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MOTTO 

لِيذََّكَّزَٰاوُلوُاٰالْْلَْبَابِٰهٰ  احِدٌٰوَّ هٌٰوَّ اٰاًََّوَاٰهُوَٰالِ  ٌْذرَُوْاٰبِهٰٖوَلِيَعْلَوُوْْٓ غٌٰلِّلٌَّاسِٰوَلِيُ ٰࣖذاَٰبلَ   

(And this (Qur'an) is a (perfect) explanation for mankind, so that they may be 

warned by it, so that they may know that He is God Almighty and that people of 

understanding may learn a lesson)
*
 

                                                             
*
 Usamah „Abdul Karim ar-Rifa‟I, At-Tafsirul Wajiz li Kitabillahil „Aziz (Jakarta: Mu‟assasah 

Darul „ulum dan Darul Faiha‟, 2008), 70. 
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ABSTRACT 

Zaenol Abidin, 2021: An Analysis of Cognitive Process Dimension in the 

Reading Test of English Textbook Entitled “Bupena English” for Ninth-

Grade Students of Junior High School. 

Keywords: cognitive process dimension, reading test, textbook. 

 

One of the materials that should be represented in the English Textbook is 

the reading test. It is aimed to find the result of the teaching and learning process.  

Based on preliminary study, the researcher found the student couldn‟t remember 

the material given in the class, and they were lack of vocabulary and unconfident 

to produce sentences in English. Thus, the reading test in the textbook should be 

based on the cognitive process dimension of revised Bloom's Taxonomy in 

increasing the thinking skills. Therefore, it is important to know the category of 

cognitive processes dimension used in the reading test of an English textbook. 

There are two research questions in this research, which are: 1) what 

category of cognitive process dimension is in the reading test of English textbook 

entitled “Bupena English" for ninth-grade students of junior high school? and 2) 

what are the types of reading tests in the English textbook entitled "Bupena 

English for ninth-grade students of junior high school? 

The objectives of this research are: 1) To find out the category of cognitive 

process dimension in the reading test of English textbook entitled “Bupena 

English" for ninth-grade students of junior high school and 2) To find out the 

types of reading test provided in the English textbook entitled “Bupena English" 

for ninth-grade students of junior high school. 

To answer those research questions, the researcher used qualitative as the 

approach and content analysis as the type in analyzing cognitive processes 

dimension in the reading test of an English textbook. Document analysis was used 

in collecting the data. The data of this research was the reading test in an English 

textbook entitled "Bupena English" for ninth-grade students of junior high school. 

After analyzing the data, the researcher found some findings. 1) There 

were six categories of cognitive process dimension found in the reading test of 

this English textbook. Based on the finding, the most dominant category 

represented was "understand" category which consist of 322 items or 40%. 

Remember was 167 items or 21%, apply was 126 items or 16%, analyze was 90 

items or 11%, evaluate was 68 items or 9%, and the lowest was create which 

consist 21 items or 3%. 2) There were seven types of reading tests represented in 

the English textbook. The most dominant type of reading test was "open-ended 

and miscellaneous items" which consist 21 times or 27%. The matching test was 

10 times or 13%, true or false reading test was 6 times or 8%, multiple choices 

were 18 times or 23%, completion items was 12 times or 16%, rearrangement 

items was 2 times or 3%, cloze procedure was 8 times or 10%. There was one of 

type reading test which didn't represent in the English textbook. It was cursory 
reading. In addition, the entire reading test was represented by the cognitive 

process dimension of revised bloom's taxonomy.  
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1 

CHAPTER I 

INTRODUCTION 

A. Background of Research 

English becomes a communication tool in the world as an 

international language and should become a compulsory subject at all 

education levels in Indonesia. English has four skills in English that should be 

learned by the students in the English learning process; the four skills are 

speaking, writing, listening, and reading. Especially, reading is a basic skill; it 

becomes an interaction between text which gives information and the reader.
2
 

Besides, in the Islamic religion, reading has been taught for a long time even 

during the times of Prophet Muhammad SAW and reading becomes the 

greatest miracle of Prophet Muhammad SAW. Therefore, Allah commands us 

to do reading for increasing our knowledge and it explains clearly in the Holy 

Qur‟an (Al- „Alaq 1-5);ٰ 

ًْسَاٰىَٰهِيْٰعَلَق1ٍٰٰبِاسْنِٰرَبكَِٰالَّذِيْٰخَلَقَٰاقِْزَأْٰ ٰ الَّذِيْٰعَلَّنَٰبِا3ٰاقِْزَأْٰوَرَبُّكَٰالَْْٰكْزَم2ُٰٰخَلَقَٰالِْْ  

ًْسَاٰىَٰهَاٰلنَْٰيَعْلن4َْٰلْقلَنَِٰ 5عَلَّوَالِْْ  

The meaning; “Recite in the name of your God who made? 2) He has 

made human by a clot of blood, 3) Read! And your God is most 

courteous, 4) who teach human using kalam, 5) He taught human 

what they did not understand”. (Q.S Al- Alaq verses 1-5). Surah Al- 

„Alaq contained basic skills in education which those could be

                                                             
2
 William Grabe, Reading in a Second Language: Moving from Theory to Practice (New York: 

Cambridge University Press, 2009), 15. 
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developed in further education based on the development of soul and 

absorption of students. As for explained in Surah Al- „Alaq, the verse of 1
st
 

and 3
rd

 are about reading, 4
th

 verse is writing, and 2
nd

 is to understand oneself 

through biological creation.
3
 According to this verse, Allah commanded us to 

read in understanding knowledge in textbook and social activities. So that, the 

more you read, the more you have insight and abilities. Usually, we can do 

reading activity by reading newspaper, workbooks, textbooks, etc.  

Textbooks together with workbooks, cases, and educator guides are 

mutual form of schooling materials in the language education. Usually, 

textbooks are used in dissimilar ways in language programs.
4
 Besides, a 

textbook can be ideal in one situation because it is suitable to the needs of the 

situation perfectly. The textbook can be used with a little groundwork by 

inexperienced educators and it has equal attention to grammar and the four 

skills.
5
 Therefore, students and teachers could use a good textbook as media 

in English education process for the teaching and learning process could run 

as well. 

The use of textbooks in teaching has mutually advantages and 

disadvantages, based on how the textbooks are used and the contexts for their 

usage.
6
 The author of a textbook is generally concerned to produce a text that 

teachers will find advanced, creative, and relevant to their student‟s needs, 

                                                             
3
 Ahmad Islahud Daroini, “Tafsir Ayat Pendidikan dalam Q.S. Al- „Alaq Ayat 1-5 Menurut 

Quraish Shihab” (A Thesis, UIN Raden Intan Lampung, 2018), 38-39. 
4
 Jack C. Richards, Curriculum Development in Language Teaching (New York: Cambridge 

University Press, 2001), 254 
5
 Jack C. Richard, 256. 

6
 Jack C. Richard, 254. 
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and they will adore in education process.
7
 So that, teacher became the most 

important role to select a textbook appropriately based on learners‟ need.  

In addition, the content of the textbook consists such as materials, 

instruction, illustrations, and questions or tests. Especially in the test section, 

the test is a technique for assessing an individual‟s ability, knowledge, or 

performance in an assumed domain. The test is a subset of assessment, it is 

certainly not the only system of assessment that a teacher can create. The 

assessment itself is a continuing process that includes a much broader domain 

whenever students reply to a question, proposal a comment, or try out a new 

word or structure; the teacher creates an assessment of the students‟ show.
8
 

Therefore, the assessment was significant to measure the students‟ thoughtful 

during education process did. The result of the assessment could be an 

evaluation of the teacher and students in creating a better teaching process. 

One of the tests which must be assessed is the reading test. Reading 

test is very carefully connected to the type of practice material used by the 

teacher to progress the reading skills. Some teachers would contend the 

importance of reading; what are still immediately compulsory in many 

classroom tests are better mindfulness of the definite process complex in 

reading and the manufacture of suitable exercise and test materials to support 

the mastery of these processes. The types of reading tests which are used in 

English textbooks are matching tests, true or false reading tests, multiple 

choices (short and long tests), completion items, rearrangement items, cloze 

                                                             
7
 Jack, C. Richard, 257. 

8
 H. Douglas Brown, Language Assessment Principles and Classroom Practices (California: 

Longman, 2003), 3- 4. 
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procedure, open- ended and miscellaneous items, and cursory reading.
9
 Types 

of reading test could be implemented to the assessment test for knowing the 

result of the learning process. 

The reading test must deal to increase the individual‟s ability and 

skills in dissimilar topics and corrections. Thoughtful skills can be measured 

as one of the required skills which it is extremely obligatory to ease learners‟ 

life with the bang of information. Their recollections couldn‟t to bear the 

marvelous quantity of information and digits. It supports students to deal with 

the changes in the 21
st
 century; those are cognitive skills and competencies 

that need to be increased in different levels.
10

 Besides, based on the revised 

curriculum 2013, students must be increased in 4 main united factors in 

lesson design, encompassing charm building, literateness, 4C (creative, 

critical thinking, communicative, and collaborative), and higher-order 

thinking skill (HOTS).
11

 Therefore, reading test must be considered carefully. 

It could treat students improve their thinking level toward facing problems at 

their social lives. Thinking skills should be enhanced by put on it in the 

teaching-learning process. Then, it would deal with one educational objective 

which is called as cognitive process dimension. 

                                                             
9
 J. B. Heaton, Writing English Language Tests (London and New York: Longman, 1975), 105-

133. 
10

 Rania Qasrawi, Abdullah BeniAbdelrahman “The Higher and Lower- Order Thinking Skills 

(HOTS and LOTS) in Unlock English Textbook (1
st
 and 2

nd
 Editions) Based on Bloom‟s 

Taxonomy: An Analysis Study”, A Journal of International Online Journal of Education and 

teaching (IOJET), (June, 2020). 744. 
11

 Bustami Usman, Asnawi Muslem, “Analysis of Reading Comprehension Questions by Using 

Revised Bloom‟s Taxonomy on Higher Order Thinking Skill (HOTS)”, A Journal of English 

Education Journal, (January, 2019), 2. 
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According to the cognitive process dimension, it involves the process 

of information as well as the growth of thinking skills and abilities
12

. The 

cognitive process dimension of revised bloom‟s taxonomy has six levels 

which it has been revised by Anderson and Krathwohl; remember, 

understand, apply, analyze, evaluate, and create.
13

 Those are needed by the 

students to manage with stresses of the 21
st
 century and the revised 

curriculum 2013. The stresses require learners to have a suitable equal of 

communication, teamwork, critical thinking, and creativity among additional 

skills. Therefore, those could help students to get invention, life, occupation 

skills, and technology skills. 

Based on my experience, when I was doing PLP at one of MTsN in 

Bondowoso, the researcher found how students couldn‟t remember the 

material given in the class; but they could understand even produce the 

example of the question when the researcher helped the students to remember 

the material. It could be proved by the fact when the researcher asked 

students, “Please, mention the characteristic of procedure text!” and the 

student answered, “Goals, ingredients”. Those were the structure of the 

procedure text. Then, the researcher mentioned one of the characteristics of 

procedure text. “Do you remember the meaning of imperative sentence?” The 

students answered “kalimat perintah”. The researcher said “Give me an 

                                                             
12

 Randip K. V. Singh, Azianura H. Shaari, “The Analysis of Higher Order Thinking Skils in 

English Reading Comprehension Tests in Malaysia”, Malaysian Journal of Society and Spaces, 

(February, 2019), 14. 
13

 Lorin W. Anderson, David R. Krathwohl, A Taxonomy for Learning, Teaching, and Assessing 

(New York: Longman, 2001), 66- 87. 
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example of it!”. The students said, “Close the door!”.
14

 According to the 

conversation above, we could understand how if the students didn‟t have a 

reminder to help them in remembering what they have learned; they would 

fail to get the result of teaching and learning process. Whereas, remembering 

knowledge is crucial for evocative learning and problem solving as that 

knowledge is used in a more complex task.
15

  Therefore, the thinking skills 

must be implemented and developed as well as possible in the teaching and 

learning process. 

In a preliminary study, the researcher found that the students had 

difficulties in the education process. In this case, the researcher provided the 

students a question but they couldn‟t answer the question because the student 

didn‟t have enough vocabulary, and were unconfident to produce sentences in 

English.
16

 Whereas, in the English education process, students could 

remember, understand, apply, analyze, evaluate, and create what they have 

learned in the class. 

Agreeing the explanation above, the researcher was concerned to 

examine the reading test that found in English Textbook entitled “Bupena 

English” by Erlangga for ninth-grade students of junior high school. The 

researcher chosen this English textbook because it became a recommendation 

of English teacher in the 2
nd

 Islamic Junior High School of Bondowoso ( MTs 

N 2 Bondowoso ). The English teacher was excited because the result of this 
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 Irmawati, Helena Nasywa, Anggun Safitri, interviewed by researcher, Bondowoso, 27 October 

2021. 
15

 Lorin W. Anderson, David R. Krathwohl, 66. 
16

 Irmawati, Helena Nasywa, Anggun Safitri, interviewed by researcher, Bondowoso, 27 October 

2021. 
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research would help the teacher to continue applying this textbook or not in 

the teaching and learning process. As the teacher, we must know the quality 

of English textbook which used in our English teaching and learning.
17

 Then, 

the researcher decided to analyze the English textbook entitled “Bupena 

English” by Erlangga which used in the 2
nd

 Islamic Junior High School of 

Bondowoso. 

According to the explanation above, the researcher tried to analyze 

and interpret it under the title “An Analysis of Cognitive Process Dimension 

in the Reading Test of English Textbook Entitled "Bupena English" For 

Ninth-Grade Students of Junior High School”. 

B. Research Questions 

The researcher analyzed the reading test in the English textbook 

entitled “Bupena English” for ninth-grade students of junior high school. So, 

the researcher formulated the following research questions that would be 

answered in the result of this research; 

1. What category of cognitive process dimension is in the reading test of 

English textbook entitled “Bupena English” for ninth-grade students of 

junior high school? 

2. What are the types of reading test in English textbook entitled “Bupena 

English” for ninth-grade students of junior high school? 

 

 

                                                             
17

 Agustia Nurul Bararah, S.Pd., interviewed by researcher, Bondowoso, 26 Oktober 2021. 
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C. Research Objective 

According to the research question above, the objectives of this study 

were; 

1. To find out the category of cognitive process dimension in the reading test 

of English textbook allowed “Bupena English” for ninth-grade students of 

junior high school. 

2. To find out the types of reading test provided in English textbook entitled 

“Bupena English” for ninth-grade students of junior high school. 

D. Research Significances 

The result of the research was fully predictable to give some 

contributions to; 

1. Students of English Department 

Hopefully, this research contributes and can be used as reference 

material for all students of English department to explore further 

knowledge about something which it is relevant to this study. 

2. English Teacher 

The result of this study is expected to give inputs to the English 

teacher in order they can pay attention in developing thinking skills of 

students by choosing the appropriate textbook. 

3. Other Researcher  

This research will give a motivation for other researchers to find new 

ideas who are interested in conducting similar research. 
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E. Definition of Key Term 

The researcher had two definitions of key term that used to clarify the 

meaning of the key term. It would be explained as follows: 

1. Cognitive Process Dimension of Revised Bloom’s Taxonomy 

Cognitive process dimension of revised bloom‟s taxonomy is thinking 

ability level that has 6
th

 categories to increase the students‟ thinking 

ability in the teaching and learnig process. It was implemented in the 

English textbook entitled “Bupena English” by Erlangga for ninth-grade 

students of junior high school. The 6
th

 categories of cognitive process 

dimensions consist remember, understand, apply, analyze, evaluate, and 

create. 

2. Reading Test 

Reading test is a method to measure the students‟ understanding of 

reading skills. It can be created by the teacher as practice materials in 

increasing the thinking ability of students. It has some of types; there are 

matching test, true or false reading test, multiple choice, completion 

items, rearrangement items, cloze procedure, open- ended and 

miscellaneous items, and cursory reading. 

3. English Textbook 

English textbook is a material of learning process that can be used in the 

classroom following the students‟ need. The textbook provides material, 

illustration, and exercise based on its program. For instance, the reading 

textbook provides practice materials to increase the students‟ reading 
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skills through reading test provided in the textbook. In this research, the 

researcher has decided to analyze the English textbook entitled “Bupena 

English” by Erlangga that is being used for ninth-grade students of junior 

high school. 

F. Structure of the Report 

This research had five chapters. Each chapter had some sub chapters 

but having relevance one another. Generally, research had three parts. They 

were preliminary part, essential part, and final part that would be described 

below; 

The first was preliminary part. It concluded the research tittle, 

approval sheet, approval from board examiners, motto, dedication, 

acknowledgment, abstract, table of content, and list of table. The second was 

the core part. It concluded; 

1. Chapter 1 discussed about introduction of thesis. It consist research 

background, research questions, research objectives, research 

significances, and definition of key terms, and structure of the report. 

2. Chapter II discussed about review of connected literature which consist 

of previous research of this research, and theoretical framework.  

3. Chapter III discussed research methodology of this research which 

consists of research approach and type of research, data and source of 

data, technique of data collection, technique of data analysis, and validity 

of data. 
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4. Chapter IV discussed findings of data analysis and discussion. The data 

in this research was about category of cognitive process dimension in the 

reading test of English textbook entitled “Bupena English” and types of 

reading test. 

5. Chapter V discussed conclusion and suggestion of this study. 

The third was last part including references, statement of authenticity 

of writing, and appendixes consisting of research matrix, bibliography of 

researcher, declaration sheet, research journal, code of data, and sheets of 

analysis. 
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CHAPTER II 

RELATED LITERATURE REVIEW 

A. Previous Research 

This research is not the first research in analyzing reading test. The 

researcher found some research that related to this study, some of them are; 

1. The first study was conducted by Kurnia Atiullah, Sri Wuli Fitriati, and 

Dwi Rukmini, state university of Semarang, 2019, entitled “Using Revised 

Bloom‟s Taxonomy to Evaluate Higher Order Thinking Skills (HOTS) in 

Reading Comprehension Questions of English Textbook for X of High 

School”. This research was shown to evaluate the obtainability of higher-

order thinking skills in reading comprehension questions of the English 

textbook for year X of the high school published by the ministry of 

education. This research used an intuitive approach to the analysis of 

qualitative data. The data was examined qualitatively to decide the 

cognitive level of each question based on revised Bloom‟s Taxonomy, 

questions types according to which cognitive process is essential to 

answer, and forms of questions. The result of this research is determined 

that the reading comprehension questions of the English textbook for year 

X of high school is the absence of higher-order thinking skills.  

2. The second was conducted by Yasya Indillah, University of 

Muhammadiyah Sumatera Utara, 2020, entitled “An Analysis of Reading 

Comprehension Question by Using Revised Bloom‟s
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Taxonomy through Quizizz Application. This research is pointed to catch 

out the level of cognitive domain that was used in reading comprehension 

questions according to Revised Bloom‟s Taxonomy through Quizizz 

application. This research used qualitative research. The data was taken 

from Quizizz application which had 35 questions. The result of this 

research is concluded that the most domain cognitive domain level of 

Revised Bloom‟s Taxonomy found on the reading comprehension question 

in the Quizizz application was remember level. It was categorized as the 

lowest level of the cognitive domain. 

3. The third research was conducted by Maha Nader Tayyeh, Asst. Prof. 

Sabeeha Hamza Dehham, and Asst. Prof. Dr. Hadeel Aziz Muhammed, 

University of Babylon, 2021, entitled “An Analysis of Reading 

Comprehension Questions in English Textbook “English for Iraq” 

According to Revised Bloom‟s Taxonomy”. This research was aimed to 

examine reading comprehension questions available in the English 

textbook “English for Iraq” for 2
nd

 middle grade based on the cognitive 

domain of Bloom‟s taxonomy. This research used a mixed-method of 

content analysis. The research sample was all reading comprehension 

questions in the textbook. A checklist as an instrument was used to 

accumulate, list, and categorize questions based on the level of Bloom‟s 

Taxonomy. The result was concluded that the lower-level of the cognitive 

process was the most dominant of the questions. Therefore, the textbook 

failed to involve learners in the questions of higher-order levels. It was 
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because of the unprovoked spreading among the six levels of the cognitive 

domain.  

Table 2.1 

Similarities and Differences of Previous Research 

Previous Research and the Researcher’s Study 

No 
Researcher’s 

Name and Title 
Similarities Differences 

1 2 3 4 

1 Article in 

Journal by 

Kurnia Atiullah, 

Sri Wuli Fitriati, 

and Dwi 

Rukmini “Using 

Revised 

Bloom‟s 

Taxonomy to 

Evaluate Higher 

Order Thinking 

Skills (HOTS) 

in Reading 

Comprehension 

Questions of 

English 

Textbook for X 

of High 

School”, 2019. 

Both researchers analyzed 

the reading test based on 

Revised Bloom‟s 

Taxonomy. 

1. Previous research 

analyzed English 

textbook by ministry 

of education while 

this research analyzed 

English textbook by 

Erlangga. 

2. Previous research 

analyzed the order 

thinking skills 

(HOTS) while this 

research analyzed the 

cognitive process 

dimension. 

3. Previous research 

applied intuitive 

approach to the 

analysis of qualitative 

data while this 

research used the 

qualitative approach, 

content analysis by 

Donald Ary, at, al. 

2 Thesis by Yasya 

Indillah, “An 

Analysis of 

Reading 

Comprehension 

Question by 

Using Revised 

Bloom‟s 

Taxonomy 

through Quizizz 

Application”, 

2020. 

1. Both researchers 

analyze the reading test 

in the textbook 

according to cognitive 

domain of Revised 

Bloom‟s Taxonomy. 

2. Both researchers used 

qualitative approach. 

Previous research 

analyzed Quizizz 

Application while this 

research analyzed 

English textbook. 
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1 2 3 4 

3 A Journal by 

Maha Nader 

Tayyeh, Asst. 

Prof. Sabeeha 

Hamza Dehham, 

and Asst. Prof. 

Dr. Hadeel Aziz 

Muhammed, 

“An Analysis of 

Reading 

Comprehension 

Questions in 

English 

Textbook 

“English for 

Iraq” According 

to Revised 

Bloom‟s 

Taxonomy”, 

2021. 

 

Both researchers analyze 

the reading test in the 

textbook according to 

cognitive domain of 

Revised Bloom‟s 

Taxonomy. 

 

1. Previous research 

analyzed textbook 

“English for Iraq” 

while this research 

analyzed textbook 

“Bupena English” 

2. Previous research 

used mixed method of 

content analysis while 

this research used the 

qualitative approach, 

content analysis by 

Donald Ary, et al.  

 

Based on the similarities and differences above, it could be 

understood that all the researchers had their ways to analyze the subject 

of research. The similarities of the pieces of previous research above with 

this research were they analyzed the cognitive process dimension of 

Revised Bloom‟s Taxonomy in the reading test. Meanwhile, the 

differences between this research with three pieces of previous research 

were to examine the types of reading tests by J.B. Heaton in the English 

textbook entitled “Bupena English” for ninth-grade students in junior 

high school and the researcher applied the content analysis by Donald 

Ary, et al. as the type of qualitative approach.  
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B. Theoretical Framework 

In analyzing this research, it needed the existence of several theories 

related to this research. This theoretical framework would help the researcher 

to answer the research question. However, it would be explained in the 

following below; 

1. Educational Objective 

a. The Nature of Educational Objective 

Educational objectives are designs of how students are projected 

to be transformed by the educative process. Educational objectives will 

be able to change students‟ thinking, approaches, and movements. Some 

the possible changes can happen in the students as a result of learning 

experiences, but the school has limited time and resources. Therefore, it 

is urgently required that the major objectives of the school or unit of 

instructions be recognized not to waste the time and effort doing 

something less important. The work of school could be guided by some 

plan to create a few possibilities that can be realized in students‟ 

learning.
18

 We could understand that educational objectives are 

important to design a good teaching and learning process.  

According to Benjamin S. Bloom, the educational objectives are 

cognitive, affective, and psychomotor. Cognitive is dealing with 

intellectual abilities and skills development, and knowledge of recall and 

recognition, the objectives which describe changes in interest, values, 

                                                             
18

 Benjamin S. Bloom, Taxonomy of Educational Objectives (America; Longman, 1956), 28. 
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and attitudes were included in affectives. Lastly, psychomotor is the 

manipulative or motor- skill area. 

Based on the research questions of this study, the researcher 

would only attention to the cognitive process dimension objectives 

which it was delivered and revised by Lorin W. Anderson and David R. 

Krathwohl. That‟s called the cognitive process dimension of revised 

Bloom‟s Taxonomy. 

b. Cognitive Process Dimension of Revised Bloom’s Taxonomy 

1) The Nature of Cognitive Process Dimension of Revised Bloom’s 

Taxonomy 

The cognitive process dimension involves the information 

process as well as thinking skills and abilities development. It also 

includes specific evidence and concepts recognition for developing 

one‟s intellectual abilities and skills. The cognitive process 

dimension consists of six levels. It starts from the lowest level 

includes the information and the ability to recall knowledge or that‟s 

called retention and ends at the thinking highest level such as critical 

thinking and the ability to evaluate and create.
19

 

According to Anderson and Krathwohl, the most important of 

educational goals are retention and transfer. Retention is the skill to 

remember material in the same way at a later time according to 

presented during instruction. A transfer is the ability to find problem-

                                                             
19

 Randip K. V. Singh, Azianura H. Shaari, “The Analysis of Higher Order Thinking Skils in 

English Reading Comprehension Tests in Malaysia”, Malaysian Journal of Society and Spaces, 

(February, 2019), 14. 
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solving, find answer of the question, or ease learning the new subject 

matter. Therefore, retention orders students not to only remember but 

they can apply what they have learned in the classroom.
20

 

Agreeing to explanation above, cognitive process dimension 

is a process of thinking and ability development. It can help students 

maximally through implementing the six levels of cognitive process 

dimension in learning process. 

2) The History of Cognitive Process Dimension of Revised Bloom’s 

Taxonomy 

The taxonomy system idea was designed at an informal 

meeting of college examiners presence the 1948 American 

Psychological Association Convention in Boston. At this meeting, 

interest was uttered in a theoretical framework that could be used to 

assist communication examiner one another. The examiner has 

considered problems that happened in the classification of 

educational objectives and other problems in analyzing the research 

education. There were some of the anxieties expressed in the early 

meeting that the availability of taxonomy might tend to abort the 

thought and plan of teachers based on the curriculum. Therefore, it 

was suggested that the taxonomy was useful to the teachers who 

have gone through some steps in thinking about educational 

objectives and curriculum. 
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 Lorin W. Anderson, David R. Krathwohl, A Taxonomy for Learning, Teaching, and Assessing 

(New York: Longman, 2001), 63, 
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The result of discussing taxonomy principles that could be 

developed was agreed that the taxonomy is an educational, logical, 

and psychological classification system. First, it could be an 

educational consideration. Insofar as possible, the boundaries 

between categories must be related to the differences in what 

teachers made in designing curriculum or choosing study situations. 

Second, the taxonomy should be a logical classification and each 

effort must be done to define the term as good as and used 

consistently. The last, taxonomy must be consistent based on 

principles and psychological theories.  Therefore, the taxonomy 

consists of three domains; cognitive, affective, and psychomotor.
21

 

Dr. Benyamin Bloom as an educational psychologist was 

born in Pennsylvania and got a doctorate in education from Chicago 

University in 1941. Bloom‟s Taxonomy was recognized in 1956 

under his leadership. Bloom Taxonomy was applied as the tool for 

evaluation and as the model design to extend the low-level skills and 

higher-level skills in 1970. In 1980, the validity of Bloom‟s 

Taxonomy and the teaching of higher-order thinking levels were 

measured to be repaired. ASCD (association for supervision and 

curriculum development was agreed to the problem of students‟ poor 

performance with higher-order thinking duties but they did not create 

a revision of Bloom‟s Taxonomy.  
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 Benjamin S. Bloom, 4-7. 
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A revision of Bloom‟s Taxonomy was published by 

Anderson, Krathwohl, and colleagues in 2001. It was named 

Bloom‟s Revised Taxonomy. It repaired the original one by adding 

the two dimensional frameworks; there were cognitive process 

dimension and the knowledge dimension. The cognitive process 

dimension is similar to the original one. The significant changes are 

the use of the verb to describe an action and the position of cognitive 

level that evaluate (C5) comes before create (C6). Those are 

described in the following;
22

 

 

 

 

 

 

 

Picture 2.1 

The Differences of Bloom’s Taxonomy and  

Revised Bloom’s Taxonomy 

 

Those are bloom‟s taxonomy history. It means the taxonomy 

is created toward useful to the teachers who have gone through some 

of the steps in thinking around educational objectives and 

curriculum. Besides, the taxonomy is concerned with the 3 domains; 

cognitive, affective, and psychomotor. Those were suitable to the 
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 Bustami Usman, Asnawi Muslem., 6. 
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psychological theories. According to the research objective, this 

research only focused on the cognitive process dimension of Revised 

Bloom‟s Taxonomy. 

3) The Categories of Cognitive Process Dimension  

a) Remember 

Remember involves recovering related knowledge from 

long-term memory. Remembering knowledge is an important 

thing in the learning process to find problem-solving because 

knowledge is implemented in other complex tasks. Students can 

be assess in the simplest process category by giving them 

recognition or recall task in a similar task to what the student 

learned in the material. For instance, the student learned the 

Indonesia equivalent of 25 English words, and then a test of 

remembering can include ordering the students to match the 

English words in a suitable list with their Indonesia counterparts 

in a second list (i.e., recognize) or to pen the matching Indonesia 

word next to every English word provided in the list (i.e., 

recall). The two related cognitive processes are recognizing and 

recalling. 

1. Recognizing 

Recognizing is saving related knowledge from long-

term memory by requesting to compare it with the existing 

information. In recognizing, the student seeks long-term 
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memory aimed at some material that is identical even the 

same one to the existing material (as denoted in working 

memory). If the teacher provided new material, the student 

defines whether that material appropriates the before 

learned material or looking for an equal. Recognizing can 

be called identifying. 

2. Recalling 

Recalling is recovering related knowledge from 

long-term memory. In recalling, students seek long-term 

memory to find some material and carry the material to the 

functioning memory where it can be processed.  

b) Understand 

Understand means the student creates a relation between new 

knowledge that will be gotten with their previous knowledge. 

Especially, their understanding is united with presented schemas and 

cognitive frameworks. Moreover, understand means the students 

can build meaning from the instructional messages, containing 

oral, written, and graphic communications, or those are 

represented to students; through lectures, in books, or on 

computer displays. The categories of understand contain 

interpreting, exemplifying, classifying, summarizing, inferring, 

comparing, and explaining. 
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1. Interpreting 

Interpreting means students can translate the 

material from one representational form to another. 

Interpreting is such as translating words to words (e.g., 

paraphrasing), images to words, words to images, numbers 

to words, words to numbers, musical notes to tones, and etc. 

Other words of interpreting are such as translating, 

paraphrasing, representing, and clarifying. 

2. Exemplifying 

Exemplifying means students can give a specific 

example of a general or principle concept. It is such as 

identifying decision features, general concepts, and 

principles. Those can be used to choose or make certain 

example. Other words of exemplifying are illustrating and 

instantiating. 

3. Classifying 

Classifying means the student recognizes something 

based on its category. Classifying is detecting a relevant 

feature or pattern with a specific example and principle or 

concept. Classifying is begun with an example, and the 

student is ordered to find general concepts. The terms of 

classifying are; categorizing, and subsuming. 
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4. Summarizing 

Summarizing is suggesting a statement that presents 

existing material or summaries a general one which is 

delivered by students such as the meaning of a scene in a 

role play and extracting a summary from it. Other words of 

summarizing are; generalizing and abstracting.  

5. Inferring 

Inferring is finding a series instances pattern. 

Student can convert a concept that it explains a set of 

instances by encoding each suitable features and noting 

connection among them. Besides, inferring is the student 

can make comparison among the entire of instances. For 

instance, to decide what number will come up in the series 

above, the student should identify the concept. Other words 

of inferring are; extrapolating, interpolating, predicting, and 

concluding. 

6. Comparing 

Comparing means students are able to detect the 

matches and dissimilarities between two or other items, 

occasions, thoughts, complications, or conditions. Other 

words of comparing are; contrasting, matching, and 

mapping.  
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7. Explaining 

Explaining is creating and using a cause and effect 

model that is supplied by students. A complete explanation 

includes the made of cause and effect model, and each main 

part or event in the chain. Therefore, the cause and effect 

model is used to decide how a change that happened in one 

part of the system influences the change of another part. 

Another word of explaining is constructing a model. 

c) Apply 

Apply is closely related to the procedural knowledge. It 

means, the student can apply the knowledge by suing procedures 

to do exercises or find problem solving. An exercise is 

assignments to students who are already know the appropriate 

process to use, and the students have developed approach to it 

routinely. Therefore, if the task has an acquainted exercise to the 

students, they will recognize what procedural information to 

use. Besides, if the task is an inexperienced difficult, they must 

define what understanding they will use. The apply category 

consist of two cognitive processes; executing and implementing. 

1. Executing 

Executing is doing the procedure when met with a 

familiar task. The similarity of the problem often gives a 
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proper clue to finish the problem easily. Another word for 

executing is; carrying out. 

2. Implementing 

Implementation is choosing and applying an 

inexperienced task because the selection is needed. The 

students must have an understanding of the types of a 

problem faced and the provided procedures. The alternative 

term for implementing is using. 

d) Analyze 

Analyze is flouting material to be its component and 

deciding how the parts related to one another in the overall 

structure. Analyzing educational communication is a goal in 

many studies and one of their important objectives such as 

science teacher, social study, humanities, and arts. Other words 

for analyze are differentiating, organizing, and attributing.  

1. Differentiating 

Differentiating is the student separates relevant from 

irrelevant material or important from unimportant material 

and focuses on the relevant or important material. 

Therefore, differentiating is separating the parts from the 

entire structure of relevance and importance. Other words of 

differentiating are discriminating, selecting, distinguishing, 

and focusing. 
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2. Organizing 

Organizing is recognizing the parts of 

communication and distinguishing how they relate to one 

another in a coherent structure. The student will build the 

pieces of existing material to be coherent and systematic 

relation. Other words of organizing are; structuring, 

integrating, finding coherence, outlining, and parsing.  

3. Attributing 

Attributing is the student can decide the author‟s 

intention, provided material, and make sure the point of 

view, prejudices, moral, or the intention of the basis of 

communication. Therefore, attributing is a process of 

deconstruction. Another term for attributing is; 

deconstructing. 

e) Evaluate 

Evaluate is the student could create a judgment 

according to criteria and standards. The criteria are mostly used 

such as; value, effectiveness, efficiency, and consistency. 

Besides, the standards consist of quantitative, and qualitative. 

For instance, the students create a decision about the certain 

procedure to the problem happened or they create judgment 

whether the two objects are same or different. Other words of 

evaluate are; checking and critiquing.  
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1. Checking 

Checking is examining for discrepancies or errors in 

a process or a product. For instance, the student examines 

whether or not a conclusion appropriates its grounds, 

whether the data supports or disconfirms a hypothesis, or 

whether existing material contradicts one another. Other 

words of checking are; testing, detecting, monitoring, and 

coordinating. 

2. Critiquing 

Critiquing is a student could differentiate the 

positives and negatives feature of a product and make 

judgment according to those features. Critiquing can be 

called judging. 

f) Create 

Create is the student can unite the components to be a 

coherent one. The student makes a new product by reorganizing 

some parts in a clear structure. The student must take a function 

of components from sources and put them together in the 

relative pattern toward the previous knowledge. A new result 

that may be observed and more than the students‟ beginning 

materials is resulted by create category itself. Other words of 

create are; generating, planning, and producing. 
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1. Generating 

Generating is hypothesizing or demonstrating the 

problem based on certain criteria. Sometimes, one way to 

represent a problem can suggest a possible solution, but 

redefining carries out new representations of the problems 

to propose a dissimilar solution, that‟s is called as creative 

thinking. Thus, another term of generating is hypothesizing. 

2. Planning 

Planning is devising or designing a solution based 

on the problem‟s criteria. Planning is when a student carries 

out the secret as long as the sequence of creating a product. 

Another term for planning is designing. 

3. Producing 

Producing is using a plan in problem solving based 

on specification. In create objective category, originality 

and uniqueness are one of the specification. Other word of 

producing is constructing.
23

 

According to explanation of cognitive process dimension 

by Revised Bloom‟s Taxonomy, the six categories may extent 

the students‟ understanding and develop students‟ thinking 

ability about material given in education process. The cognitive 

                                                             
23

 Lorin W. Anderson, David R. Krathwohl, 66- 87 
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process dimension may be implemented in the English skills, 

especially reading skills.  

2. Reading  

a. The Nature of Reading 

Reading is a comprehending process and linguistic process. It is 

a communication between the reader and the writer. It will give an 

understanding to readers of what the writer delivered in written text. In 

doing the reading activity, the reader carries out the background 

knowledge to build the meaning of the text what the writer means. 

Besides, reading adopts a clear understanding that the cognitive process 

is related to the fundamental goal.
24

 

Reading is closely related to the meaning by transferring it from 

the mind to the mind. It becomes a message from the writer to the 

readers. Besides, it is not only simple of it; we can make any 

interpretations of the word reading because it is not a central one. The 

reader can explore how he gets an understanding by doing a reading 

activity. The teacher, reader, and text are contributed to each process.
25

 

Reading is an interaction process between the reader and the 

writer. The reader does not only see the printed, but he also pays 

attention to punctuation on each page, and decides what the meaning of 

it is and how they relate to one another. The reader also thinks about 

                                                             
24

 William Grabe, Reading in a Second Language: Moving from Theory to Parctice (New York: 

Cambridge University Press, 2009), 16. 
25

 Christine Nuttall, Teaching Reading Skills in a foreign language (Hong Kong: Macnillan, 1996), 

03. 
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what they read, how the existing information relates to the prior 

understanding, and what they wish in the next text happened. Besides, 

the student can think about how useful, entertaining, bored, crazy, the 

text is.
26

 Therefore, reading test is needed to practice and develop 

students‟ reading skills. 

We could understand that reading is a communication between 

the text and the reader. Reader can take some of understanding about the 

text to be his insight in the education process. The reader feels useful, 

bored, crazy, and even sad in reading the text. Exactly, there is a useful 

insight that author delivered inside.  

b. Reading Test 

Reading test is most related to the material practice types used 

by the teacher to increase students‟ reading skills. The urgently required 

reading test is a better awareness of the actual process included in the 

reading, the suitable test production, and the test material to help the 

mastery of these processes. But the test maker should make sure the 

competency of students‟ reading skills. Although the student has 

mastered the first language in reading, it can‟t guarantee at all that the 

student can transfer those skills to another language. Besides, the 

difficulties of reading tests will help the teacher to identify the students‟ 

skills in reading.
27

 

 

                                                             
26

 J. Charles Alderson, Assessing Reading (Cambrige: Cambridge University Press, 2000). 3 
27

 J. B. Heaton, Writing English Language Tests: New Edition (London and New York: Longman 

Group, 1988). 105. 
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Agreeing to explanation above, reading test is practice material 

of the teacher to develop students‟ reading skills. It is aimed to give 

specific understanding of the reading material itself. So, it will be useful 

to enrich insight which it will be expedient in further future. 

c. Techniques of Testing Reading 

1) Discrete Point Versus Integrative Technique 

Discrete- point or analytic approaches is the intention 

which is to examine one thing at the same time. Besides, 

integrative approach is the test designer which aims to increase a 

much general idea of how well students read. In the letter case, it 

happens may be because we recognize that the all thing is more 

than the sum of the parts. Moreover, it is because there is no time to 

examine one thing at the same time, or the test‟s purpose may not 

require a detailed assessment of a students‟ understanding or skills.  

A discrete approach is to test the students‟ flawed reading. 

It is better not to analyze the reading into each part because it may 

distort the reading nature. Therefore, the validity is a much global, 

unitary, and approach.  

2) The Cloze Test and Gap- Filling Test 

Cloze test is usually built by erasing selected text and the 

student is ordered to complete the deleted word. The test maker 

should provide a word that makes sense in the gap, although the 

word is not originally deleted. 
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Gap filling test is a bit different because the test make 

doesn‟t use a random procedure to identify the word that will be 

deleted. They decide based on some the rational basis which word 

will be deleted, but it doesn‟t leave fewer than five or six words in 

the gap.  

Although these two types of test are potentially very 

different from each other. They are often called as cloze test, or 

gap- filling procedures are also known the rational cloze technique.  

3) Multiple Choice Technique 

Multiple choices test is a task to test the students‟ 

comprehension. The test maker can control some possibilities for 

comprehension test, and process students‟ thoughts when they are 

doing the test. The students can learn how to answer the multiple 

choices test by removing the impossible answer. Then, the multiple 

choices test can be marked by a machine.   

4) Matching Technique 

Matching test is a test that provides one set but is 

separated to be two parts. Therefore, the student is ordered to 

match both in good order. For instance, the suitable title to the 

paragraphs is to their suitable paragraphs, etc. 
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5) Ordering Task 

Ordering task is a group of words, sentences, paragraphs, 

or texts which are scrambled. The student is ordered to arrange 

those in good order. 

6) Dichotomous Items 

Dichotomous items test is one of the popular techniques. 

This test provides a related statement to the text target and has to 

decide whether the statement is false or true, or whether the text is 

agreed or disagreed with the statement. But, the test maker should 

reduce the guessing possibilities by involving the third category 

which doesn‟t be said in the text; especially it intends to test the 

students‟ ability how to infer the meaning.
28

  

Agreeing the explanation above, the test maker could choose the 

technique which fits to the assessment‟s need. It will be useful for 

teachers in knowing the result of students learning. Besides, the test 

maker should consider which technique that appropriate to the students‟ 

ability in doing the test. The techniques of testing reading are discrete 

point versus integrative technique, the cloze test and gap filling, 

multiple choice, matching, ordering, and dichotomous items. 

 

 

 

                                                             
28 J. Charles Alderson, 202- 222. 
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d. Reading Performances 

1) Perceptive 

Perceptive reading is a task that appears the parts of larger 

stretches of discourse; letters, words, punctuation, and other 

grapheme symbols. 

2) Selective 

Selective is generally an artifact of the assessment form. It is 

to make sure the students‟ understanding of lexical, grammatical, or 

discourse language features within a shorter language. The types of 

reading performance of selective are picture-cued tasks, matching, 

true or false, multiple choices, etc. The test involves sentences, short 

paragraphs, simple charts, and graphs. Therefore, a brief respond is 

also included.  

3) Interactive 

Interactive type is stretches of language in some paragraphs 

till one page or more where the reader must interact with the text. 

Interactive tasks are identifying the appropriate feature. Those are; 

lexical, symbolic, grammatical, and discourse) in a brief text with the 

objective of maintaining the information that is processed.  
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4) Extensive 

Extensive type is used to text that is more than one page. The 

texts are such as; professional articles, essays, technical reports, 

short stories, and textbooks. The assessment is to know the students‟ 

understanding of the text globally.
29

 

In short, the reading performances consist of perceptive, 

selective, interactive, and extensive. The teacher or test maker could 

consider or identify which reading performance is suitable for the 

students‟ reading assessment.  

e. Types of Reading Test 

1) Matching Test 

Matching test is focused in word and sentence recognition. 

In matching tests, the students separate among words which are 

spelt in related ways. Therefore, the students have gained the 

familiarity and confidence in doing the text, because their 

performances should be timed to force them reading the test under 

some pressure.   

a) Word matching 

The test is ordered the student to draw a line under the 

similar word with the words which are on the left. In instance, 

now  bow/ not/ how/ now/ mow 

                                                             
29

 H. Douglas Brown, Language Assesment: Principles and Classroom Practices 

(California: San Fransisco State University, 2003), 189. 
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sheep shop/ shape/ sleep /heap /sheep 

b) Sentence matching 

The sentence matching is closely related to the word 

matching. The students identify sentence which has the same 

word in the same order. Example; 

Beni and Dava are not going to your school 

1. Beni and Dava are not going to your school 

2. Beni and Dava are going to your school 

3. Beni and Dava are not coming to your school 

4. Beni and Dava are not coming to your school 

c) Pictures and sentence matching 

Pictures and sentence matching test are the students 

focus on word and sentence comprehension by applying 

pictures to test this skill. The test maker provides one sentence 

and some of different pictures but there is one picture which 

fits to the sentence. Therefore, the student chooses the correct 

answer by choosing the picture which is suitable to the 

sentence order. 

2) True or False Reading Test 

True or false reading test is a usually used test in reading 

comprehension. It can be useful in the progress class because the 

test is created easily and fast. Therefore, it gives much time to the 

teacher in doing other tasks.  
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The true or false reading test items should be fully 

understood, clear and concise. True or false reading test gives true 

and false statements to the students. Although, this test is easier for 

the students, it gives a clear statement of the problems. True or 

false reading test has two types. As follows; 

a) The first type is possible to build true or false items which are 

complete in themselves. The items are examined by a set of 

general truth. Students are given statements and the student 

puts circle around the letter T or F according to the statement 

given. 

b) The second type deciding the items of true or false reading 

items based on a reading form. A passage or text is given to the 

student. After reading the passage, some statements are given 

to the student. Then, the student is ordered to put letter T or F 

in the box next to the statement given. 

3) Multiple Choice 

Multiple choices test is a useful test to examine students‟ 

reading comprehension but not all multiple choices test is a good 

tests. As far as the test is successful to measure the students‟ 

reading comprehension is based on the effectiveness of each item 

used. It was because the certain general aspects of reading tests 

may be suspect.  
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Multiple choices can be used in the short or long text but 

the long test must be related to the difficulty level. The difficulty 

level of text should be suitable for the student‟s skills in English. 

The test maker should remember that the reading test material used 

in test outside must be selected for enjoyment and at a lower level 

rather than the actual standard of reading skills acquired.  

Multiple choices have a correct answer which it must be 

based on the reading text‟s comprehension than on general 

knowledge. The correct answer should be the same length as the 

distractors. Besides, all the options must be grammatically correct 

and appropriate in some the distractors.  

4) Completions Items 

Completion items test measures recall than recognition. 

Completion items are the same as the open-ended test in reading 

comprehension. It is often recognized as belonging more to be 

objective of the item test. Completion items test is ordered the 

student to supply a word or short phrase except if great care is 

given to make sure that there is a correct answer. The assessment 

will be hardly proven when the student is faced with some answer 

that can be acceptable and unacceptable. All valid interpretations 

should be whether this is available or unavailable in the writer‟s 

thought when test construction must be recognized as correct one. 
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Completion items test consists of two types of completion items. 

As follows;     

a) Type 1 

The first type becomes a matching test where the word 

and phrase are needed and suitable in the completion items. 

Nevertheless, less emphasis is put on writing skills. For 

instance, this type describes how short informal letters can be 

used to give a basis for the completion item test. 

b) Type 2 

This type is ordered the student to fill the blank space 

provided in the reading test. The blank has been replaced with 

what the writer considers are most significant words. 

Therefore, a possible weakness of the test can result from the 

failure to give acceptable guidance to the students. 

5) Rearrangement Items 

Rearrangement item is much useful to examine the 

competency in understanding a sequence of steps in a narrative 

process. Rearrangement item is used to test students in rewriting 

the jumbled sentences become their correct sequence. The students 

are ordered to write simply the text by choosing the numbers or 

letters of jumbled sentence itself. The test maker is suggested to 

give answers options by one or more. The test is ordered the 

student to arrange it by starting from the first sentence; two or three 
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are arranged in the false order. It will be impossible for the student 

to arrange the remaining sentences in good order. Other words, one 

wrong answer will influence to the second wrong answer, and so 

on. The types of rearrangement items are; 

a. Type 1 

The first type provides random sentences, and the 

student is ordered to arrange the jumbled sentences in good 

order. The student is ordered to put the letter of sentence in 

their good order. 

b. Type 2 

The second type provides reading comprehension 

texts. The students are ordered to arrange those in the light of 

the light of the material included in the text. The student only 

writes the letter of sentence in their good order in the box at 

the final of the items given. This type also orders the students 

to understand the text before answering the item. 

6) Cloze Procedure 

Completion items and cloze test are different tests. 

Completion items delete the words subjectively. The cloze 

procedure test deletes the words systematically. The blank spaces 

which are replaced the deleted word should be suitable for the 

length of the deleted word. Generally, the cloze procedure test has 
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the same blank spaces except for the photocopy of the actually 

printed texts are being applied.  

The most common aim of cloze procedure tests is to 

measure the students‟ reading comprehension. It also measures the 

independence of phrase, sentence, and paragraph in the text. The 

types of cloze procedure tests consist of elementary and advanced 

level. Both have similar form but different difficulty level of text.   

7) Open Ended and Miscellaneous Items 

Open-ended is a test that is ordered the student to produce 

a subjective answer. The response required is about one or two 

sentences. Open-ended assessment is suggested to give a reward 

such as two or three scores for each correct answer, although the 

item requires a complete sentence. It will be useful to write how to 

give the score, even if only one marks the item. This assessment 

scheme will be a reminder for all items. If there is more than one 

examiner, it will be most important to write brief assessment 

guidelines for open-ended test. 

8) Cursory Reading 

Cursory reading is a general term to indicate the reading 

skills quickly; it consists of skimming and scanning. Skimming is 

used to become familiar with the text content. Scanning is used to 

find specific information. The reading test of cursory reading is 

given a limited time to the student in doing the reading activity. 
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The test hopes the student to avoid creating questions about 

irrelevant point and is familiar with the arranged step. The reading 

test speed is suggested not to be more than 300 words per minute 

because many people read the text slower under the condition when 

they are asked to answer the question of the text. 

Skimming gives a rubric for the student to glance through 

the text and make note of the main point generally. The students 

are given a piece of short question about the main point and general 

thing of the text. The student is given some minutes to take a note 

that they want to make at the end of skimming, but they are usually 

allowed to read the text. If the student is allowed to retain the text, 

the students are given limited time to answer the questions. It is 

done to avoid referring back to the text. 

Scanning gives questions to the student before reading the 

text, because they are ordered to read the text specifically and know 

the detailed information. It will be more useful to set simple open-

ended questions than multiple choices. The last type of item is only 

to confuse the students because they are required to remind four or 

five options for each item they read.
30

 

Some ways to examine the students‟ reading comprehension can 

be done as the explanation above. Several item types are suitable to 

examine certain reading comprehension rather than other types. 

                                                             
30 J. B. Heaton, 107- 134. 
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Although the multiple choices test is the most appropriate instrument to 

examine reading comprehension, it can‟t be used over. Based on the 

explanation above, there are a lot of interested reading test types and 

useful to the students‟ reading skills development.  

3. English Textbook 

a. The Nature of Textbook 

Textbook is such as workbooks, cassettes, and teachers‟ guides 

that those are used in the teaching and materials in language teaching. 

The textbook is used in different ways in language programs. For 

instance, a reading textbook might be the basis for the teaching and 

learning process on reading skills, providing both a set of reading texts 

and exercises for skills practices. In writing skills, the textbook provides 

model compositions and a list of topics for students to write about. The 

grammar textbook provides exercises to develop grammatical 

knowledge. The speaking textbook provides passages for students to be 

read and discussed. A listening textbook provides an audiocassettes or 

CDs as the primary listening.
31

 It means textbook is a material of 

teaching and learning process that can be used in the classroom following 

the students‟ need. The textbook will help the students and teachers to get 

success in the process of learning. 

 

                                                             
31 Jack C. Richards, Curriculum Development in Language Teaching (New York: Cambridge 

University Press, 2001), 254 
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b. The Use of English Textbook 

Textbook in teaching and learning process has advantages and 

disadvantages based on how the textbook is used and the context for their 

use. According to Jack C. Richards, the advantages of textbooks are; 

1) It provides structure and a syllabus for a program 

2) It helps standardize instruction 

3) It maintains quality 

4) It provides a variety of learning resources 

5) It is efficient 

6) It can provide affective language models and input 

7) It can train teachers 

8) It is visually appealing 

Whereas, the disadvantages of textbooks are; 

1) It may contain inauthentic language 

2) It may distort content 

3) It may not reflect students‟ needs 

4) It can deskill teachers 

5) It can be expensive
32

 

Therefore, the role of teacher is needed to choose a textbook as 

well as possible. The teacher is able to choose the textbook in accordance 

with the students‟ need. It helps the students to get success in the result of 

learning process. 

                                                             
32 Jack C. Richards, 254-256. 
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c. English Textbook Entitled “Bupena English” 

One of English textbooks for ninth-grade students of junior high 

school is English textbook entitled “Bupena English”. This English 

textbook is published by Erlangga of 2017 revised edition. The writer is 

Nur Zaida. It has been edited by E. Tyas Utami, Tania Saraswati, and 

Dwi Wahyu P. 

This textbook is based on curriculum 2013 for junior high 

school. 2013 curriculum is designed to carry out 21
st
 century learning 

model. This textbook is emphasized to build attitude, knowledge, and 

student skills in reading through reading test provided. Nevertheless, this 

textbook will help students to achieve 4 main competences in 2013 

curriculum. In this textbook, the students will find some information that 

is related to their daily activity. It is because this book designed to 

improve language skills as well text learning. The design is completed 

with some picture to illustrate the situation of the reading test to make the 

students easy to understand. 

There are some reasons to choose this English textbook for the 

research. First, this textbook is based on 2013 curriculum for junior high 

school. Second, this textbook is aimed to build attitude, knowledge, and 

skill students through test. Third, the researcher can find many reading 

test in accordance with cognitive process dimension of revised bloom‟s 

taxonomy. The fourth, this textbook is cheap but it has a good quality. 

The last, it was written by academician. 
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CHAPTER III 

RESEARCH METHODOLOGY 

A. Approach and Type of Research 

This research used a qualitative approach. Qualitative researchers 

seek to understand a phenomenon by focusing on the total picture rather 

than breaking it down into variables. The goal is a holistic picture and depth 

of understanding rather than a numeric analysis of data.
33

 In brief, the result 

of this study was provided in the form of a description.  

This research used content analysis as a type of qualitative approach. 

The content analysis focuses on analyzing and interpreting recorded 

material to learn about human behavior. The material may be public records, 

textbooks, films, tapes, letters, themes, reports, or other documents. Content 

analysis usually begins with a question that the researcher believes can best 

be answered by studying documents.
34

 In this research, the researcher 

analyzed and interpreted the category of cognitive process dimension based 

on Revised Bloom‟s Taxonomy and types of reading test based on J. B. 

Heaton in the reading test of English textbook entitled “Bupena English” for 

ninth-grade students' junior high school. 

                                                             
33

 Donald Ary at al., Introduction to Research in Education: 8
th
 edition (Belmont, USA: 

Wadsworth, 2010), 29. 
34

Ary, et al, 29- 30. 
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B. Data and Source of Data 

The data was taken from the entire reading test in the textbook. 

There were sixty-five reading tests as the total of assignment and evaluation 

tests provided in the English textbook.  The detail could be seen in the 

following table; 

Table 3.1 

Total Reading Test in the Textbook 

No Chapter Assignment Evaluation Total Page 

1. Chapter I 3 1 4 1-12 

2. Chapter II 3 1 4 13-24 

3. Chapter III 3 1 4 25-40 

4. Chapter IV 5 1 6 41-60 

5. Chapter V 6 1 7 61-72 

6. Chapter VI 7 1 8 73-84 

7. Chapter VII 7 1 8 85-102 

8. Chapter VIII 7 1 8 103-114 

9. Chapter IX 7 1 8 115-136 

10. Chapter X 7 1 8 137-155 

Total 

Reading Test 
55 10 65  

 

According to the table above, it was known that the totals of reading 

test in the textbook were 65 reading tests. There were different totals of 

reading tests in each chapter. Chapter I consists of four (4) reading tests, 

chapter II consists of four (4) reading tests, chapter III consists of four (4) 

reading tests, chapter IV consists of six (6) reading tests, chapter V consists 

of seven (7) reading tests, chapter VI consist of eight (8) reading tests, 

chapter VII consists eight (8) reading tests, chapter VIII consists eight (8) 

reading tests, chapter IX consists eight (8) reading test, and chapter X 

consists eight (8) reading tests. 
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In this research, the main sources of data were taken from an English 

Textbook Entitled "Bupena English” for Ninth-Grade Students of Junior 

High School. It was published by Erlangga. 

C. The Technique of Data Collection 

The researcher used document analysis to collect the data. Document 

analysis can be off written or text-based artifacts (textbooks, novels, 

journals, meeting minutes, letters, etc.) or non-written records (photographs, 

audiotapes, videotapes, etc.).
35

 This research applied document analysis 

because the data was in form of a document or written text. The data 

collection was taken from a textbook. 
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 Ary, et al., 442.  
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Picture 3.1 

The Technique of Data Collection 

The textbook analyzed was an English textbook entitled “Bupena 

English” for ninth-grade junior high school. Some steps were done by the 

researcher in collecting data. The steps were; preliminary study, deciding, 

and document analysis. In the preliminary study, the researcher interviewed 

the English teacher, and the students to decide the English textbook that 

could be analyzed. In deciding, the researcher decided to analyze the 

English textbook entitled “Bupena English” for ninth-grade students of 

junior high school based on the interview result. In the document analysis, 

the researcher bought the English textbook, the researcher familiarized the 

Preliminary study:  

Interviwed the English teacher and students to decide the 
textbook 

Deciding:  

English Textbook “Bupena English” for ninth-grade students 
of junior high school 

Document analysis: 

Buying the English textbook entitled “Bupena English” by 
Erlangga 

Familiarizing the English textbook deeper 

Identifying the reading test based on categories of 
cognitive processs dimension of revised bloom‟s 
taxonomy and the types of reading test based on J. B. 
Heaton 

Classifying the reading test based on its categories and 
types 

Deciding the reading test to be analyzed 
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English textbook deeper, the researcher identified the reading test based on 

cognitive process dimension of revised bloom‟s taxonomy and types of 

reading test based on J. B. Heaton, the researcher classified the reading test 

based on its category and types, and the researcher decided the reading test 

to be analyzed.  

D. The Technique of Data Analysis 

In this research, the researcher used content analysis based on 

Donald Ary et, al, theory to analyze the data. There were some steps used to 

analyze the data. Those would be explained as follows;
36

 

 

 

 

 

 

 

 

 

 

 

Picture 3.2 

The Technique of Data Analysis 
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 Ary, et al, 481. 

Familiarizing 
and 

Organizing 

Coding and 
Reducing 

Interpreting 
and 

Representing 
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1. Familiarizing and Organizing 

a. Familiarizing 

The researcher must be immersed in the data. Therefore, 

the researcher was familiar with the data through reading and 

rereading the reading test in the textbook. The researcher chose 

the entire reading test represented in the textbook.  

b. Organizing 

The researcher could create a complete list of data 

sources. The researcher organized and managed how many 

reading tests would be analyzed by reading the entire chapters 

carefully. Therefore, the data could be easily analyzed by the 

researcher.  

2. Coding and Reducing 

a. Coding 

The researcher read and reread all of the data that had 

been organized. The researcher gave code the assignment and 

evaluation test. The assignment and evaluation test consists of the 

reading test which was appropriate to the cognitive process 

dimension by Bloom‟s Taxonomy and types of reading test. 

Therefore, the researcher also made some codes for each test. 

Then researcher gave the codes to each data that would be 

analyzed. The example of data coding used in the research is as 

follows; 
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CH1.P3.A1 = Chapter (1), Page (3), Assignment (1) 

CH1.P8-12.EV = Chapter (1), Page (8-12), Evaluation 

b. Reducing 

The researcher also described the reading test that 

indicated the cognitive process dimension of Bloom‟s Taxonomy 

and types of reading test in the textbook. The researcher started 

by taking the data apart and breaking them into small pieces. The 

researcher remarked on the reading test which represented of 

cognitive processes dimension category of revised bloom's 

taxonomy, and reading test types. Then, the researcher concluded 

that the reading test was included in its category. 

3. Interpreting and Representing 

a. Interpreting  

The researcher could provide an explanation that could be 

supported by data and theory. Therefore, the researcher restated 

the statement about reading tests based on cognitive process 

dimension by bloom's taxonomy and types of reading in the 

textbook. 

b. Representing 

The researcher represented the findings based on the 

qualitative approach taken and by the types of data analyzed. 

Therefore, the researcher could demonstrate the data through 

descriptive detail.  
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E. Validity Data 

The researcher used triangulation to test the validity of the data. 

Triangulation is a powerful way of demonstrating concurrent validity, 

particularly in qualitative research.
37

 There were some types of 

triangulation; those are time triangulation, space triangulation, theoretical 

triangulation, investigator triangulation, etc. The steps of validity data were 

described in the diagram as follows; 

 

 

 

 

 

 

 

 

 

Picture 3.3 

Validity Data 

This research applied an investigator triangulation. The type of this 

triangulation is often used by the researcher who used library research. 

Investigator triangulation engages independently by more than one 

observer.
38

 The investigators of this research were a researcher and English 

                                                             
37

 Louis Cohen, Lawrence Manion, and Keith Morrison, Research Methods in Education, (New 

York: routledge, 2018), 265. 
38

 Louis Cohen, Lawrence Manion, and Keith Morrison, Research Methods in Education, 265. 

The researcher decides whether it needs to be revised or not based 
on the validity result 

The researcher checks and compares the result of analyzing data 
from investigators 

Researcher meets and discusses with two investigators 

Researcher analyzes the data individually 
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lecturers that experts in linguistic studies. However, there were some steps 

done by the researcher in the data validity. First, the researcher analyzed the 

data individually. Second, the researcher met and discussed with two 

investigators. Third, the researcher checked and compared all of the results 

of analyzing data from investigators. Lastly, the researcher decided whether 

it needed to be revised or not based on the validity result.  
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CHAPTER IV 

THE RESULT OF THE ANALYSIS 

A. Source Data 

The researcher used an English textbook for Junior High School entitled 

“Bupena English” for IX grade of SMP/ MTs as the recommendation from one of 

the English teachers in Junior High School. The English textbook was published 

by Erlangga. It contains one hundred and fifty-eight (158) pages and has ten (X) 

chapters. 

The data themselves were collected from the reading test in English 

textbook entitled “Bupena English” for IX grade of SMP/ MTs started from 

chapter I-X. The chapters were analyzed; Chapter I “Good Luck!”, Chapter II “I 

Agree with You”, Chapter III “Read before You Eat”, Chapter IV “Follow the 

Steps”, Chapter V “I was Having A Good Time”, Chapter VI “I have Cleaned the 

Room”, Chapter VII “Happily Ever After”, Chapter VIII “The Classroom is 

Cleaned Every Day”, Chapter IX “Amazing World”, and Chapter X “Grab It 

Fast!”. 

B. Result of Data Analysis 

The researcher presented the data analysis of research focuses. Further, 

the data analysis would be presented based on research questions. There were (1) 

what category of cognitive process dimension is in the reading test of English 

textbook entitled “Bupena English” for ninth-grade students of Junior High
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School? and (2) what are the types of reading test in English textbook entitled 

“Bupena English” for ninth-grade students of Junior High School? 

The research was analyzed based on Lorin W. Anderson, and David R. 

Krathwohl‟s theory to find out the result of the first research question, there were 

six categories; remember, understand, apply, analyze, evaluate, and create. 

Besides, the researcher used J. B. Heaton‟s theory to find out the types of reading 

test included in the English textbook. The types of reading tests based on J. B. 

Heaton‟s theory were matching test, true of false reading test, multiple-choice, 

completion items, rearrangement items, cloze procedure, open-ended and 

miscellaneous items, and cursory reading. Then, the researcher analyzed the data 

as follows; 

1. Cognitive Process Dimensions category represented in the reading test of 

English textbook entitled “Bupena English”. 

a) Remember  

The researcher found remember category in the entire chapters; 

Chapter I consist 12 (twelve) items, chapter II consist 20 (twenty) items, 

chapter III consist 28 (twenty eight) items, chapter IV consist 13 (thirteen) 

items, chapter V consist 20 (twenty) items, chapter VI consist 20 (twenty) 

items, chapter VII consist 9 (nine) items, chapter VIII 21 (twenty one) 

items, chapter IX consist 13 (thirteen) items, and chapter X consist 11 

(eleven) items. Therefore, the total of remember category represented in the 

English textbook entitled “Bupena English” for ninth-grade students of 
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junior high school was 167 (one hundred sixty-seven) items. The total 

percentage of remember category in the textbook was 21%. The indicators 

of remember category that appeared in the reading test were recognizing 

and recalling. One of remember category data was; 

 

 

 

 

 

 

 

 

Picture 4.1 

Data: CH1.P4.A2 

Question Number: 3 

The reading test provided a dialogue between Nia and Dandi which 

talked about “Dandi‟s father was sick” and a question that had some 

answers option. The answer options were a correct answer and two wrong 

answers. Then, the test ordered the student to cross a correct answer based 

on the question. In doing the test, the student was given recognition to seek 

his long-term memory about what they read in the dialogue and absolutely 

the information of the Dandi‟s father‟s disease included in the dialogue. The 

student could remember the information in the dialogue itself. 
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b) Understand 

The researcher found understand category in some chapters; chapter 

I consist 22 (twenty two) items, chapter II consist 6 (six) items, chapter III 

consist 24 (twenty four) items, chapter IV consist 48 (forty eight) items, 

chapter V consist 65 (sixty five) items, chapter VII consist 47 (forty seven) 

items, chapter VIII consist (four) items, chapter IX consist 46 (forty six) 

items, and chapter X consist 60 (sixty) items. Therefore, the total of 

remember category represented in the English textbook entitled “Bupena 

English” for ninth-grade students of junior high school was 322 (three 

hundred twenty-two) items. The total percentage of remember category in 

the textbook was 40%. The indicators of understand category that appeared 

in the reading test were interpreting, exemplifying, classifying, 

summarizing, inferring, comparing, and explaining. One of understand 

category data was; 

 

 

 

 

 

 

 

 

Picture 4.2 

Data: CH1.P5.A2 

Question Number: 8 
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The reading test provided a dialogue between Elli and Sam which 

talked about “English test score” and a question that had some options. The 

options were a correct answer and two wrong answers. Then, the test 

ordered the student to cross a correct answer according to the question. In 

doing the test, the student could understand the reason why Sam looks so 

happy. It meant the student could explain the cause and effect system and 

absolutely the test measured the students‟ understanding deeply.  

c) Apply 

The researcher found understand category in some chapters; chapter 

I consist 6 (six) items, chapter II consist 9 (nine) items, chapter VI 60 

(sixty) items, chapter VII consist1 (one) item, and chapter VIII consist 50 

(fifty) items. Total of apply category represented in the English textbook 

entitled “Bupena English” for ninth-grade students of junior high school 

was 126 (one hundred twenty-six) items. The total percentage of remember 

category in the textbook was 16%. The indicators of apply category that 

appeared in the reading test were executing and implementing. One of apply 

category data was; 
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Picture 4.3 

Data: CH5.P79.A1 

Question Number: 2 

The reading test provided two pictures and some utterance options. 

The test ordered the student to choose an utterance that described the two 

pictures themselves. In doing the test, the student could choose an utterance 

which related to the pictures and they must change the utterance to be 

perfect tense form. Therefore, they could implement what they learned 

about perfect tense in doing the test.  

d) Analyze 

The researcher found analyze category in some chapters; chapter I 

consist 10 (ten) items, chapter II consist 25 (twenty five) items, chapter III 

consist 1 (one) items, chapter IV consist 17 (seventeen) items, chapter VII 

consist 12 (twelve) items, chapter VIII consist 10 (ten) items, chapter IX 

consist 1 (one) items, and chapter X consist 14 (fourteen) items. The total of 

analyze category represented in the English textbook entitled “Bupena 
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English” for ninth-grade students of junior high school was 90 (ninety) 

items. The total percentage of analyze category in the textbook was 11%. 

%. The indicators of analyze category that appeared in the reading test were 

differentiating, organizing, and attributing. One of analyze category data 

was; 

  

 

 

 

Picture 4.4 

Data: CH2.P17.A3 

Question Number: 1 

The reading test provided a statement and some responses. The 

statement provided was “I think we need to change the color of the wall”. 

The test ordered the student to choose an appropriate response to the 

statement itself. In doing the test, the student could analyze the statement 

and responses options to recognize how they relate to each other in a 

coherent structure. Therefore, the statement and response would be a 

coherent connection. 
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e) Evaluate 

The researcher found evaluate category in some chapters; chapter 

III consist 27 (twenty seven) items, chapter IV consist 1 (one) items, 

chapter VI consist 5 (five) items, chapter VII consist 10 (ten) items, chapter 

VIII consist 5 (five) items, and chapter IX consist 20 (twenty) items. The 

total of evaluate category represented in the English textbook entitled 

“Bupena English” for ninth-grade students of junior high school was 68 

(sixty-eight) items. The total percentage of analyze category in the textbook 

was 9%. The indicators of evaluate category that appeared in the reading 

test were checking, and critiquing. One of evaluate category data was; 
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Picture 4.5 

Data: CH3.P28.A2 

Question Number: 1 

The reading test provided an advertisement and some statements 

according to the advertisement itself. The statement was “Kcal is an 

abbreviation of kilocalories” which was provided in the column. The test 

ordered the student to tick the column true or false option next to the 

statement. In doing the test, the student could make a judgment about the 

appropriateness between the statement and the information provided in the 

advertisement. The student could check the data whether it was a true or 
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false statement. Therefore, the student could evaluate the data provided in 

the advertisement itself.  

f) Create 

The researcher found create category in some chapters; chapter I 

consist 15 (fifteen) items, and chapter VII consist 1 (one) items. The total of 

create category represented in the English textbook entitled “Bupena 

English” for ninth-grade students of junior high school was 21 (twenty one) 

items. The total percentage of analyze category in the textbook was 3%. The 

indicators of create category that appeared in the reading test were 

generating, planning, and producing. One of create category data was; 

 

 

 

Picture 4.6 

Data: CH1.P7.A1 

Question Number: 1 

The reading test provided a sentence. The sentence was “I won the 

singing contest”. The test ordered the student to give an appropriate 

response to the sentence itself by using “Enjoy…., Have a…, Good….”. In 

doing the test, the student could understand the utterance provided and 

produce a response according to their prior knowledge which had 

originality. Therefore, the student could produce the response by 

themselves. 

 



digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id  

66 

 

2. Types reading test represented in the reading test of English textbook entitled 

“Bupena English”. 

a) Matching Test 

The researcher found matching test in some chapters; chapter I 

consist 1 (one) type, chapter II consist 1 (one) type, chapter III consist 1 

(one) type, chapter IV consist 2 (two) types, chapter V consist 1 (one) type, 

chapter VI consist 1 (one) type, chapter VII consist 1 (one) type, and 

chapter X consist 1 (one) type. Therefore, the total matching test types in 

the English textbook entitled “Bupena English” for ninth-grade students of 

junior high school was 10 (ten) types. The percentage of matching test types 

in the textbook was 13%. One of matching test data was; 
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Picture 4.7 

Data: CH2.P17.A3 

Question Number: 1 

The test provided statements and its responses. The test ordered the 

students to choose appropriate response to the statements provided. The 

student could analyze the statements and its responses to recognize how 

they related each other in order a coherent structure. Therefore, this test was 

included in the term of matching test as the type reading test. 
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b) True or False Reading Test 

The researcher found true or false reading test in some chapters; 

chapter III consist 2 (two) types, chapter VII consist 1 (one) type, and 

chapter IX consist 3 (three) types. The total of true or false reading test in 

the English textbook entitled “Bupena English” for ninth-grade students of 

junior high school was 6 (six) types. The percentage of true or false reading 

test types in the textbook was 8%. One of true or false reading test data was; 
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Picture 4.8 

Data: CH7.P91-92.A5 

Question Number: 1 
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The test provided a text, correct and incorrect statements, and blank 

space of true and false column. The test ordered the student to choose or 

tick true or false in the column based on the information provided. The 

student could check which one correct and incorrect statement is according 

to the text. Therefore, this test was included in term of true or false reading 

test type. 

c) Multiple Choices 

The researcher found multiple choices in the entire chapters; 

chapter I consist 2 (two) types, chapter II consist 2 (two) types, chapter III 

consist 1 (one) type, chapter IV consist 3 (three) types, chapter V consist 1 

(one) type, chapter VI consist 1 (one) type, chapter VII consist 3 (three) 

types, chapter VIII consist 1 (one) type, chapter IX consist 2 (two) types, 

and chapter X consist 2 (two) types. The total of multiple choices in the 

English textbook entitled “Bupena English” for ninth-grade students of 

junior high school was 18 (eighteen) types. The percentage of multiple 

choices types in the textbook was 23%. One of multiple choice data was; 
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Picture 4.9 

Data: CH4.P45.A4 

Question Number: 1 

The test provided a question, and some option. The option consist 

one correct answer and three incorrect answers. The test ordered the student 

to choose the correct answer according to the question given. Therefore, this 

test was included in the term of multiple choices type. 

d) Completion Items 

The researcher found completion item in some chapters; chapter II 

consist 1 (one) type, chapter V consist 2 (two) types, chapter VI consist 3 

(three) types, chapter VII consist 1 (one) type, chapter VIII consist 2 (two) 

types, chapter IX consist 2 (two) types, and chapter X consist 1 (one) type. 
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The total of completion items type in the English textbook entitled “Bupena 

English” for ninth-grade students of junior high school was 12 (twelve) 

types. The percentage of completion items types in the textbook was 16%. 

One of completion items data was; 

 

 

 

 

 

 

 

 

 

Picture 4.10 

Data: CH6.P80.A2 

Question Number: 2 

The test provided fifth incomplete sentences. The deletion words 

are selected subjectively. The test ordered the student to complete the test 

by supplying words or phrase. The student could implement what they 

learned in the classroom to answer the question. Therefore, this test was 

included in term of completion items as the type of reading test. 
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e) Rearrangement Items 

The researcher found rearrangement items in some chapters; 

chapter IV consist 1 (one) type, and chapter VIII consist 1 (one) type. The 

total of rearrangement items type in the English textbook entitled “Bupena 

English” for ninth-grade students of junior high school was 2 (two) types. 

The percentage of rearrangement items type in the textbook was 3%. One of 

rearrangement items data was;  

a 

 

 

 

 

 

 

 

 

 

 

Picture 4.11 

Data: CH4.P43.A1 

Question Number: 2 
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The test provided jumbled sentences. The test ordered the student to 

arrange the jumbled sentences to be in correct order. The student could 

organize or find coherences how the words relate each other. Therefore, this 

test was included in the term of rearrangement items as the type of reading 

test.  

f) Cloze Procedure 

The researcher found cloze procedure in some chapters; chapter II 

consist 1 (one) type, chapter III consist 1 (one) type, chapter VI consist 2 

(two) types, chapter VII consist 1 (one) type, chapter VIII consist 2 (two) 

types, and chapter X consist 1 (one) type. The total of cloze procedure type 

in the English textbook entitled “Bupena English” for ninth-grade students 

of junior high school was 8 (eight) types. The percentage of cloze procedure 

type in the textbook was 10%. One of cloze procedure data was; 
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Picture 4.12 

Data: CH2.P15.A1 

Question Number: 2 

The test provided incomplete vocabularies, and clues. The test 

ordered the student to complete the blank spaces based on clue given. The 

student could recall the vocabularies through understanding the clues. The 

test was deleted systematically to measure the interdependence word. 

Therefore, this test was included in the term of cloze procedure as the types 

of reading test. 

g) Open-Ended and Miscellaneous Items 

The researcher found open-ended and miscellaneous items in some 

chapters; chapter I consist 2 (two) types, chapter III consist 2 (two) types, 

chapter IV consist 2 (two) types, chapter V consist 5 (five) types, chapter VI 

consist 2 (two) types, chapter VII consist 2 (two) types, chapter VIII consist 
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3 (three) types, chapter IX consist 2 (two) types, and chapter X consist 1 

(one) type. Therefore, the total of open-ended and miscellaneous items type 

in the English textbook entitled “Bupena English” for ninth-grade students 

of junior high school was 21 (twenty one) types. The percentage of open-

ended and miscellaneous items type in the textbook was 27%. One of cloze 

procedure data was; 

 

 

 

 

 

 

 

Picture 4.13 

Data: CH5.P67.A1 

Question Number: 2 

The test provided incomplete sentences. The test ordered the 

student to write one sentence based on its clue. The student could 

implement what they learned in the class about present continuous tense. 

The students‟ answer would be a completely subjective response. Therefore, 

this test was included in the term of open-ended and miscellaneous items as 

the type of reading test.  
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Table 4.1 

Finding Table of Data Analysis 

Cognitive Process Dimension of Revised Bloom’s Taxonomy 

 

No Research Questions 

C
h

a
p

te
r
 

Title of 

Chapter 

Cognitive Processes 

Dimension 

R
e
m

e
m

b
e
r 

U
n

d
e
r
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n
d

 

A
p

p
ly

 

A
n

a
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z
e
 

E
v
a
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a
te

 

C
r
e
a
te 

1 

What category of 

cognitive process 

dimension is in the 

reading test of English 

textbook entitled 

“Bupena English” for 

IX grade students of 

junior high school? 

I Good Luck! 12 22 6 10 - 15 

II 
I Agree with 

You 
20 6 9 25 - - 

III 
Read Before 

You Eat 
28 24 - 1 27 - 

IV 
Follow the 

Steps 
13 48 - 17 1 - 

V 

I Was 

Having a 

Good Time 

20 65 - - - - 

VI 

I Have 

Cleaned the 

Room 

20 - 60 - 5 - 

VII 
Happily 

Ever After 
9 47 1 12 10 1 

VIII 

The 

Classroom Is 

Cleaned 

Every Day 

21 4 50 10 5 - 

IX 
Amazing 

World 
13 46 - 1 20 5 

X Grab It Fast! 11 60 - 14 - - 

Total 167 322 126 90 68 21 
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Picture 4.14 

The Percentage of Cognitive Process Dimension of Revised Blooms’ Taxonomy 

21% 

40% 

16% 

11% 

9% 

3% 

Cognitive Process Dimension of 

Revised Blooms Taxonomy 

Remember

Understand

Apply

Analyze

Evaluate

Create
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Table 4.1 

Finding Table of Data Analysis 

Reading Test Types 

 

No 
Research 

Questions 
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Title of Chapter 

Reading Test Types 

Pages 
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M
isc

e
lla

n
e
o
u

s 

Ite
m

s 

2 

What are the types 

of reading test in 

English textbook 

entitled “Bupena 

English” for IX 

grade students of 

junior high school? 

 

I Good Luck! 1 - 2 - - - 2 1-12 

II I Agree with You 1 - 2 1 - 1 - 13-24 

III 
Read Before You 

Eat 
1 2 1 - - 1 2 25-40 

IV Follow the Steps 2 - 3 - 1 - 2 41-60 

V 
I Was Having a 

Good Time 
1 - 1 2 - - 5 61-72 

VI 
I Have Cleaned the 

Room 
1 - 1 3 - 2 2 73-84 

VII Happily Ever After 1 1 3 1 - 1 2 85-102 

VIII 
The Classroom Is 

Cleaned Every Day 
- - 1 2 1 2 3 103-114 

IX Amazing World - 3 2 2 - - 2 115-136 

X Grab It Fast! 2 - 2 1 - 1 1 137-155 

Total 10 6 18 12 2 8 21 77 
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Picture 4.15 

The Percentage of Reading Test Types 

13% 

8% 

23% 

16% 

3% 

10% 

27% 

The Reading Test Types 

Matching Test

True or False Reading Test

Multiple Choices

Completion Items

Rearrangement Items

Cloze Procedure

Open-Ended and

Misscellaneous Items
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Based on the data above, all cognitive process dimension categories of 

revised Bloom‟s Taxonomy were presented in the textbook. Remember category 

represented 167 times or 21%, understand category represented 322 times or 40%, 

apply category represented 126 times or 16%, analyze category represented 90 items 

or 11%, evaluate category represented 68 times or 9%, and create category 

represented 21 times or 3%. Therefore, the total of cognitive process dimension 

categories represented in the textbook was 794 times. On another hand, the totals of 

reading test types represented in the textbook were 77. It was consisted of 10 

matching tests or 13%, 6 true or false reading tests or 8%, 18 multiple choices or 

23%, 12 completion items or 16%, 2 rearrangement items or 3%, 8 cloze procedures 

or 10%, 21 open-ended and miscellaneous items or 27%. There was one reading test 

type which didn‟t include in the reading test called cursory reading. However, the 

result showed that the totals of cognitive process dimension more represent than the 

totals of the reading test types. It was because each category reading test accounted 

for item by item in the reading test type. Thus, all the categories of cognitive 

processes dimension were presented in the reading test of English textbook based on 

Lorin W. Anderson, and David R. Krathwohl‟s theory. 
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C. Discussion 

In this section, the researcher discussed findings, there were two 

important points here; 

1. Cognitive Processes Dimension category represented in the reading test of 

English textbook entitled “Bupena English”. 

The researcher discussed six categories represented in the reading test of 

English textbook. Those were; 

a. Remember 

The finding showed 167 (one hundred sixty-seven) times or 21% 

of remember category (C1) which was represented in the English 

textbook. One of the data was; 

 

 

 

Picture 4.16 

Data: CH3.P27.A1 

Question Number: 2 

The data showed that the reading test provided a blank box that had 

a letter and clue under the box. The test ordered the student to complete 

the blank spaces to complete the word which represented the clue given. 

The word was started from the letter “H”, and the clue was “the opposite 

of low”. In doing the test, the student was given a recall to seek his long-

term memory which was suitable to the clue given.  The student could 
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recall the opposite of the word “low” which was started from the letter 

“H” and only less than three letters to complete the uncompleted word 

itself. 

According to Lorin W. Anderson, and David R. Krathwohl‟s 

theory, remember is recovering relevant knowledge from the long-term 

memory. Remembering knowledge is meaningful learning to solve the 

problem in more complexes. The students can be assessed in the simplest 

process category by giving them recognition or recall task under 

conditions very similar to those in which students learned the material.
39

 

In recalling, the students seek long term memory to find a few of 

information and bring the information to the working memory which it 

can be processed. Therefore, the student could recall what they learned 

about vocabularies itself to answer the question given. 

b. Understand 

The finding showed 322 (three hundred twenty-two) times or 40% 

of understand category (C2) which represented in the English textbook. 

One of the data was; 

 

 

 

                                                             
39

 Lorin W. Anderson, David R. Krathwohl, A Taxonomy for Learning, Teaching, and Assessing (New 

York: Longman, 2001), 66-69. 
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Picture 4.17 

Data: CH1.P5.A2 

Question Number: 8 

The data showed that the reading test provided a dialogue between 

Elli and Sam which talked about “English test score” and a question that 

had some options. The options were a correct answer and two wrong 

answers. The test asked “why did sam look so happy?” and the answers 

options were “a. He failed to follow an English test., b. He found what 

he‟d lost., and c. He got a good mark”. Then, the test ordered the student 

to cross a correct answer according to the question. In doing the test, the 

student could understand the reason why Sam looks so happy. It meant 

the student could explain the cause and effect system and absolutely the 

test measured the students‟ understanding deeply.  

Based on Lorin W. Anderson, and David R. Krathwohl‟s theory, 

understand means the students build a connection between the new 

knowledge to be gained and their prior knowledge which is integrated 
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with existing schemas and cognitive framework.
40

 In understand category, 

includes explaining indicator. Explaining is constructing and using a 

cause and effect model of a system which could be delivered by the 

students.
41

 The test had a question “why did Sam look so happy?”. 

Therefore, the student could understand the cause and effect of why did 

Sam look so happy by crossing a correct answer. 

c. Apply 

The finding showed 126 (one hundred twenty six) times or 16% of 

apply category (C3) which represented in the English textbook. One of 

the data was; 

 

 

 

 

 

 

 

 

Picture 4.18 

Data: CH5.P79.A1 

Question Number: 2 

 

 

                                                             
40 Lorin W. Anderson, David R. Krathwohl, 70. 
41 Lorin W. Anderson, David R. Krathwohl, 75. 
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The data showed that the reading test provided two pictures and 

some utterance options. The test ordered the student to choose an 

utterance that described the two pictures themselves. The utterance 

options were “close the door, go to bed, stop raining, take a bath, and 

finish the part”. In doing the test, the student could choose an utterance 

which related to the pictures and they must change the utterance to be 

perfect tense form. Therefore, they could execute what they learned about 

perfect tense in doing the test.  

According to Lorin W. Anderson, and David R. Krathwohl‟s 

theory, apply category is procedural knowledge. It means the student can 

apply the knowledge by using procedures to perform exercises or solve 

the problem. When the task is a familiar exercise to the students, they will 

know what procedural knowledge to use. Whereas, when the task is an 

unfamiliar problem, they must determine what knowledge they will use. 

Apply had executing and implementing indicators. In executing, it is 

routinely carrying out a procedure when confronted with a familiar task. 

The familiarity of the situation often provides appropriate clues to guide 

the choice of the proper procedure to use.
42

 Therefore, the student could 

execute what they learned about perfect tense to do the test based on the 

pictures provided and an example given. 

 

                                                             
42 Lorin W. Anderson, David R. Krathwohl, 77. 
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d. Analyze 

The finding showed 90 (ninety) times or 11% of analyze category 

(C4) which was represented in the English textbook. One of the data was; 

 

 

 

Picture 4.19 

Data: CH4.P43.A1 

Question Number: 1 

The reading test provided a jumbled sentence. The test ordered the 

student to arrange the word to be a correct sentence. In doing the test, the 

student analyzed word by word and arranged those to be the correct order. 

The student could build and find the coherences among the words. 

Therefore, the sentence would be coherent and systematically arranged. 

Based on Lorin W. Anderson, and David R. Krathwohl‟s theory, 

analyze is breaking material into its parts and defining how the parts are 

related to one another and to an overall structure. Analyze has 

differentiating, organizing, and attributing indicators.
43

 In organizing, it is 

an identifying the elements of a communication or situation and 

recognizing how they relate each other into a coherent structure.
44

 

Therefore, the student could organize the words to be correct order by 

finding coherences among the words. 

                                                             
43 Lorin W. Anderson, David R. Krathwohl, 79. 
44 Lorin W. Anderson, David R. Krathwohl, 81. 
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e. Evaluate 

The finding showed 68 (sixty-eight) times or 9% of evaluate 

category (C5) which was represented in the English textbook. One of the 

data was; 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Picture 4.20 

Data: CH3.P28.A2 

Question Number: 1 

The data showed that the reading test provided an advertisement 

and some statements according to the advertisement itself. The statement 

was “Kcal is an abbreviation of kilocalories” which was provided in the 

column. The test ordered the student to tick the column true or false 
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option next to the statement. In doing the test, the student could make a 

judgment about the appropriateness between the statement and the 

information provided in the advertisement. The student could check the 

data whether it was true or false statement. Therefore, the student could 

evaluate the data provided in the advertisement itself.  

According to Lorin W. Anderson, and David R. Krathwohl‟s 

theory, evaluate is the student could make judgments based on criteria 

and standards. For example, the students make a judgment about the 

appropriateness of a particular procedure for a specified problem or they 

make a judgment whether two objects are similar or different. Besides, 

evaluate has checking and critiquing indicators. In checking, the student 

can test the errors in an operation even a product
45

. According to the test, 

the test ordered the student to evaluate whether the statements included in 

the false or true judgment. Therefore, the student could tick the true or 

false in the column according to the information of advertisement. 

 

 

 

 

 

 

                                                             
45 Lorin W. Anderson, David R. Krathwohl, 83. 
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f. Create 

The finding showed 21 (twenty-one) times or 3% of create category 

(C6) which was represented in the English textbook. One of the data was; 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Picture 4.21 

Data: CH9.P122.A4 

Question Number: 1 
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The data showed that the reading test provided two different texts 

and a question in the table. The table had two columns of text 1 and 2 

next to the characteristic column. The test ordered the student to complete 

the blank spaces in column text 1 and 2. In doing the test, the student 

observed the text as his resource to create sentences that represented the 

characteristic itself. Therefore, the student could produce sentences 

according to the physical appearance information in both of texts. 

According to the Lorin W. Anderson, and David R. Krathwohl 

theory, create is when a student must take a function of elements from 

many sources and put them together into a structure or pattern relative to 

his or her prior knowledge. A new product that it can be observed and 

more than students‟ beginning materials is resulted by create category 

itself. Create has generating, planning, and producing indicators.
46

 In 

producing, the student carries out a plan for solving a problem based on 

certain specifications and it has originality and uniqueness in one 

specification.
47

 Based on the test, the student could produce some words 

even sentences to explain the characteristic asked. Therefore, they could 

create the sentences based on their prior knowledge and sources of text 

that they read. 

  

                                                             
46 Lorin W. Anderson, David R. Krathwohl, 85. 
47 Lorin W. Anderson, David R. Krathwohl, 87. 
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2. Types reading test represented in the reading test of English textbook entitled 

“Bupena English” 

The finding showed that there was one of type reading test that it didn‟t 

include in the English textbook. Therefore, there were seven types of reading 

test in the English textbook.  Those were as follows; 

a. Matching Test 

The finding showed 10 (ten) times of matching test which 

represented in the English textbook. One of the data was; 

 

 

 

 

 

 

 

Picture 4.22 

Data: CH4.P3.A1 

Question Number: 1 

The data showed that the reading test provided a picture and some 

sentences. The test ordered the student to match the vocabulary to the 

appropriate sentence. According to the J. B. Heaton theory, matching test 

is focused on word and sentence recognition.  The student discriminates 

visually between words that are spelled in similar ways. In matching test, 
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there are three kinds of matching test; word matching, sentence matching, 

and pictures and sentence matching.  

According to the test provided, the test was into pictures and 

sentence matching. Pictures and sentence matching are the students 

concentrating on word and sentence comprehension by using pictures to 

test this skill.
48

 The test maker provided a picture and some the different 

sentence but there was a sentence that fits the picture itself. Thus, this test 

included in the term of matching test.  

b. True or False Reading Test 

The finding showed 6 (six) times of true or false reading test which 

was represented in the English textbook. One of the data was; 

 

 

 

 

 

 

 

 

 

                                                             
48

 J. B. Heaton, Writing English Language Tests: New Edition (London and New York: Longman 

Group, 1988). 108. 
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Picture 4.23 

Data: CH7.P92.A1 

Question Number: 1 

The data showed that the reading test provided a narrative text 

entitled “The Magic Box”, a statement, and true or false choices. The test 

ordered the student to analyze the statement and put the letter (T) true or 

(F) false according to the appropriateness of the statement in the narrative 

text itself. Based on J. B. Heaton‟s theory, true or false reading is a 

widely used test in reading comprehension. The true or false reading test 
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items should be fully understood, clear, and concise.
49

 Indeed, the correct 

and incorrect statements were given to the students.  

According to this test, the test ordered the student to read a passage 

and the student was given a statement. The student was ordered to put the 

letter T or F in the box next to the statement given. Therefore, this test 

was included in the term of true or false reading test. 

c. Multiple Choices 

The finding showed 18 (eight teen) times of Multiple Choices 

which represented in the English textbook. One of the data was; 

 

 

 

 

 

 

 

 

 

 

Picture 4.24 

Data: CH1.P4.A2 

Question Number: 3 

The reading test had a dialogue between Nia and Dandi which 

talked about Dandi‟s father was sick, a question, and three answers 

choices. The answer choices were a correct answer and two wrong 

                                                             
49

 J. B. Heaton, 114. 
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answers. After reading the dialogue, the student was ordered to choose a 

correct answer. Based on J. B. Heaton‟s theory, multiple choices are a 

useful way to test reading comprehension. The test is successful in 

measuring what it is measured depending on the effectiveness of each of 

the items used. Indeed, all the choices must be grammatically correct and 

appropriate in some of the distractors.
50

 It meant, the test could be 

recalled as the multiple choices test when the test had more than two 

answers choices and the student was ordered to cross a correct answer. 

Therefore, the test of data included in the term of multiple choices test 

which.  

d. Completions Items 

The finding showed 12 (twelve) times of completion items which 

was represented in the English textbook. One of the data was; 

 

 

 

Picture 4.25 

Data: CH8.P106.A4 

Question Number: 1 

The reading test provided an uncompleted sentence and a 

vocabulary next to the sentence. The test ordered the student to supply a 

word even phrase to complete the sentence itself. According to the J. B. 

                                                             
50 J. B. Heaton, 117. 
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Heaton theory, completion items were one the test in reading 

comprehension. The test ordered the student to supply a word or short 

phrase. The assessment will prove very difficult when the student is 

confronted with some the answers ranging from acceptable to 

unacceptable. Completion items had type 1 and type 2. The test of data 

included in the term of completion items type 2. It was because the test 

ordered the student to complete the blank spaces provided in the reading 

test.
51

 It meant the students‟ answer would be correct or false in 

completing the word or phrase. Therefore, the test of data was included in 

the term of completion items. 

e. Rearrangement Items 

The finding showed 2 (two) times of rearrangement items which 

was represented in the English textbook. One of the data was; 

 

 

Picture 4.26 

Data: CH4.P43.A1 

Question Number: 1 

The reading test provided a jumbled sentence. The test ordered the 

student to order the jumbled sentence to be a good sentence. Based on J. 

B. Heaton‟s theory, rearrangement items are particularly useful for testing 

the ability to understand a sequence of steps in a process or events in a 

                                                             
51 J. B. Heaton, 124. 
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narrative text. The test is used to test students in rewriting the jumbled 

sentences to become their correct sequence. In this test, if the student 

starts the first, two, or three sentences in the wrong order, it can be 

impossible for them to put the remaining sentences in the correct order. In 

other words, one wrong answer will unavoidably lead to a second wrong 

answer and possibly a third, and so on.
52

 It meant, rearrangement item 

was a test that had a jumbled sentence and it was ordered the student to 

arrange it to be a correct sentence. Therefore, the test of data included in 

the term if rearrangement items. 

f. Cloze Procedure 

The finding showed 8 (eight) of cloze procedure which represented 

in the English textbook. One of the data was; 

 

 

 

 

Picture 4.27 

Data: CH6.P75.A1 

Question Number: 1 

The reading test provided a vocabulary and two blank boxes. The 

test ordered the student to complete the vocabularies based on their 

regular verbs. According to J. B. Heaton‟s theory, cloze procedure is a 

                                                             
52 J. B. Heaton, 129-130. 
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test to measure students‟ reading comprehension in which the words are 

deleted systematically. The blank substituted for the deleted word would 

correspond to the length of the missing word but in most cloze tests all 

the blanks are now of uniform length. Indeed, the test measures the 

interdependence of phrases, sentences, and paragraphs within the text.
53

 It 

meant, cloze procedure was a test that had deleted words systematically 

and it was ordered the student to complete the blank spaces. The test of 

data had the same deletion words in each item. Therefore, the test of data 

was included in the term of cloze procedure. 

g. Open-Ended and Miscellaneous Items 

The finding showed 21 (twenty one) times of open-ended and 

miscellaneous items which was represented in the English textbook. One 

of the data was; 

 

 

 

 

 

 

 

Picture 4.28 

Data: CH4.P60.EV 

Question Number: 2 

                                                             
53 J. B. Heaton, 131. 
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The reading test provided a procedure text and a question according 

to the text. The test ordered the student to answer the question based on 

information in the text. Based on J. B. Heaton‟s theory, open-ended and 

miscellaneous items is a test that is used to produce a completely 

subjective response. The students‟ answer required about a one-word 

answer to one or two sentences. It is always useful to write how scores 

should be awarded, even if only one person is making the items.
54

 It 

meant the students‟ answers would be completely subjective response to 

the question given. The answer was about one to two sentences. 

Therefore, the test of data was included in the term of cloze procedure.  

Those were the analysis data result of cognitive process dimension of 

revised bloom‟s taxonomy and types of reading test. Based on the analysis data, 

the researcher found the relationship between cognitive with reading test. In 

creating reading test, the test maker should consider the category of cognitive 

process dimension that implemented in each item of reading test. According to J. 

Charles Alderson, each reader has knowledge and ability. The ability is not only to 

learn new knowledge but ability is to process the information. The reader may 

have relevant knowledge but they may not possess, or have learned, and their 

ability is to process the text. It is possible that what distinguishes good readers 

from poor readers, or poor understanding from good understanding, is not so much 

the existence of relevant schemata or even ability to activate them, but a more 

                                                             
54 J. B. Heaton, 134. 
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general cognitive ability. Besides, reading ability is crucial to the assessment of 

reading. If the readers are not able to define what we mean by the „ability to read‟, 

it will be difficult to devise means of assessing such abilities.
55

 It means test maker 

should know the students‟ thinking ability before creating the test because the 

success of assessment in the teaching and learning process is based on how good 

the test is created by the test maker. Therefore, when the reading test is defined 

and measured as one of cognitive process dimension of revised bloom‟s taxonomy, 

it becomes relevant that reading test types can demonstrate the students‟ cognitive 

category.  

 

                                                             
55 J. Charles Alderson, Assessing Reading (Cambrige: Cambridge University Press, 2000). 48-49. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the finding and discussion in chapter three, two conclusions 

could be drawn as follows; 

1. The category of cognitive processes dimension in the reading test of 

English textbook entitled “Bupena English" for ninth-grade students of 

junior high school is; 

Related to the first objective of this research, there were six 

categories of cognitive process dimension which was found in the reading 

test of this English textbook. Those were; remember, understand, apply, 

analyze, evaluate and create. Based on the finding, the most dominant 

category represented in this English textbook was “understand” category. It 

was presented 322 items (three hundred twenty-two) or 40%. The second 

was “remember” category. It was represented 167 items (one hundred 

sixty-seven) or 21%. The third was “apply” category. It was represented 

126 items (one hundred twenty-six) 16%. The fourth was “analyze” 

category. It was represented 90 items (ninety) 11%. The fifth was 

“evaluate” category. It was represented 68 items (sixty-eight) or 9%. And 

the last was “create” category. It was represented 21 items (twenty-one) 

3%. 
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2. The types of reading test in the English textbook entitled “Bupena English" 

for ninth-grade students of junior high school are;  

The researcher found seven types of reading tests represented in this 

English textbook. The researcher didn't find one type of reading test, it was 

cursory reading. The seventh types of reading tests were; matching test, 

true or false reading, multiple choices, completion items, rearrangement 

items, cloze procedure, and open-ended and miscellaneous items. This 

English textbook had 10 (ten) times of matching test types or 13%. It had 6 

(six) times of true or false reading types or 8%. It had 18 (eight teens) times 

of multiple choices or 23%. It had 12 (twelve) times of completion items or 

16%. It had 2 (two) times of rearrangement items or 3%. It had 8 (eight) 

times of cloze procedure or 10%. Lastly, it had 21 (twenty-one) times 

open-ended and miscellaneous items or 10%. Therefore, the most dominant 

reading test type was open-ended and miscellaneous items. 

 

 

 

 

 

 

 

 



digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id  

104 

 

B. Suggestion 

Based on the conclusion above, the researcher provided some 

suggestions for the teacher, other researchers, and textbook writers. 

1. For the English teacher 

The researcher hoped the result of this thesis could be a 

consideration to choose relevant English textbooks which consist of 

cognitive processes dimension category in improving students' thinking 

skills. 

2. For other researchers, 

The researcher suggested they analyze the effective and 

psychomotor of English textbooks and use a better technique in analyzing 

the data. 

3. For the English textbook writer 

The researcher found that each chapter had a different total category 

of cognitive processes dimension. The English textbook had had all the 

categories. But, it would be better if the writer added a higher level of 

category to increase the students‟ thinking ability. For instance, each 

chapter should be filled all the categories. It would help the student to 

develop their thinking skills through practicing it level by level. Therefore, 

the student could practice his English skills based on the cognitive process 

dimension of revised bloom's taxonomy.     
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Appendix I 

 

RESEARCH MATRIX 

TITLE VARIABLE Indicator 
DATA 

RESOURCES 

RESEARCH 

METHODS 
RESEARCH QUESTIONS 

An Analysis of 

Cognitive Process 

Dimension in the 

Reading Test of 

English Textbook 

Entitled “Bupena 

English” for Ninth-

Grade Students of 

Junior High School 

Cognitive 

Process 

Dimension of 

Revised 

Bloom‟s 

Taxonomy 

 

1) Remember 

2) Understand 

3) Apply 

4) Analyze 

5) Evaluate 

6) Create 

English 

textbook 

Entitled: 

“Bupena 

English” by 

Erlangga for 

Ninth-Grade 

Students of 

Junior High 

School 

1.  Research 

approach 

Qualitative 

approach 

 

2.  Types of research 

 Content analysis 

 

3.  The technique of 

data   collection 

Document analysis  

  

4.  Data analysis 

Content analysis 

based on Donald 

Ary, et.al 

a. Familiarizing 

and organizing 

b. Coding and 

reducing 

c. Interpreting and 

representing 

 

5.  Validity of data 

Investigator 

triangulation 

1. What category of 

cognitive process 

dimension is in the 

reading test of English 

textbook entitled “Bupena 

Eglish" for ninth-grade 

students of junior high 

school? 

2. What are the types of 

reading tests in the 

English textbook entitled 

"Bupena English" for 

ninth-grade students of 

junior high school? 

Reading Test Types of reading 

test by J. B. Heaton 
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Appendix IV: Research Journal 

RESEARCH JOURNAL 

COLLECTED THE DATA FROM NOTE-TAKING STRATEGY 

No Things to Do Time Notes 

1 

Specifying and 

presenting the 

primary data 

September, 18
th

 

2021 

Deciding category of cognitive 

process dimension and types of 

reading test that would be 

analyzed; 

1. The sixth categories based 

on the cognitive process 

dimension of revised 

bloom's taxonomy. 

2. The eighth type of reading 

test is based on J. B. 

Heaton's theory. 

2 Diving the data 
September, 18

th
 

2021 

Choosing the reading test that 

would be analyzed; 

1. The sixth categories based 

on the cognitive process 

dimension of revised 

bloom's taxonomy. 

2. The seventh type of 

reading test is based on J. 

B. Heaton's theory. 

3 Counting the data 
November, 15

th
 

2021 

Counting the chosen data. How 

much the data in the textbook 

would be analyzed; 

There were 65 reading tests in 

the 10
th

 chapter. 

4 Coding the data 
November,  28

th
 

2021 

Giving the code to every data 

that had chosen 

5 Analyzing the data 
December 11

th
, 

2021 

Analyzing the data in every 

chapter 

6 
Representing the 

data 
January, 06

th
 2022 

1. Representing the finding of 

analysis in the sheet of 

analysis 

2. Describing the sheet of 

analysis 
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7 Validation of data March, 03
rd

 2022 

Checking and validating the 

data; 

Two people English lecturers 

8 Conclusion March, 04
th

 2022 
Concluding the data, based on 

the results of analysis data 
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Appendix: Sheet of Analysis  

SHEET OF ANALYSIS 

(English Textbook Entitled Bupena English Published by Erlangga) 

No Code Category 
Type Reading 

Test 
Data 

Item
 

N
u

m
b

ers 

Description 

Category 
Type Reading 

Test 

1 CH1.P3.A1 Understand Matching Test 

 

1-10 In understand 

category, there is 

interpreting indicator. 

Then, the student 

could interpret the 

picture to words. 

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and sentence 

comprehension by 

using picture.  
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2 CH1.P3-6.A2 

Remember 

Multiple 

Choices 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1, 3, 

4, 6, 

7, 9, 

10, 

11, 

12, 

13, 

15. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

dialogue that they 

read. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

Understand 2 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words. 
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5, 8, 

14. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the dialogue. 

3 CH1.P7.A1 Create 

Open Ended 

and 

Miscellaneous 

items  

 

 

 

 

 

 

 

 

 

 

 

1-10 

In create category, 

there is producing 

indicator which 

originality and 

uniqueness become 

one of specification. 

Then, the student 

could make a new 

product by 

reorganizing some 

elements into a 

structure to be clear. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 

response. 
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4 
CH1.P8-

12.EV 
Understand 

Multiple 

Choices 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1, 2, 

3, 4, 

20. 

In understand 

category, there is 

interpreting indicator. 

Thus, the student 

could interpret the 

picture to words or 

words to picture. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

5, 

18. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the dialogue or 

card. 

19 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 
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information. 

Apply 

6, 

11, 

12, 

13, 

14, 

16. 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about hope 

and congratulations 

materials. 

Remember 17 

In remember 

category, category, 

there is recognizing 

indicator. The student 

could seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

dialogue that they 

read. 
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Analyze 7, 8, 

9, 

10, 

15, 

21, 

22, 

23, 

24, 

25. 

 

 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 

 

  Create 

Miscellaneous 

Items 

 

 

 

 

 

 

 

 

 

 

 

1- 5 

In create category, 

there is producing 

indicator which 

originality and 

uniqueness become 

one of specification. 

Then, the student 

could make a new 

product by 

reorganizing some 

elements into a 

structure to be clear. 

 

 

 

 

 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 
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5 CH2.P15.A1 Remember 

Cloze 

Procedure 

 

1-10 

In remember 

category, there is 

recalling. Indeed, the 

student could recall 

seeking long term 

memory. It could find 

a few of information 

and bring it to the 

working memory 

where it could be 

processed.  

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 

 

6 
CH2.P15-

17.A2 
Remember 

Multiple 

Choices 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1, 2, 

3, 4, 

6, 8, 

9, 

10. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

dialogue that they 

read. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 
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Understand 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5 

In understand 

category, there is 

interpreting indicator. 

The student could 

interpret or convert 

words to words. 

 

7 

In understand 

category, there is 

summarizing 

indicator. Thus, the 

student could suggest 

a single statement 

that presented the 

information in the 

dialogue. 

7 
CH2.P17-

18.A3 
Analyze Matching Test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1-10 

In analyze category, 

there is organizing 

indicator. Indeed, the 

student could identify 

the elements of a 

communication how 

they relate each other. 

 

In matching test, 

there is sentence 

matching. Indeed, 

the student could 

match the 

statement to its 

response. 
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8 
CH2.P20-

24.EV 

Apply 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1, 2, 

3, 4, 

7, 8, 

9, 

10, 

19. 

In apply category, 

there is implementing 

indicator. The test 

ordered the student to 

implement what they 

learned in the 

classroom about 

agreement and 

disagreement.  

 

In multiple 

choices, there is a 

question and some 

options. The test 

ordered the 

student to choose 

a correct answer. 

Analyze 

5, 6, 

11, 

12, 

13, 

14, 

15, 

17, 

18, 

20. 

In analyze category, 

there is organizing 

indicator. Indeed, the 

student could identify 

the elements of a 

communication how 

they relate each other. 



digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id  

Remember 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

16, 

22. 

In remember 

category, category, 

there is recognizing 

indicator. The student 

could seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

dialogue that they 

read. 

Understand 

21, 

24. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

23, 

25. 

In understand 

category, there is 

interpreting indicator.  

The student could 
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interpret the words to 

words. 

Analyze  1-5 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the dialogue.  

9 CH3.P27.A1 Remember 

Cloze 

Procedure 

 

2-11 

In remember 

category, there is 

recalling. Indeed, the 

student could recall 

seeking long term 

memory. It could find 

a few of information 

and bring it to the 

working memory 

where it could be 

processed. 

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 
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10 
CH3.P28-

29.A2 
Evaluate 

True or False 

Reading 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1-10 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided. 

In true or false 

reading, there is a 

correct and 

incorrect 

statement which is 

given to the 

students. Thus, the 

student could tick 

true or false based 

on the information 

provided. 
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11 
CH3.P29-

P30.A3 
Understand Matching Test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1-5 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words. 

 

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and sentence 

comprehension. 

 

12 
CH3.P30-

31.A4 
Evaluate 

True or False 

Reading 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1-10 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided. 

 

 

 

 

In true or false 

reading, there is a 

correct and 

incorrect 

statement which is 

given to the 

students. Thus, the 

student could tick 

true or false based 

on the information 

provided. 
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13 
CH3.P32-

34.A1 
Remember 

Open Ended 

and 

Miscellaneous 

Items 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1, 2, 

5, 6, 

7, 8, 

9, 

10, 

11. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

product that they 

read. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 
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Understand 

3, 4, 

12, 

13, 

14, 

15.   

 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the dialogue. 

14 
CH3.P34-

40.EV 
Understand 

Multiple 

Choices 

 

2, 

11, 

16, 

17, 

21, 

22.  

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words or words to 

picture 

 

 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 
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6, 

20, 

19, 

23. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the product. 

Remember 

2, 3, 

8, 

10, 

12, 

14, 

24, 

25. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

product that they 

read. 

Evaluate 

4, 5, 

7, 9, 

13, 

In evaluate category, 

there is checking 
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15, 

18. 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided 

in the product itself. 

Remember 

Open Ended 

and 

Miscellaneous 

Items  

1 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

product that they read 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 

Analyze 2 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 
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coherences how the 

words relate each 

other. 

Understand 

3 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words. 

4, 5. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the product. 

15 CH4.P43.A1 Analyze 

Rearrangement 

Items 

 

1-10 

In Analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

In rearrangement 

items, the ordered 

the student to 

arrange the 

jumbled sentences 

in the correct 
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words relate each 

other. 

 

 

 

order.  

16 
CH4.P44-

45.A3 
Understand 

Open Ended 

and 

Miscellaneous 

Items  

 

1-2 

In understand 

category, there is 

classifying indicator. 

The student could 

recognize that 

something belongs to 

a certain category. 

The student could put 

the answer in the box 

provided. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 

response. 

1-2 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the dialogue. 
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17 CH4.P45.A4 

Remember 

Multiple 

Choices 

 

1 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

procedure text that 

they read. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

Understand 

2. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

3, 4, 

5. 

In understand 

category, there is 
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interpreting indicator.  

The student could 

interpret the words to 

words or picture to 

words. 

18 CH4.P46.A5 Understand Matching Test 

 

1-5 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words. 

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and sentence 

comprehension. 

 

 

 

 

 

 

19 CH4.P47.A6 Understand Matching test 

 

1-5 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

picture. 

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and sentence 

comprehension by 
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using picture to 

test the skills. 

20 
CH1.P48-

52.A1 

Remember 

Multiple 

Choices 

 

1, 2, 

4, 

12, 

13, 

14, 

17. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

procedure text that 

they read. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

Understand 

5, 6, 

7, 8, 

9, 

10, 

20.  

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the procedure text. 
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11, 

16, 

18. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

Evaluate 19 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided. 
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21 CH4.P54-60 Understand 

Multiple 

Choices 

 

1, 

16, 

21. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

 

 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 
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2, 3, 

7, 9, 

10, 

18, 

23. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the dialogue or 

card. 

6, 

19, 

20, 

24, 

25. 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

picture or words to 

words. 

Analyze 

4, 5, 

11, 

12, 

13, 

14, 

15. 

In Analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 
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other. 

Remember 

8, 

17, 

22. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

dialogue that they 

read. 

Understand 

Open Ended 

and 

Miscellaneous 

Items  

1 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

2, 3, 

4, 5. 

In understand 

category, there is 

explaining indicator. 
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The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the dialogue or 

card. 

 

 

 

 

 

 

 

 

 

 

subjective 

response. 

22 
CH5.P63-

64.A1 
Understand Matching Test 

 

1-10 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

picture or words to 

words. 

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and sentence 

comprehension by 
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using picture to 

test the skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

23 
CH5.P64-

65.A2 
Apply 

Completion 

Items 

 

2-11 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present continuous 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the question given. 
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tense. 

 

 

 

 

 

24 CH5.P65.A3 Apply 

Open Ended 

and 

Miscellaneous 

Items 

 

1-5 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present continuous 

tense. 

 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to write 

one or two 

sentences. Thus, 

the students’ 

answer would be a 

completely 

subjective 

response. 

25 CH5.P66.A4 Apply 

Open Ended 

and 

Miscellaneous 

Items 

 

1-10 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to change 
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classroom about 

present continuous 

tense. 

 

the sentences 

based on present 

continuous tense 

by writing one or 

two sentences. 

Thus, the students’ 

answer would be a 

completely 

subjective 

response. 

26 CH5.P67.A1 Apply 

Open Ended 

and 

Miscellaneous 

Items 

 

2-11 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present continuous 

tense. 

 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to write 

one sentence. 

Thus, the students’ 

answer would be a 

completely 

subjective 

response. 

27 
CH5.P67-

68.A2 
Understand 

Open Ended 

and 

Miscellaneous 

 

2-6 

In understand 

category, there is 

interpreting indicator. 

In open ended 

and 

miscellaneous 
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Items Then, the student 

could interpret the 

picture to words. 

items, the test 

ordered the 

student to interpret 

the picture by one 

or two sentences. 

Thus, the students’ 

answer would be a 

completely 

subjective 

response. 

28 CH5.P68.A3 Apply 

Completions 

Items 

 

1-5 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about past 

continuous tense. 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the utterance 

itself. 

29 
CH5.P70-

72.EV 
Apply 

Multiple 

Choices 

 

1-25 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 
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classroom about past 

continuous tense. 

option according 

to the question 

given. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Understand 

Open Ended 

and 

Miscellaneous 

Items 

1 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 
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cause and effect 

model of a system 

according to the 

information provided 

in the dialogue or 

card. 

student to answer 

the question by 

writing one or two 

sentences 

according to the 

information in the 

dialogue. Thus, 

the students’ 

answer would be a 

completely 

subjective 

response. 
2 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information or the 

dialogue that they 

read 

3, 4, 

5. 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

picture or words to 

words. 

30 CH6.P75.A1 Remember 

Cloze 

Procedure 

 
1-10 

In remember 

category, there is 

In cloze 

procedure, the 
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recalling. Indeed, the 

student could recall 

seeking long term 

memory. It could find 

a few of information 

and bring it to the 

working memory 

where it could be 

processed. Then, the 

student could fill the 

blank spaces. 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 

 

31 CH6.P76.A2 Remember 

Cloze 

Procedure 

 

1-10 

In remember 

category, there is 

recalling. Indeed, the 

student could recall 

seeking long term 

memory. It could find 

a few of information 

and bring it to the 

working memory 

where it could be 

processed. Then, the 

student could fill the 

blank spaces. 

 

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 
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32 CH6.P77.A3 Apply 

Completion 

Items 

 

1-10 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present perfect tense. 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the utterance 

itself. 

33 CH6.P79.A1 Apply Matching test 

 

2-6 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present perfect tense. 

 

 

 

 

 

 

 

 

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and sentence 

comprehension by 

using picture.  
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34 CH6.P80.A2 Apply 

Completion 

Items 

 

2-6 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present perfect tense. 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the utterance 

itself. 

35 CH6.P80.A3 Apply 

Open Ended 

and 

Miscellaneous 

Items  

 

 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present perfect tense. 

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 
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36 CH6.P81.EV Apply 

Multiple 

Choices 

 

1-20 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present perfect tense. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 
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Analyze 
21-

25 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 

Apply 

Open Ended 

and 

Miscellaneous 

Items 

 

1-5 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present perfect tense. 

 

 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to answer 

the question by 

writing one or two 

sentences 

according to the 

information in the 

dialogue. Thus, 

the students’ 

answer would be a 

completely 

subjective 
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response. 

37 CH6.P83.A1 Understand Matching Test 

 

1-5 

In understand 

category, there is 

classifying indicator. 

The student could 

recognize that 

something belongs to 

a certain category. 

The student could 

classify which the 

same words were.  

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and word. 

Therefore, the 

student could 

match among the 

same words. 

38 CH7.P87.A2 Understand 

Cloze 

Procedure 

 

2-6 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words. 

 

 

 

 

 

 

 

 

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 
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39 
CH7.P88-

89.A3 
Analyze 

Completion 

Items 

 

1-10 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 

 

 

 

 

 

 

 

 

 

 

 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the utterance 

itself. 

40 
CH7.P89-

90.A4 
Understand 

Multiple 

Choices 

 

1, 3, 

4, 5. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 
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represented the 

information or the 

dialogue that they 

read 

option according 

to the question 

given. 

Apply 2 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

present perfect tense. 

 

41 
CH7.P90-

91.A5 
Understand 

Open Ended 

and 

Miscellaneous 

Items 

 

1, 3. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in texts.  

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to answer 

the question by 

writing one or two 

sentences 

according to the 

information in the 

dialogue. Thus, 
2, 4, 

5. 

In understand 

category, there is 
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summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

the students’ 

answer would be a 

completely 

subjective 

42 
CH7.P91-

92.A5 
Evaluate 

True or False 

Reading Test 

 

1-10 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided. 

 

 

 

 

 

In true or false 

reading, there is a 

correct and 

incorrect 

statement which is 

given to the 

students. Thus, the 

student could tick 

true or false based 

on the information 

provided. 

43 
CH7.P92-

94.A5 
Remember 

Multiple 

Choices 

 
1, 6, 

8, 9. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

In multiple 

choices, there is a 

question and some 

options. The 

student could 
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memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or 

narrative text that 

they read. 

choose the correct 

option according 

to the question 

given. 

Understand 

2, 3, 

4, 5, 

7, 

10. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in narrative text. 
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44 
CH7.P97-

102.EV 
Understand 

Multiple 

Choices 

 

1, 2, 

11, 

12, 

14, 

16, 

17, 

19, 

22,  

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 

 

3, 4, 

7, 

13, 

15, 

23, 

24. 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words or the words to 

picture 

20, 

21, 

25. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 
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Remember 
5, 6, 

8, 9. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the text 

that they read. 

Analyze 
10, 

18. 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 
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Remember  1 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the text 

that they read. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 



digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id  

Understand 

Open Ended 

and 

Miscellaneous 

Items 

2, 3, 

4. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 

response. 

Create 6 

In create category, 

there is producing 

indicator which 

originality and 

uniqueness become 

one of specification. 

Then, the student 

could make a new 

product by 

reorganizing some 

elements into a 

structure to be clear. 
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45 CH8.P105.A1 Remember 

Cloze 

Procedure 

 

1-10 

In remember 

category, there is 

recalling. Indeed, the 

student could recall 

seeking long term 

memory. It could find 

a few of information 

and bring it to the 

working memory 

where it could be 

processed.  

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 

 

45 CH8.P105.A2 Remember 

Cloze 

Procedure 

 

1-10 

In remember 

category, there is 

recalling. Indeed, the 

student could recall 

seeking long term 

memory. It could find 

a few of information 

and bring it to the 

working memory 

where it could be 

processed.  

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given. 
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46 CH8.P106.A3 Analyze 

Rearrangement 

Items 

 

1-10 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 

 

In rearrangement 

items, the test is 

ordered the 

student to arrange 

the jumbled 

sentences in the 

correct order. 

47 CH8.P106.A4 Apply 

Completion 

Items  

 

1-10 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

passive voice. 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word or phrase to 

complete the 

dialogue. 

48 CH8.P107.A5 Apply 

Completion 

Items  

 

1-10 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

In completion 

items, the 

deletion words 

are selected 

subjectively. 

Then, the student 

could supply a 
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passive voice. word or phrase to 

complete the 

dialogue. 

49 CH8.P108.A1 Apply 

Open Ended 

and 

Miscellaneous 

Items 

 

3-7 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about 

passive voice. 

 

 

 

 

 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation 

provided. Thus, 

the students’ 

answer would be 

a completely 

subjective 

response. 

50 CH8.P109.A2 Evaluate 

Open Ended 

and 

Miscellaneous 

Items 

 

1-5 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its question 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to find 

errors and correct 

them in one or 
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provided. two sentences. 

Thus, the 

students’ answer 

would be a 

completely 

subjective 

response 

51 
CH8.P111-

114.EV 

Apply 

Multiple 

Choices 

 

1-20 

In apply category, 

there is implementing 

indicator. Then, the 

student could 

implement what they 

learned in the 

classroom about hope 

and congratulations 

materials. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

Understand 

21, 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

23, 

24, 
In understand 
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25. category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the dialogue. 

Remember 22 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the 

dialogue that they 

read. 

Apply 

Open Ended 

and 

Miscellaneous 

1-5 

In apply category, 

there is implementing 

indicator. Then, the 

In open ended 

and 

miscellaneous 
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Items student could 

implement what they 

learned in the 

classroom about 

passive voices. 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 

52 
CH9.P117-

118.A1 
Understand 

Completion 

Items 

 

1-5 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the blank spaces 

according the each 

paragraph. 
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53 CH9.P118.A2 Evaluate 

True or False 

Reading Test 

 

3-12 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided. 

In true or false 

reading, there is a 

correct and 

incorrect 

statement which is 

given to the 

students. Thus, the 

student could tick 

true or false based 

on the information 

provided.  

54 
CH9.P119-

120.A3 
Understand 

Completion 

Items 

 

 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 
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information. 

 

the blank spaces 

according the each 

paragraph. 

 

 

 

 

 

 

 

 

55 
CH9.P120-

121.A4 
Create 

Open Ended 

and 

Miscellaneous 

Items 

 

1-5 

In create category, 

there is producing 

indicator which 

originality and 

uniqueness become 

one of specification. 

Then, the student 

could make a new 

product by 

reorganizing some 

elements into a 

structure to be clear. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to explain 

the characteristic 

based on the text 

provided. Thus, 

the students’ 

answer would be a 

completely 

subjective 

response. 
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56 
CH9.P122-

123.A1 
Evaluate 

True or False 

Reading Test 

 

1-5 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided. 

In true or false 

reading, there is a 

correct and 

incorrect 

statement which is 

given to the 

students. Thus, the 

student could tick 

true or false based 

on the information 
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provided.  

57 
CH9.P123-

124.A2 
Evaluate 

True or False 

Reading Test 

 

 

In evaluate category, 

there is checking 

indicator. The student 

could test for errors 

in a product. 

Therefore, the student 

could make judgment 

based on its 

information provided. 

In true or false 

reading, there is a 

correct and 

incorrect 

statement which is 

given to the 

students. Thus, the 

student could tick 

true or false based 

on the information 

provided.  

 

 

 

58 
CH9.P124-

128.A3 
Remember  

 

1, 2, 

6, 7, 

9, 

16, 

17. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 
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knowledge or the text 

that they read. 

Understand 

 

3, 

10, 

14,  

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words or the words to 

picture. 

 

 

 

 

4, 

11, 

12, 

13, 

15, 

18, 

20.  

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 
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5, 8, 

19. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 
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59 
CH9.P131-

136.EV 
Understand 

Multiple 

Choices 

 

1, 2, 

3, 4, 

5, 8, 

9, 

13, 

25. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

11, 

12, 

18, 

19. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

15, 

17, 

20, 

21, 

23. 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words or the words to 

picture. 
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Remember 

6, 7, 

10, 

16, 

22, 

24. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the text 

that they read. 

 

 

 

 

 

 

 

 

 

Analyze 14 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 
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organize or find 

coherences how the 

words relate each 

other. 

 

 

 

Understand 

Open Ended 

and 

Miscellaneous 

Items 

 

1, 2, 

3, 5. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 

response. 
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60 
CH10.P139. 

A1 
Understand Matching Test 

 

1-5 

In understand 

category, there is 

classifying indicator. 

The student could 

recognize that 

something belongs to 

a certain category. 

The student could 

classify which the 

same words were.  

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and word. 

Therefore, the 

student could 

match among the 

same words. 

61 
CH10.P139-

140.A2 
Understand 

Cloze 

Procedure 

 

1-10 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words or the words to 

picture. 

In cloze 

procedure, the 

words are deleted 

systematically to 

measure the 

interdependence 

phrase, sentences 

and paragraph. 

Indeed, the student 

could complete the 

blank spaces based 

on the clue given 
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62 
CH10.P141-

142.A3 
Understand Matching Test 

 

1-10 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words or the words to 

picture. 

In matching test, 

there is picture 

and sentence 

matching. It was 

concentrated on 

word and 

sentence. 

Therefore, the 

student could 

match among 

them. 
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63 
CH10.P142-

143.A4 
Analyze 

Completion 

Items 

 

1-10 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 

 

In completion 

items, the deletion 

words are selected 

subjectively. 

Then, the student 

could supply a 

word to complete 

the text. 
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Understand  

 

1, 2, 

9, 

11, 

18.  

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

3, 4, 

5, 

16, 

19. 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 

words or the words to 

picture. 

10, 

13, 

14, 

17, 

20. 

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 
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Remember 
6, 7, 

8. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the text 

that they read. 

Analyze 
12, 

15. 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 
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Analyze 

Multiple 

Choices 

 

1, 2. 

In analyze category, 

there is organizing 

indicator. Therefore, 

the student could 

organize or find 

coherences how the 

words relate each 

other. 

In multiple 

choices, there is a 

question and some 

options. The 

student could 

choose the correct 

option according 

to the question 

given. 

Remember 

3, 

13, 

14, 

15, 

16, 

22, 

23. 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the text 

that they read. 

Understand 

4, 7, 

8, 

12, 

25. 

In understand 

category, there is 

interpreting indicator.  

The student could 

interpret the words to 
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words or the words to 

picture. 

5, 9, 

11, 

20, 

21. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

 

 

 

6, 

10, 

17, 

18, 

19, 

24.  

In understand 

category, there is 

explaining indicator. 

The student could 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 
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Understand  

 

1, 2. 

In understand 

category, there is 

summarizing 

indicator. The student 

could suggest a single 

statement that 

represented the 

information. 

In open ended 

and 

miscellaneous 

items, the test 

ordered the 

student to give 

response to the 

situation provided. 

Thus, the students’ 

answer would be a 

completely 

subjective 

4, 5. 

In understand 

category, there is 

explaining indicator. 

The student could 



digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id     digilib.uinkhas.ac.id  

 

 

construct and use 

cause and effect 

model of a system 

according to the 

information provided 

in the text. 

response. 

 

Remember 3 

In remember 

category, there is 

recognizing indicator. 

The student could 

seek long term 

memory and 

determine whether 

that information 

appropriates to 

previously learned 

knowledge or the text 

that they read. 
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