type 2. It was because the test
ordered the student to complete the blank spaces provided in the reading
test.>® It meant the students’ answer would be correct or false in
completing the word or phrase. Therefore, the test of data was included in
the term of completion items.
e. Rearrangement Items
The finding showed 2 (two) times of rearrangement items which

was represented in the English textbook. One of the data was;

Order the following words to make good sentences.

1. onion - and - set - it - aside - slice — the

Picture 4.26
Data: CH4.P43.A1
Question Number: 1
The reading test provided a jumbled sentence. The test ordered the
student to order the jumbled sentence to be a good sentence. Based on J.

B. Heaton’s theory, rearrangement items are particularly useful for testing

the ability to understand a sequence of steps in a process or events in a

*1J. B. Heaton, 124.
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narrative text. The test is used to test students in rewriting the jumbled
sentences to become their correct sequence. In this test, if the student
starts the first, two, or three sentences in the wrong order, it can be
impossible for them to put the remaining sentences in the correct order. In
other words, one wrong answer will unavoidably lead to a second wrong
answer and possibly a third, and so on.>* It meant, rearrangement item
was a test that had a jumbled sentence and it was ordered the student to
arrange it to be a correct sentence. Therefore, the test of data included in
the term if rearrangement items.
f. Cloze Procedure
The finding showed 8 (eight) of cloze procedure which represented

in the English textbook. One of the data was;

Example:

laugh laughed faughed

1 visit

Picture 4.27
Data: CH6.P75.A1
Question Number: 1
The reading test provided a vocabulary and two blank boxes. The

test ordered the student to complete the vocabularies based on their

regular verbs. According to J. B. Heaton’s theory, cloze procedure is a

*2 ], B. Heaton, 129-130.



99

test to measure students’ reading comprehension in which the words are
deleted systematically. The blank substituted for the deleted word would
correspond to the length of the missing word but in most cloze tests all
the blanks are now of uniform length. Indeed, the test measures the
interdependence of phrases, sentences, and paragraphs within the text.> It
meant, cloze procedure was a test that had deleted words systematically
and it was ordered the student to complete the blank spaces. The test of
data had the same deletion words in each item. Therefore, the test of data
was included in the term of cloze procedure.
g. Open-Ended and Miscellaneous Items
The finding showed 21 (twenty one) times of open-ended and

miscellaneous items which was represented in the English textbook. One

of the data was;

Helpful Tips to Prolong Your Eyewear

1. Itis important to use eyeglass accessories to keep your eyewear in
great shape

2. Have special screwdriver and screws to adjust your glasses on your
own,

3. Cleaning tools like lens cleaner and cloth in a convenient location
is suggested

4. Treatment for eyeglasses that have been used for quite a long time
5 neegec

5. Use both hands Instead of one hand, while removing eyewear, In
order to avoid them bending or twisting S

6. Avold your eyeglasses getting scratched or broken by always putting
them in a hard eyewear case

2. Why are we suggested to have speclal screwdriver and screws?

Picture 4.28
Data: CH4.P60.EV
Question Number: 2

>3], B. Heaton, 131.
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The reading test provided a procedure text and a question according
to the text. The test ordered the student to answer the question based on
information in the text. Based on J. B. Heaton’s theory, open-ended and
miscellaneous items is a test that is used to produce a completely
subjective response. The students’ answer required about a one-word
answer to one or two sentences. It is always useful to write how scores
should be awarded, even if only one person is making the items.>* It

meant the students’ answers would be completely subjective response to
the question given. The answer was about one to two sentences.
Therefore, the test of data was included in the term of cloze procedure.
Those were the analysis data result of cognitive process dimension of
revised bloom’s taxonomy and types of reading test. Based on the analysis data,
the researcher found the relationship between cognitive with reading test. In
creating reading test, the test maker should consider the category of cognitive
process dimension that implemented in each item of reading test. According to J.
Charles Alderson, each reader has knowledge and ability. The ability is not only to
learn new knowledge but ability is to process the information. The reader may
have relevant knowledge but they may not possess, or have learned, and their
ability is to process the text. It is possible that what distinguishes good readers
from poor readers, or poor understanding from good understanding, is not so much

the existence of relevant schemata or even ability to activate them, but a more

>*J. B. Heaton, 134.
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general cognitive ability. Besides, reading ability is crucial to the assessment of
reading. If the readers are not able to define what we mean by the “ability to read’,
it will be difficult to devise means of assessing such abilities.*® It means test maker
should know the students’ thinking ability before creating the test because the
success of assessment in the teaching and learning process is based on how good
the test is created by the test maker. Therefore, when the reading test is defined
and measured as one of cognitive process dimension of revised bloom’s taxonomy,
it becomes relevant that reading test types can demonstrate the students’ cognitive

category.

>>J. Charles Alderson, Assessing Reading (Cambrige: Cambridge University Press, 2000). 48-49.



CHAPTER YV
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the finding and discussion in chapter three, two conclusions
could be drawn as follows;

1. The category of cognitive processes dimension in the reading test of
English textbook entitled “Bupena English" for ninth-grade students of
junior high school is;

Related to the first objective of this research, there were six
categories of cognitive process dimension which was found in the reading
test of this English textbook. Those were; remember, understand, apply,
analyze, evaluate and create. Based on the finding, the most dominant
category represented in this English textbook was “understand” category. It
was presented 322 items (three hundred twenty-two) or 40%. The second
was “remember” category. It was represented 167 items (one hundred
sixty-seven) or 21%. The third was “apply” category. It was represented
126 items (one hundred twenty-six) 16%. The fourth was ‘“analyze”
category. It was represented 90 items (ninety) 11%. The fifth was
“evaluate” category. It was represented 68 items (sixty-eight) or 9%. And
the last was “create” category. It was represented 21 items (twenty-one)

3%.

102
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The types of reading test in the English textbook entitled “Bupena English”
for ninth-grade students of junior high school are;

The researcher found seven types of reading tests represented in this
English textbook. The researcher didn't find one type of reading test, it was
cursory reading. The seventh types of reading tests were; matching test,
true or false reading, multiple choices, completion items, rearrangement
items, cloze procedure, and open-ended and miscellaneous items. This
English textbook had 10 (ten) times of matching test types or 13%. It had 6
(six) times of true or false reading types or 8%. It had 18 (eight teens) times
of multiple choices or 23%. It had 12 (twelve) times of completion items or
16%. It had 2 (two) times of rearrangement items or 3%. It had 8 (eight)
times of cloze procedure or 10%. Lastly, it had 21 (twenty-one) times
open-ended and miscellaneous items or 10%. Therefore, the most dominant

reading test type was open-ended and miscellaneous items.
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B.  Suggestion
Based on the conclusion above, the researcher provided some
suggestions for the teacher, other researchers, and textbook writers.
1. For the English teacher

The researcher hoped the result of this thesis could be a
consideration to choose relevant English textbooks which consist of
cognitive processes dimension category in improving students' thinking
skills.

2. For other researchers,

The researcher suggested they analyze the effective and
psychomotor of English textbooks and use a better technique in analyzing
the data.

3. For the English textbook writer

The researcher found that each chapter had a different total category
of cognitive processes dimension. The English textbook had had all the
categories. But, it would be better if the writer added a higher level of
category to increase the students’ thinking ability. For instance, each
chapter should be filled all the categories. It would help the student to
develop their thinking skills through practicing it level by level. Therefore,
the student could practice his English skills based on the cognitive process

dimension of revised bloom's taxonomy.
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Appendix |
RESEARCH MATRIX
: DATA RESEARCH

TITLE VARIABLE Indicator RESOURCES METHODS RESEARCH QUESTIONS
An Analysis of Cognitive 1) Remember English 1. Research 1. What category of
Cognitive Process Process 2) Understand textbook approach cognitive process
Dimension in the Dimension of | 3) Apply Entitled: Quialitative dimension is in the
Reading Test of Revised 4) Analyze “Bupena approach reading test of English
English Textbook Bloom’s 5) Evaluate English” by textbook entitled “Bupena
Entitled “Bupena Taxonomy 6) Create Erlangga for 2. Types of research Eglish” for ninth-grade
English” for Ninth- Ninth-Grade Content analysis students of junior high

Grade Students of Students of school?
Junior High School Reading Test | Types of reading Junior High 3. The technique of |2. What are the types of
test by J. B. Heaton | School data collection reading tests in the

Document analysis

4. Data analysis
Content analysis
based on Donald
Ary, et.al
a. Familiarizing

and organizing
b. Coding and
reducing
c. Interpreting and
representing

5. Validity of data
Investigator
triangulation

English textbook entitled
"Bupena English” for
ninth-grade students of
junior high school?
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RESEARCH JOURNAL
COLLECTED THE DATA FROM NOTE-TAKING STRATEGY

No Things to Do

Time

Notes

and
the

Specifying
1 presenting
primary data

2021

September, 18"

Deciding category of cognitive
process dimension and types of
reading test that would be
analyzed;

1. The sixth categories based
on the cognitive process
dimension of  revised
bloom's taxonomy.

2. The eighth type of reading
test is based on J. B.
Heaton's theory.

2 Diving the data 2021

September,

l 8th

Choosing the reading test that
would be analyzed,;

1. The sixth categories based
on the cognitive process
dimension of revised
bloom's taxonomy.

2. The seventh type of
reading test is based on J.
B. Heaton's theory.

3 Counting the data 2021

November,

15th

Counting the chosen data. How
much the data in the textbook
would be analyzed;

There were 65 reading tests in
the 10" chapter.

4 Coding the data 2021

November,

28th

Giving the code to every data
that had chosen

5 Analyzing the data 2021

December

11th

Analyzing the data in every
chapter

Representing the

data

January, 06™ 2022

1.Representing the finding of
analysis in the sheet of
analysis

2. Describing
analysis

the sheet of
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Validation of data

March, 03" 2022

Checking and validating the
data;
Two people English lecturers

Conclusion

March, 04" 2022

Concluding the data, based on
the results of analysis data
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1 You loon hagey Whaty up?
Sam ) Qut 80 far aey Emgish vesz v
2l Wil cona. Sam | i . @
Sem | Thari oW, Tt & e | s

I got A9 |

a\

e 2
= Ak

(&1} 'm hoppy for o

] 0. What score does Sem wseadly pett
A Worsd
i »
. b c w
o g
L] hat @ | Aay Abo Sam
Han
ot
L] dabogim s tor o 1% (‘)
e Maw will peu spendt thie whool P
vaca
Doma - F'm getng 10 pend # in Sngapors P
wan Ok and haw ong wil pou ey \'\
thees?

Dond - AbOSt & week Sy damily ancd | " itd

Wt GONG th eeve LaTimes ,-i; o
- " e LSS '

feah  Maee n greet joucray, than

1,3,
4,6,
7,9,
10,
11,
12,
13,
15.

In remember
category, there is
recognizing indicator.
The student could
seek long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the
dialogue that they

read.

In understand
category, there is
interpreting indicator.
The student could
interpret the words to

words.

In multiple
choices, there is a
question and some
options. The
student could
choose the correct
option

to the

according
question

given.




Dona | Thank you, Ivan, What about you? How will you spend the vacation?

van s going to take & maths Olymplad course. | must prepare myself for

This yoars tompstition
Dona | Gee. You're such & hard worker.
e Ha ha ha ha! | don't think 10
Dera - Well, | hope your course runs well. | believe you'll soon master math

hvan Thank you. | do hope v

11 Where will Cons spend her vacation? 14 Why must van take the course?
A. Horg Kong A. For hiy remedial program
B, Semgapore

B For improving his English
C. Brunei - -

C For preparing for the toming
competition

12, What dows hvan say about Dona's
;a -lllufr Pan? 15. What does Dona wish for van plan?

e -‘::: : g::’::]cu‘r:y A 1 hope you take another course

C ip B | hope your courss runs well

C C 1 hope the course s hard

13, How will van spend his valation?
A By taking & maths Olymplad
caure
B By aoing sockal activities
C. By joining a competition

5, 8,
14.

In understand
category, there is
explaining indicator.
The

construct

student could
and use
cause and effect
model of a system
according to the
information provided

in the dialogue.

CH1.P7.Al

Create

Open Ended
and
Miscellaneous

items

Give a response to each situation. You may use “Enjoy..., Have a ..., Good ..

1
2
3
4
5
]
7
i
9
1

wan the singng contest
We have moved to our new houwse
| got a terrible headache
Hoppy Birthday!
Have & nice trip!
I'm eaving for Batu, Malang, to sperd my school vacation there.
I'm worried abaut the result of my science test
I'm going to the mavies 10 ses ‘Sang Pencerah’
I'm 0 tired. I'm gong to bed now
0. I'm taking the national exam next week

1-10

In create category,
there is producing
indicator which
originality and
uniqueness  become
one of specification.
Then, the

could make a new

student

product by
reorganizing  some
elements into a

structure to be clear.

In open ended
and
miscellaneous
items, the test
ordered the
student to give
response to the
situation provided.
Thus, the students’
answer would be a
completely
subjective

response.




CH1.P8-
12.EV

Understand

Multiple
Choices

A Choowe the (Orrect anvwers.

1 Look a1 the picture and choose the best
wah

y o' WY

L Look et the pktare mnd thoose the best

with
Lo (N

D Mavr 3 grost purney!

i Look M the pcture and
choote the bewt option

C How besutifud Thank
\.

you
D, You &d 02 | krww yeu
could do it

»

Lock at the pictury and choom the best

CGuestions 3-8 are bawmd on the following
Balzgem

Wakyu - The dhikdren haven's ome pet
Toenal - Nb, Bey Bavwer's. T'm werried

Waktyu | Mo 100 (5

A Have 4 groat swhoal day, my friend

A 1 e the veay you speak. Congratil story!

¢ Congrmulations on your graduation
' Sappy for you

O Congratulations on Being the Sewt
snger. You aid very well

Taerwl - Maytw batause of the ran
Wl - \Well, (6
Zaeral © Yes, | hops m

S A Whers atw you?
)

0. 1 newd you 3o knuw

7. on Loy UM ke [0 the soolmt
12 3 4 56 7

ongietulaton teling
) 9

A 8- A-7-%-2-9-8
BA-1-3-A4-8-6-3-2-7
C 8§~ ~8-5-6-2-3-7
DA~ E-7-K-2-5-~%

8 pou oMty ey 0p Yo et vabing on
L T A4S ? ]
|

A7 ]
g 7.2 1-
C ! 8-
D

L
“-amo

PN
rRve

2 1 ceogatalations ean on pesing
' ] 1 e s

A 2-2-5-1.4
[ 4-3-1-%
c 4-1.5.3
0 a-3.1-3

10 20 beifg w comuratadations the best
1 2 3 J [
todert i wkod easted
T 8 8 W

A K-1-2-10-3.85_6-7-§-3
3

i ! 9-1-§-F-T-10-%
C ¢ | 3-5 w-6 8
ooe- 0-3-0-6 '

D Losk st them

Quextions 1718 e bused 00 the falowng teet.
Mave » Sacsed Weeal Dag!

In understand
category, there is
interpreting indicator.
Thus, the

could

student
interpret the
picture to words or

words to picture.

18.

In understand
category, there is
explaining indicator.
The student could
construct and use
cause and effect
model of a system
according to the
information provided
in the dialogue or

card.

19

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that

represented the

In multiple
choices, there is a
question and some
options. The
student could
choose the correct
option

to the

according
question

given.




Apply

Remember

& T f e o "
e
Masthar P Ty hw -
Tt ., M
Motnor
A Dn
N1 g
. W -
0 W i ik

Owmstions 150 are band 0% 1he T Pl
Wuirgoe

LU T T A —

Raa | Yeuh (1)

Mowl - Prary book sparty wet Iight

Mexa - mieed Thy are the hewt

Wowt (M Pes Wige
WY With (e e e

fats  Thasbe s

&\Nll'\"r mention of sending the cand?
A pMeons o came 10 4

Bt
B Tow

WO Derthalay
C To hope for & wenderfil 1ine
D To send wmiles

J0. "Flled wiih umiies and happiness
the b kmnal whure represents

Questisns 35-25 s based on the following

S aongue

Kand | What we you @eing to du atver
Jus

Tu=r g o folow my parenty
Apung

Hara

- & | em guing o V)

e s 8 vacation schod

Mame Wiy

Tom 1 wrel 10 besrm about Rarming.

Hara | ON

Tom | Wt o be & secckssful Q25 . In
e futine

Hang  Well 12 .. there I Lampung

Tom - Tranks, Hana Wit st youT Whet
N yoner phan’t

acred Nypopt Oy
ahiaut Wpapl

et the wired

Torel 10 Colotwate Mywe

Questionm 19-20 aiw hased on 1he fltowing
et

.’. t'-ve_,‘

K i

[ Want 10 contie My sludes In 4
Migh PO
Son WL | ik | know the reaon

Hava (24}
Yorn WL | hope pou will e & succeihul
velernanas i e Riture

Hava 351

LA g
L
< ool
0 coovnce
77 A twreew
9. tmacher
c engneer
O thopkeepe
I8 A | win o wik stay
B 1wk you ¥l the Set
C. 1 hape you wil tel me
O 1 hope yOu ergy your tnp
A
]
c
[
A
(]
€

14

WAL ot Il yoe about it
S How i you know
You know 8, Tom
C Thamks, Tom
D § ke

information.

In apply category,
there is implementing
indicator. Then, the
student could
implement what they
learned in the
classroom about hope
and congratulations

materials.

17

In remember
category,  category,
there is recognizing
indicator. The student
could seek long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the
dialogue that they

read.




Analyze 7,8, | In analyze category,
20 there is organizing
15, | indicator. Therefore,
g% the student could
23, |organize or find
%g coherences how the
words relate each
other.
In create category, | In open ended
there is producing | and
indicator which | miscellaneous
originality and | items, the test
uniqueness  become | ordered the
3 L‘“”‘”* Mg gaeg one of specification. | student to give
.' g o Then, the student | response to the
Miscellaneous | @ " " could make a new | situation provided.
Create 1-5 | product by | Thus, the students’

Items

reorganizing  some
elements into a

structure to be clear.

answer would be a
completely

subjective




In remember | In cloze
category, there is | procedure, the
recalling. Indeed, the | words are deleted

student could recall | systematically to

"
1 Ehe przzie with the synoeym or the meaning of the words. Consult yeur dictionary.

seeking long term | measure the
Cloze | RS S memory. It could find | interdependence

CH2.P15.A1 | Remember e lvl T T T+ | Kssi= 1-10 | a few of information | phrase, sentences
Procedure

1 and bring it to the | and paragraph.

IS D R D W working memory | Indeed, the student

£ Sofidey

vy where it could be | could complete the

10. nibbie processed. blank spaces based

on the clue given.

Bund s distugons anll dhote the damert smswiss In remember

The follcwing dlaloges i for guestons 1-5 .

Eiys - W' going 10 celebrate Gur wchosl annirerary neat month category, there is

Krisne  You're right What i1 we have 2 speci oeledeation? .

T ke e iz e 0 e Wl recognizing indicator. | In multiple

A pemet)

e e L candetol 0 o2 sopltnns The student could | choices, there is a

Ehya Soundt great We can erdertain the thildsen with muse, dances, magic trid,

i Ll i e i il seek long  term | question and some
. T Woen will the students telebrate their & What did Ellya say 1o show he 1’ 21 memory and options' The
CH2.P15- Multiple —— 3,4,
' Remember , B Mt ok B 1 o with you 6,8, | determine  whether | Student could
17.A2 Choices C Mext moms S Lapeg e :
H R e pertommnte F ey i o v o e | 10, | that information | choose the correct
B A cock munic fewtivnl wal magazine . R .
C A drawing contest [ :‘r:"m'-; ,w;:‘:.,-.;wh‘ It a1 the appropriates tO Optlon aCCOFdIng

« Thery will make a proposad 10 the
student board

previously  learned | t0 the question

knowledge or the | given.

dialogue that they
read.




Understand

The following distogue & for questions 6-30

.
Elsa swech as cooking contust and fhion thow contest
Itk et but | don't agree with the tathion show
Elsa What of wo have a stonytelling insesd?

Jach You mean stotyteding n EnglnhY

Elsa Weil, | ay

Ak How sbout both)

not e, W Englsh o In Indonesan, | can't doocs

1e are twe S0ryteling contests, in Englnh and W Indonesian?

6. What did Elsa suggest for the school 7. Which contest did Jack sgree with!
anniversary they years? A Cooking contest

A A cooking clam L) Make up dewe

€ Modslling contest

1 apee A Ore

B 1 doet Anewm 3 Tes

In understand
category, there is
interpreting indicator.
The

interpret or convert

student could

words to words.

In understand

category, there is

CH2.P17-
18.A3

Analyze

Matching Test

; ;—,\.:i_:w”.y-_...m - summarizing

a:w; indicator. Thus, the
7 student could suggest
a single statement
that presented the
information in the

dialogue.

- " In analyze category, | In matching test,

1 think we need 1o changs the |
ot of the wal

2 WAL If e o hiking ths weshand ! » O 0 Yo The reom el ook mush betie
1o think we need 10 gy This » € Great | meud some Db 4l Lety
antiche | b some fends o join us
d | don't think so sher We »
A WAt o you ek of our rew pet? e o ¢ e o W Fave

g enaugh eadng

5 o gueg 10 Join Whe Bakethall 0 Ja Good for pou. You'll be hewhhise

toam and you N make some new fnends

1-10

there is organizing
indicator. Indeed, the
student could identify
the elements of a
communication how

they relate each other.

there is sentence
matching. Indeed,
the student could
match the
statement to its

response.




& You hould take the blove ll'l.
beautif

T. Ity raining. Don't go cutvide »

|
L} think the film wes ywesome | 4
|

9. You must read tha novel, The ssary |
% Interesting r

10 We mum wrim the plaets. o

.I You're right The leaves have
blocked the path

o 0 | llk= the shape, but 1 don't like the
colowr

e h Do you think 507 Il resd it then

o Uht Sarry, | was slesping durng the
fim

ol Too bad, | really wanted o take a
Vel in the park

CH2.P20-
24.EV

Apply

Analyze

A Choow the comect answan

1A What If we go camging Tes ccenng
vecation? :

| Jove campng

Fm dovorful

Sounds great

Loty go somewhece else

Well, | will have 10 thisk about n

OR®» w

L A Yoge s such a helpful peron 1 think
He's shways ready 10 Qe & hand
10 thoie wha reed Fels

A InSews

B You're wrang

C | dun't thirk so
D. That is net true

Questions 48 are hased an the following
astogun

Frbr Trese math problerm are so difficue
Purba Ll | hawe worked on them for
hourn
Fesonl Wrat about you, febmat {5} .7
Mahmma @ Well actuslly ) You jst need
10 reread the formulas given by cur
teachwt
4 A Youre right
£ | Ot agree
€ Youre wrong
D, 1 doo't think so
S A What do you think of them?
B Do yow know about them?
C. Do you make it eaig?
0. Do you thke math?
& A they are not that difioutt
8 they are 50 Ufauht
C you ae stupid
0. you are gt
T A What do you thisk of Sgiderman
Severy film?
] 1 havwes't doen the film yot
A 1 can's sap anything
B | don't think w
€ You ame right
D Yeq t i
8 A . Do you thirk its going o main?
.
A ves ook at the sky
£ The ram hat gore

2 A Iy @ beautiful painting, dost you
himk?

All the things in the painong lon
alive

You're right

1 love painting

1 00’1 think so
You doe't knaw

DAm>

Yeu, & goes frax
Fain dosn't g

on

Maw g0 you ke your new schood, dear?
| hirst made frionds, They are mice

| don't want to stay

| thiek | fike it

| Son ke 1t

Yes

DNE» &>

"y & bewatdd day Hn'Y it?

Yos, 2 i

The ar b barw

The day & aways beight
Thers are some pengie (here

ON@e»®e

Quaticns 11-12 are based on the folowing
dwogue

Mother @ Where (11) to 9o7 Ity almost
nne

Thomas - I'm gokng 10 tetum this notebook
1o Dotby

Mother = Cav't you do 2 tomomow?

Thomas & No. | mast retern i sonight. 1 hawe
prodsed him

Mather © QK. but plesss take yoor cefl phone
with you (12 . | can comtact you

Thomas | Sum

A Wil you

YOu poing
e you Qo
N you gong

on=

in order to
sthowgh
because

0 that

ona»

Questions 15-14 are Baand on B following

dialogue.

Waryu - We're going o have & day off
temerow. What hell we do?

(< BN

In apply category,
there is implementing
indicator. The test
ordered the student to
implement what they
learned in the
classroom about
agreement and

disagreement.

5, 6,
11,
12,
13,
14,
15,
17,
18,
20.

In analyze category,
there is organizing
indicator. Indeed, the
student could identify
the elements of a
communication how

they relate each other.

In multiple
choices, there is a
question and some
options. The test
ordered the
student to choose

a correct answer.




Remember

Understand

sl Why don't we 50 90 Water Hlatat)

Wy 1 1t 50 far from here. We (130 . g0

Thate ty owr bicycls
% We 3 0o by b (14) . srvive Bhare
toat
Viahyu | O Loty go hese tomomow
LA wan
5w
C
0.
A w
0w he
C becouse

O eder o

A

Anbar - Gh me, the amignmant s so
aitficait

Mother . Why 320t yuu ash pour brothen
tor & Pelp? They .. teip you i#
pou need help

A wit

8 camy

€. dont

0. wil not

Quustian 14 is based o the following sest

TV now (KOS athietes are

[Pleng | eg WS yo, they sre saceliet
1 think they 1 win the competition
16 Based on e Text, we can conchade thas
Varw with Ima’s opinion about RO
A agree
8. oprees
€ thagros
D dnagree

Quastions 11-25 are baad on the following
dalogue

futher Wiy i Tanda arying?

Mothet - She just lmt her walet

futhat L

Mother - Yeu | think | am gowng to mk her tn

90 shopning, s that the will lorget
about her veallat

Father Briliant You could Buy het a rew
willet tea
Mother - O, olcay. | almast forget about that

Father Whiy don't you make o bet of things
that you want 1o buy?

Marifver = Oy, haty @ good e, s | want
i any importan thinge

Father Yer By the wayg do pou want me 1o
T2he yOou O the marke! !

Mather - Can you? Aren't you tray?

Father | am Dty DUt | w10 (hemt het
up, oo

Mather = Thask you Okay, ww will leavs ot
wwoen

Father  Oniy.

Qunstons 17-10 are baed en the mlm,\,‘
dalogee

Lum an packpack o pou think K the
tent for ’

Ut ‘Wb, | thitk the blue one & e beyt

Lo think 1Y 105 big (18) ... the Gree
one’

e The grewn one i good, e, The soisw
s protty

1A

"

How wil
What atout

Qumibom 19-20 wre based on e fodlowng
dwog.r

Ditn - Owr Do ysrd needs worme mare jlaens

Ol 081, Lty plant wome fic

Diba . Sunfiowens Wit be
yaborm coiour will Brigh

ol Youh, But 1o et b

Dilis © Ghay. We 200 00 Fant e and
wellomen

A Lary go

B W e

C You're ngit

B A yoo nue?

A are geing
B ot

C owil

D am

1. What s the dislogue about?
A A guarrel about the fost wallet
B A cheerful gl talied Tank
C. A plan to comfort somecne
0. A plan to 9o shapeing

n

22 Wrat has happened 10 Tarva?
A, She has 102 hey wallet
B She ha failed to keep her promse.
€ Se0 has missed vome imgortant things
0. e has refused to go to the market

21, “Beiliant
Why does father say 1T
A To tell how smart Tank 8
B, T0 prase the new walket
C. Yo exgeess his agresment
D To vaw R gratitude

24 Wit is Father gong to do to meke Tanis

hapey?
A, Take Tamia and bet mother 10 the
macker

2 G her some money for thopping
€. Moke har busy by belping him
0. My her & new wallet

25, By reading the Test, we Anow that Facher
with Mottty idea 0 chaer Tania up.
A coenplem

B wpporn
C agrosy
D rejocn

16,
22.

In remember
category,  category,
there is recognizing
indicator. The student
could seek long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the
dialogue that they

read.

21,
24,

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that
represented the

information.

23,
25.

In understand
category, there is
interpreting indicator.
The student could




Analyze

i Ou romn okt &l

Mg el

Vant Shall we (1) "

Sorrpe | guest s L mant the walk ho b grey

i WL | b [t somtl ey ariche saping that grey & 0ol good cetow for oo

Songs  Pawly! What dues the 1 wy!

AL Wil e st that grey cobout skt the smileety e groomy and sk

Wel thats tdeuiow. actualy (1 | don't want tn feel gloomy ad un

Sant Come on, thers are & Jat of Cols 0 Mote

Somyw  Yeah, you see right. What sbout you? What colowr do yuw want for the veli7

Sar
Sor . ST yous Wik witite s o ittle (4) 7 1| wen wicke everywhere
N e b white, Even our whool h wiite
Sar vou it st we (ha then?
S0y Wha we cowet the walh with walpeper?
ar Wirw sea | heardt walipaper b axperiie
Somyw Wil we wor't cower all malle only one o tem
. Lty L bt
t bocing
e

interpret the words to

words.

1-5

In analyze category,
there is organizing
indicator. Therefore,
the student could
organize or find
coherences how the
words relate each

other.

In completion
items, the deletion
words are selected
subjectively.

Then, the student
supply a
word to complete

could

the dialogue.

CH3.P27.A1

Remember

Cloze

Procedure

Read the clues and §ill In the following boxes. Number | has been done for you

L.
C A i Q R I

1 wweet af eewrgy which it used a8 & mesvresent for the amount of energy
which food provides

the opposte of ‘low

a ymnooth, thick lauld produced from animals o planty that is wsed in cookeg
the apposte of ‘high

smnilar 10 ‘outside’

. B soft silver wihae chemical clement wiich & found in sat

- A e N

o type of fat which Is produced by Pydrogenution {watien vegetatle oil i
made o solid 11} and I uted in margarine, fried foeds, etc

. the power and abiity 10 De mentally and physically active
3. 10 use water 10 clean w0ap o dint fram something
S0, 1t has & sewilar meaning 10 Mappen

11 a piece of paper or other materiad which gives information shout the object
it s foerd to

2-11

In remember
category, there is
recalling. Indeed, the
student could recall
seeking long term
memory. It could find
a few of information
and bring it to the
working memory
where it could be

processed.

In cloze
procedure, the
words are deleted
systematically to
measure the
interdependence

phrase, sentences
and paragraph.
Indeed, the student
could complete the
blank spaces based

on the clue given.




10

CH3.P28-
29.A2

Evaluate

True or False

Reading

Road the explanation provided and tick TRUE or FALSE based on it

In order 1o know the amount of foods you're eating, you can check

it from rutritan labels that you can find on the products. From the '.1
labels, you can get mformation on energy, fat, carbohydrates, protesn,
and wit, Fot example, Wooules (k) N —
s kilocalores (keath, which wasly | Nutrition Information
referred to #s calories are often
founa an both food and drink labels — o e .
Additional Information on certain .::« .--\:: ug';‘n-n:-' .'- --:',-2
nutrients can also be found there |
whiath is usuelly provided per 100 Eaangy v A5 S0
gramm or per portion af the food Dwce 0sacal W% i
The food label provided the nutrition | ™ X3 o i
format A ; 4 W whih 1% By In oy
" aton of & loasf of white bread. | wisime
Yo know i a Tecd is igh o 16w in | o wee s 30 N -
fat. saturated fat, salt, or wger, we |Fine iss '3y "
can take & ook o o 1%

ook at the guidelines Py 14 Py % “

Thes peck contibem ¥ serviny
*Petueroce veske of an e age adul IO L 2000 )

Flniion [ = v e iew ~=

|Total Fat_| mome than 17.5 g of fot per 100 g | 3 g of fat or ie

: & t g of u‘l:cr IW§

atura mate than 5 g of seturated tat per 15 f saturs o less per |
o imo 4 ‘m?’ of saturated fat or less per|
Sugars | more than 22.5 g of 1otel sugarn 5 o of total ; of less pe ;
' lw o g g sugaes or less per lwg‘
Salt mofe than 1.5 g of wit per 100 g 03 ;)7117'7 salt o less por 100 ] I;

__lder0bg sodlum) S 0.1 g sodium)
Some nutrition labels have colourcoding 1o differentiate whether
high or low. They we red, amber, ond green Red
ane greeo shows low, The more YOu tew
contents in the food

1. Keal b oon abbiwvistion of wlocalorie.

Y S s LT\

I

| ared nat par portion af the food
|3 R standh dor Raw Inteke. X |

4 A pack of food may contain more than one nem'm;

AR nutrition information on a label is provided per 10 grams! | 77]
S—

5. |An adult needs appeoximately 2000 keal every day ]

| A product is comudered to be law in sugar if It contains more

| thany 22.5 g of sugan per 100 g oottt

| A product is cansidered to be high in saturated fat i it contarn |

‘]more 1han 5 g of saturated fat per 100 g !
| A product iy consdered to be high in sl if it contains more

1then 15 g of sait per 100 g .l
| If the nutrition label uses red colowr for s, it meams the

L product is high in satt o 1
If the nutrition label uses é;-;n colowr for saturated fat ot

Indicates that the peeduct is low in ssturated far.

}

I the amourts are
is far high, amber means medium,
green on the abeis mean the healthier the

1-10

In evaluate category,
there is  checking
indicator. The student
could test for errors
in a product.
Therefore, the student
could make judgment
based on its

information provided.

In true or false
reading, there is a
correct and
incorrect

statement which is
given to the
students. Thus, the
student could tick
true or false based
on the information

provided.
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CH3.P29-
P30.A3

Understand

Matching Test

Head the label, Match wach word with the corect meaning

Clean|hands

Hand sanitizer

BEE OTHEN CAUNONS Ol OFFONTE
PAMEL OF LasaL

Mot Comtarna 100 e

Drug Facts
Adtien irmpredbent Parpprae

Whees iy mn prmdant
o e T e

. n..u.t -
wote

e gl weeh

L I R T
e deasbipy

Finatien arel

S oot ol mmaih of ihiuboan 11 sl osns, gt
rweth ol el gt sy

N ety with et arel abow

Marndsctinnd 1y
el
PO Do B627 Bt oharta 11000

CMardianeh b o rogpeienndl walomas of AVZ L1g

1. fammuble
2, contain

3 external wie
A wrination
5. thercughly

& In a Setailed and carefil way

b. 10 have something irside

€ & painful or sore feeling In a pan of the body
d for outside uswe

e describes semathing tht burns easily

1-5

In understand
category, there is
interpreting indicator.
The

interpret the words to

student could

words.

In matching test,

there is picture
and sentence
matching. It was

concentrated on
word and sentence

comprehension.

12

CH3.P30-
31.A4

Evaluate

True or False

Reading

Observe the 1wo label provided. Answer the questions,

INGREDIENTS:
L <o, roled otk g ol
et |man = .;

A
PHERYLCETOMUCS:
CONTARE PWENYLALANES

VUARARNG - THE MOOUCY MAY NOT BE SUTARLE
PR ZSTHMA AND ALLEPGY WFFERERS

USE WY0100
Marvslactined By
B Poosd Mas L2
18 700s Satety Soud
Savpatere | 25858

e TIRTR—

&,» Breakfast Cereals

LowAt brasiéant comiis conins parngy Béces 16 v

Nutrition information

O S

Dty v
Ty un
Netrwoer Par | "
e fa10 g

[ L] -~
[ ~
Vot Carhabgnans 11 § uw
bewry by -
—

b

R )

- -~
e ale] e
. -

v - "
FPent Dy VW S e o TUEE L B Vo Dy
——r 4 'vv.-—-—‘-'— ..

1-10

In evaluate category,
there is  checking
indicator. The student
could test for errors
in a product.
Therefore, the student
could make judgment
based on its

information provided.

In true or false
reading, there is a
correct and
incorrect

statement which is
given to the
students. Thus, the
student could tick
true or false based
on the information

provided.




GETA hen 2 pleasant honey-baeg flavoar
INGREDIENTS

Antimosium  tartancum  60%,  Bryonls
Soka Jch Cooous cacth 3ch, Drosera 3ok,
Powacuanhs Xh, Pubatila Gy, Rumes
rrpgus Goh, Spongia todta 3ok, Stk
Pimonana 3oy

INACTIVE INGREDRENTS

haney sutrow, punfod water monchytiae,
Cric ackd. sodium bensosts

DOSAGE

adus-by 1 tatdmpoon 33 tmestday
children-by 11ea5p00n 35 timadday Comult
With your Jocior for dutation of e

SIDE EFFECT

Curtwetly therw are no side effects found.
JOU Iperience ey, please commudt With B
(LA

CONTRA INDICATIONS
Ircreined  Indwdual  senstaity e
indvidual comparnnts of the drug

GISTA

Coueh Saruw Seqardree for Rids. 12500

GSTA tyrup it homecpathic combenation tor dhildren that helps 1o coughs. Ths product
18 Best 10r e 2 00 12 years old Ovidien. 11 is most wsedd 4or try and prodhuctive coughs

PREGNANCY AND LACTATION

Comult with your doctor fint  Pleate
comidet tha sprup ontaies 206 mg Cthanol
tabissgoon snd 89 mg Ethenolexipoon
CAUTIONS

If no improvement is found atter wreersl
days. pleave cormult wath your doctor, Peopie
with dlabetes should be conudersd. Each
tabiwipocn of wrad ontaing 0.9¢ HE sach
teaspoon of wrup cortaink 8,31 HE

It a3 00 effecty on alvity to drve wwhicies
N MINSgEMeT mechanisos

TERMS AND CONDITIONS OF STORAGE
Put the drug i & dry place and grotected
from Aght ot termperaties hum 15° 10 2S'C.
Oz of reach of chitran. Shef iife a wp to &
P

CATA hrmaratacternd Dy T BOM Webres Targeiang

Content I

Name of the product
| Wiight of the product
LT
| Ingrédisnts

Natrition faces
! e

Side l‘i.ll\
! L.

Manufacturer

| CautiorsWarnings
Espiry data
Dosage

swio‘v\.imuu\-ﬂu—;
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CH3.P32-
34.A1

Remember

Open Ended
and
Miscellaneous

Items

Read the labels. Answer the questions.

Questices 1-6 are basad on the adjacent label. Nutrition Facts
1. How maa iy one serving size? e o S ]
Py—rapv—
Lamewy 100
2. How many persons is one container intended Sor?
Yo W Ty
3. I the saturated fat of the product dow or high? u-;c-;x': ~
Maw a0 you wnow? :
4 b the wdium of the product low ar high? How
4o you know?
S

& Dows the peoduct contaln fibre?

Questions 7-3 are based on the followng label

. How much calcamm does the product contain?

Macaieniandithersy

MORANGE |wswmica]|

Your fecurtte TRNGS-01Mge Jice Imocthie

| A Special Blend of Mango with

Apple and Orange Juice
| Paitawriced & No WG asned

350m|

oo oN

In remember
category, there is
recognizing indicator.
The

seek

student could

long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the
that

product they

read.

In open ended
and
miscellaneous
items, the test
ordered the
student to give
response to the
situation provided.
Thus, the students’
answer would be a
completely

subjective




Understand

7 What & the neme of 1he product?
8 What ae the ingredients af the product?

9 How much Bquid doss the carton contan?

Questions 10-15 are based on the foliowing label

Al;rug Facts

Cleanjhands |===="" ==
Hand sanitizer

N o o rl 4ol ¥ By
" ¥ comial i

J i wyes thoroug iy wiib water

- Vowp v ol 2k & GOIr I THIGn aral b Sevekas

Dawctions

o
/ NACwr brgmrberts wate |1 adtars e — ‘boTer Dezprene
ol ccaptey! e i - Lt Lasw
FOR FATENRNAL ’:‘;’.‘;”‘l”'. ™ Nartared ¥
BEF OTHER CAUT
OFrOAITE TANEL OF LABeL | KR LM

PO, o 6627 Lt iwbarts 152490
Comardrmndy & & segrrewsd adewairt o XY2 L2

B " pout € -...lwm

Koo ut of remih of crbdmn, 1 rwvsbowed, 9ot swchcal huip ighe |
ooy

Wrt haoch Thameghly with sesduit nd alies 1o dey witaet |

10. What i the function of the product?
11, Is # recommended to wie the product when water is aallable?
12, How o the product used?

13, What should we do If the produrt gels =to the eyl

2. What should we do if the product is swallowed by chikcren)

15, Why should we teep the product away from fes?

3’ 4’

13,
14,
15.

In understand
category, there is
explaining indicator.

The student could
construct and use
cause and effect
model of a system
according to the
information provided

in the dialogue.

14

CH3.P34-
40.EV

Understand

Multiple

Choices

Ohoose the right snwwers.
Quastion 34 are based on the following lnbel

] 'Nutrition Facts
‘ .._,,,_.._..,_‘_:"""' € e

11,
16,
17,
21,
22.

In understand
category, there is
interpreting indicator.
The student could
interpret the words to
words or words to

picture

In

multiple

choices, there is a

question and some

options.

student

The
could

choose the correct

option

to

the

given.

according

question




Remember

1 :I'-gnﬁw"'\ dehudiated potatces,
The undesliomd word & clonest in Mearing
o
A pited C bapt
B dried 0w

7 HOw afy crags are thfe m the containes?

A0 C 120
B D o
1 How much wdium Joes the food contan?
A dg C 209
8 g D 200 mg

Questions 59 are based on the Tolowing lebel

4 The product v not & source of

vitamin A

A sgnificant
B common
C. poputar
0. fesh

S Hased on the lbel, the fat of the food

s congidered to be
A mediums

A zero
C  high
D low

Snack-It

GRANOLA BARS

"“s :-R"»t?-b"’

Nabirndly fracios
NET WT 120g (4.30g bans)

“Nutrition Facts |

e
@ b v, . v —— . b

Evaluate

20,
19,
23.

In understand
category, there is
explaining indicator.
The student could
construct and use
cause and effect
model of a system
according to the
information provided

in the product.

£ Why did the manutacterer putinh the text?

A To warn readers aboul the 1rigQeriag
Ingredients of the progect

8 To pruvide the toaders with demieg
infe nv..n on of the prodhat

" 801 gperted for thise wWhe %
t
C swond 4
R chere O poraton
B o ey vervieg for cne conmakeer
A c 1
N2 o4

Quetions 10-12 e based on the folawng lubel

C To drew readers’ attestion 10 the
Product’s marition e,

0. To tell reoders atout the ingredients
of the prodct.

The food b in calores, but
Chobeited of |
A Ngh « hgh ‘
B aw - high

C high - low |
D low - low

| CALAMINE LOTION

FOR RELIEF OF ITCHMNG AND
COMMON SHIN RASHES.
v
N—
-
-
» =
'/ - Shwke wat heforn une
S

Dtstates by PT Cobarme
flﬂ u-‘-.

P2 WY 5 the nare of the produn? 2
A Sanfoed Pharmacy

C |'lllld$lv|
D Boussile

N1 What & the furetion of the produy)
A Ta Keep thin whits and ghowing
ang e

B Tom ath

C Toy e

D To releve chin )un commen don
ll\'ﬂ

NET 8 PLOZ (Y17 i)

What tho, e

e produ 02 fine befare spptyng
A Pheka it ...41

9 Aa it on the skin

C Bub 2 on the s

0. U snvly on the sen

2,3,

10,
12,
14,
24,
25.

In remember
category, there is
recognizing indicator.
The student could
seek long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the
product that they

read.

In evaluate category,

there is  checking




(gurnws 15

Remember

Analyze

Open Ended
and
Miscellaneous

Items

Oustasms 1610

Sl T Y ——

Mutrhen Facty

Yoplalt

et Dusert ow S Solowamy Lbet

PANSIT LOMI i Faits
— —==
S=—= = e
| ===

==  Granules
—_
—

MDC 03743163 19
Biaxin®

Cwtrvomgr o

s Seapermem
Wagmwim

0 #0 fwteny reeed

fea—— —— L
- e oy Bt

—

o wnty s v -

15,
18.

indicator. The student
could test for errors
in a product.
Therefore, the student
could make judgment
based on its
information provided

in the product itself.

In remember
category, there is
recognizing indicator.
The student could
seek long  term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the

product that they read

In analyze category,
there is organizing
indicator. Therefore,
the student could

organize or find

In open ended
and
miscellaneous
items, the test
ordered the
student to give
response to the
situation provided.
Thus, the students’
answer would be a
completely

subjective




Understand

23 'What should we du befers using the geodect?
A Nefrigeiate it

h some wales

4 Atter Being mised, 1Be prodhet Lan orly st tor

A one month
B wven daps

C two months

0. fourteen das

MWow maxch Clartthiomyon in ohe tespoaniul?
A 5my
PRt

C Mo my

b s my

Read the text snd svawer the questiood.

Y ot

fearvers e and monta e

on the wet har. Nme well then

siher and reproduter
1 ¥l thampoos weh

and scotteng mse ke dandret?, s

MPORTANT MOTES: Due 10 the use of natual ingredents, the colow
4 thin product iy Change shghty over e though it results as great
Cobonsr and teanre iy wivy & aF products are handimade.

P R I

1 What & the function of the product?

1 Complete the semtence with & witalile (onjection
"Honey & good for caring

1 The Queen Bee 15 the mothar and regroducer of the Beerive
What does the underiised word mean?

4. Wl the product cse oy infection for wounds?

S, Why does the product vary in eoloun snd testires?

coherences how the

words relate each

other.

In understand
category, there is
interpreting indicator.
The

interpret the words to

student could

words.

W NET WEGH? 105 e |

keeping your hair heatin *

4,5.

In understand
category, there is
explaining indicator.
The

construct

student could

and use

cause and effect
model of a system
according to the
information provided

in the product.

15

CH4.P43.A1

Analyze

Rearrangement

Items

Order the following words to make good sentences.

1. onion - and - set - it - aside - slice - the

2. grate - squeeze ~ It -~ the ~ coconut - and

3. some - attach - the - using - glue - beads

4. end - of - make - a knot ~ at « the ~ the - rope

5. soup - for - simmer ~ the - about « three -« minutes

6. the - from -~ the — dirt — apples - thoreughly - wash

1-10

In Analyze category,
there is organizing
indicator. Therefore,
could
find

coherences how the

the student

organize  or

In rearrangement
items, the ordered
the student to
arrange the
jumbled sentences

in the correct




7. with = & « tip = poke - the - cardboard ~ of -« a knife

B cheess - & ~ sprinkle « same « grated - the - topping

U, drawng - some ~ decorate « the - craft « by - pictisres

10. the « paper « into = 4n = anvelope = n = half < and - fald « put ~ It

words relate each

other.

order.

16

CH4.P44-
45.A3

Understand

Open Ended
and
Miscellaneous

Items

Wead the procedusy and put the folawing labels correctly. Then answer the following
Questyany

you! directiven material

Cap Photo Frame

AN ey, Yy
e Thoughttul erafied
I to make

Things you will need: * J \ﬂ “,‘,
o« ufar " | ™M \

. twdboard i
¢ photograph \ ‘. I
¢ paint ¥ \ ) ‘\'
glue ‘ \ /4
o Miwnn
A penid o pan — . -
Hore e the vleps 10 msks it *
LRI pamt or decorste the ar g 16 cohourtul
Sesigne 201 an extra nice touch
4. Then trace & photograph or & drewing with yiue
jar g = o
\ o ~

After that, ot ot the gicture snd then glue It to

the inskde of the jar s K J ~
A G out o riengle ups rom cardiosed /

5 Next, paint or colour it in colowrtul desons (on
only oo side)
6. Then fold a trangle at the top of it and glue that
fokded triangle to the back of the id so that the
bottom of the tdangie is ako the bottom of the -
photograph
Let it dry completely bedore wsing. This s a great
gift tor somebody you ove

>

Whiy |8 It empartant to meetion the muateial needed n manuals and recipes?

2 b it wportant 1o mentian the steps of doing something in order? Why or why
neAt

1-2

In understand
category, there is
classifying indicator.
The

recognize

could
that

student

something belongs to
a certain category.
The student could put
the answer in the box

provided.

1-2

In understand
category, there is
explaining indicator.
The

construct

student could

and use

cause and effect
model of a system
according to the
information provided

in the dialogue.

In open ended
and
miscellaneous
items, the test
ordered the
student to give
response to the
situation provided.
Thus, the students’
answer would be a
completely
subjective

response.
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CH4.P45.A4

Remember

Understand

Multiple

Choices

Read the previows procedure text agan. Choose the correct answers,

1

What are the main matenals for making the object?

A, Cardboard and wasors. C
B A jar bd and cardboand

7 What is the aim of writing the text?

A jar lid and scissors

0. Glue and cardboard

A Showing how beautifid 4 phate frame a jar id can be become

L}
C

D e process of decorating & photo
The title of the procedure i “Cap Photo Frame *
A M. C Gift

B. Ld D. Shape

“After that, cut out the picture and then glue It

The bold woed b » similur messing to

A fix € push

LR D, attach
i Which shape goes with the word triangie?

A C

e D

wy

e

meturiall Lsed 10 make 4 photo frame
rov 10 make a photo frame wiing o jar fid

i the ynonym of cap?

* (Step 3)

In remember
category, there is
recognizing indicator.
The

seek

student could

long  term

memory and
determine  whether
that information
appropriates to

learned
the

previously
knowledge or
procedure text that

they read.

In understand
category, there is
summarizing

indicator. The student
could suggest a single
that

the

statement
represented

information.

3,4,

In understand

category, there is

In multiple
choices, there is a
question and some

The
could

options.
student
choose the correct
option

to the

according
question

given.




interpreting indicator.
The
interpret the words to

student could

words or picture to

words.
Road the text carnfully. Then match sach word with the correct meaning. In understand In matChlng test,
Bali Satay
Ingredionts Steps: category, there is|there is picture
> gr. 1. Shred beef and cotomut separately
i oysinruly interpreting indicator. | and sentence

3. Heat gvimp paste for a while

4 Squeore lime to get the lime juice

5 Put aarlic, chilli pepper, brown sugar,
conander, kencur, galangal, shrimp paste
n10 a blender and blend it for a while

& Mix the paste with beef and coconut

o gaiangal 7. Add salt, pepper, and Sme juice

* 1 wapoon of sheimp paste 8. Form thumb-sired pieces from this mix, and

o salt stick pech on a skewer or bamboo stick

* 10 grams of coriander
* 10 grams of kencuwy
* 1 lime

The student could
interpret the words to

words.

matching. It was
concentrated on

word and sentence

 pepDer 9. Rarbecue untd done
18 | CH4.P46.A5 | Understand | Matching Test v e 1-5 comprehension.
shrirp puste : !_ § a" arounding Jn‘.’-mu-'ngh:m-;"
-~ shrimp
rred {2 (.} 10 puth & pointed object into o
-t through something
brown | 3 ¢ j 1ot or tear something roughly
Into thin strips
mix (2 { ; | to maks fnod brown by cooking
-’ it
Rick (5 | g ] to combine two Of mare things
A . In understand | In matching test,
category, there is|there is picture
’ interpreting indicator. | and sentence

19

CH4.P47.A6

Understand

Matching test

1-5

The student could
interpret the words to

picture.

matching. It was
concentrated on
word and sentence

comprehension by




using picture to
test the skills.

20

CH1.P48-
52.A1

Remember

Understand

Multiple
Choices

Mml‘!mw;nlhmml‘n

Rainbow in & Cup

Rainbow |elly & perfoct for brthday party or othes
festive ocomions. This cute sneck 4 eay 10 make, but
eoch layer hat 19 st betore you add the nest layer, 30 " ‘
Mart several days befate you want o st

Materisis and Ingrednty ‘

* tutl, oewnge, yeflow, green, Mus, sad purple jelly

* woter
o ear glanies

* reirigerator

Steps

* Make the purpie joly according 1 the imtructons on the bos Pour & smal
amaunt in the bottom of each cear glass (sbout ane sth of the (upl

* When the purple sily has set {ihis will take houn), repeat using the blue jolty

* Repest the process with the green, yellow, ceange and red mily

* Keap the jely in the refrigemtor fur several Boory

& Rainbow jelly ready 1o be served

(atugrud rren mowww F0(Tum bl ooy (0t

€ To measure the water,

How macy jelly calours are there in ol
D. To memure the peily.

the reope?
AT C S
LN 3 D 4 4 Mow long should we wait for the jelly
o set?
How much jelly i poured for each A A fow mingte
layer? 0 Ten seconds
A About two thirds of the cup C A second
B About two sixthy of the cup D. Hours
C  About one sixths of the cup
0. About half of the cup 5. Wey is it calied the rambow jelty?
A Decause It has seversl layers of
Winat is the functian of the claar different cofours
S ? 8 Because A neech A long tme to
A To tontain the wates male
B To container the jely € Becans 1t is made of rainbaw jelly
D. Becsne the cantainer is clear

Questions 6-11 are based on the following procedure.

Pidking Apples
Mow to pick upple:

1. Call tiefare you ga. Check the local
neeapaper for the names and locations ot
orchards which offer pick-your.cmn apples
Then ghone to find out their hour, since
they may vary from ore orchard 1o another

2. Check in when you arrive. Betore you start
picking, you should check with the archard
owner about which yanetus e ripe in ©
1hat period, and which parts of the orchard are open for picking

3. Pk caefully When you pxk the apples, treat the apples as if they were
e If they bruse, they will spoll more guickly. The technigue foe picking &
simple: hold the apple fiemly but not toa tightly and twist it off the branch,
e careful to leave the stem attached, since removal of the stem will ako
calae rot

4. Dont wiste apples. Be careful 10 pick only the apples you need

S Keep what you pik! Once you take an apple off the tree, you must keep
It 1t is net fair 1o the orchard oaner to deave apples on The ground where

they will quickly il

6. Store your apples property. Put your 2pples i the refrigerator as so0n as you
o1 home. Studies by the Vermont Department of Agricuiture havwe showe
that apples last seven times longer when kept in refrigerator, i you pick 100
mary pphes 10 wat in 3 week or two, you could put them n airtight plastic
and freeze them, They may be kept in the froezer for up to 4 ywar

1,2,

12,
13,
14,
17.

In remember
category, there is
recognizing indicator.
The student could
seek long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the
procedure text that

they read.

In understand
category, there is
explaining indicator.
The student could
construct and use
cause and effect
model of a system
according to the
information provided

in the procedure text.

In multiple
choices, there is a
question and some
options. The
student could
choose the correct
option

to the

according
question

given.




Evaluate

& Wihat should we do betore we pick apples In an orchard?

A We hauld call the orchaed first
B We shauld drve to the orchard
€ Wa sould prepare 4 farge bag for the apples

D. W should thoud prepare some equipments before we pick the appies.
7. Wiy should we treat the apples as f they wwre oggs?

A To make sure they stay round.

U, To give them space to bruathe.

L. To keep them tram being sparded.
0. To make them as delicons 4 wags

B Why is o suggested 1o leave the stem attached?

A. The attached steen wil be removed by the orchards owner,
B M i nice 20 uie the stem o the holder

€ Removal of the stem will alwo cause rot

D. The stem is good Tor cur health

9. Why n 1t wagpested 1o pick only the appks that we reed?

A Because sometimes we are tempted to Pick more than we need
B, To save money by mot payeg for appies That we dont need

C. Because other pecoie might wiet the apples too

D. Vo savw our wneqgy

10. What should we do # we pick 100 many spples?
A, We can put them in refrigeration for up to a yea
B We muat cook tham before putting tham = o refrigerator.
€. We can put them in airtight plestic bags and freeze tham,
D We should report them 10 the Vermaont Department of Agriculture,

11, The above 1ext mostly telh us about ...
A Ways 10 keop apples i u refrigerasor
B. Way 1o pkk an apple Hom a Tree
C. Tips about growing an appde tres
D. Tips about pick-your-own spples

Quustions 12-16 are based on the fellowing procedurs,

Ghost Balloon Crafe
This cute ghost is asy 1o make from 4 Balioon end two plasti r ‘

grocery begs. It makes 3 yrawt Halloween desaration of o oy .. |
Ibist mor for very young cvldren). This ghost really M welll >
Suppfies mecded.

* 2 white balcon * lape y }
*  stison * 3 black marker -

o 2 white plastic grocery Bagy

| 1. Gt the hardles off the white plastic grocery |

Bags. If there are any coloured markiegs on
the bags, cut them off 1o | ’?

l 2. Leaw the soam at the bottom of the begs | I
INSaCT ane than out the bags into vrigs ¥ |

3. Eow up a white tulioon. Then tape the plantic
Dags around the end of the baloon {Lape the
Dags in & cirdde » few inches from ooe end
of the batcen).  you plan on hanging the
l OOt up 25 § decoration, Lape the plavtic begs
around the plan erg, leave the tied end of
the balloon espowd, sa you can te & Wring
1o the top of the ghost

2 mouth on the balloon. Now you have » v
pooky ghost bakccnl

11,
16,
18.

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that
represented the

information.

12, What i the ghmts head made of? 15, What should we do if we want to hang
up the ghost?

A. The grocery bags
B. A white tulloon
C A black marker.
0. Adhesive tape

A

Tape the plastic bag in a crcle o
few inthes Brom one end of the
boticon

0. Tape the plastic bags around the
13. What i the cslour of the platic bags Han wed of the batioon
suggeted for this craft) C. Levwe the plan end free from the
A Red platic bags.
B Gray 0. Make sure that the sirng i long
C Black SNOUG.

0. Whie

19

In evaluate category,
there is  checking
indicator. The student
could test for errors
in a product.
Therefore, the student
could make judgment
based on its

information provided.




16 TS craft b not suggested for

14 what In ihe function of 1he Black A aduin
marw? 0 Yemngen
A To diew the pattern C. ot peaple
B To mak the plastic bag D vary poung (hidren

€ Tu decurste ihe ghost
0 Yo draw the mamah and wym

Questionn 17-20 are based on the fakowing procedun.

The Rasic Operatian of Digital Camera
You neec
s A dignal cameora
¢ An object (a fenddasmate o samething Interesting That you can find nrosny
the dawroom or school yard)

Follow the step below 1o tako pictures.

1. Mold up the camera and centre the object in the LCD.

2. Move closer or use the 200m condred for the reult you want.

3. When you ate ready to take the piture, hold the shutter halfway. It 5 very
mportant. 30 the camers ety the foous, shutter speed, and varlous Othwr
calculatioon, This may take a few seconds

A g should sppes that lety you know thet the camera 4 it 1o go.

Press e shutter all the way down

wa

1 thay be necemary 1o tum off the LD and wse the view finder when there i
exreme sunlight o you wamt to conserve battery life. The glare from the LCD
Goes not wark well with biight light

17. Where cans we we our object? C The rewsit will be better if we we

A, nthe LCD, LCD whwn thwre is extreme sunlight.

N, n the yhatter D. In ofder to get some satisfyeg

C W the view finder, Pictures we must not turm on the

D. = the zoom cantrol LCD because there will be too much
light

18 What is the procedure text about?
A row 1o keep the picture in the 20. What should we do to get the result

ahgital camers that we wang?

B How to teke gectures by using a A Moving doser or uting 200m
@gital camera controfd.

C. Mow to centre the cbjett in the B. Pressing the shutter a8 the way
Lo down

D, How 10 conwerve the battery life . Holding up the camera.

C
19 Wheh statement & true beted on the O lodeting s Gotirics
procedure text above?
A Toom control 5 used 1o centre the
obe
B To know that the camers is set to
90, the igh should not be on

L
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CH4.P54-60

Understand

Multiple
Choices

A Anvww the fellowing question
Questions V-5 wie basad an the falowing procsdine

Weture maertingremoving yout SM wanl, meke wee you eed aefully snd follow e
nAnhans

Tum off yor devie

L Open the Y (antl tray By imamng the SIM
it 100! (e paperddigd o the dul
L Bamowe the UM e My

Wite
o Followng

7 2N
"y mtval
o MarhMaaen wimen

\ /
o =
‘ o NGRS e (i mhmays R The thevion i o mode

Belore 1emoeng e B Carst Havirg the devies on whie emaving the SIM cand may
fondd 1o the damags of the SV Gard sl deviin

w Ve above prewents pow hom
SO CMICTIOn grabiei o

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that
represented the
information.

In multiple
choices, there is a
question and some
options. The
student could
choose the correct
option according
to the question

given.




Analyze

:m:: o the Yot abour? 3 What s B function of e sject 100! In
A OW 10 fmove & $IM card the inswructions?

s How 10 fix your $IM caed Ty

L How 10 operate & new celighone
D Howy

A To tum off the cevion
B To help otk the rag
0 hardtle srross on your ceiphone C  To remove the S targ

0. To it the SIM cied into the tray
WWhy shoudet the Lsers read the natructions

bedare remosing the SIS caed? 4 Yeu muatn't remove the SN g whie
A To e able 20 follsw the mstruction your celighone s 6 . it s dangerocs for

of temoning o S candl beth the SIM card and the celiphone
I To melp the wiers recogrise the parts A et € however

of & SIM cand E beciuwe D although
C Tomoke sure the users remows the UM

tard progesy 5 We 00 N0t have a0 efect ool we can
D. o give the users a description of & SIM e 4 papwer dip

card tray. AN C B

8. Then D Becwse

Questicns §-30 are basad on e following procedurs,

Let's Make a Windmill

You will need:

o b et of poper

* b compas

«  simon A /
* glue N

o apin " A
* @ wooden sk

¢ atan

Stwza:

L. Takw & sheet of puper 30 om » 30 cm = d2e

2. Find the centre by feitding the gapee dlagomaly

3. Mow. with the Selo of & compan, drew & crcle of 10

PR

tm radia

Cut sung the cotted fines uNng the weaan.

trng ene part of sach of the rigm to the cemtre of the didle

Stick together with glue

Now pats 3 pin Uwough the centre of tha whes! and imo a woodes stk

The wind whes! i now reatly to Do used

Mace it in freat of & fam and you will see the wind wheet rotating.

L .
& “Stek topetter with gue * Coep & % How tn make D wind wheel rotate?

The undetimed word relers 1o A, By tuing & they roochine imide the v
A e eigm 8. 8y pumng it n front of 8 fan
0 the crcle C By binging it outdoon.
C. the cermre 0. By wuching it edpes

0. thw comgess
10 What 1t the Tusction of the gin?

7. #How 0o you fimxd the comtre of The sheet? A To vk the windimidl im0 the woodes
A By cutting the st cyng e e stick
B Wy draveng 4 choe in The mudde of £ To attach whe wages of the paper.
the thest € To make the wisdmill mose
C. 8y todng b from ans edge tn I 0. To keep She cetle WONG
spposte

O By memuting the sheet wing the
wooden net

8 ‘Which part sradd 0o na?
A

s
€ Thw dosted bnmy
0. The wooden stick
Cuestaons 1515 are based on Se following peotedurs.

How 10 Cure Bee Sting (
Vi need —
* 1 Yeaspoon of baking vods ’
* 2 tewgooon ol Vepe S
N pa of ety
*  akone A
*  » cotion beb
8
{

Tegs
)N . e

W Nareds weil berfore taning care of the woend

) Teamine WOLNE 10 Setaimire whather the stinger A been left iniide the whin

0 Sermove the (12) . wiing & pev of tweesers Do
Ty Do mjected luther inta the st

2 Cwan the wee (15
natural remady

% Creeme & {34)

rol sqemare the wound, of veren
UL 3 oten Ball and rutbing yuekel hefore sphing e

wing | tessgocn of habieg sods and 2 tempoons of vinegas
Sl Apohy (151 00 the litw 93 redoce Bchin
= reduce Bthing end ywelling. 1t & hebvad th, rarye
meated @ this soluben tresk down the wencm ¥ e bite a0y

In understand
category, there is
explaining indicator.
The student could
construct and use
cause and effect
model of a system
according to the
information provided
in the dialogue or

card.

19,
20,
24,
25.

In understand
category, there is
interpreting indicator.
The student could
interpret the words to
picture or words to

words.

4,5,
11,
12,
13,
14,
15.

In Analyze category,
there is organizing
indicator. Therefore,
the student could
organize or find
coherences how the

words relate each




A ca ~F— other.
€ Show

-

pantv

In remember

b Oew

It

ey category, there is

e Y recognizing indicator.
C  wightly
The student could

DNnEr DN®>

) Gnadly

Questions 16-20 are based on the faliowing

How to Use » Glew CGun

seek long term

e woed "Glue Qun’ may sousds dangerow 10 us, But it & not an sctwal gus te shoot

o buter, Imtead, it can help us in makeg & fis. In the process. the heat from the
gun W 0N A 260 liguid v hat we can w1 SUCK anything
oclug raft. Folow these steps if you want 1o uwe the Glus Gun men |0ry an

1. Check the glue gen angd vy okt glue clogging the rozie 8
'

Remember 1 it o g i e oty 17, | determine  whether

A Prepare o yhaet of peper and sut the gloe gun om it

the g gits warm . .
R Q1 A I 100 e U o chanmd S Ml 22. that information

7. Finally, you cam apply 1t On sy werisce that you wast 1o stk by using this gloe gun

appropriates to

16 What it the stention of wrting the teet?  TH Woy should we wait witl the glue gus

A To tell the readers how 1o make ouls warmer )
handirats A To xeep the grip comfortable I I d
B To tell the readen Bow 10 Use 3 glue £ To make the gue ok hoxen preV|0US y earne
g € fo Sum the wréiace of tha (e
€ To wxploin how 10 shoot & gen 0. To make sure the ghe stick will melt

B 10 descibe 3 ghus un knowledge or the
dialogue that they

- 20 iy yoam s 0 o . read.

SO In understand | In open ended

e category, there is | and

summarizing miscellaneous

T 1300 00 M A e S o indicator. The student | items, the test

Open Ended . 1 i
could suggest a single | ordered the

and T e E Ty )
Understand | - . o e i e statement that | student to give
Miscellaneous T e

o represented the | response to the

Items . . . .
information. situation provided.

In understand | Thus, the students’

category, there is | answer would be a

Ea
o1 w

§ Sonat w0 ™ Yt il ekt o | explaining indicator. | completely




25, 71 vialh. of wailan siced.*
¢ . Whith of the follewing sicture best
C.| MIDe S S oI jeprevents the sndecined werd!
D by & iy &
2. The mein ingrecient of e filing
A vwgetabie

¥ welcod
¢ trut

< (0
0. tohu

3
Z
3
g i
&
1

l-('

3¢ *... deep fry wntll gotden brown.”
The unSerlned phigie mears that we meed —
ol %0 fry D ohs o
A alintle
B oaim oot
C 2 sempoon of
D 2 woordut of

.
“r

B Sead the text snd samer the glesions.

Melpful Tips b Peoleng Your Fywwear

ST 15 LD SYORLME SICEMCIINS 10 kaep yOUE wywwwar in

harelh intmad of ooe hand, whie removing spewess, In

om berdng o twhiting

& AvOESpoul pegienes gRTting MTanched or roken by whwiys pusting
grem in 4 Rerd Epemasr e

Wham is the tigs intended 107

2. Why are we suggested to have special screwdnver and sarews?

1 What & the function of lens cleaner and cloth?

4. How should we remove our glasses?

5. Why are we suggested to have o hard case?

The student could

construct and use

cause and  effect
model of a system
according to the
information provided
in the dialogue or

card.

subjective

response.

22

CH5.P63-
64.A1

Understand

Matching Test

Write down the verbs under the correct plctures,

esting sleeping writing roading driving

washing the dishes

Ve
A 4
—_—
~

ayng oding swimming

=
i 1:
l-“

h—i-l-‘ el
1 P}

cooking

1-10

In understand
category, there is
interpreting indicator.
The

interpret the words to

student could

picture or words to

words.

In matching test,
there is picture
and sentence
matching. It was
concentrated  on
word and sentence

comprehension by




using picture to
test the skills.

In apply category, | In completion
oy abe weo b dwok there is implementing | items, the deletion

o loave ey reod watch lough
1 oma | W the man okig o the bow indicator. Then, the | words are selected

Mits Lihink he s taading an annourcemaent
H 1 Mome be quiet | H H
’s CH5.P64- . Completion ot s B ™ student could | subjectively.

65.A2 PRYY Items s implement what they | Then, the student

learned in the
classroom about

present  continuous

could supply a
word to complete

the question given.




Vina : You on my foot

Tya Oh, I'm sorry

Look! Somebody in the fake

7. We are here on holiday. We at the Aston Hotel
8. Lsla : Where's Saima?
Ana She a shower,
% John © Where are you going?
Rani | now, Bye
10. They 2 new movie at the theatre at the moment.

11, The workers

# new museum downtown

tense.

In apply category, | In open ended
there is implementing | and
indicator. Then, the | miscellaneous
Write questions with these words. Use & or ave ond put the words In order Student Could itemS, the teSt
Example: (going to whoolRamatoday?)
SRS - implement what they | ordered the
Open Ended 1. whatidoingfthe giviy B ;
’ learned in the | student to write
an 4. o medisteninglyou
24 | CH5.P65.A3 | Apply Miscellaneous | cikmetare 1-5 | classroom about [one  or  two
present  continuous | sentences.  Thus,
Items 4, whyheldrivingfyour car
R tense. the students’
answer would be a
completely
subjective
response.
bt s e s e sy e In apply category, | In open ended
Open Ended j."‘ -"4) there is implementing | and
J S -
and l a f N ' indicator. Then, the | miscellaneous
: 4 : - )
25 | CH5.P66.A4 | Apply Miscellaneous 5 ) : 1 1-10 student could | items, the test
Items ‘ aidw' :! ad A implement what they | ordered the

learned in the

student to change




1 This time

| (have)

Listh) in Nl

p nest week, Jolanda tiur
2 good time with mry family in Beltung a1 this Leee nest yoa

Me still fyutte

O a N

Yol how ¥ that

L
7. Marc Oitay) in Durebha Motel when he I8 in Indonesia

8 The refugees Otay) in the temts for long?
$  You stit (yiay) with your parents ten yoars from now?

10. Nita Ora (ot have) a cancert st the end of this year

classroom about
present  continuous
tense.

the sentences
based on present
continuous  tense
by writing one or
two sentences.
Thus, the students’

answer would be a

26

CH5.P67.A1

Apply

Open Ended

and

completely
subjective
response.
In apply category, [ In open ended
there is implementing | and
Arvange the following woeds 1o form negative Sentences. Usa the presant continuous indicator. Then, the | miscellaneous
tense. One has been done for you as an example
e s student could | items, the test

1. OAitlon a chair)
4. (the sunshine)
5. (Vwearithoey
6. {Vistervto musx)
1}
8
a9
1

1

? (WNearry

8. (hefreacda comic)

2-11

implement what they

learned in the

ordered the

student to write

Miscellaneous 3. Qenaring’s song) classroom about | one sentence.
Items present  continuous | Thus, the students’
tense. answer would be a
completely
subjective
response.
Open Ended . - In understand | In open ended
27 gg',izp 67- Understand | and FalE ™0 et 2.6 | category, there is|and
Miscellaneous [ bt Vgt interpreting indicator. | miscellaneous




Items Then, the student | items, the test
RESKN;( R could interpret the | ordered the
l‘_ ~ ~ | | n . -
-~ : § L% picture to words. student to interpret
= . - the picture by one
R or two sentences.
1. At 70 He was having breakfast.
Z Arsm Thus, the students’
i \ m answer would be a
o completely
subjective
response.
| | In completion
n apply category, | .
phete the U ing. Use whatwhevewhy If necessary. o ) ItemS, the deletlon
there is implementing
@ o tour o words are selected
i indicator. Then, the o
_ @ o voumo P Vv weiiing subjectively.
Completions student could Then. the student
f Qb when you "':uz:"‘:'" - ; en, e S U en
28 | CH5.P68.A3 | Apply Items " oot ue? 1-5 implement what they
@ © Whnuwark) 10 b _ could supply a
e = learned in the
@ © (Ariunatwesn) . word to complete
A i classroom about past
_ the utterance
continuous tense. )
itself.
- In apply category, | In multiple
- there is implementing | choices, there is a
CH5.P70- Multiple indicator. Then, the | question and some
29 1 72 BV Apply Choices | *swmmmuwie—sess §A052 1-25 1 student could | options. The
i implement what they | student could

learned in the

choose the correct




Understand

Open Ended
and
Miscellaneous

Items

5. Robby
Alan | ety readting Dovasmon. It reslly
tunny
Rubly You whould fow You ame
S0ing 1o huve & test tomonow
rigee?
be susying
be Wty
sudyng
tuy

What are pou doleg)

pr®»

1. The sun boghtly todayx but it was
dondy yesterday. The weather s juat
wnpredictable

0 wil be shming
2 The g=l happly at the yurd this
moming, but she & lying on the bed s
the momant

A wal playing

5 hplayrg
plap
& vy

13 The COWS Were grazing at the pavture tha
meeting, A they AL the momen
A v
B s
C. ueepng
0. e dleaping

18 The cans fast ot the lap NS aftemoon,
but they dee ot the Qarage now,
A ran
L rum
C  were runneg
0. wil 5e runnng

15, st ok, nest Monday yod n your
new dawrooe
A Wik be studyny
L we Mg
be Quiyrg
0 tudy
V6% an howr 11 st my Chothes
A am ironing
0 be roning
¢ wureng
&2
12 Undgrtunately, s leveis In 20 ywars
A vall vt De ThUng

B stil ning
C sl rise
D e

25. Tomorrow Denisa .

A losking for
0. Iooked for

€ looka for
0 hook for
19, Jobn

Why o't Raspr sruwer the ghone?
Wisew | 800t know He rght nowe

A might be st sesping
B, might =il sheep

€ veeping

0 Sheep

18, The clans
Jurm
A nas
8 % having
C. v having
0. wil e A

15. What yestorday moreeng?
A were you deing
8 are you dong
C did you do
D do yow do
0. In twe nourn, rmry mom and | » mavie
a1 home
A will worch
B Iy weching
C =t wwiching
D wit be watching

21 ®Rno with his gutar wihen thers was
& thungeron sound

A plped

B wil oley

C s playng

D waa playing

22 When you get back home, |
A
B wm
C wi
0. wil be

Sheepang.

23 Temery | H Ting What ace you daing?
Dini H Tom

A e fewding the cat
B | win feecing the cat.
€ You are feeding the cn
D i wil be feoding the

24 Tamara - Were you playng with a kite in
the park lest week?
Wa o

A I'm not pleyng weh a kae
B 1w playng with » Wre

C | ws gardening

D1 e gardening

. at school because

she is still in Italy today

A, is studying

B. isn‘t studying

C. will be studying
D. won't be studying

B. Read the dialogue and

answer the questions.

lvan : What are you doing? You look so busy.

Aldo
Ivan : Well, OK.
Aldo : What's up?

I am working on my homework.

a great time = Lombak s

classroom about past

continuous tense.

option
to the

given.

according

question

In understand

category,
explaining indicator.
The

construct

student could

and use

there is

In  open
and
miscellaneous
items, the
ordered

ended

test
the




5 Wt will Aldn e ding Senigha?

cause and effect
model of a system
according to the
information provided
in the dialogue or

card.

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that
represented the
information or the
dialogue that they

read

In understand
category, there is
interpreting indicator.
The student could
interpret the words to
picture or words to

words.

student to answer
the question by
writing one or two
sentences

according to the
information in the
Thus,
the students’

dialogue.

answer would be a
completely
subjective

response.

30

CH6.P75.A1

Remember

Cloze

Procedure

Wk e T 0 W ik pandnigins o e iy v e

1-10

In remember

category, there is

In cloze

procedure,  the




neec

3 book

aean

recalling. Indeed, the
student could recall
seeking long term
memory. It could find
a few of information
and bring it to the
working memory
where it could be
processed. Then, the
student could fill the

blank spaces.

words are deleted
systematically to
measure the
interdependence

phrase, sentences
and paragraph.
Indeed, the student
could complete the
blank spaces based

on the clue given.

31

CHG6.P76.A2

Remember

Cloze
Procedure

Write down the past participles of the following Irregular verbs.

Examples

it

Take

1 find

2 put

3 thenk

4 teach

5 undesstand
L meet

7 sleep

8 read
- 8 we

10 do

it ot

took laken

found

put

thought

taught

understood

met

slept

read

saw

did

1-10

In remember
category, there is
recalling. Indeed, the
student could recall
seeking long term
memory. It could find
a few of information
and bring it to the
working memory
where it could be
processed. Then, the
student could fill the

blank spaces.

In cloze
procedure,  the
words are deleted
systematically to
measure the
interdependence

phrase, sentences
and paragraph.
Indeed, the student
could complete the
blank spaces based

on the clue given.




Complete the following sentences with prepositions: for or since.

In apply category,

In completion

items, the deletion

1. Chairul hat been in Raja Ampat Monday there is imp|ementing
2. Aldo has been in Raja Ampat three days o words are selected
3. 1 have lived in this aty 15 yoars Indlcator' Then’ the . .
H 4. My mum 1 a teacher. She has been teaching 20 years SUbJeCtIVer.
Completion s o ; . student could
3. Indonesa has been an ndent country 194
32 | CH6.P77.A3 | Apply 54 *|1-10 |, Then, the student
Items O The refugees have been in the shelter a week Implement What they
7. Ad®a hes known Salma they were in slementaty school . Could Supply a
8 The girl has besn in the hospital . learned in the
9. The car has been broken 4 months a WOI’d tO Complete
e 2 classroom about
e warl or the bus an hour, the utterance
present perfect tense. |
itself.
Look at the pictures. What has happened? Choase from the fallowing lst In apply -category, | In matching test,
close the wash her sop take » fnah the R A . A )
L e e b raneg bath pariy there is implementing | there is picture
No, Beforw Now Achvéy S8 . .
- A indicator. Then, the | and sentence
.Vl b o \‘ He has :r.m"u .
e & b = student could | matching. It was
- i
N - e implement what they | concentrated  on
AT :
2 - 4 learned in the | word and sentence
B = .
' ] g : classroom about | comprehension by
wid o ina pi
_ v present perfect tense. | using picture.
33 | CH6.P79.A1 | Apply Matching test E 1 ' "’E 2-6
‘ |
- h \q‘
= -
5 }‘. \Ju ”'__ . .‘.
B | W R
.
; V\ l \ ol .




Complete the followsng sentences. Use already and the peesent perfect tenie

1. When are you going to fimish your

| Bsoe_already Haufed it

In apply category,

In completion

items, the deletion

e bk there is implementing
rgposedipsagrcmsrsplogo Il e - words are selected
' indicator. Then, the L
. L b % ' subjectively.
Completion 6 When vl Acc) and 1| | ey e student could
34 | CH6.P80.A2 | Apply 2-6 |. Then, the student
Items ™ A implement what they
ok Ll ] could supply a
~ .4 learned in  the
e MO word to complete
-— T classroom about
~ the utterance
present perfect tense. |
itself.
In apply category, | In cloze
there is implementing | procedure,  the
indicator. Then, the | words are deleted
Make guestions using ever and the present perfect tense
student could | systematically to
o6 Ende f\, e | implement what they | measure the
pen enae ' gt~ mmnedl | Rendone . .
’ - learned in the | interdependence
an ! & (ouvyour Nogee)) Mo, never
35 | CH6.P80.A3 | Apply Miscellaneous ol oo o classroom about | phrase, sentences
7. (oo hone?) Yow, mary Gress. present perfect tense. | and paragraph.
Items

Indeed, the student
could complete the
blank spaces based

on the clue given.
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CH6.P81.EV

Apply

Multiple

Choices

Choose the comect anvwers,

O hes gore

FoU L yoar pacants the letter feom the
whool?
A. Hive — given
B Have - gave
€ Mas - given
D Hat - gave

1. Pve been waiting for Nm . three hours. 4 Saima - How long have you ved PereT
bt he heims coma yet. Nama I wat & chid, but | don't
A becaunse C remamber when It was exactly
B unce D tor A Yo

b for

2 Mave you .. owr mew PE 10acher? C. Snce
A met C. mestng D. During
& mewt D. have met

) '
1 Reyhan LAY 00 10 e Yeachery aflis ‘ :h'v.::-w:.:..’:::;' hare? et
ond subsit our prejed| 8wl happen
N Fve . Subssitted 1t C i haswen
A " LS )
g :“" O, srendy 0. hagperd
6 Thank you for everpthing. You . me & lot. 12 Balgn | teck o 1L Dook! What . g
A have helped ? Wy & 50 direy?
B we Neking Elok 'm y | acodently droppes
C wit relp on oo
D help A hawve - da
B s
7 AL somy lettee Perhags he iy very Suwy cC ™
rght now 0, hn - dd
A hawn) repled
. Wt repiying 13 Lcas © Why A the devwoom empty)
Cshny regly Where & svwybody?
D, don'y mply Taka  Dwrybody . 1o the hal
A g0
5 han LAt o out thn evering n il
L Sounch great. What about going C  han gooe
10 Kampong Laut? D hove gene
wan H,m We have here e
Tisses, What aboust anather plate? 14 We overything. | hupe we will 3¢
A gorw seccessful in the competition
8 been A have prepared
. wen B has prepared
0. got C. prepared
D pregons
L T Have you . the new epacde of
Captarn Inderedia ! 151 . you to stay awwy from the hat pan
Reyhan | huwe. @ wan groat A 1ol
A e & wiing
b oww C awiing
C wen 0 haee oM
0 weing
W e w0 theepy, but she . finnhed hee

10 The houss i empty Puasrybody for & Porraworh yuet
long vataton A bhm
A go R have
0 wes € B mot
C gong D. have ot

Al han learmed English
elemeiiary school
L

B sice

C il

D atheugh

e wat s the

1-20

In apply category,
there is implementing
indicator. Then, the
student could
implement what they
learned in the
classroom about

present perfect tense.

In multiple
choices, there is a
question and some
The

could

options.
student
choose the correct
option

to the

according
question

given.




Analyze

15, Cravs s stayed in Bl fve dan 22 1 have never make 4 indswsan befove. bt
A ' 2
’ ® | wamt 10 7y 1 someday

€ wmtil 3

D becwane 7

A

18 Stey heve for dinnee Mgbal . dedciog b2
meal for o = L3

A ook [

B toching
€ has cocked I3 Has your parents over 1ied 0 make sushi?
D have covkes ' 238
A
0. Why are you Gying? What 7 "
A happening -
8 ha hagpered o oa

C  have hapgened
D you haggening T8 My sister haye tever Ltgvelied Gy & plane
1 3 3 ‘

For questions 21-25 identity the mivtakes

At
21 Htes you ever (o an wephant or ¢ camel? s 2
' 7.9 . (A |
4

Al 0.4
B2
C 3 75 The chalsd han cever viit & big town before
D 4 L 2 3 a

A

L]

Ca

b a

21-
25

In analyze category,
there is organizing
indicator. Therefore,
the student could
find

coherences how the

organize  or

words relate each

other.

Apply

Open Ended
and
Miscellaneous

Items

B, Change the verbs into the correct forms
Ce
Examples:

*  Have you ever (be) to Medan? Yes, | have. | (go) thare last month
Have you ever bepn to Medan? Yes | five. | went theve Mst month,

¢ MHave you ever (eat) pizzal No, | havent
Have you over gaten pizza? No, | havent

1 Have you sver (see) a ghost? Yes, | have. | (see} it last night

2 Have you ever (mest) a famous pensen? Yes, | hive. | (meet) igbed Ramadhan o fove My
NS maenng

3 Meer pou sver (give) pour teacher & present? Yoo, | hawe. | (g} my toscher a Tahort o

1Whken from Belteng idand
4. Mave pou ever [make) & Malnewen pumpkin? 8o, | haven't

S Mavw you ever (Tal) off your Sike? Yex | have, | (fal) off my bike many tises when ) s
leaming 1o ride it

In apply category,
there is implementing
indicator. Then, the
student could
implement what they
learned in the
classroom about

present perfect tense.

In open ended
and
miscellaneous
items, the test
ordered the
student to answer
the question by
writing one or two
sentences
according to the
information in the
Thus,

the students’

dialogue.

answer would be a
completely

subjective




response.
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CHG6.P83.Al

Understand

Matching Test

Cross the word that does not belong i sach group.

1 mean

2 Cunsing

3 patient

[3 lozy

honest

sy

polite

ully

cunming

mean

friendly

tamid

frank

rude

perwrous

arelesy

silent

truthiul

1-5

In understand
category, there is
classifying indicator.
The student could
recognize that
something belongs to
a certain category.
The student could
classify which the

same words were.

In matching test,
there is picture
and sentence
matching. It was
concentrated  on
word and word.
Therefore, the
student could
match among the

same words.
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CH7.P87.A2

Understand

Cloze
Procedure

Ansiysa e redationmivg Betwean aach word i Column A and Column B, Than
complete Column O based on sach waord i Column € One has been done for you

oan ssample

No A

s o

-

”n

"

"

"

"

"

s w0

2-6

In understand
category, there is
interpreting indicator.
The student could
interpret the words to

words.

In cloze
procedure,  the
words are deleted
systematically to
measure the
interdependence

phrase, sentences
and paragraph.
Indeed, the student
could complete the
blank spaces based

on the clue given.




Read the story. Complete the sentances with the underined words. In analyze category, | In completion

THE MAGIC O_OX . - . .

(A Sty from Towas there is organizing | items, the deletion

1 0o upon a tame, there Wos 3 POOF tirms

2= (% Me lived wath hes wife. One day, when he du - "

T e fie, ho found o big box, o indicator. Therefore, | words are selected
P 2 \What's tha?' he mked He brought the ho,
home and showed It 10 his wife. They did not kag,,

W what 10 do with the bax. Adter they had desnag the student could | subjectively.

o''n It they kept it in thelr house
- 3 0ne matrieg, his wite accidentally dropped an

< - apple inta the bax, Amazingly, the apsle multoias organize or find Then’ the student

Guickly. Soon the box was filled with apples The
wife was 10 srprived She took ane appie fram the box but another Apole replaced

AR N O S0 . o coherences how the | could supply a

“Mow about if | grop a coin iMe this
Box” asked the larmer. Surpeisingly the apples

disagsares anc coins started Yo multiply ingde 3 6‘.\ o~ words relate each | word to complete
N ;

the bax. Soon, the box was full of coing
$ The tarmer and his wife wer very happy Cvet

Every day, thay colfected hundreds of coins Teom 4o L . Other. the UtteranCe

the bex, They became very rich

P -
6 One day, the farmer's grandlather came £ 2 H

and lived with them. e was very oid and | 1 v ¢} Itself

weak, o the farmer aked him to only take e '

Comp|eti0n the caim out af the bow, After some days, the
grandiather wis 5o tred. He wanted 1o rest. But the farmwr got argry with hm
Analyze 7"You are 5 lazy! You shewd work hardec. the farmer yelled at his grandtathror 1'10

8 Yhe old man did not say i i
m y anything, He continued wocking. Sudden) fol
te S Inta the hox and died. At ance, all the maney ] o e

" the box disappeared and the box was filled
with dead grancfathers. The fanver regretted

CH7.P88-
89.A3

his words, but it was too e, Me pulled all y ) %
the grandfathers out of the box But there 27 i N
WEIR SO mure. And the fTarmer had to use all — | V-
his money for the fyneral < des |

9 Al the end, the bax broke. The farmer r

berame poor agan. 1 oaly the farmer had
treated nis grantfather wed, he would rot
have became this unfortunate,
1. She what had happened. but @ was too late
A friend of mene died yesterday I'm going 10 atteed his today
Thnis bag & oo _ I need a small one.

The clessroom s = Everybody i in the yard

oW N

| was 50 twed, Bt | doing my homework
| met the mayoe lmt Sunday. Me win a friendly man
| dropped & com nto » well, Scon a _ __ In the water

The peince ha father to be the king of this kingdom

o e e

She her promise not to tell the secret to amybody.

10 You look very Youw should have some rest,

In understand | In multiple

wtiwg of the
'

category, there is | choices, there is a

summarizing question and some

EN
U1 w

Multiple
CH7.P89- , :
90.A4 Understand Choices b R

i B compiioatinn of e slary?

indicator. The student | options. The

I Xy B S S - GO could suggest a single | student could

e oW statement that | choose the correct




Apply

ontan morals. Whete de you tind the moral of a stoey)
s 1he S10¢y
ot the story

represented the
information or the
that

dialogue they

read

In apply category,
there is implementing
indicator. Then, the
student could
implement what they
learned in the
classroom about

present perfect tense.

option
to the

according
question

given.

41

CH7.P90-
91.A5

Understand

Open Ended
and
Miscellaneous

Items

Rand the two vories and anvwer the questions.

TWO GOATS
Versios |

W, Thare was only space Tor 0ne gost Y0 pa
GO hadh,' vald ore Qost. "N e for two

Foaiil the offer geat. "You must go back.'

sironger than mel il the second goet

Lty sor," repbed the fint goat. and he posttioned nk hurns 1o fight

hon they sarted 10 atteck sach Oihir, The narow Lildgs swayed vigornusy

TWO GOATS
Vervon 2

Onim Upon & Ume, there wia & goat o

uling & bridge There ———
the hingge, In the midkde of the bn » b S tcpdyrioos

Hge. the gout met ansther go.
h e h at from another
direcnon. Snce the bridge was w narrow, thar y

¥ Was oely s w P
pehir ¥ space for one goat to

GO beck,' sald ome ot ‘Mo space lor twe
Why $hould |7 sald the other ot "You muat go back
You ate 1P ane that must 9o back repl

. ol plad the fint gom with anger 3
M ong mome g ooen

YOU e ot
NO 0ne is strongm than mel' waid the woond goet
LEts You" ruplied the first goat, andd be pustioned ha hare
Walt!' said the second gomt. ‘ot
rovening i we Fabt What about | lie ¢

W to fight
oF (0 the viver and die of
a WAk Over me?

Bedh agread. The fint goot waled over

goat Lyrg do " I
bridge Thay went their ways without 9 down on the

Maving to fight

"y o beidge. Thore was @ river usder
goat mat anothar goat Trom snother

et must go back,” rapled the firm QOM with anger, sauw

EPOUGI 1o handle the two mad goaty, Finally, It beoke vl benth

1, 3.

In understand
category, there is
explaining indicator.
The
construct and use

effect

student could
cause and
model of a system
according to the
information provided

in texts.

In understand

category, there is

In open ended
and
miscellaneous
items, the test
ordered the
student to answer
the question by
writing one or two
sentences
according to the
information in the

dialogue.  Thus,




summarizing the students’

indicator. The student | answer would be a

1. How was the bridge?

Whh 0f the two srories has the s3d ending? could suggest a single | completely

Why did the brdge finally troak?

»

statement that | subjective

4 Which of the aboes texts talh un sbout e mportance of collsboraton?

5. What did the wise Dos Teach us about? represented the

information.

In evaluate category, | In true or false

Mand the story. Deode o sach statement & brue o false
The Box

Mag . - . .
~
-y wiy there is checking | reading, there is a
Once upon o time, there was @ poor farmer e bved with his wife Ore day, when
he dog Ma fiedd, he found 2 by box
What's tha ! he asked Ne Drought the bas kome and showmd it 1o his wite. Thay did H d H h d d
nat knaw what 10 40 WIth the Boa. After they had ceaned 1, thay kept it in thair house indicator. The student | correct an
One mamvng, hias wife sccidentally deopped on appie 020 the bas. Amazingly,
the apple multiplerd guickly. 5000 the bos wa filed with sggles The wife wm 0 -
sl fmgrearpiepon oyt oy sl A bty ol could test for errors | incorrect
one. No matier how many agples were laten out, the box wa oty of appley
Mow about if | drog & coln inte this bas ™ asked the farmes. Surpr G the appley

l‘nunr.--.'..d u\:‘(lr.-m started lr:'munmu Paigde the bos Soon, '\he ECw weas ;uxy .:'. ,:,,.‘ in a product_ Statement Which is

e very feh
father come and lreed with thee

e was v ang

Therefore, the student | given  to  the

o grandiathes
oy e ted intg

True or False could make judgment | students. Thus, the

CH7.P91- Evaluate
92.A5 Reading Test

g rrnidy s vl iyt 1-10 ] ]
based on its | student could tick

hin ¢
Al the end, The box bioke. The farmer betame poor agan. If enly the farmer had
treated Fs grandlather wel, he would not have become this unfortunate

e Faie information provided. | true or false based

1. The farmer made a wooden box for keeping hs

= e . on the information

2 The wife accdentaly dropped an appie o the
Oom

3. The old man w00 and woak prOVided.

4 The old man nssted 1o help the Lermer 1o collect
the money

5. The cid men ded and 1ol N80 the box

6. The nid man died Decause he win too tired

7. The farmer dign't find the old man body

& The farmer treated his grandfathee well

F The tarmey spent al of hs maney for the funeral

10 The Bbox fimally wes given 10 the old man

In remember | In multiple

Choose the ot snswery

fooming Mory i fee questons 1 %0 5 category, there is | choices, there is a

CH7.P92 Multiple AR, Aot M . st Aot o e 1 e :
: - Remember I e Coulltoach N 0t 4 gt 3o el g » 95| recognizing indicator. | question and some

oo
[{(elNe)]

94.A5 Choices 0.90'8 (o0 1ONE MER, INALA Rudut, oot ok e Iy s hod grosen 49 . .
hapéy 4oy Iy aon bucy The student could | options. The

seek long  term | student could




Understand

Sunan Muria gane hiks son o task My won. there iy o ymad (sland 10 the noeth of
Jepara, bt | cany aee it chearty from here. | want you to gi there and spresd the
knowledge you have foarmed from your unde,' said Sunan Muria 10 Ammir Hasan

Thesefare, Amir Hassn died what s father said. He croased the wea to get 0 the
sland. Whwn he artived there. he planted troes callod nyamplongen. Then, he decided
10 withe on the island and named the hland Karimunjawa from the leanese words
kremun Kremun 5080 Avwe which means cannot be seen clearly from Java island

1 Who was Ame Haan? € He wanted Amir Hasan to plant
A Sunan Muria's rephew. nyamphngan trees
B Sunan Muniay student D. Me cedered him to spread the
C Sunan Murin’y son knowdedige he had learnid
D Sunan Kudus' son
4 Why did Amit Hasans name the island

2. Why did Sonan Muria senxd Amir Maser Karimunjawa?

10 Suran Kuthn? A, Because it looked like Java.
A We wanted Amir Hosan to be B Because It was rext to Java.
independent and religious. € Because 1t was an island near Java,
B Me wanied Sunan Kudius to adopt D. Bacause it couldn't be seen cearly
Amar Hadan from Java.
€ He wanted 10 gve Aowr Haan a
gift S What did Amir Hasan plant on the
D He hated Armur Hasan slang?

A Nysmplangan trees.
8. Tobacco plants.

T Banana trees

D. Mango trew

3 Why G Suman Muris sensd Amir Hasan
to 2 small aland to the north of Jepara?
A Me ssked tam 1o go as far a

powsible
B Me wanied Amy Haan 1o be the
bing there
The f 'g wtory is for g %10 10,

Once, there lved & younyg touple in 3 small dilage. One day, the wife made & hundeed
Mewping hats for hee hushand and ssked him 1o %l them in the market. The husband
excitedly wore ane of tha nice sieeping hats while walkting to the market. To reach
the markst. he had to pass o denve wood. Being tired from the long jowrmey, the man
siopped 10 have o rest under one of the big trees in the wood Me put down his bag,
full of haty, e the ground and went 10 skep.

He vept w0 soundly that he didnY realize that & jot mankeys n the trees were
watching hm. Sece, they dimbed down the ress, 1eck the haty, and dimbed up the
trews. When the man woke up and knew that the monkeys had stolen his hats he
Qot angry. Me threw some stones at the mankeys. hagng they would retum ha hats.
Surprivngly, the monkeys imitated what the man did. They thvew some frats ot the
man. The man, then o1 the (dea throwing his hat on the ground. The monkeys &
the same. toa. They threw the hats ta the ground. Then the man quickly collected the
haty and want 2wy

What did the wide make the desping 9 What did the man do et 10 make
haty for? the monkeys retuim ha hats?

memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or
narrative text that

they read.

A To be wid In the market

B To be sent 10 ther neighbours.

C To be given 1o maakeys in the
forest.

D. To be weorn by cougies mn the winter
time

7. Wiry cid the hushund stop n the middle
of ha journey?
A 1o st some frun
£ 1o wee monken
€ Yo havwe & e
0. %o wil hats

B What de the monkeys do to the hats
whan the man was deeping?
A, They barroved the haty
8 They vatched the hass
€. They runea the hata
0. They vioke the hats

A M thiww stoeens ot the monkey
B e bt the mankeys with 4 stick
€. Me gaee hiy Bat 1o the monkeps
B He talked 30 the monkeys

0. Why did the monkeys throw andy the
hats?
A They imitated what the man dd
& They were adraid of he man
€ They chdn ke the has
0 They wanted o set fruit

B NAN
U w

0.

In understand
category, there is
explaining indicator.
The student could
construct and use
cause and effect
model of a system
according to the
information provided

in narrative text.

choose the correct
option
to the

according
question

given.
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CH7.P97-
102.EV

Understand

Multiple
Choices

A Choose the cormect anywers.

The foliowing test is for questions 1-10

Kng Kaven
Orce upon a time, these Ived & king named Cing Cadric. s Gueen, and their daughter,
Pocen Taomora, in o faraway kingsdom. After the Queen's death, the Frincess falt lenedy.
Berause King Cetdre cared 4or and Toved My daughter so sudhy he Teally wpoill the Princess
In perywwy

The Princess grew to Become a bewutiful
WOman, but v weas really seifish and rude, After
ber {ather anecunced her marriage plan, there
Wi s king ramed ng Raver, who wanted (O
marry het She was so overjoysd Bocause she
thosght that he would be good-looking and rich.

r —_

Byt aftar the met with King Raven, she was
realy dasppointed She wpen multed him by
2ying that she wosld not touch & man ke
hitm becaune he was not handsome and his rese
locked Nke a scarecrow’s in a field

King Ceonic was funios when the Princess said that to King Kaven, 50 he decided to
marry her 1n the frit begoat who smersd the kingdom and she would e teld 1o gt
out of the kingdom after that. Suddenly, & beggar came. The Princess had 10 marry Nm
and they then, left the kingdom

Ore day, the beggar CALGT & abbit and asked the princess to cock It Unfortunately,
she didnt have avy sbxiity 10 cook and the rabba fiealy was burned. When the beggar
w1, he was 50 shacked. Then he decded %o crtch another rabbit agen and gently
taught her 1o cook & The rust dag he s taught her 10 makn pots.

" the midde of thelr wandenng e, a prankish boy thiew stones. Unlortunately
the Princess got hurt and coukin’t malh, o the Beggar carried her. Me took care of her
sffectionstely during her illeess and e Began 10 love him

After the Princwss 1et Satier they continued they journey and srved ol & cavtle
Than the Princess asked her huaband sbout the casties owner and he said that it
belonged to King Raven. The Frincess fall aihamad sdout what st had said 10 King

Naver: Setore and she eleved that re was & good man #nd would acept her apelogy
Surprismgly the be ok o# tin Seard and revealed that b wai King Rawen. The
Prisdeds sail soimy 10 Mm and Cng Raven forgave Rer. Fmally, they fived hagoly v
ater in King Ravens kingem

Why d King Cetirle spoll Prinoesss Tamara? 5 What wn King Raven bke?
A She wan dasbled so0 the reeded heip A Old and handiame.
from athen 8. Handsome, but rude
8 He manted har 50 be & guees someday, C. Ughy, but rch and wive
€ Me lovwd ha daughter wiry much D Yourg, handwome, bt shy.
O S winl wede and not healitrg
& What wixs Princess Tamara bke at the firs?
A Beautiful, but seifish
B. Beautiful and Rind
C Young and sman
D Young and wse

L Wiy win King Cednic angey?
A The perople In the palace were net
ready for King Raven's arraal
8 Gng Raven had sad something Sad
about frncem Tamars
€ Princess Tamaras drew was old and 7. What rappened to Princess Tamaras lug
atby o her wanderng?
D Princess Tomars was rude to King A, They were wounded
Naver £ A beggar cut them
C A sake bit them
3. “Kineg Cedricwn furous with _ " (PRargaph & D, A cart Nt them
The woed Aious & dinest = meaning 10

A angry B How did the begga 1reat Princens Tamara
8. heppy dunng their wandering ife?
€ bosed A, Rudely.
O upset B. Cruelly.
C Cradily
4 What purstment was given 1o Prisces 0, Genely,
Tomara?
A 5he had 10 mave the palace 9. Weat foppened et the end of the story?
B She %0 10 Stay in ter room for severs! A, Princess Tamara bved alone in her king-
con dom
C e king ordered b people 1o stay 8. Kng Cedric culnd Princins Tamars o
away from her, U 10 the palace
D The %ing gove het a rabitie, wome oy, € Kong Raven vas very angry with the

e anhy e Beggar and asked him 1 go
D. Printess Tamars ang King Reven lived

hazgaly in s kingdom

1,2,
11,
12,
14,
16,
17,
19,
22,

In understand
category, there is
explaining indicator.
The student could
construct and use
cause and effect
model of a system
according to the
information provided

in the text.

In understand
category, there is
interpreting indicator.
The student could
interpret the words to
words or the words to

picture

20,
21,
25.

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that
represented the

information.




Remember

Analyze

0. Arrarge the folowing weteccm i the S They Iy the palace

[ L T h
hmloriohess e doices O Thw couphe Ived » wandering 1o
71 They Ived hapelly ever after

B The begaar revealed who te wal

The begger sna the Prncen gor
mart e

3 og Raven disguised Nirmel ay »

b
A2-1-1-5-6-7~-8-4
N The Frinces mwt King Raven for he L 1-3-8:-5-6-2-7-9
it tirese avdd hated his ooie C 3-2-1-9-6-4-8-7
d) They errved at Cng Ravens Mingdom D A-3-2-4.5-1-7-8

The following text i dor questions 15-25

& long Tme age, There Tved 3 Mute Toy smed Chan He was @ onely Sox All of bs
ftamly had Sed because of an sarthquske He wal evert 00oler becaue wl the Boys in
e vilage mocked him asd @8 Not mint 1o play wh hm

O tuwd g avadl WILGE Up on e hil, in Ching Usder the BE wm the Boach
Whers e mant of the Wiage unualy went 6o and from the sea to catch the fish

Oee dag one of o vilagers found that the vater ot the beady had drifted far ot
10 wa, lewang & loz of fresh Thh on the beach. He thouted to the vilagers oo the hit,
making all the v1lapsrs nish down to the beach to carch the fah. Lets have 2 feast on
1he Beach!” They cred hapoilye Chan wa sbout te go down, 190, when the naughtiew
oy of the wilage opped hm and 1340, You ANt join the femt becaine pou o't 1L
So, they lett Chan in the wilage sione

While swwrybody wis buty coltecting the S, Dhan was sadly watching them from
e NE, hoping ™ot somebody would come and let him o in. He was migining esting
delcious grilied fnh sogether With Bhole pocple

Setddurly something strange sttracmed Than's attmtion. There win o big wave coming
from fov out 0 the ocean. Chan hrew that the wilegerr 1 the Beach wes in darger, He
trred to ween there, bt he could A0t Make & loud mose. He tried mary ways 1o ween the
poopie. However, NOROGY DA attentnn to him. Mearrwhile, the 50 wine win geiting close:

Finaly Dhan tock & match and buriil & rice tield The fite soom attracsed e people
They ran ol over = The hil They o1 worried about theit propertan. When Sy esched
the hil they wede farous 30 snow that Thao win e 00@ who had Burmt the rxe fleld
Wiy i pocs cho that? Ave pou sut o your mind? What's wrong with you? What If the
dire Burnt cur housis” They peiled 1o Chan angrdy. Chen, being mute. could net explain
Wi ation, he juvt pointed 1o the truge wast i the sea, which by that teme wat spimhng
e bhesch, wlowng menthing thete, and drawng it Badk to the wea

Pecgle werw serridied (0 sew it They reatived that Cham win just ping 10 save them
from being deovwned by the Bunami

11 Whty thet the bioh im e whioge mock Chan? 36, Why de) O i Shee ricor fels?
A A

e was ugly ) g hemniatt on the reughty by
b e couniny B To ANt the peopies sthertan
W wes maughey T o pley with the menh
D He was svnopng. 0 Yo get rid of the mie
12 Wiy 80 the whagen rush 10 The beach? 17 Hese did e whagens resct when they gy

A % run away fromm The Nunen Y e Bt Sheet tew Viaki!
B T3 et ther famiy
C Tocans !e ah £ They tharded Sam

D, To help Ovan € Thay were very segry
O Ty o1 say pyTh
10 L. rhich by Shat time wen gladhing e v sy peryNnG
Beath " Pasgaph &) 18 the wilagers had treanec him Saetly Ohgs
The undertised wond sefen to M lsved and cend b0t Tem

A the sea A Tharsfure
B me beach 5 Altowgh
€ the 1an fokd € Mowever
0. the bruge 0 bedn

BA What weiill have hagpened Il Chan had 19 WhHat 0 you Wisk would hapipen 10 O
e e wllagen pahing the I Alier S Vilegent Ltedervtood that he had
L

Thety winshd ol faes o2 in the S sewnct thent Yam?)

B e wouid hawe besn rich by 1eiteng Be A Thwsy would ack Chan b fer resson
fh for bomeng e tioe ekt

€ The houres would have b sapect B Phay would seadioe thelr mistabes s
froem e fie b= good tu Ohan

D. The vilagers widd Bawve Seen wery C Thay might gien Chan sormm time
gy W e realaw Ni (revtane

TS .. o baing O— o ."o. I s Chan tor Brring thae
Rt paragrash) »
The wrantines wond ey

A0 What can we lnam Som the aory?
A e e thraugh shmestine o and A Ufe & tos shont

Iehalation of water VDo mo indereimate omen

10 Wk Grdiermater acrom & Be) wave C The wary 10 wsape from o twnard
C. 12y 0 e coen wee D Thw danger of liwing ot the basch
0. 0 ren slong Do besh

T foliowing text & S0 quastions 29-25.

Orer viunt & tire, thete kend & rich woman =
Shet man verp rich, et wery Stogy She weuld no
e pooc She wan oued. 500 She bhed 1o ped
Bt At pay & on tive

Vet Lawn Her name st Nyl Mas rten,
it Aharw et belongings with onvery, swen ™
T wverr bt Dok whe borsmwed ter momey

© o1
© o

In remember
category, there is
recognizing indicator.
The student could
seek long  term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the text
that they read.

10,
18.

In analyze category,
there is organizing
indicator. Therefore,
the student could
organize or find
coherences how the
words relate each

other.




Remember

-

P e T
(e

¥ YT "’q
4

watdd beyger
Ny Mas oten
tr A ke in West Java

0. A village 0 Weit s

22 Wiy wn Nyt Mas ien sogry with the

A Me sked for wme meney
O e it Nyt Man dter ¢
( e mhed I Nte L]
D He motked he . | .4
" _M,;’ -‘
E‘ ﬂ
o R r.
v 3
W F
34 Suddeniy the wel s Myt Nas ey howse ;.’_-, 4 ‘
spoctetd walor (Paragraph & ¥ ) i3 o
A gram—— #
K oy Lo s
; ’ -
MY ‘ =
. 'il \.
L 4 IS Wat tan we ‘
- - A\ A Vou sh
A
‘ - _,'.‘..‘4 " ¢ We d ¢
- . e
DT ore

In remember
category, there is
recognizing indicator.
The student could
seek long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the text

that they read.

In open ended
and
miscellaneous
items, the test
ordered the
student to give
response to the
situation provided.
Thus, the students’
answer would be a
completely

subjective




Understand

Create

Open Ended
and
Miscellaneous

Items

B Meact the tent and amwer the guestions.

X " ny
the | Pumbel was
fon cued 10 heo

NN asted
When

eactry well o salt water

4 marry & man who we stile 1o
oul nto wlt watec At first peopie of the vitage
9 out the toment. Atter the widow Tokd Shem about Tusbe's dreem,

tied ex fortuse by dang the chafenge. Howerer, /0 Ofe was
Oung Man who Ived on the sventide of Barity Rer tame aad

1o Whet win Turrhal like?

4 What wan the mother The?

Mow Sid = 5 1071 O
W S Be vilagen 10w 00 hewring the mnouncerment?

4 How 0 the wit “ater henge the irees of the Peopie Separa il
o 3 vilage?

5 Complete the Silowing sentence
“The chadienas war hari

4 young man wes suceonful in daoing It *

In understand
category, there is
explaining indicator.
The

construct

student could
and use
cause and effect
model of a system
according to the
information provided

in the text.

In create -category,
there is producing
indicator which
originality and
uniqueness  become
one of specification.
Then, the

could make a new

student

product by
reorganizing  some
elements into a

structure to be clear.

response.




In remember
category, there is
recalling. Indeed, the

student could recall

In cloze
procedure, the
words are deleted

systematically to

Wirite down the past (V2) and past partiiple (V3) of the flowing regular verbs. seeking long term | measure the
I Post o 00| Puriiph o 699 memory. It could find | interdependence
Cloze 1| e
45 | CH8.P105.A1 | Remember =1 1-10 | a few of information | phrase, sentences
Procedure .
s [wah and bring it to the | and paragraph.
7. | dose working memory | Indeed, the student
o where it could be | could complete the
processed. blank spaces based
on the clue given.
In remember | In cloze
category, there is | procedure, the
Write down the partiviple (V) forms of the folioanng irmegudar ver
RADOHE I 5 e = ot recalling. Indeed, the | words are deleted
N T e M| (. student could recall | systematically to
3 o seeking long term | measure the
4 ak Foh
‘ memory. It could find | interdependence
Cloze
45 | CH8.P105.A2 | Remember Procedure - 1-10 | a few of information | phrase, sentences

and bring it to the

working memory
where it could be
processed.

and paragraph.
Indeed, the student
could complete the
blank spaces based

on the clue given.




In analyze category,

In rearrangement

- there is organizing | items, the test is
indicator. Therefore, | ordered the
-2 , the student could | student to arrange
Rearrangement ) ) )

46 | CH8.P106.A3 | Analyze | . e s 1-10 | organize or  find | the jumbled
seaeeninsmatieiemnisin. coherences how the | sentences in the
= —— - words relate each | correct order.
s = Yoagtl > 15 B = ok Bt = Aot = B ~ e =1 other.

In apply category, | In completion
';jlfff'.ff‘f."‘.'T‘ .w there is implementing | items, the deletion
i indicator. Then, the | words are selected
_ | student could | subjectively.
Completion _
47 | CH8.P106.A4 | Apply it 1-10 | implement what they | Then, the student
ems
e e learned in the | could supply a
, ot el i o6 o o il classroom about | word or phrase to
il T LT R B passive voice. complete the
dialogue.
Complete the folowing sentandes with wards rem the besas. Use the sasive voics In apply category, | In  completion
e o s o there is implementing | items, the
_ Nars wet & e ot Jubat markan et your Nowrly o8 san indicator. Then, the | deletion  words
Completion A 3t S X o

48 | CH8.P107.A5 | Apply tterms v 1-10 | student could | are selected

o RS oA il o W implement what they | subjectively.

learned in the

classroom about

Then, the student
could supply a




passive voice.

word or phrase to
complete the

dialogue.

49

CHB8.P108.A1

Apply

Open Ended
and
Miscellaneous

Items

50

CH8.P109.A2

Evaluate

Open Ended
and
Miscellaneous

Items

Look at the pictures. What is Mappening or wihat has ha d7 Witk sentences
9 peesant continuous {Is/aem Being) or present perfect (hasthave been)

1. (the shins'won) The shirts are being iraned

(the tress'cutidown] The trews hove Beew cut down

4 {the housaipant)

5. (he windowbrsak)
6. (the benchipaint)

T ithe carlwah)

Find the mistakes in the folluwing wentences and comect them

Example

This house bullt 100 years ag

This howse v buint 100 yeac ago

1. Mow many languages are ipesing in indoreva

2. Wrere are you bom7
3. Footbadt plays in most counres of the wodd

4 A geage s » place where can regair

5. Thare was an accident yestenday. An ambulance cafed 10 teke 1he il b the
hosgital

In apply category,
there is implementing
indicator. Then, the
student could
implement what they

learned in the

In open ended
and
miscellaneous
items, the test
ordered the

student to give

classroom about | response to the
37 passive voice. situation
provided. Thus,
the students’
answer would be
a completely
subjective
response.
In evaluate category, | In open ended
there is checking | and
indicator. The student | miscellaneous
could test for errors | items, the test
15 1in a product. | ordered the

Therefore, the student
could make judgment

based on its question

student to find
errors and correct

them in one or




o1

CH8.P111-
114.EV

Apply

Understand

Multiple
Choices

w Nadia

tams of the pcddent

1o the nesrest

C. were taken
D, wers Laking

upon by thed sdulty

n veveral parts of Indores

provided.

two  sentences.
Thus, the
students’ answer

would be a
completely
subjective

response

eoery maTing In this

i

1-20

In apply category,
there is implementing
indicator. Then, the
student could
implement what they
learned in the
classroom about hope
and congratulations

materials.

21,

In understand
category, there is
summarizing

indicator. The student
could suggest a single
that

the

statement
represented

information.

23,
24,

In understand

In multiple
choices, there is a
question and some
The

could

options.
student

choose the correct

option according
to the question
given.




Remember

Apply

Open Ended
and

Miscellaneous

Que 1-2% e ba - .
¥ -
l \
i
A [
N -
l.ax LY - - kn

X
e v Pk age
Ko
16 ih
o & 10 enjoy
re 22, Where did
* A AL e
B
" -
W
ible A
a
[
74 Wry didet Dibe 00 10 Batu Mertas? 25, Why & 1t hard 10 see tarivs?
A1 wesn't part of her tour oackags
8§ Her tour package was shorter
C She G ke Batu Mentar il
a 0. They avoit crovwds

H wal raining heasvdy,
B. Change the followng sentences to passive forms.
1 The faciory can produce 3 thowsand efectric can ewry year
2 Elephants sat between 149 kg 10 169 Ay of vegetation daily
3 The lapanese Government sllows fisheomen to hunt dolphing
4 Bermteng Rataks publnded Lasksr Pefang: in 2005

S The vilagen e going 1o renovate the broken bridge.

25.

category, there is

explaining indicator.
The

construct

student could
and use
cause and effect
model of a system
according to the
information provided

in the dialogue.

22

In remember
category, there is

recognizing indicator.

The student could
seek long term
memory and
determine  whether
that information
appropriates to
previously  learned

knowledge or the

dialogue that they

read.

1-5

In apply category,
there is implementing

indicator. Then, the

In open ended
and
miscellaneous




Items student could | items, the test
implement what they | ordered the
learned in the | student to give
classroom about | response to the
passive Vvoices. situation provided.

Thus, the students’
answer would be a

completely

subjective
In understand | In completion
M:w:_:“"‘w” category, there is | items, the deletion
- e i summarizing words are selected

- gt indicator. The student | subjectively.
e could suggest a single | Then, the student
— , = statement that | could supply a
o represented the | word to complete
Completion K. information. the blank spaces

52 | CHIPLLT- 1y nderstand ; 1-5 .

118.A1 Items v according the each

paragraph.




Theit o s, 6315, and Ninitrik are om thaw heads 10 they can submerge

wiows the » ool

o helg them
wend their time in the w

big aop ®, f may yeom Ake th

ANITE hippos are abie 1o

™
hip
can «

" 0d, young hippos fed 1o mwrisce
0 ake 4
Eve t, they wi
Wil sty will

53

CH9.P118.A2

Evaluate

True or False

Reading Test

Decite whathwr (he faflowing siatmments am facts or opniong. Tiek the vt tolumas

Mo Stataments Forts | Opiaions
| Cats Havw Beautidul oyw |

Cats Nave @ wide range of S0l cokmrs

LA baby dog s called o pueey

A [ Hippopotemiuves dose their rnostrih whan nibmerging |
| A denthit 4 & prestigious job

a | A dertinty’ job In Cossly related 10 teath and gumas

! [ ANgInh twmhers are waually good leoking

N Markats are o glace v el and tagy things

. Loavs o atnavh €O

10, ' Wireh noed win
VLI genaral, cipe frult iy sweet

L2 Mattress s soft and comiburtiabie

3-12

In evaluate category,
there is  checking
indicator. The student
could test for errors
in a product.
Therefore, the student
could make judgment
based on its

information provided.

In true or false
reading, there is a
correct and
incorrect

statement which is
given to the
students. Thus, the
student could tick
true or false based
on the information

provided.

54

CH9.P119-
120.A3

Understand

Completion

Items

Rnad The sacagiaphe Below. For aach numbe; every parsgraph hae One SOTLSSE
word. Matdh wvary nemmentse wond with the weords in the bas, Work wish & frieod

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that

represented the

In completion
items, the deletion
words are selected
subjectively.

Then, the student
supply a
word to complete

could




one sup. With 2y, you Can watth
oty are worred

FMOR deery houw hes at et

P ang 2o, Fxpmrty

o
watching #up 10 teree hour a Sy

5. AOSL evary school has & 2o, You can fing marry things in a 200, [ke satiscio

naton by teadieg

Bodks, and even CDs. Usualy, progie g0 to @ 200 bo book for b

o bomawing Books. ¥ rural arear, there are even mobie 2005 Thele 2925 are
Ul provided by m locsl goesrement. Samw of 1hese sops are free, but somm
e ot

Whant does 200 mewnT

information.

the blank spaces
according the each
paragraph.

55

CH9.P120-
121.A4

Create

Open Ended
and
Miscellaneous

Items

Noad b following 1ests Than cempiete the table below

Tost V r . " “
3

W WA NN e 101 sk e
b Meive oy

CHaphaua o M St

v Tarymr N | ~
Pribung, The sah (M) these Jotachund

Tarseors arv wnall solmal o b sabd thet o W Ry e the Uit geimate in he
W "

v 10 ey b than 150 grems weght. Teses have & DN sppenranse
wi g s whith ae woger than the antwe body and Big wyes that seem
da .

TOnate 10 the Intle readk Like "y

—al A Tarsen' teh
Fomaviain Bl Tersery' hasr s

wolres ' . ade which & hetweer
vOOWN 10 swokiis brown. Ty .

arey i o brown. They she havw ke it hep thes mowe
Om one Lo % another Thak g legs are iy due

W the slorgation of tones
N s oalled tarun, loced s

e Shot. Thin i how they gt ther name

« ot
3 18 irseces Their hig isyes alp Shem Ko

[y math their teracry with ther urine

Musticate Laing ultrasanic waves, Tansiers

ey Ther poputation & dedning
Secause they &re loung thest fubstat. There we m asont for the habetat los, bt the
=N reason B becsuws of human who cut deon the fomst fur pabe 0f plantations. Besides

that, Fumans akio Getroy tarslen’ horme for mining

1-5

In create -category,
there is producing
indicator which
originality and
uniqueness  become
one of specification.
Then, the student
could make a new
product by
reorganizing  some
elements into a

structure to be clear.

In open ended
and
miscellaneous
items, the test
ordered the
student to explain
the characteristic
based on the text
Thus,

the students’

provided.

answer would be a
completely
subjective

response.




|
. der
\ .
N . - a
Bott o Irgects Dt tam Pty Thay we cisely rwlotmd 10 sty and wisps. Sees are

Known moatly for peaducing Honmy Wi Ah0 Yor ther role e
Thste Are many e

fammilioh. Mowever, thme e o 1 el @

mnet probably

It may he be

o Nowsing planty

somntifically tled & probosen. Their 1ongums

pollination

00 specien fom

AN axperts clam th,
M thot. Bees con b fournd
ane they are maecty that We In places that

Apocws andg *
anywhate by
Bave My InMch

Every Des his 8 fong Yungus, whish
Melp them got noctar from Dews sl fomaie bem Took almost the

s, thay can be offer e The male Dees have 1) spgments
"
ol
e 1pecie, ws, antd tmie

The unaliest bowe in the workd iy calied Trigens svime. The worken from THpona

enNaE while 1y iy 12 wegmunts AN bees have & pak

L Dt o have ¥ Porwd wingn while athees dony It all depentds on

mTa den only 29 long, snd not Sl e sting. On e athr hanil. tha higgest bew
0 tha warld s Megachile photo wiVih wis oy, Tha femalon | Magachie
plite oo scound X8 mm fong The mast ' bees that can i I the
Nothern Hessiaphins sn called Malktidee. They ate siso callod sweat Dees, They we

Ohen ssistaken an Thes of waps he 10 Ehsir smak e

No Characterivtics Test 1 ol _J
Fryveal sppearsnce [
| — |
4 Diet -
3 Behaviour =

4 Mabita

- - 4
S Facton encangering the animak —
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CH9.P122-
123.A1

Evaluate

True or False

Reading Test

Based on the fallowing text, decide whether the following are trom (M)

or false (F)

W eue

Dentists

Dentists are doctors who taks care of duntal
problems. Before recelving the Soerse 10 practise

M 3 dentist, they need 1o complete a fve-year
medicsl course, majorng in dentistry. A popular
\ ! specalnation of dentistry s orthodontics. Dentists
-’4 . have an Impoctant role In maintaining the terth
C—— .
2 nd mouth head
b .z JJ and mouth heath of people. Besides performing

General surgery. graduates in dentistry have many
wOork opportunitioy, such m working In schools, large companies, and teaching
at medical schooh

o

| Statemenas e e
1 A dentst mua o [ an lese |
| it five yoars
Mont dentw VOO private hespitaly
3 Jobs Tor graduates of den stry are alwo avadtable "'I
UNiversiteey ‘
- 7 |
4 Orthodontists are specislist Uentisn | "

5 Dentals care only for jpeth

In evaluate category,
there is  checking
indicator. The student
could test for errors
in a product.
Therefore, the student
could make judgment
based on its

information provided.

In true or false
reading, there is a
correct and
incorrect

statement which is
given to the
students. Thus, the
student could tick
true or false based

on the information




provided.

57

CH9.P123-
124 A2

Evaluate

True or False

Reading Test

Heitung

Niad the 1ent balow and thoose whwthar the statum

) ,"F pe
~N

Chop sy Baniama simanm 2 sl e dor e

Tn

No

Watemmnts
\

slle

- ! A ¢ ub) with ning 1he
3 ey hort
L] eis ke $rom
3 s o (e Larieey et "

worts it are teue (T) ar falve (F)

-

st

o teriitory with thek urine
ke waves Tarbers

tarestingly pat She wolves,

In evaluate category,
there is  checking
indicator. The student
could test for errors
in a product.
Therefore, the student
could make judgment
based on its

information provided.

In true or false
reading, there is a
correct and
incorrect

statement which is
given to the
students. Thus, the
student could tick
true or false based
on the information

provided.

58

CH9.P124-
128.A3

Remember

Chne tha comrmet anywerns

Queationt 15 are st o0 the Inllinwing test

wihithwnal Mervar

—

Nwaify vweyors from o GUss Drefar 9o vha

Wt onarhan, They think that the (e are o

TR T

1. What does a traditions maat
A Nate thegs

0 Dp veody

-

3

bt ark ususly locwted near

Gubly mewdn. Buyers ansd sallors gother

reat, Iy fas, vegetaliim, fruy

5 E N coneats of twe Noon

e other selineg are usislly

PG 0 el Vel market than

ADRE Thay Alve think that the goos

In remember
category, there is
recognizing indicator.
The

seek

student could

long term
memory and
determine  whether
that information
appropriates to

previously  learned

In multiple
choices, there is a
question and some
The

could

options.
student
choose the correct
option according
to the question

given.




Understand

2. Where Ik a traditionsl macket Usually

located?

A In temote areas.

B Far from vilkages

C Newr big budding

D Nat far from a housing area

3, Whith of the fe ll\.wvm plctures

eOIEsEITS A b

agnr-'é o |

|

totig
02K PR

A What doss iatagraph twe tell us about?

A The things sold in a traditional
market
B The hes

time to visit the
traditional market

[ The prupis aming te the
traditenal matket

0. The most wanted tems wid in 8
traditsanal market

% Everyone likes going 1o traditional
markets because
A the place s comfartable

the place fv near their houses

"

€ they became friendy ta the wiler

0. they think thatl the prices ate
Chraper

Questions 510 are hased an the following text

e cream 5 3 dessert that has hundeeds of flavouns
The most popular Havour In the world s vanills ancl

ahocolate & the second

(‘u ”

It Is not hard to make ice cream. The iogredients .
needed are cream, milk, sugar, and flavouregs Thess
wgrediants are mised togetner and put in the freeswm »

When the mixture starts 1o freeze, estre Ogretienis

ike nuts, fruit and thocolate chips are added i it s

fraozen completely, then (1 & called regular ke cream, but

A s caled voft ice Crmaem

Thuugh e

peapie Ske 10 make i craam ©

heme Brenrer calloed an ite cream miner.

E What 4 thw most popular flavowr?

A WMied fna
8 hery
c

Late
D. Vanills

Meat we cream & made from

A milh, frun, and Nutels

8. milk. Hour, snd churw

€ milk, strawoerry jam, snd yogurt
0. milk, cream wgat, snd Hmourings

8. M you wont 10 edd exire ingrecdients
do 1 wher
A the mixture of the man ingredients
begim to frewsze
B, the ke croam K campletely frozen
€. you start to maih the ke cubes
D, you mix the main ingradients

oam m wwaally made using machines in ite
hesvadlves at bome

{1t is not fully frozen, then

cream faclanes, some
This & possible By ning & \pecy|
Adeghwst fram Moresntt @ Eacarta ® 205

9. An ite cream 1hat iy not fully frazes
Is colied
A. sofy ko owam
B. row o Croam
C. undrazaen ite reom
0. unfinuhed ios (ream

10 Most ce cream available today s ...
A. handmade
. hememade
€. made by machines
O made of oeganic ingredients

knowledge or the text
that they read.

In understand
category, there is
interpreting indicator.
The student could
interpret the words to
words or the words to

picture.

11,
12,
13,
15,
18,
20.

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that
represented the

information.




Questions 11-15 we tmed on the following text

v —

Lant belong 1o the Feicas family and they i *
are the wecond biggess fefine aftar tigers. The
OUCN} han declered them erdangured animaly o
Liony lisw 0 groops in savannahs and -
Graulaeh. A group of Sors wsally has sroundy .
pride. The mwmben of a pride coniist of homm,
Honewse, s ot e aimea
The cuba, or taby llons, ussally waigh sround
can cedy graw up to 185 kg, Mareaver, an adult male lion can Qrow up 1o 330 em in
size while an adult female fior can only grow up to 270 om. Though the lisns and
the lianeipey are ditfacent in termy of weight and size, they e both musodsr Thel
o have & beautilul appesrance with their round ears, brosd heads. short nacks,
#nd long taile Thair tails are quite lang, sround 100 om with & clump of black hairs at
the tio. Their fut has a unigue ade of sivery gry and light buf. 1t & casy ta spot
Covesing most of thel heads and aiso their chest The colour of a lion's mane 5 a
Whache of yoliowish blackish brown.
AL

Internatioral Union for Conservation of Nature

15 mesmbiery to 30 members and it s ealod o

1.2 kg 10 2 kg, Males cobs can gfow up to 250 kg in weight, but the female ot

muscular bodles help theen hunt thelr peays wivich sometimes are vigger than them.

an adult wale for, due to ther konic mane which grows dowrward and backward,
L

the furst paragraph, we can
ke That the number of liors %

14 “H s wany o spat s adust male lion
due 1o their Komc e N
The undertoed word means
A Sening A loewg Tair on the head or neck of
B decliung @ hoese, lior, oo other animah
<
D

ncreanng I long tails on the body ol mammas
motwating C a pair of Jang hars on the head
of mammaly acd Ot aoimaly
12 By reading the second paragraph, we 0. a pair of shart horm co the head
know that liors of mammals
A nave shar taily
B. ke 10 live i colonvies 15 Why e the write! write the text?
€ hunt ymall animak only A To dewcribe hans n general

D live rear rivers o swamen 8 To tell people sbout lion pde

€ To enphan sl & on's sppedranie

1 Whoat makes Sors Stfererit from the 0. Te wniourege people 1o protect
llonesses physicaty ¥ S

A Thay aiw wesalier but taster,

They are bigper and have & mane.

They e moce siencler ard have a

manre,

They are siower, but mara

independent

"“e

e

Quastions 16-20 are based cn the following toxt.

Rananas beieng 1o the genus Musa {family of Musaceas). The primary
purpcie of Banans cullivation & for the frue, whils some othes
purpcies indlude filre peaduction in textile ndintries snd 3
omamental e
Sanenm have & wide range of colours such as & y
gwen. red, and brown, with some seadh in the flesh, ./
Nowodays, people mostly cordume stariv yellow bananm
Oecause they do not have any wedy. They are cross Ded Setwenn
Qreen and red hononas. As peoven in studes. bananas ae §00d e heanh aince
they tontain lots of nutritional benefits such as Patassien, fibre, wnd vitamins.
mteresteghy, banarss can alsa be cocked befare eating, They can
o banana flour, Baranas have become an African staple food
16 Aloeding 10 the text, what can be  '7 Bananas are Culteontea for the
made from banane? production, ang
A Smoked banana A s s o b

18 The unique tuct wbout bananas & that g :z ::: ::,d"'::‘mlm

#10 bw made

, fibew

A they ww vow-bresding
B ey can be comumed unrpe 70 The last paragraph R::"::“':': "
C  bananas do not have any seedh A We can t;:::um many
O bananas can alvo be cooked before a5 e
oaten . we should not coeume Daranm
tao aften

19. The yellaw hansrm are sterfe becone € it is good 10 st hananat for i
rutrtional value
A, they contain & lot of vitamm . bananm are easily found around
B they do rot have any seady the world

5, 8,
19.

In understand
category, there is
explaining indicator.
The

construct

student could

and use

cause and effect
model of a system
according to the
information provided

in the text.




59

CH9.P131-
136.EV

Understand

Multiple
Choices

A Anvwer The Tolawng questons

Quertiom 15 arw bused on the Tolowing et

The Symibsown Setween Hermit Cralrs and Sea Anemenes

Tl D tseemit crat’ brweding wyrtam

Questions 10 ww bawd on the follawing test

Owrar

09 evergieen Trees that beking 10 ¢

A EAT tham wh
8. Eat Yo
T Roust, b
0 Powl them carefy

Which part of the fruk is &,

In understand
category, there is
explaining indicator.
1,2, | The student could
g g construct and use
9, cause and effect
;g model of a system
according to the
information provided
in the text.
In understand
category, there is
summarizing
E indicator. The student
18, | could suggest a single
19 statement that
represented the
information.
In understand
category, there is
i? interpreting indicator.
20, | The student could
g% interpret the words to

words or the words to

picture.

In multiple
choices, there is a
question and some
options. The
student could

choose the correct

option according
to the question
given.




Remember

Analyze

Questors 1115 are bansd o0 the foliraing vene

e doeit places 00 Eafth are deserts, A deert 5 Sudh & dey prace beaue TN rarely
ks, Some deserts have N0 raln 1or years, md some never rain 3 o, Morecwed, dmerts
are worching hot, mspecialy curing daytime. It is wm hot that 1t is even possibie 80 fry an
es0 with & pan on oo of the sand

Strong winds blow 200 deserts This makes the g pile up to make aps and
aunes o1 590, The higgent dune that hen sver esited it J00 reertres tall Sostotimes, these
e GeNgErous 1 Suman Decaue it an (e viieges in the ceverts

Ineerestingly, noL all deserts arw sandy, umly 5 earter, i fact, medt deserts ane covered
n sones and graved

11, What does the frst paragragh twl us shout? 14, Not ol deserts are anedy . Mt desarts

A A bilef deswrption abaut desams e rocky

B How to fry an g I the desern A ot

C The kinds of cain In the dawerts B tecaum

0. How 1o serve hot sggt C iheretore
0. altough

12 What 5 a dure?

A A Wl bulding for stabier TS "In fart most deserts Are covered in SLONeS
B ARl of loow sand tulk by wind and grael”
C A sendy place where plarts can grow The underined word i dosest i meaning

D Acrespy tndlding n The middie of » desent 0
A pesbwm
13 Mow ngh i the bgget dune? B sand
A Ot metre, C dwy
8 Fifty matres L
€ Onw hundred mewes.
D Two huyngred melres

Qumtions 16-20 arv based on B following test.

The 3¢ is abnodutwly wast, Salty vewater covers sbose two-thess of 0ur planet, o thees
1 mare s then land The tea mouses fee oosars, which sre the Southeen, Atlantic
Pacitic, Arcte, end indan,

By far the Sigeest oceen in the world is 1he Wit Paciic. 1 covers & ENrd of the Earth
AL its widest point, between Panamd and Malapls, e Paofc sirwiches simost hadtway
around the worle,

The wea sakness comes om sl i & the wme % pou sgeinkis on your food. The
2l weashes the salt o 25 rodk aret Fvens caeTy it 10 the 4

The 30abed % 001 et Trere avw vokances, moanisim. ard walieys of) the sesbed
Mid-Atantic Midge s & 550G e of undsenster mourdaim in the Atlantc Guean, Seep
Undermatet vaSeys ace Krown e senthe

16. Bawed on the teat, we kriow that The h'; . Thve comdition o the w8 bed
o 5 A Pk 0. The moamaim in the s Bed
A s
e 19, What coes the text tell us about?
LN [/ A The isn
0

B The sesbed (
C The fve omeans

"By far the Siggert ocews it the world It 0. The underseter Bourtsn.

the vt Pecitic

The unsherined word mean

A ooy foed,*
B fans - The undgerbned word & closest In Mesning
€ teght ) o
D manre A scate
R e
B Wit = the Wt pavegrach shout! C pow
A The valleys In 1w we ted L

B The trancres in the wea g L

Wll-}innbﬁmmlu‘mm

Hospital
A Boqiial iy 3 medicel srvice bsthstion to treat patiesty with heatth problems, weh m
Urmm, inpories and pragrancy roniers
Tha word “hospetal® origirated from Latin word hoasvealy, Muaing Quests and thei
treatment. Intally, honpitan were net trorely ned & & plxe ta curn e, byt ¢ s
Flace for indigent peasie or tired travelers. The St hosgital was buit n G«" ot
| called sescupalia. It vaas mamed oMer the Greek Ged of Mediane, Sewcupg) Sk
10 heoorte, perammaics, such a5 sunen. doctons, ard other ool siadt -
wha need wgecisl treamment meakoring and OpEt WL whe require n‘
NSt neest 1D WAy N the hoasita.
Hompetan have seversl medeal departmenss. suth n Srargmecy rooms, general G
y o nd hetcs. Patlents who roed L T R Ty e— ‘,:‘:e,“ w0
ENergency reoms that operaie 24 foirs & day The dociom ae i sinad 10 Sagn Yottt
proteens fast and the surses are kil TeNING patients T a-m..-n: o
triage That priornies patiernts with seriow IIness af weieus Niurer, when ¢ A e
patients arthee than mach department can handie e Sy

Veat ispetient,
aiment, but de

the |

20.*1t Iy the sermw At you sannkis on your

6,7,
10,
16,
22,
24,

In remember
category, there is
recognizing indicator.
The student could
seek long  term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the text
that they read.

14

In analyze category,
there is organizing
indicator. Therefore,
the student could




rwed Wom? 36 What dopartment 1 Gpen wonyov organize or find

bele athen hers

ol the wek A Masrery Ward

W oo B Wruie Cote UBA | coherences how the

D A Greed word mwanng Greet God Batheiogy Depwiment

Emergency Oepastment

b dendninbion I A O e T L AT o7 words relate each

B Uroexs
¢ Awerika

other.

) Aurtrale

21 Outpatierm masn pocprs who

A need ¢ bt 0 not mewd b0

tay ot v

B need testmest and Fayng ot the
Nospete

€ stay in the hospial teegradly

D. should be trastet immeduly

5. Noad B tont buiows a0 anewer e Questions In understand | In  open ended
re y 1 .
-4 category, there is | and

explaining indicator. | miscellaneous

:.:i'..’..‘.;;"".'::'.,.‘.:':.,'::..":.:"..“ The student could | items, the test

1 A o Talp (e swing fram one

construct and use | ordered the

g et Thar ies e covwml v ough
A cause and effect | student to give

model of a system | response to the

Open Ended it e W according to the | situation provided.

¢ Barks, and young leaves. Orangutans accumulame fat in eroer to wrvive the

N mason, whch latts from Agell 10 October whwn {0 A H H H

and Orangutans are soltary ammmals They wausty 4 independntly information provided | Thus, the students’
Howerer, the femasles will soek the moies when they are ready To mate They will stay

. gethes fur & few doys untl]l the femalo orangutan h geegnant. After that, they wil

Mlsce”aneous :w on thelr way agam independwetly. The pregnancy tme of orangutsns ||rv:|‘|‘v I
umarm, which is sine months. A female arangutan gives Dirth to one DaZy svery Jour

or wight yeary

The orangutan u one of the animals humaes ke 10 hunt. Even though It s ifega
|temS B0 owwn, ki, and export orengutang, peopie kee sachieg them. Not anly that. humang Completely
ako like to destroy orangutans’ hame, the formse. for loggng or palm a¥ plantation, In
1957 andt 190K, thate was & maeve forest fire. Becaene of that forest fire, thoussnds of

orangutans ded. Not only orangueans, bt uther animali who Ted in that foret sho Subjective

wffered and lowt their homes

wel st fiod

w e
(SN

Understand in the text. answer would be a

T What makes the bedy of mule amngutam ditferent from the female ones? response
4 What does the fourth paragraph 1ol us sbhout?

3 How do srangutans roam among the trees?

4 “Orangutam amw wlitary animah.” (Parsgraph 5
What does tne undertined word mean?

S Why am orangutam becoming rave )
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CH10.P139.
Al

Understand

Matching Test

Crods out the

shiny

anty plain

reascashle heap

4 triendly stylish

wakward

rd that doesn't belang to each group.

sparkling big
deliciowns yurniny
cay affordable

fashicoable trendy

ote pretty

1-5

In understand
category, there is
classifying indicator.
The

recognize

could
that

student

something belongs to
a certain category.
The
classify which the

same words were.

student could

In matching test,
there is picture
and sentence
matching. It was
concentrated  on
word and word.
Therefore, the
student could
match among the

same words.

61

CH10.P139-
140.A2

Understand

Cloze
Procedure

Lok o1 e following picturns, Pl n e cromswornd puszle

ACRDSS

O, e FO
b v

1-10

In understand
category, there is
interpreting indicator.
The

interpret the words to

student could

words or the words to

picture.

In cloze
procedure, the
words are deleted
systematically to
measure the
interdependence

phrase, sentences
and paragraph.
Indeed, the student
could complete the
blank spaces based

on the clue given
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CH10.P141-
142.A3

Understand

Matching Test

An advert)
meanings

SOMNT Uses inter

Spread the goodness of

Kl P° R

Prode ¥ It Butter

CREAMY & CHUNKY

TIUNG words. Match the Tollowing wards with their

1-10

In understand
category, there is
interpreting indicator.
The

interpret the words to

student could

words or the words to

picture.

In matching test,

there is picture
and sentence
matching. It was

concentrated on

word and
sentence.

Therefore, the
student could
match among

them.




3 procen of mosesng siae

CONtaning = ot of something good or weful
Dol

The orgen = oo body thae proceses food
the Fan of omethng, sspecally food. whith & good 1o our hesith

Contameng many of the stwlences needed for e and growth

O = many Beses i our Sody Tat Gm Sghten end reles D produce
O ———t

63

CH10.P142-
143.A4

Analyze

Completion

Items

P
vople da & lot of things 1o make an advertisement attractive. The following are

some tips on hew to make an intorests isument W
ng wdvertice L Some |
Chotse the words in the box Yo complete the tips it

[ step 1

vionce 30AUL your produrt of seryice. For examplha, for @ (2) >
you could write menu, meal, tasty, (1) pourmet, dishes, TN breakfast

Step 2

Ust your producy's (4) and include thes in the slogan to {5)
consumers 1o vy it out. Examples of benefins for a caté might inc e prowides

delghtful {8) great (7) and gelectable meru
Stap 3

Be cuative with words and include your company’s name = the Yogan to
eOROUrAgE consumers 10 iherdify your company with a certain %) Be
9 An exampe of 3 slogan foe & cadé might read, *#t Stop: Where

You Stop 1o Refual *

Step 4

Keep the slogan (10} , 10 words maimum, 5o that it will be memorubie

campaign mfe brint dulectabln stmosphere

OCOUrage imaginatve banefiay ambience tlues

1-10

In analyze category,
there is organizing
indicator. Therefore,
the student could
find

coherences how the

organize  or

words relate each

other.

In completion
items, the deletion
words are selected
subjectively.
Then, the student
supply a
word to complete
the text.

could
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CH10.P144-
147

Understand

Read the lolkrwing advertisements and aswwer the questions.

Questions 1-5 are based on the fellowing advertmwment

The advwrtinement might be interestiog

for those who

A have prodiem with their digestion
System

B want to consume ergank food

C own a food stall ot scheoly

D, are on diet

Questions 6-10 are besed on the following advertamment

b . % e
-’ '\V -
3 A
e v
) -

o

2. From the test, we get information thay

bigh guality vitamin D ang
wum
containg very low fat and vitamin

» only good for Certain Studerag
containg much trams fat

3 “Intredudng improved ZXool*

T™he undedined word i3 dosest in

meaning to
A lighter
i upper
C  Detter
D. lower

“J0% of weight from wigar®
The underined word mears

A
a
C
D

kind of graes

A et of mass

A kind of substance
something In the sugar

5 =
h 2Kool satisties sverd of the ancten
guidelnes for ¢

ompatitive choacalate

bar in swchookt*

A

C

D

What dom the sentence mean?

™ ad

" froduct has besn spproved to
be conumed at schoois
The schaols ordy afiow the student
18 eat ‘ZKool
v
The snadks have been yo competitive
" the market
™

¢ Competition in the schaol
Shacks iy o Fogh

s you the best meathall Sosp

we delcacy with frmh tafu
and organic vegetatiles

ko yesilaliia on The

pocw
ey, The pertect place 10 hang st with

triands and family, Pak Kumis

D A [ucw watery

J. How are the masthalh?
A By
B Smal
C Mesty
D Tende

0 What beverages doms Pk Kummiy offec?

1’ 2’

11,
18.

In understand
category, there is
summarizing

indicator. The student
could suggest a single
statement that
represented the

information.

3’ 4’

16,
19.

In understand
category, there is
interpreting indicator.
The student could
interpret the words to
words or the words to

picture.

10,
13,
14,
17,
20.

In understand
category, there is
explaining indicator.
The student could
construct and use
cause and effect
model of a system
according to the
information provided

in the text.

In multiple
choices, there is a
question and some
options. The
student could
choose the correct
option

to the

according
question

given.




Remember

Analyze

Questions 13-15 aen based ca the foliowing advertisement

Do you Ske sporta?
Do you work under pressure?

Do you twed something to frestwn you up?

3 Dt
simpie Grink can meke youe droams come true. It wil make you "

hauithies and wnarter
1 also comtains the best weamn C and O sod
Availazte (n several container shapes and Szes. You can choose D&

an your nesd ! ’
ad |

Frew fram cafteing, so = & safe 1o consumed every day

11, Acconding 1o the advertisement, which C & available in various contaners
people need the drink? D, it will make your dreams come rue
RS0 088 ) 14, Based on the container, what makes

B, A fresh man.
C A sports man
0. A young san

this drink special?

B. It comes In various containess

12, The liquid will the erergy C it is the best drink ever.
A add D. 1t s nut expentive
% taste 15, The advertisement claims that the
T replace
R product can be consumed every day
D. stimulate u
it doesn't contain catfeine
13. Why s the crink daimed t0 be safe? A oas
Butaae 8. so
A il dawin't contain catfeing o oumil
B, it comaim weamin € ana D D although

Questions 16-20 arw based on the following advertisement.
Problems with dropping off
and picking up your children?
Don't warry® Just call Mr. Vroom
a1 OEIT26374829302 e
+  Flexitle pick up time

«  Owner driven vehide
»  Safe and reliable

waes deiven

; Just et me deal with the traffic!

16. Who will be the wstomer for the 19 “Ownerdriven vehicle®
transportation service? The phrase means that the

A. Mechanics A, divar oy the taf
& Teachers B. uemer has many driven
C. Students G driver wiil own the vehide
D Driven D. wehice doeint mwe triver
17. What makes the customers fros 1o 20. What should & persan do If he wants
orrangs their sheduke? 0 wie the swrvice?
A Salety guarantee with the A, Caf ur text the <
tranpantation B, Visa Mr. Voo’
8 Collng for tramport ceder every € Cot or text M ¥

e 0 Talk to the Teachers
C. Sowmle traffx problem
D. Unlimites pck-up time

10 The text is written to

A prow » trarsportation senice

8 enforce traffic safaty on students

€ inform how 1o ceal with watfc
probleen

0. tell about the 3hoo! traniponation
problem

1
ter This l

Your energy 0eecs 1o be recharged, Your fifa needs 10 be brighte ( }
|

A, It makes the customees hoalthy.

% v |

In remember
category, there is
recognizing indicator.
The student could
seek long  term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the text

that they read.

12,
15.

In analyze category,
there is organizing
indicator. Therefore,
the student could
organize  or find
coherences how the
words relate each

other.
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CH10.P150-
155.EV

Analyze

Remember

Understand

Multiple
Choices

A. Choose the oamect anvevers
Questiom 15 ae tawed on the following dvertisament.

JAKARTA BAL RESTAURANT

PRESENTS
AN BAKAR JMBARAN

L WO G Lonchate 1
W Tt the restourant i ina . e

Quessom §-13 are Based on the following advartisement
On Waednestdy, wesr your fawirae batic 0 dive o

‘ t
Y Wangi »

s .'. with Uradime

e Rt wearng batie t the
Qree you tiounts
that Satik u \ndoneda’y
wadnonsl attre

To emphatise thet InScnmisn women
e beautiful

In analyze category,

there is organizing
indicator. Therefore,
the student could
1, 2. . .
organize or find
coherences how the
words relate each
other.
In remember
category, there is
recognizing indicator.
The student could
3,
13, seek long  term
14, | memory and
12 determine  whether
22, | that information
23. .
appropriates to
previously  learned

knowledge or the text

that they read.
In understand
category, there is

interpreting indicator.
The

interpret the words to

student could

In multiple
choices, there is a
question and some
The

could

options.
student

choose the correct

option according
to the question
given.




Questions 11-13 arw bhased on the folowing sdverthement
LXPERT COMPUTER COURSE

Wi offer specil coures with 1pecyl dheounts
Courses gfered include

Ncrew#t Office

Adsbe Photohop
Covel Draw

Macro Mecia ek
Page Mk

These counes ate held anoe o week for two Montsa
tach coune costs Fp140.000, Thw fest SO regitrarts wif
get 10% ghcount

first 50 regatrants wil unly pay . for

11 The sdwerthement i imended for those 4

who axch coune
et plinsnng Qarmen on compten A Rp135000
2p1 350 000

lier working wah & computer »
have plenty of puters .
want % sl (omputerns

onE»

12 “The first A0 registranty will get 10%
dacnumt *

15. How many meetngs wil the particgan
have for sach towse?

The indeninad word mmam A2
A8 peon who regsenyeghtered B s
B, # penen who I sspert in 2 Tield coe
C & place tu pay the ourse e 1

£ » place 10 take 3 course
13, There are ., kinds of course oftered
A thrwe
fover
hoe
o

oA m

Questions 36-20 are based on e following advertisamant,

Wakatobi Dive Resort, Indonesia

\A_Mnm Dive Reson b 4 place where you can dive in ovstine reets and #njoy underwater
werary and the sobtude It affers. Located in the remote o guet Wakato

the Banca Sed, Indonenls, you can start your o 0i s n

Mg otk 20 m from the dive cent
center. The
ares aMfers the most dveria toral reef b the waeed where you can also 1ind & wide variety
Gf peces You wil wnjoy 8 fet ot 4 wonderful resort after your Sving advemtures.

he Wip o —
Departs | July 10*
Returms My 15
Duration | % deyvd nighty
Incuded * Nousatnp arteres fom lskay Deciusing a
Arpo T b
* Accommodation (Wangl Wemgl asd Toma) .
s Mean
* Traved imurance
* Dive instrocion
* Dowing ) a
o Lardd & bowt private tranipoctation ’
o Weight et & tank b X
Pchaded © * Scuba pear frental avallabing \1
« Peronsl sxperars

Mie Avarable open reguemt 2; : .
Content el DB wak atolity awed Com te +E2RS5234567R9
(WhatvApp onky) |

19, What makes the resoft 10 special?
= has great usderwaler viows

1. Where s Wakatohi?
A lwva Sea
8 Timor Ses
€ Banda Sea
D Arafurs Sea

onw>

20 What i the aim of writing the text?
A To inform sbout travel 1o Japan
B To promote Wakatobi Dive Kesort
C To gromane the reom rate of S hotel
0. To desrive Bands Sed and In
Vurraniings

17 What can the viktoes enjoy a1 Wakatob!
A Four majer islands and Sungalovs weh
wphaticated applarcm
W Diving sites with Beeutifv marine life
ard & Deaut®yl rmort

(S 1ful Beaches with white snd and
C Ut tree

0. Moders resort In the Seaunful slane
of Tomis

12 Wit shoukd T viton do | they want
ta anjoy cleing!
A Pay additional fees
£ Brng their own gea
€ Sert dving squigment
D By wcuba gear an the ot

words or the words to

picture.

Smiis
11,
20,
21.

In understand
category, there is
summarizing

indicator. The student
could suggest a single
that

the

statement
represented

information.

10,
17,
18,
19,
24,

In understand
category, there is
explaining indicator.
The

construct

student could

and use

cause and effect
model of a system
the

information provided

according to

in the text.




Questions 71-29 e Sised on the Tollowing advertisenent

Understand

- T
LunchyBox
Affordable, Healthy, and Fresh Lunch ;
Boxes Delivered to School s »
In understand | In  open ended
category, there is|and
summarizing miscellaneous
g Read the toxt below and answer the questions.
o indicator. The student | items, the test
0 you want siky, imooth and fair $dn -

Ploave vivt waw lauries com to ¢

1. What i the function of the text?

2. What Is the product sutable for?

3. What s the rame of the product?

4 What it the main ingradient of the product?

5 What should a customer 0o 10 order the product?

1, 2.

could suggest a single
statement that

4,5.

represented the
information.
In understand

category, there is
explaining indicator.
The student could

ordered the
student to give
response to the
situation provided.
Thus, the students’
answer would be a
completely

subjective




Remember

construct and use
cause and  effect
model of a system
according to the
information provided

in the text.

In remember
category, there is
recognizing indicator.
The student could
seek long term
memory and
determine  whether
that information
appropriates to
previously  learned
knowledge or the text

that they read.

response.
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